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̇ДáProgramme 
 
̢̩֮֮̇֟֠ 
July, 7th  (Thursday) 
 
Auditorium Santa Margherita 
8:15 – 9:00                 ƤĊáRegistration 
9:00 – 9:30                 Սĕɰ  ˙˔áGreetings 
9:30 – 10:45               ǢӝӤΫáKeynote address . ! p.12 
10:45 – 11:15            £âÀâÄÚ��áCoffee break 
11:15 – 11:25            Rio Nuovo |ВſáTransfer to Rio Nuovo 
 
Rio Nuovo 
11:30 – 13:00            ¿×ÚÙ«²§ÕÝ?áParallel session 1 ! p.16, 34, 36, 38, 48, 50, 52, 62, 64, 66 
13:00 – 14:30            ̒ևáLunch break 
13:00 − 14:30            (AJE) Global Network get-together ĕǩ 3 
14:30 – 16:00            ¿×ÚÙ«²§ÕÝ]áParallel session 2 ! p.26, 28, 30, 40, 42, 44, 54, 56, 58, 68, 70, 72 
--- 
17:00 – 18:30            AIDLG їĕáAIDLG General meeting 
  
Ca’ Foscari 
18:45 – 20:30             Reception Cocktail @ VenicEat 
   
 
̢֮֯̇֟Հ֠�

July, 8th  (Friday) 
  
Auditorium Santa Margherita  
 9:15 – 10:30              ǢӝӤΫáKeynote address ! p.76 
10:30 – 11:00            £âÀâÄÚ��áCoffee break 
11:00 – 11:10            Rio Nuovo |ВſáTransfer to Rio Nuovo 
  
Rio Nuovo 
11:15 – 12:45            ¿×ÚÙ«²§ÕÝ③áParallel session 3 ! p.80, 96, 98, 100, 110, 112, 114, 124, 126, 128 
12:45 – 14:00            ̒ևáLunch break 
12:45 − 14:00             (AJE) Global Network get-together ĕǩ 4 
13:45 – 15:15            Ë©¯â«²§ÕÝáPoster session ! p.136 
15:15 – 16:45            ¿×ÚÙ«²§ÕÝ④áParallel session ֫! p.88, 90, 92, 102, 104, 106, 116, 118, 120, 130, 132, 134 
17:00 – 18:20            AJE їĕá AJE’s general meeting 
18:30 – 20:00            Þ�»³��á��â�Ý ³�âáWalking tour � (ϤՆū) 
20:00                          ʰһĕáSocial dinner/Get-together (Ristorante OGIOC�Ý×�Ýúнū) 
�

�

�� ��  ���
July, 9th  (Saturday) 
 
Ca’ Dolfin �
 9:00 – 10:15              ǢӝӤΫáKeynote address ! p.166 
10:15 - 10:40             £âÀâÄÚ��áCoffee break 
11:40 – 10:55            Rio Nuovo |ВſáTransfer to Rio Nuovo 
 
Rio Nuovo 
11:00 - 12:30             ¿×ÚÙ«²§ÕÝ⑤áParallel session 5 ! p.170, 186, 188, 190, 200, 202, 204 
12:30 - 14:00             ̒ևáLunch break@Veniceat 
14:00 - 15:30             ¿×ÚÙ«²§ÕÝ⑥áParallel session 6 ! p.178, 180, 182, 192, 194, 196, 206, 208, 210 
15:30 - 16:00             ՌĕɰáClosing ceremony 
________________________________________________________________ 
ϣҨѰãҺáIndex of Presenters ! p.212 
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Contents 
7 ̢ 7 ̩̇֟֠DAY 1 

 
9:30-
10:45 

ǢӝӤΫ 1 (Auditorium Santa Margherita) 
Wesley JACOBSEN (Harvard University) 

̬̇Ӗ˹ѹug�uҿӖϼМovֵ―eϮrҶnqlfҿӖ͖Ԟuѭʆ�ñʍr―�Bp.12�

 ĕǩ֨Rio Novo 3 ĕǩ֩ Rio Novo RN ĕǩ֪ Rio Novo 7 ĕǩ֫ Rio Novo 8 

11:30-
12:00 

¿»Ù 
Ծϓ ȷƫ֟National Institute for 
Japanese Language and Linguistics) 
ȵҴ ś  (ǗПǗӖϼМʸ) 
͉ƚ ՝Ȑ (University of Fukui) 
 
Лÿ ȣȐ(Oxford Brookes 
University) 
ñɇ ̗Ȑ  (Université Paris 
Diderot-Paris) 
̲ϓ үѨȐ֟Japan-Zentrum der 
Ludwig-Maximilians-Universität 
München) 
 
ȟϐΌrɾПkŧр̬̇ӖӚҽ˹

̱uģʱoӎϒ 
Bp.26 

èɁтȐ 
(University of Bologna) 
 
Systematic L1-L2 comparison for 
multiple L1-L2 combinations to predict 
overall difficulties in learning Japanese 
prosody 
Bp.34 

̬ͅ җИȐ 
(Mount Holyoke College) 
 
ӖȖÚÇÙTϞq�ȖѭѰT

ȯЪrȖ{Ϗǭ�Ŷ� CLIL ǟ

̬̇ӖȖ£â©uӎ�  
Bp.48 
 

ğҢ мȐ 
(Budapest Business School) 
 
½Ý�Øâă̬̇ӖÁ¨»©Ԝ

ӈѰuȟʪӝ́oeu̬̇Ӗ˹

ѹ|uʑϒ 
Bp.62 

12:00-
12:30 

Ղ̩ җΊѨ 
Ȣ̬ ϵ̣ 
Ηϓ Θ 
(Purdue University) 
�¹Ïâ§ÕÝ´Û²Å�Ħϒ_g

�Ý×�ÝʈǄѝѭTϣշѭʆrë

n�Ž̻―��«Ý¶oτͭˋ�ñ

ʍr― 
Bp.36 

Ɋ̬ Ļý 
(Çanakkale Onsekiz Mart 
University) 
Áµ�̍Ņ�Ԝ_muĉѰύ

ҽrklmuʕʦϧãѯȬ 
―Áµ�ĕӨµ�©�²§Õ

Ýuüħp�― 
Bp.50 

ϓ̲ ϯȐ 
(University of Bonn) 
¿±¡ Ҝͼ 
(University of Cologne) 
̇φѮӈ˝ �Ԝ_muЄĕӱ

χo҄ɐȟό ―ɣɇoՊɈuҪ

ξѰӋҿuѮӈÅÛ¨��¶�

ħr― 
Bp.64 

12:30-
13:00 

Ϛğ ϔмȐ 
֒͞ ʜŪȐ 
֟ɣɇǷȖ֠ 
ҒӖ�ͱӖoa�̬̇ӖȖѭѰuϣ

շuӌĪłƴ 
―̬̇ӖȖѭѰuϣշѻŷӊ́§©

´ÎՍϣug�uǢЁϼМ― 
Bp.38 

̹ ҋȐ 
(ЉʵǷȖ) 
Ǘ̲ Ƌċ 
(University of Rennes) 
 
Ԭբ˝ roY�Ϟ˿Ɔ£Í

Ó¹¡â§ÕÝѻŷ―eմϥ

lӐf�փ̱o_gć̇ŖƲ

˝ p�― 
Bp.52 

Հά͏(�Îá½Ý§�) 
(նǗǵǗӖǷȖ) 
 
ƉϢԜӈѰ˹ѹuӜփoЄĕӱ

χuM�̃―նǗĲĻЋІă̱

Սϣ՚u̇նƉϢԜӈ˹ѹ�ñ

ʍr― 
Bp.66 

14:30-
15:00 

ğҢ ʫƮ 
(Princeton University) 
ЋІ֣ҲҿӖòѪȯ̬Ӗ˹ѹ 
―£ÍÓ¹´�ƝŹǟÅÛ¨��

¶uƩѻʗ― 
 
Bp.26 

Giuseppe Pappalardo 
(Ca’ Foscari University of Venice) 
ñՏҿӖշոӟϼМ ―�¯Ø�Ӗͱ

ӖӐѰr��̬̇ӖÂ²±��«Ý

¶uϹҹoϐʱuȟ֐щ̻Ť̸— 
Bp.40 

Divna Trickovic & Ljiljana 
Marković 
(Univeristy of Belgrade) 
Ȗϐp�Ȗϐ| 
―άȑѭʆ�üħo_ĝg

q˹ѹȖuՍϣ― 
Bp.54 

Ջѽ Ҡ 
(ˬƑǷȖ) 
JFL ϏǭroY�̬̇ӖͱӖӐ

Ѱ˹ɗo③ͱӖӐѰ˹ɗuƐń 
Bp.68 

15:00-
15:30 

֒͞ ɖȟ 
(University of Bordeaux Montaigne) 
¼�½�uѭʆp�ȟȒϧѻŷu

ѹʱ|Ṡ̬ӖȖѭѰvpu�m

q©�Ù�ϣȾ]c�}rpֱ�  
ϛȖΤŀ�a�Ã×Ý©ăȖϐ�

ħrS 
Bp.28 
 

çԎ өý 
(ɄʹǷȖ) 
©Ìâ¶Ã�Ý�ϒlgτͭˋշǲ

ϑţu҄ʁȖѭ˱˪ 
Bp.42 

̶͸ Ĵã 
(Ɗ˿ȑȖǙȁȐǷȖ) 
Ʌͻ ĳĆ 
(ʊɇǷȖ) 
Ɇƥ ̣֍Ȑ 
(ʊɇǷȖ) 
ǷȖroY�ǝǠӱχo PBL
ǟ̬̇Ӗ˹ѹuȟԁϼМ 
―ñɁՏǝnuƐń�üħr

_m― 
Bp.56 

Uliana Strizhak 
(Moscow City Teachers' Training 
University) 
Ƿϓ Ѩм 
(ǗգĀΎǢՀÐ©�Ü̬̇˿

Ɔ«Ý¯â) 
Û§�roY�̬̇Ӗ˹ѹ¿×

°�Î§Ã¶|u˗ʴ 
―Ð©�Ü֒Ъ˹ѹ͟Ր�ħr
― 
Bp.70   

15:30-
16:00 

ç̩ ̰Ȑ 
Ӈ ̋Ȑ֟ÉáÍÕÝ¨Ñ֠ 
(Ы΅ǷȖ) 
Ã×Ý©ӖͱӖӐѰu¿â­¸

Ùá´Ø¶Øârpp��ҿƞu

̣ζoϣӐŚȦrՐa�Ť̸   
Ṡնñou£ÍÓ¹¡â§Õ

Ýá©¯�ÙuͳԊS 
Bp.30 

̭̃ Ĵã 
(Erciyes University) 
×�¶¼ÇÙroY�ȁʗ˿̫ɺɰ 
Bp.44 

Ϧΰ ͦƽ 
(Cardiff University) 
£ÍÓ¹¡â§ÕÝϏǭӆӁ

ug�u¯©�―euȟԁo

˚�ԓ�ug�uãӎ͈― 
Bp.58 

ҴɊ ȫõ 
(̋ΓǷȖ) 
ŧр´�©¶�ĦjmCέϘT

Ӛ���mr˖ȴnr�p 
Bp.72 
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7 ̢ 8 ̇֟Հ֠DAY 2 
 

9:15-
10:30 

ǢӝӤΫ 2 (Auditorium Santa Margherita) 
ôĲϓРȐ֟University of British Columbia֠ 

Ƕ͗ʗáǶմʗp�ŝѯa�ҿӖ˹ѹuɾŵ Bp.76 

 ĕǩ֨Rio Novo 3 ĕǩ֩ Rio Novo RN ĕǩ֪ Rio Novo 7 ĕǩ֫ Rio Novo 8 

11:15-
11:45 

¿»Ù 
ȘğѨ ��� 
(ǗПǗӖϼМʸ)  
̵ ėȐ  
(Grenoble Alpes University)  
̩֒ çϹȐ (Institut Libre 
Marie Haps/!Japanese 
Supplementary School of 
Brussels) 
 
�ÝË×�¶»©ȯ̬Ӗ˹

ѹ―Ϟ˿ƆύҽĮԡug�r

̬̇Ӗ˹ѹrġTnr�p― 
Bp.80 

Ʊϓ ”Ȑ 
(Ca’ Foscari University of 
Venice) 
�¯Ø�ӖӐѰu̬̇Ӗģ

˿uӘϒŤ̸p�Ťp�[

o 
Bp.96 

ɄŚ ĤċȐ 
(University of Cergy-Pontoise) 
£ÝÂÓâ¯â�Ħϒ_mu

̬̇Ӗ̬̇˿ƆȖѭ 
Bp.110 

ȵՏÿ ֘ 
(INALCO�4�Paris	
  
ȖѭѰ��µÝ´�´�ȯ

̬Ӗ˹ѹ�µ�Û�âuՐĭ 
―Ã×Ý©uǷȖu̬̇ӖȰ

˳uȖϐӝ́��or― 
Bp.124 

11:45-
12:15 

Ʊʱ ЇȐ(ɂՔǷȖ) 
ͻƥ ΛȐ� (Applied 
Technology High School, Abu 
Dhabi) 
ϴԾ ѨИ (֕Ջ˹ѹǷȖ) 
�¯Ø�Ӗo�y½Ý�Ø

âӖ�ͱӖoa�̬̇ӖȖ

ѭѰuВſҨόֱֆǟӟp

��gͱӖuɽչ Bp.98 

­âØ�Ù ϯȐ 
(Baruch College, The City 
University of New York) 
ȖѭѰu��ÙÃ��uƴè

�Ϯ˖_gӎ�ֱ˫əÏâÙ

r��ơʈѝѭuŽ̻ 
Bp.112 
 

ɓɉ ŘȐ 
(ЎϓǷȖ) 
Γǵu̬̇ӖȖѭѰuҿӖԱ

˅o��µÝ´�´� 
―§Ø�u̬̇ӖȖѭѰuӖ

�p�― 
Bp.126 

12:15-
12:45 

Aldo Tollini 
(Ca’ Foscari University of 
Venice) 
How to teach the decoding of 
kanji strings 
Bp.100 

ϰɊ ȓȐ 
(Massachusetts Institute of 
Technology) 
Language Learning in a Shared 
Virtual Space : JaJan, an 
Application of the Next 
Generation― Bp.114 

͎̬ ã͝ 
(University of Leeds) 
 
̬̇ӖȖѭѰu “L2 Self”  v
ϛȖ�Ԝ_mpu�mrǳ�

jgp 
Bp.128 

13:45-
15:15 

Ë©¯â«²§ÕÝ ĕǩ֫ Rio Novo 8, Rio Nuovo 5 Bp.136 

15:15-
15:45 

Riikka LÄNSISALMI  
(University of Helsinki) 
Contents and conceptualisation 
of Japanese language learning. 
Unexplored contexts. 
“Charming” or “arming” 
learners? 
Bp.88 

Ƿèսã 
(University of Naples 
“L’Orientale”) 
ĉſʗ�Ԝ`ġĔӖȯκ

ϼМ ̬̇Ӗ˹ѹ|uӱχ�

ҸԾrő�m 
Bp.102 

֚Ң Mb] 
(ǗգĀΎǢՀÛâÌ̬̇˿

Ɔĕ֋) 
˿ǟЙ�èwǟ˝ p�Ӝփ

ԣңǟ˝ |uВң -CEFR
o JF ̬̇Ӗ˹ѹ©¯Ý°â

·�Ɲκ_g˝ ȟԁǨƹ 
Bp.116 

ʊÿ ƙȐ 
(ĳɋǷȖ) 
��ÙÃ��ug�u£ÍÓ

¹¡â§ÕÝ˱˪âǵǗăϰ

ӞǀuӖ�p� 
Bp.130 

15:45-
16:15 

Ʊϓ ϵ͝ 
(The University of Melbourne) 
Rethinking ‘Correct’ Gender 
Ideologies in the Japanese as an 
Additional Language Classroom 
Bp.90 

̂ӫϹĤ  
(Erciyes University) 
ȯʑa�҄ſӍáĉſӍu

ʨƻϧτʋoe�f�uĦ

ϒցɨouՐĭʗ 
Bp.104 

Ղ̩ үȐ 
(University Complutense of 
Madrid) 
ԒҢ үѨȐ 
(ǗգĀΎǢՀÌ·Øâ·̇

̬˿Ɔ«Ý¯â) 
ȖyёY�˹ɗ�˱n�̬̇

Ӗ˹ɗĕuʨѪ֤©È�Ý̇

̬Ӗ˹ɗĕ֟APJE֠ĕǀ|

uӹǆпӝ́�Ԝ_m֤ 
Bp.118 

ɟϚ ǼѨ 
(ΧӶǷȖ) 
eՍϣԛèǗ˱˪o_mu̇

̬Ӗ˹ѹfûȱД  
�Ý·nΌſa�ǗգÊ×Ý

´��̬̇Ӗ˹ɗ|u�Ý¯

ÁÓâӝ́p� 
Bp.132 
 

16:15-
16:45 

ҢԾ ҘȐ 
(Oxford Brookes University) 
ƤYԄuȖѭѰp�҄П_g

ҿӖĦϒѰ| ―ȖѭѰr��

˿΄���ÅÛ¨��¶― 
Bp.92 

ĄЏ ՝ͻ  
(ɣɇǷȖ) 
˹Џ̟nʼ��rtl˿΄

Ɔ]�gſӍuʨƻϒ΄o

Րԟ͖˿a˾ύoә̋uӎ

� 
Bp.106 

©Ù³ÇÙ¢Ùáç̩ ğƽ

Ȑ 
(University of Bern) 
ÇÙÝǷȖu̬̇Ӗ£â©n

E-Portfolio ȴő�ӎ�gȟԁ

Ǩƹ 
Bp.120 

ςɁ ƽȐ 
(Grenoble Alpes University) 
̬̇ē nuϼĴ�ʦȞ_g

ȖѭΌſT�g�a�u - ¡
â©©¯µ�ֱ̬̇ӖȖѭѰ

u��ÙÃ��͖дuԨДo

ȖѭѰuʱՊ 
Bp.134 
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7 ̢ 9 ̇֟ǚ֠DAY 3 
 
9:00-
10:15 

ǢӝӤΫ 3 (Aula Magna, Ca’ Dolfin) 
Patrick HEINRICH (Ca' Foscari University of Venice) 

Language Education for Welfare: the case of Japanese in Europe Bp.166 

 ĕǩ֨Rio Novo 3 ĕǩ֩ Rio Novo RN ĕǩ֪ Rio Novo 7 

11:00-
11:30 

¿»Ù 
ԾɁ ɣ 
(ǗПǗӖϼМʸ) 
ɉϓ ƽȐ  
(��×©̬̇Ӗ˹ѹϼМʸ) 
̲ϓ�̗Ȑ 
(΄˴ǷȖ)  
 
ǜĞǵǗău̬̇ӖĕӐѻŷoҿӖ

ϐΌrՐa�џ́ϼМ―Welfare 
Linguistics olmҼδp�― 
Bp.170 

Ɂé ʝӳó 
ȵԾ ͦ͝ 
(Ы΅ǷȖ) 
̬̇ӖͱӖӐѰo③̬̇ӖͱӖӐѰu

Á¨»©ǩմroY�ԻʭҨόrkl

m 
―�ÚâÎ�ҿmǩմ�ñʍr― 
Bp.186 

ϓñ ôĄȐ 
(Universit3�J% Bergamo) 
֒̓roY�̬̇ӖӜǵӤɩƴYu§×¾

©ՍϣƞyӌĪuЭȞÅÛ¨��¶֟ñՏ

Ǩƹ֠ 
Bp.200 

11:30-
12:00 

Ղ̩ ͦȐ 
(Ca’ Foscari University of Venice) 
èрȖѭѰroY�ʀԥҨόȖѭu˝

 ȟԁǨƹ 
Bp.188 

ƟͿ ̑ͻ 
(”ɁȖ՚ǷȖ) 
Ƕ͗qҿӖѺ̖ȯ̬Ӗѻŷ��k֒̓ϐ

�ȯӭoa�̬̇Ӗ˹ѹuƩѻʗ―ǷՕɧ

П֒̓uȟԁp�― 
Bp.202 

12:00-
12:30 

̮ϓ ňȐ  
(University of Duisburg-Essen) 
ȚҢ ϔǴ  
(Gerhard-Mercator-University of 
Duisburg) 
eѯnmϣĳa�f[o�Ϯ˖ȧ̬

Ӗ˝ uӎ� 
Bp.190 

ЉȺ �] 
(International University of Sarajevo) 
e¨Ñ¿ÝáÊ�ÙfǷĕ�ՍŁ_�c�

pֵ―̬̇Ӗá̬̇˿Ɔ��ªǷĕuՍŁ

rƴYm― 
Bp.204 

14:00-
14:30 

Barbara Pizziconi & 
Ʉ֜ ŘȐ 
(SOAS University of London) 
 
Learners’ welfare in Japan during periods 
of study abroad – the development of 
intercultural competence 
Bp.178 

ȵԾ ͦ͝ (Ы΅ǷȖ) 
ϓ̲ ϯȐ (University of Bonn) 
Ɂé ʝӳó(Ы΅ǷȖ) 
ș̓ qs] (University of Ljubljana) 
̬̇ӖȖѭѰueҿl˧nfrklm�

―ŚƅϧʨƻouͳԊ― 
Bp.192 

Ɂ̬ юѨ 
(Leiden University & ̉ЖϓǷȖ) 
иҋ Ȃʜ 
èԾ ΘȐ 
(m�[��Î©´Ù°Î) 
ÌÙ±ØÝ�ÙŐТug�u̬̇Ӗ˹Џ̟

eox]�fuՍϣ―o�yȟԁǨƹ― 
Bp.206 

14:30-
15:00 

Ƿ̼ ϔĤ 
͎̬ ã͝ 
(University of Leeds) 
 
̬̇ăϛȖϐ�Āngŧñр̬̇Ӗ

̆ѭѰ�×©nuÂ�×â¹Ý u

ȟԁ 
Bp.180 

ñɁ�ʟȐ 
(Ca’ Foscari University of Venice) 
 
ͱӖp�̬̇Ӗ|� ͱӖ�ţϣδoa

�ӖɹȖѭuӎ� 
Bp.194 

Ոϓ Ĵ (ƑɁǷȖ) 
Ĕ̵ ЇԶ (̵āǵǗӖǷȖ) 
ɉϓ ƽȐ 
(��×©̬̇Ӗ˹ѹϼМʸ) 
ҴɊȫõ�̋ΓǷȖ	
  
ԾɁ ɣ (ǗПǗӖϼМʸ) 
ŕɊ էɻ (ƑɁǷȖ) 
 
̬̇Ӗƥրѻŷӎ֐“JOPT”uՍϣoeu

ʨѪ:  ��µÍ²�CÁ¨»©Ce_m£

ÍÓ¹´�âԸՋroY�ŖϐrǢltҿ

ӖĦϒѻŷuΠȞ 
Bp.208 

15:00-
15:30 

ƚͿ ĔԹǹ 
(②ɃǷȖ) 
 
ϹӦuѭʆp�ϹӦuΌϒ|―ϛȖ

ϐȯ̬ăȖϐuưƲ˝ uȟԁǨ

ƹ― 
Bp.182 

ϰɊ ɱ̍ 
(ǗգĀΎǢՀÄ°È©¶̬̇˿Ɔ«

Ý¯â	
  
ȖѭѰveԏ̟fuщ̻�pu�mr

Ա˅_ml�up 
Bp.196 

ϻɁ Ɵõ 
(Canakkale Onsekiz Mart University) 
eȖѭѰñʍf�ʨӦ_ge˹̱Սϣfu

Όſ 
Bp.210 
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9:30-
10:45 

ǢӝӤΫ 1 (Auditorium Santa Margherita) 
Wesley JACOBSEN (Harvard University) 

̬̇Ӗ˹ѹug�uҿӖϼМovֵ―eϮrҶnqlfҿӖ͖Ԟuѭʆ�ñʍr―�

 ĕǩ֨Rio Novo 3 ĕǩ֩ Rio Novo RN ĕǩ֪ Rio Novo 7 ĕǩ֫ Rio Novo 8 

11:30-
12:00 

¿»Ù 
Ծϓ ȷƫ֟National Institute 
for Japanese Language and 
Linguistics) 
ȵҴ ś  (ǗПǗӖϼМʸ) 
͉ƚ ՝Ȑ (University of Fukui) 
 
Лÿ ȣȐ(Oxford Brookes 
University) 
ñɇ ̗Ȑ  (Université Paris 
Diderot-Paris) 
̲ϓ үѨȐ֟Japan-Zentrum 
der Ludwig-Maximilians-
Universität München) 
 
ȟϐΌrɾПkŧр̬̇ӖӚ

ҽ˹̱uģʱoӎϒ 
 

èɁтȐ 
(University of Bologna) 
 
Systematic L1-L2 comparison for 
multiple L1-L2 combinations to 
predict overall difficulties in 
learning Japanese prosody 
 

̬ͅ җИȐ 
(Mount Holyoke College) 
 
ӖȖÚÇÙTϞq�ȖѭѰ

TȯЪrȖ{Ϗǭ�Ŷ�

CLIL ǟ̬̇ӖȖ£â©u

ӎ�  
 

ğҢ мȐ 
(Budapest Business School) 
 
½Ý�Øâă̬̇ӖÁ¨»

©ԜӈѰuȟʪӝ́oeu

̬̇Ӗ˹ѹ|uʑϒ 
 

12:00-
12:30 

Ղ̩ җΊѨ 
Ȣ̬ ϵ̣ 
Ηϓ Θ 
(Purdue University) 
�¹Ïâ§ÕÝ´Û²Å�Ħϒ

_g�Ý×�ÝʈǄѝѭTϣշ

ѭʆrën�Ž̻―��«Ý¶

oτͭˋ�ñʍr― 
 

Ɋ̬ Ļý 
(Çanakkale Onsekiz Mart 
University) 
Áµ�̍Ņ�Ԝ_muĉѰ

ύҽrklmuʕʦϧãѯ

Ȭ 
―Áµ�ĕӨµ�©�²§

ÕÝuüħp�― 
 

ϓ̲ ϯȐ 
(University of Bonn) 
¿±¡ Ҝͼ 
(University of Cologne) 
̇φѮӈ˝ �Ԝ_muЄ

ĕӱχo҄ɐȟό ―ɣɇo

ՊɈuҪξѰӋҿuѮӈÅ

Û¨��¶�ħr― 
 

12:30-
13:00 

Ϛğ ϔмȐ 
֒͞ ʜŪȐ 
֟ɣɇǷȖ֠ 
ҒӖ�ͱӖoa�̬̇ӖȖѭѰ

uϣշuӌĪłƴ 
―̬̇ӖȖѭѰuϣշѻŷӊ́

§©´ÎՍϣug�uǢЁϼМ
― 
 

̹ ҋȐ 
(ЉʵǷȖ) 
Ǘ̲ Ƌċ 
(University of Rennes) 
 
Ԭբ˝ roY�Ϟ˿Ɔ£

ÍÓ¹¡â§ÕÝѻŷ―
eմϥlӐf�փ̱o_g

ć̇ŖƲ˝ p�― 
 

Հά͏(�Îá½Ý§�) 
(նǗǵǗӖǷȖ) 
 
ƉϢԜӈѰ˹ѹuӜփoЄ

ĕӱχuM�̃―նǗĲĻ

ЋІă̱Սϣ՚u̇նƉϢ

Ԝӈ˹ѹ�ñʍr― 
 

14:30-
15:00 

ğҢ ʫƮ 
(Princeton University) 
ЋІ֣ҲҿӖòѪȯ̬Ӗ˹

ѹ 
―£ÍÓ¹´�ƝŹǟÅÛ¨

��¶uƩѻʗ― 
 

Giuseppe Pappalardo 
(Ca’ Foscari University of Venice) 
ñՏҿӖշոӟϼМ ―�¯Ø

�ӖͱӖӐѰr��̬̇ӖÂ²

±��«Ý¶uϹҹoϐʱuȟ

 —щ̻Ť̸֐
 

Divna Trickovic & Ljiljana 
Marković 
(Univeristy of Belgrade) 
Ȗϐp�Ȗϐ| 
―άȑѭʆ�üħo_ĝ

gq˹ѹȖuՍϣ― 
 

Ջѽ Ҡ 
(ˬƑǷȖ) 
JFL ϏǭroY�̬̇Ӗͱ

ӖӐѰ˹ɗo③ͱӖӐѰ˹

ɗuƐń 

15:00-
15:30 

֒͞ ɖȟ 
(University of Bordeaux 
Montaigne) 
¼�½�uѭʆp�ȟȒϧѻ

ŷuѹʱ|Ṡ̬ӖȖѭѰv

pu�mq©�Ù�ϣȾ]c

�}rpֱ�  
ϛȖΤŀ�a�Ã×Ý©ăȖ

ϐ�ħrS 
 

çԎ өý 
(ɄʹǷȖ) 
©Ìâ¶Ã�Ý�ϒlgτͭˋ

շǲϑţu҄ʁȖѭ˱˪ 
 

̶͸ Ĵã 
(Ɗ˿ȑȖǙȁȐǷȖ) 
Ʌͻ ĳĆ 
(ʊɇǷȖ) 
Ɇƥ ̣֍Ȑ 
(ʊɇǷȖ) 
ǷȖroY�ǝǠӱχo

PBL ǟ̬̇Ӗ˹ѹuȟԁϼ

М 
―ñɁՏǝnuƐń�üħ

r_m― 
 

Uliana Strizhak 
(Moscow City Teachers' 
Training University) 
Ƿϓ Ѩм 
(ǗգĀΎǢՀÐ©�Ü̬̇

˿Ɔ«Ý¯â) 
Û§�roY�̬̇Ӗ˹ѹ

¿×°�Î§Ã¶|u˗ʴ 
―Ð©�Ü֒Ъ˹ѹ͟Ր�

ħr― 
 

15:30-
16:00 

ç̩ ̰Ȑ 
Ӈ ̋Ȑ֟ÉáÍÕÝ¨Ñ֠ 
(Ы΅ǷȖ) 
Ã×Ý©ӖͱӖӐѰu¿â­

¸Ùá´Ø¶Øârpp��

ҿƞụζoϣӐŚȦrՐa

�Ť̸   
Ṡնñou£ÍÓ¹¡â§

ÕÝá©¯�ÙuͳԊS 

̭̃ Ĵã 
(Erciyes University) 
×�¶¼ÇÙroY�ȁʗ˿̫

ɺɰ 
 

Ϧΰ ͦƽ 
(Cardiff University) 
£ÍÓ¹¡â§ÕÝϏǭӆ

Ӂug�u¯©�―euȟ

ԁo˚�ԓ�ug�uãӎ

͈― 
 

ҴɊ ȫõ 
(̋ΓǷȖ) 
ŧр´�©¶�ĦjmCέ

ϘTӚ���mr˖ȴnr

�p 
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�

̬̇Ӗ˹ѹug�uҿӖϼМovֵ�
―eϮrҶnqlfҿӖ͖Ԟuѭʆ�ñʍr―�

�

��©ØâáMá Ò£Ä«ÝC½â¾â·ǷȖ 
(jacobsen@fas.harvard.edu) 

�
���a}mu҄θҿӖoƲ͗rĊ̬Ӗr�̬̇Ӗq�uҿӖ͖ԞTM�֥[m_g͖Ԟ�ŚմƆ]c

mCʨӦ_qlne�rւjmҿӖΌſTңn��mra�[o[eCҿӖ˹ѹuϮ˖a}r̡цϧ

qϮ͙hTCȖѭԨДrolmҿӖ͖Ԟ�քǜƆ]cmȴőa}rppmp��XjmCШýҿӖѭ

ʆӟC�gҿӖ˹ѹuȟԁnvqpqpщӟTţql��ǷlrӨӟ]�ml�֥ɸϣҨnvCϮr

Ҷnqlp�[eԽҵnM�oʕ���çЕֆuҿӖ͖Ԟ�ñʍrCϣҨѰ҄ԄuĠ֐rǢllmC

ҿӖȖCҿӖ˹ѹCШýҿӖѭʆӟuçkuҼδp�[u̬ͅǆփrԔ�[ora�֥ɸϣҨnƣ�

èw�ȯӭoa�uvčéu ( Еֆu͖Ԟֱ�

�E	
 �ռ͖Ԟ֟ԕӖuҨaüʪrՐ�jml�Րëσp�q�ʨƻ͖Ԟ֠�

�EE	
 �ʤǨ͖Ԟ֟ӞӐuñn̪ϹŏϹuʤǨTϰþģϒa�[or�jmϐ`�ʤǨu¿¯âÝ֠�

�EEE	
 �ϯˡ͖ʱҵтr��˿u͖Ԟ֟˿u͖ʱҵтTqaџu͖Ԟ֠�

[m_g͖Ԟuύӟuմ�Ԗ͹a�oƲ̓rCevfoeTfCՐĭвCſӍu҄ĉCĦɾɺCƤY

ԄɺqpCȖѭѰrojmʠ�uЕrq��alŗĠϧq˿΄ɺuѭʆrklm�CҿӖύӟp�ȟ

գմuҿӖȖѭrȯ_mCpu�mqӱχT̨ʀnr�p�хĆa�[ora�a�

� �
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Keynote  
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How Can Linguistics Contribute to Learning Japanese? 

With a focus on the acquisition of invisible linguistic structures 
 

Wesley M. JACOBSEN, Harvard University 
(jacobsen@fas.harvard.edu) 

 
 Japanese shares with all human languages the property of having structure to it.  Though the 
ultimate goal of learning Japanese is to internalize that structure so one doesn’t have to think about 
it, there is much discussion in second language acquisition theory and pedagogy as to whether or 
not such structures should be explicitly taught in language instruction.  This lecture will deal with 
three types of structure are not directly visible on the surface and will discuss them from the 
standpoint of linguistics, second language acquisition, and pedagogy in an attempt to show how 
linguistic research on these structure can provide useful tools for teachers and learners of 
Japanese.  They are (1) Argument Structure (paying attention to the sometimes hidden parts of 
meaning that one needs to know to make sense of verbs and other predicates); (2) Information 
Structure (being able to understand the link between what's being talked about now and what went 
before); and (3) Immediate Constituent Structure (knowing what goes with what in sentences). 
Along the way we will hopefully gain some practical insights into various aspects of Japanese 
grammar that can cause problems to non-native learners, such as the particles wa and ga, relative 
clauses, transitive and intransitive verbs, causatives, passives, and other related topics.�
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¿»Ù������ȟϐΌrɾПkŧр̬̇ӖӚҽ˹̱uģʱoӎϒ�

 
Ծϓ ȷƫCǗПǗӖϼМʸ 
֟noda.hisashi@ninjal.ac.jp֠ 

ȵҴ śCǗПǗӖϼМʸ 
֟nimadoka@nifty.com֠ 

͉ƚ՝ȐCЋÿǷȖ 
֟kuwayo@gmail.com֠ 

Лÿ ȣȐC�²�©Ã�â·áÄÙ²�©ǷȖ 
֟sanai@brookes.ac.uk֠ 

ñɇ ̗ȐC¿Øáµ�·ÛǷȖ 
֟akiko.nakajima@univ-paris-diderot.fr֠ 

̲ϓ үѨȐCÍÓÝÆÝǷȖ 
֟Y.Murata@lrz.uni-muenchen.de֠ 

 
 

� [u¿»ÙnvC��ÙÃ��uҼδp�Ċ̬ӖȖѭѰuȟϐΌrɾПkŧр̬̇ӖӚҽ˹̱v

pu�mrģ�w�lprklmC�		
 p��)	
 �֫kuϣҨr�jm̋�pra�a�

� � �		
 � ȟϐΌrɾПkŧр̬̇ӖӚҽ˹̱vCpu�mq̃ՁrǢllmpu�mqʹսnģ�w

�lpֵ�

� � �
	
 �eҡuҩfuҨЂ�Ӛ�ŧрӚҽ˹̱vCpu�mqӝ́rǢllmpu�mrģʱ_g

pֵ�

� � �(	
 � »²¶èueÚ©¶×Ýu�±£Íf�Ӛ�ŧрӚҽ˹̱vCpu�mqӝ́rǢllmp

u�mrģʱ_gpֵ�

� � �)	
 � ӎģ_geҡuҩfoeÚ©¶×Ýu�±£Ífu˹̱�Ħjm��jgÖâÛ²¿uȖѭ

ѰvC[��u˹̱rȯ_mpu�mqӌĪ�_gpֵ�

� [u¿»Ù�ēϘ_gѺ̖vC͡u�mq[onM�ȧ̬Ӗ˹ѹvC˿΄�Ӗɹ�ñʍṙ̬Ӗ

olmҿӖeu�u�˹n�[o�ò϶r_g�up�CȟգrȖѭѰrɾПk[o�ԽҸ_g�u

rǳƆ_mrml�a˹̱�em_g̃ƴrư�cC��ÙÃ���Ϯ˖_g�uTǮnmrml�a�

� _p_Cem_gǳƆrvCp�q̬̇ӖÚÇÙu˹̱pCp�qʿѻ�ʼjg˹̱pr�jmC

�
	
 o��	
 u�mqԫlTM�a�

� � �
	
 � ñр�èрÚÇÙu˹̱vȖѭѰrȟգrɾПk[o�ԽҸ_g�uTǶtqjmrml�

TCŧрÚÇÙu˹̱v̬̇Ӗeu�u�˹n�[o�ò϶r_g�uT�hǶla�

� � ��	
 � ĕӐ�ģ˿u�mqϑţʿѻu˹̱vȖѭѰrȟգrɾПk[o�ԽҸ_g�uTǶtqj

mrml�TCѵҽ�Ӛҽu�mqύҽʿѻu˹̱vϑţʿѻ~prvȖѭѰrȟգrɾП

k[o�ԽҸ_g�uTǶtqla�

� e[nC[u¿»ÙnvC�ḣ̬Ӗeu�u�˹n�[o�ñʍo_ml�ŧр˹̱�ȯӭra

�[or_ga�gCȖѭѰrȟգrɾПk[o�ԽҸ_g�uTȶqlύҽʿѻumiCτreu

łƴTɷlӚҽ˹̱�ʼm[or_ga�

� [u¿»Ùnƣ�èw�ŧрӚҽ˹̱vC�,	
 o�-	
 uτʋ�˕jg�unM�a�

� � �,	
 � Ӛ�ȯӭ�ϐ�q�	
 uт̱ra�[or�jmCόȟϧqυ΂�ӆȞ_ml�a�

� � �-	
 � Ӛ�Ϯϧ�euт̱p�ʎҵqʤǨ�ʆ�g�oa�[or�jmCόȟϧqϮ͙�ӆȞ_

ml�a�

� ]�rC[u�mr_mģʱ_g�Ý×�Ý˹̱�ÖâÛ²¿u̬̇ӖȖѭѰrĦjm��jgщ

̻o_mCoo�tȂӌhjg[ooCȖѭѰp�ţmrg˲ǈδrklmǨƹa�a �
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Panel 
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Panel: The Development of Practical Reading Materials for Beginners 
Using Authentic Texts: The Creation of WEB Learning Materials and 

Responses from Learners 
 

Hisashi NODA, NINJAL  
(noda.hisashi@ninjal.ac.jp) 

Madoka KONISHI, NINJAL  
(kmadoka@ninjal.ac.jp) 

Yoko KUWABARA, University of Fukui  
(kuwayo@gmail.com) 

Suzuko ANAI, Oxford Brookes University  
(sanai@brookes.ac.uk) 

Akiko NAKAJIMA, Paris Diderot University  
(akiko.nakajima@univ-paris-diderot.fr) 
Yumiko MURATA, Munich University  

(y.murata@lrz.uni-muenchen.de) 
 

In this Panel, we will show our attempts to develop practical reading materials for beginners from the point 
of view of learners’ well-being. In our panel, the term ‘practical’ is used to mean ‘useful for everyday living’. 
There are four discussion points. 

1.! Principles and procedures in developing practical reading materials for beginners 
2.! The creation of the ‘Prescription medicine bag’, what kind of survey and analysis were employed 

and how it was created. 
3.! The creation of the ‘On-line reviews of buffet-style restaurants’, what kind of survey and analysis 

were employed and how they were created. 
4.! The responses from the learners in Europe who tried out the above materials. 

The contents of Japanese language education are shifting from teaching the language by focusing on 
linguistic features such as grammar and vocabulary to contributing to something which could be of practical 
use for the learners. Accordingly more learning materials place importance on the learner’s well-being. 
However, in those materials, depending on the level of Japanese and skill area, we can observe the 
following: 

5.! Practical materials appear mainly in intermediate and advanced texts, and majority for beginners still 
focus on language. 

6.! Productive skills, for example conversation and sakubun (a short writing piece), materials are 
increasing, but material for receptive skills such as listening and reading have not seen a similar 
increase. 

As mentioned above, the majority of the beginners’ materials still focus on the language itself and there are 
few reading materials focusing on practical uses. Therefore in this panel, we discuss the development of 
reading materials for beginners. 
The reading materials for beginners we refer to in this panel have the following features: 

7.! What a learner reads is authentic, thus creating a realistic situation. 
8.! The objective of reading is to obtain the necessary information, thus setting a realistic objective. 

Finally, these materials were piloted for learners in Europe and obtained favourable responses. We report 
these responses and discuss points for further improvement. 
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ϣҨ֨���ȟϐΌrɾПkŧр̬̇ӖӚҽ˹̱uģʱ̃Ձ�

 
ԾϓȷƫCǗПǗӖϼМʸ 
֟noda.hisashi@ninjal.ac.jp֠�

 
� [uϣҨnvĊ̬ӖȖѭѰrojmȟϐΌnɾПkŧрӚҽ˹̱vpu�mq̃ՁrǢllmp

u�mqʹսnģʱa�w�lup�Cʅ̴uӚҽ˹̱oͳԊ_qT�ԕ}�a�

� ʅ̴uŧр̬̇ӖӚҽ˹̱vC�		
 o�
	
 u�mq̃Ձnģ��g�uTǶpjga�

� � �		
 � Ӛ�ȯӭvCլ_asql�mrӖɹ�˿ǟ�ūՙ_g�ura�a�

� � �
	
 � ӚҽuòqϮϧvCӖɹ�˿ǟ�ʈѭ_Ce��ȞϷ]c�g�oa�a�

� _p_C[u�mqӚҽ˹̱nvȟϐΌrɾПkѻŷ�֊n�ovҿnqlȧ̬ӖȖѭѰroj

mȟգrɾПkŧр̬̇ӖӚҽ˹̱vC�(	
 o�)	
 u�mq̃Ձnģ�~mT�loѯn�a�

� � �(	
 � Ӛ�ȯӭvCȟգrӚ�ʎҵTM�emqϐ�q�	
 uт̱ra�a�

� � �)	
 � ӚҽuòqϮϧvCeuӚ�т̱p�ʎҵqʤǨ�ʆ�g�oa�a�

� [u�mq̃ՁrǢltoCŧрӚҽ˹̱v�
	
 p��.	
 u�mqʹսnģʱa�uT�lolm[

orq�ae։ևɦu�âËÝfr̟lmM�Άʨ̟r�Ӛ�˹̱�ħo_mЂaa�

� � �
	
 � ȖѭѰuʨҶ�ѳrqT�CȟϐΌnӚ�ʎҵTM�emqт̱�Ա{a֟ħֱe։ևɦu

�âËÝfvCӚ��oʆa�g�CȟϐΌnӚ�ʎҵTM�emqт̱uãko_mԱ

{a֠�

� � ��	
 � Ӛ�ʎҵTM�emqт̱�ը�Ce[r̟p�ml�̬̇Ӗ�Ť̸a�a֟ħֱτŘ�Ƥ

Y��ql̇�Ҩag�u˿ȑo_m�tĦ���uvCeǚfėfeЈŰfeЈfTǶ

lolm�mqŤ̸�ңma֠�

� � �,	
 � ȖѭѰTeuт̱�Ӛ�horCp�qo[�Tլ_tӚ�Ә��_�alup�ӝ́a�a

֟ħֱȖѭѰveόՀouɲ˧nvnr�c�fu�mqҨόuʨƻT�p�ql[oTM

�oljgӝ́щ̻�ʆ�a֠�

� � �-	
 � ��	
 uŤ̸��,	
 uӝ́��orCȖѭѰTeuт̱�Ӛ�orCġ�ʹTp�rġ�pmӚ

�o�w�lpolmӚҽʿҤ�ˉţa�a֟ħֱeǚfeêƩfoljg˿ȑ�ʹTp�

r�âËÝTĦnql̇�Ӛ�o�ӚҽʿҤ�ˉţa�a֠�

� � �.	
 � �-	
 nˉţ_gӚҽʿҤTζύqtѭʆnr��mrCә̋�ѝѭǆփ�ģ�a֟ħֱeǚf

eêƩfqpu˿ȑuʨƻ�ҹngènCȟգu�âËÝp�eǚ̇ЈêƩfu�mqҨό

�Ӛ�o�g�uә̋�ѝѭǆփ�ģ�a֠�

� [u�mqʹսrʅnwȟϐΌrɾПkŧр̬̇ӖӚҽ˹̱�ģ�[oTnr�[o�C[uʂr

ёt֪kuϣҨuȴőo_mԕ}�a 
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Presentation 1: Principles for Developing Practical Reading Materials 

for Beginners 
 

Hisashi NODA, The National Institute for Japanese Language and Linguistics 
(noda.hisashi@ninjal.ac.jp) 

 
In this presentation, I will discuss the principles and process in developing practical reading 
material for beginners contrasting it with conventional reading materials. 
The majority of conventional beginners’ reading materials are based on the following principles. 

1.! Vocabulary and sentence patterns are controlled so that the texts are not too difficult to read. 
2.! The purpose of the reading comprehension exercises is to review vocabulary and sentence 

patterns in order to reinforce them. 
However, these materials cannot contribute to the learners’ language use in everyday reality. I 
suggest that if the Japanese reading materials for beginners are to be practical, the materials should 
be based on the following principles. 

3.! Authentic texts which learners are likely to encounter in everyday life should be used. 
4.! The main purpose of reading is to obtain necessary information from the texts. 

Based on these principles, the development process will follow. (The ‘coupons for foods and drinks’ 
are given as examples in brackets.) 
The following steps are possible. 

5.! Taking into account of learners’ opinions, choose the authentic reading texts�which learners 
will encounter in their everyday life and will need to read. (It is useful if one can read and 
understand ‘coupons for foods and drinks’. So choose this as one of the authentic texts.) 

6.! Collect authentic materials and analyse the Japanese language in those texts. (The kanji ‘ǚ’ 
‘̇’ ‘ЈŰ’ ‘Ј’ are often used and identified as the days when the special treat cannot 
applied for.) 

7.! Investigate which parts are difficult for learners when reading such authentic materials. (The 
investigation showed that learners have difficulty in understanding expressions like TόՀ
ouɲ˧nvnr�c�’.) 

8.! From the results of analysis 6 and investigation 7, determine the reading skills necessary for 
such texts. i.e. What are the key points the learners should know and what they should be 
looking for. (Using kanji ‘ǚ’ and ‘êƩ’ as a key, learners should understand the days when 
coupons cannot be used.) 

9.! For the learner to learn the skills determined in 8, create description and exercises. (Create 
descriptions and exercises to learn the meaning of ‘ǚ’ ‘êƩ’ etc. and to understand the 
meaning of ‘ǚ̇ЈêƩ’ from the authentic coupons.) 

If we follow this process, we can develop practical reading materials for beginners. The three 
presentations after this introduction will illustrate the above points in detail. 
� �
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ϣҨ֩���ȟϐΌrɾПkŧрӚҽ˹̱eҡuҩfuģʱ�

 
ȵҴśCǗПǗӖϼМʸ 
֟nimadoka@nifty.com֠ 

 
� ȟϐΌrɾПkŧрӚҽ˹̱uãko_mCϡ՚�ҡȻnŢ̃]��ҡuʤǨTӄԋ]�gҡuҩ

�Ӛ�g�u˹̱�ģʱ_gaҡuҩ�Ա�hύϔvC�		
 o�
	
 nM�a�

� � �		
 � Ӛ���mrq�wCŢ̃]�gҡTͦ_t։��olmÏØ²¶Tʆ���a�

� � �
	
 � Ӛ�o�}rʤǨT̋ϿqunCӚҽʿҤ�Ȗ}wCϐ�q�	
 uт̱τ̣uլ_]TȦ̌r

Ŏ̤nr�a�

� ˹̱ģʱrMg�Cҡuҩн 	�� ̺�Ƣը_Ť̸_gaeuщ̻CҡuҩrvǶ͗q¾Ø�â§Õ

ÝTM��uuCpuҩr�e֨̇rġǐ։�pfelk։�pfe֨ǐrpuX�l։�pfqp

uʤǨTӄԋ]�ml�[oT�pjgae��vҡ�ͦ_t։�g�rʎҵqʤǨnM�g�Ce

���Ӛ�o�˹̱�ģʱ_ga�

� ̬ϣҨnvCeҡuҩf�Ӛ�˹̱rklmCeҡ�֨̇rġǐ։�pfoeҡ�֨ǐrpuX�

l։�pf�ʼjgԸŤ�ħr_mCeuτʋ�ԕ}�a�

�eҡ�֨̇rġǐ։�pfoeҡ�֨ǐrpuX�l։�pfuӚ�o�rvC˼ȑTԽҵrq�a

e[nCҡuҩrӄԋ]�ml�˼ȑrklmŤ̸_go[�Cgonw�(	
 �)	
 u�mq[oT�p

jga�

� � �(	
 � ҡ�֨̇rġǐ։�prklmuʤǨvCe֨̇֩ǐfe֪֨̇ǐfu�mrCe֨̇�˼

ȑ�ǐfolm¿¯âÝnҨ]��aӚ�o�rԽҵquve֨̇foeuϯʂu˼ȑnM

�a�

� � �)	
 � ҡ�֨ǐrpuX�l։�prklmuʤǨvCe֨ǐ֩Ճfe֨ǐr֨�Å«Ùfu�m

rCe֨ǐfuʂre�˼ȑ�Ճfe�˼ȑ��Å«ÙfqpTM�olm¿¯âÝnҨ]��a

Ӛ�o�rԽҵquve֨ǐfoeuʂu˼ȑnM�a�

� eug�Ceҡ�֨̇rġǐ։�pfolmʤǨ�Ӛ�o�ӚҽʿҤo_m�
	
 Ceҡ�֨ǐrpu

X�l։�pfolmʤǨ�Ӛ�o�ӚҽʿҤo_m��	
 �ˉţ_ga�

� � �
	
 �e֨̇foeǐfuՏu˼ȑp�Cҡ�֨̇rġǐ։�p�Ӛ�o�a�

� � ��	
 �e֨ǐfoeuʂu˼ȑp�Cҡ�֨ǐrpuX�l։�p�Ӛ�o�a�

� [u�mrCϐ�q�	
 uт̱�Ť̸_¿¯âÝ�ˉţa�[onCŧрȖѭѰr�ȖѭƩѻqɺn

ȖѭռϮ�˦Ђa�[oTnr�a[�vC˿΄ռϮ�ãkãkЙ�èwmȖѭ_mltʅ̴ũ΄

ovϞq��unM�a�
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Presentation 2: The Development of Practical Reading Materials for 

Beginners - ‘Prescription Medicine Bag’ 
 

Madoka KONISHI, The National Institute for Japanese Language and Linguistics 
(kmadoka@ninjal.ac.jp) 

 
 

The ‘Prescription medicine bag’ is developed as one of the practical reading materials for beginners. 
Prescription medicine bag contains information for medicines prescribed at hospitals and 
pharmacies. There are two main reasons for choosing ‘medicine bag’. 

1.! Prescribed medicines should be taken properly according to the prescription. 
2.! Therefore it is essential to be able to read and understand it correctly. The information 

contained is very clear and straightforward. Once the necessary reading skills are learned, it 
is not too difficult to understand this type of authentic materials. 

First, 100 medicine bags were collected and analysed. Although there are many varieties of 
medicine bags, there is information common to all bags such as ‘how many times a day’, ‘when to 
take’, ‘how many per dose’ and so on. This is essential information for the correct consumption of 
medicines. So I created materials to learn how to read these medicine bags. 
In this presentation, I concentrate on two examples of dosage, i.e. ‘how many times a day’ and ‘how 
many per dose’. In order to understand dosage descriptions correctly, readers need to pay attention 
to numbers. Analysis of numbers on the medicine bags demonstrated the following points. 

3.! ‘How many times a day’ is often displayed as ‘֨̇[˼ȑ]ǐ’ a day (number) times. e.g. 
‘֨̇֩ǐ’ [a day (2) times], ‘֪֨̇ǐ’ [a day (3) times]. The reader should be able to 
identify ‘֨̇’ [a day] and the number that appears immediately after that. 

4.! ‘How many per dose’ is displayed as ‘֨ǐ֩Ճ’ or ‘֨ǐr֨�Å«Ù’. ‘[˼ȑ]Ճ’ 
[(number) tablets] or ‘[˼ȑ ]�Å«Ù ’ [(number) capsules ] following ‘֨ǐ ’ (one 
dose).The reader should be able to identify ‘֨ǐ’ (one dose) and the number that appears 
immediately after ‘֨ǐ’. 

The reading skills required for obtaining information such as ‘how many times a day ‘ and ‘how 
many per dose’ are determined as 5 and 6 respectively. 

5.! The ‘Dosage; how many times a day’ is obtained by reading the number between ‘֨̇’ and 
‘ǐ’. 

6.! The ‘how many per dose’ is obtained by reading the number that comes after ‘֨ǐ’. 
By analyzing authentic texts, these patterns could be identified. These patterns can be made into 
learning materials for the beginners. This method is different from the conventional learning of 
grammatical items. 
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ϣҨ֪���ȟϐΌrɾПkŧрӚҽ˹̱�

eÚ©¶×Ýu�±£Ífuģʱ�
͉ƚ՝ȐCЋÿǷȖ 

֟kuwayo@gmail.com֠ 
 

� ȟϐΌrɾПkŧрӚҽ˹̱uãko_mCÚ©¶×Ýu�±£Í�Ӛ�g�u˹̱�ģʱ_ga

Ú©¶×Ýu�±£Í�Ա�hύϔvC�		
 o�
	
 nM�a�

� � �		
 � Ӛ���mrq�wC�lÚ©¶×Ý�ˠc�olmÏØ²¶Tʆ���a�

� � �
	
 � Ӛ�o�}rʤǨT̋ϿqunCӚҽʿҤ�Ȗ}wCϐ�q�	
 uт̱τ̣uլ_]TȦ̌r

Ŏ̤nr�a�

� ̬ϣҨnvC¾��Ý ֟ÁÓ²Ã�֠Ú©¶×Ýuµ¦â¶Tol_lppmp�Ӛ�o�˹̱

�ħrCeÚ©¶×Ýu�±£Íf�Ӛ�˹̱uτʋrklmԕ}�a˹̱ģʱrMg�C ÙÏ¥

�¶u¾��Ý Ú©¶×Ýu�±£Íuñp�eµ¦â¶f�ƶ��±£Íн 
�� đ�Ƣը_Cƻ

�ӌĪa�orrĦ���Ҩόoeuţόցɨ�Ť̸_gaeuщ̻C�(	
 p��
	
 u�mq[oT̋

�prqjga�

� � �(	
 �eѨƻ_lfTeol_lf����tĦ���a�

� � �)	
 � ƵȞϧqӌĪrvՏˡϧҨόe�Ì�±feʉȄfT�tĦ��Ce�blfu�mqϯˡ

ϧҨόvҶ��qla�

� � �
	
 � ƵȞϧqӌĪ�a�orCeѨƻ_lfuƵȞuñn�eѨƻ_tM��c�fvĦ��b

eѨƻ_tqpjgfeѨƻ_tqlfTĦ���a�

� [��uщ̻��orCµ¦â¶uƻrȯa�ӌĪ�Ӛ�o�[orτƆ_g��	
 o�,	
 u�mqӚ

ҽʿҤ�ˉţ_ga�

� � ��	
 �eѨƻ_foetqfp�Cµ¦â¶Tol_lppmp�Ӛ�o�a�

� � �,	
 �e�Ì�±f�eʉȄfqpp�Cµ¦â¶Tol_tql[o�Ӛ�o�a�

� ƻT�l[o�ЂaҨόnveѨƻ_pjgfeѨƻ_lfeѨƻ_tfuţόցɨT֒lunC

��	
 nve��֪krŖԜa�˿ȑŦnM�eѨƻ_f�ȖѭռϮoa�ae_mCeuƵȞrklm

vC�
	
 �ѯʭ_metqf�ƵȞ�Ђa˿ȑŦo_mť�ţ_C�-	
 u�mrҽәa�a�

� � �-	
 �eѨƻ_fuʂretqfTqY�wCol_lolmʨƻnaaeѨƻ_fuʂretqf

TM�wCol_tqlolmʨƻnaa�

� [u�mqȖѭռϮuť�ţ_oҽәvCe¾��Ý Ú©¶×Ýuµ¦â¶u�±£Ífolm

ՙȞ]�gт̱uñnCȟգrpu�mqҨόTĦ��ml�up�ԽҸ_gщ̻nM�aģʱ]�

g˹̱vCµ¦â¶Tol_lppmprklmϹ�glorrCpu˿ȑŦ�ʹTp�ra}rp

hY�Ȗ{�urqjml�a[�vCԏ̟ɺeol_lfp�eol_pjgfeol_tqlf

qpuΌϒɺ�Ȗ{ʅ̴u˿΄uȖѭovǷrtϞq�a�
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Presentation 3: The Development of Practical Reading Materials for 

Beginners - ‘On-line Reviews of Buffet-style Restaurants’ 
 

Yoko KUWABARA, University of Fukui  
(kuwayo@gmail.com) 

 
‘On-line reviews of buffet-style restaurants’ have been developed as one of the practical reading 
materials for beginners. There are two main reasons for choosing ‘on-line reviews of buffet-style 
restaurants’. 

1.! Being able to read reviews equips the learner with more knowledge for finding good 
restaurants. 

2.! The information contained is clear and straightforward. Once the necessary reading skills 
are learned, it is not too difficult to understand this type of authentic materials. 

In this presentation, I will describe the characteristics of the ‘On-line review of buffet-style 
restaurants’ using ‘understanding whether the desserts are good’ as an example. 
First, over 560 on-line reviews of buffet style restaurants which contain the word ‘desserts’ were 
collected from food review sites, then the expressions used for describing and commenting on taste 
were analyzed and their frequency checked. The following points emerged. 

3.! ‘Ѩƻ_l’ is used more often than ‘ol_l’. 
4.! For negative comments, indirect expressions such as ‘�Ì�±’ and ‘ʉȄ’are used and a 

direct expression such as ‘�bl’ are seldom used. 
5.! For negative comments, a negative form ‘Ѩƻ_tql’ is used, but ‘Ѩƻ_tM��c

�’ is not used. 
From these results, for understanding reviews of desserts, the following reading strategy can be 
employed. 

6.! From the form ‘Ѩƻ_’ and ‘tq’, a reader can understand whether the desserts are tasty 
or not. 

7.! From expressions such as ‘�Ì�±’ and ‘ʉȄ’, a reader can understand whether the 
desserts are not tasty. 

Since the expressions ‘Ѩƻ_pjg’, ‘Ѩƻ_l’ and ‘Ѩƻ_t’ are used frequently when 
meaning ‘tasty’, the common part of these three expressions ‘Ѩƻ_’ is determined as a key 
learning point. As for the negative, considering result 5, ‘tq’ is explained as an indicator of 
negative. The explanation reads as: 

8.! If ‘tq’ (not) does not appear after ‘Ѩƻ_’ (delicious), it means "delicious". If ‘tq’ 
(not) appears after ‘Ѩƻ_’ (delicious), it means "not delicious". 

As a results of placing importance on the expressions actually used in our daily life and 
concentrated on the authentic texts used for the on-line review of buffet style restaurants, we 
reached these learning points and explanations. If one would like to know whether desserts are tasty 
or not from on-line reviews, this learning material asks a learner simply to identify the sequence of 
the letters. This is quite different from the conventional learning of inflection forms ‘ol_l’, 
‘ol_pjg’ and ‘ol_tql’. 
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ϣҨ֫���ȟϐΌrɾПkŧрӚҽ˹̱uӎϒщ̻�
 

ЛÿȣȐC�²�©Ã�â·áÄÙ²�©ǷȖ 
֟sanai@brookes.ac.uk֠ 

ñɇ̗ȐC¿Øáµ�·ÛǷȖ 
֟akiko.nakajima@univ-paris-diderot.fr֠ 

̲ϓүѨȐCÍÓÝÆÝǷȖ 
֟y.murata@lrz.uni-muenchen.de֠ 

 
� ȟϐΌrɾПkŧрӚҽ˹̱o_mCϐ�q�	
 uт̱�ʼjg�Ý×�Ý˹̱Tģʱ]�ga̬ϣ

ҨnvCeuñp�eҡuҩfoeÚ©¶×Ýu�±£Ífu֩ku˹̱uӎϒщ̻�Ǩƹa�a�

� ӎϒ_guvC��Ø©CÃ×Ý©C·�³u֪pǗnCòrҒӖCÃ×Ý©ӖC·�³Ӗ�ͱӖ

oa�̬̇ӖŧрȖѭѰe�f� (� ƳCưӁ .� ƳnM�a�

� ȖѭѰrvCƯӝ́ǝnĦϒ]�ml�ҿӖ֟ҒӖCÃ×Ý©ӖC·�³Ӗ֠n̟p�g�Ý¡â

¶ϒп�Ի�C˹̱ӎϒʂrͱӖnǐЬ_m��jgaǐЬv֭ͰՠӌȞuӹǆT֮ko҄ϔӄԕu

ӹǆT֫kuưӁ 		 ǆnM�a�

� ȖѭѰuӎϒщ̻p�vC�		
 p��(	
 u�mqѸȞϧqǐЬTʆ��ga�

� � �		
 � ȟϐΌrưjg´âÌnɾrПka�

� � �
	
 � ϐ�q�	
 u˹̱Tŧрp�Ӛ��a�

� � �(	
 � ѝѭǆփTm�t͖ʱ]�ml�a�

� ŗĠϧq£ÏÝ¶o_mvC�)	
 p���	
 u�mq�uTMjga�

� � �)	
 � ҡuә̋vǷťh_CάȑTǶlr�pp��bC�]_la�

� � �
	
 � ̓ū�¾×¾×nC©×Ý �Ħ��ml�´�©¶�ŧрp�Ӛ��uT�la�

� � ��	
 � ѝѭǆփ�ԡ��rk�mCh�h�èԪ_ml�uT҄Ťn��p�C͔_la�

� ąʂ�[u�mq˹̱�Ǯ�_m~_lolmǲTǶtC̕ͰuϐΌnĦmĕӐTӚ�glolm

ʨҶ�͹ăɣƹ�©â¿âu±×§C̓ŭҨCƣʼә̟̋qpu~pC�ÚÙ�ârՐ��ә̋Cև

ƾʱŤҨЂqp�ʼjm~_lolmʨҶTMjga�

� ˲ǈδo_mvCòr�,	
 p��.	
 TMw��ga�

� � �,	
 � ѝѭǆփr�jo¾Ø�â§ÕÝTM�olla�

� � �-	
 � ѝѭǆփuӹǆ˿oԱ˅ѷT�p�rtl[oTM�a�

� � �.	
 � ˿ŒĠuʨƻ�ri�oϹ�gla�

� ˲ǈδuŗĠϧq£ÏÝ¶o_mvC�	�	
 p��	
	
 u�mq�uTMjga�

� � �	�	
 � ѝѭǆփTƒӝnǳƆTȶqla�

� � �			
 �eÚ©¶×Ýu�±£Ífuñnţmt�eʉȄf�e�M�Mf�ӌĪa�ѝѭǆփnC

Ա˅ѷTeҋlfpeʡlfpuý˅quTԱyrtpjga�

� � �	
	
 � Ϲjml�ӖɹhYˠ_mӚ�oŒ˿TύҽnrqlaŒ˿�ri�oύҽ_gla�

� čèu�mrC̬ϣҨnƣ�èwg˹̱rv]�r˲ǈa�δTM��uuCȖѭѰp�vŒĠϧ

r֒lӌĪTʆ��ga[u�mq˹̱v[��nqpjgTCąʂ]�rǮ�_mltʎҵTM�a 
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Presentation 4: Practical Reading Materials for Beginners 

Responses from Learners’ 
 

Suzuko ANAI, Oxford Brookes University 
(sanai@brookes.ac.uk) 

Akiko NAKAJIMA, Paris Diderot University 
(akiko.nakajima@univ-paris-diderot.fr) 
Yumiko MURATA, Munich University 

(y.murata@lrz.uni-muenchen.de) 
 

As mentioned in the previous presentations, on-line reading material for beginners which has 
practical use in everyday living are being developed. In this presentation, we report the learners 
responses on using ‘Prescription medicine bag’ and ‘On-line review of buffet-style restaurants.’ 
These materials were tested by the students at a beginners level in England, France and Germany. 
There were 30 students in each country, 90 students in total. Their mother tongue was mostly 
English, French or German. 
After using these materials, they were asked to fill in questionnaires written in English, French or 
German. There were 7 questions graded from 1-6 and 4 questions on which they could write their 
comments freely. 
Positive results are: 

1.! Useful as these are related to the daily life. 
2.! Enabling access to authentic texts for beginners 
3.! Well constructed exercises 

There are detailed comments such as: 
4.! Notes on medicines are important. It is easy despite the presence of many kanji. 
5.! It is good to read a text using slang and without controlling the tense. 
6.! As I progress through the exercises, I can feel that I am getting better at it. So enjoyable. 

They would like to see more of this kind of materials and suggested topics such as daily 
conversation, job ads, supermarket flyers, timetables for trains and buses, manuals, allergy warning, 
food ingredients and so on. 
As for the points for improvement, there are comments such as: 

7.! More variations in exercises 
8.! Some questions and answer choices are not easy to understand. 
9.! Would like to know the meaning of the whole sentence 

More specifically 
10.! Exercises monotonous and not much variation 
11.! For exercises using ‘ʉȄ’ and ‘�M�M’, it was not easy to choose the correct answer 

from good or bad. 
12.! If scanning for just the word I know, I don't understand the whole sentences. I would like 

to understand the whole sentence. 
As described above, the materials tried this time show many points for improvement. Still, the 
students found these materials useful. As there are not many of these kind of learning materials, 
more development is needed. 
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ЋІ֣ҲҿӖòѪȯ̬Ӗ˹ѹ�

―£ÍÓ¹´�ƝŹǟÅÛ¨��¶uƩѻʗ―�
 

ğҢʫƮCÅØÝ©¶ÝǷȖ 
(ssato@princeton.edu) 

�
� ̬ϣҨnv֣̬Ƿĕu´âÌn�M�ЋІ��^ȧ̬Ӗ˹ѹuƩѻʗ�֣ÖâÛ²¿ҿӖŖԜƝ

κ–uҲҿӖòѪouՐĭrolmӨӟ_֣ϣҨѰuµ¦�Ý_g£ÍÓ¹´�ƝŹǟÅÛ¨��¶

uȟԁħp�euƩѻʗ�ѯngla 
� ЋІTe_M�cf�e�gp]f�ʨƻa�ҿҜnM�Ca}muăr̡ĝՙuɡЋoЄĕϧ˪

ź�˦Ĩa�olmύʔnM�oa�q�ẇ֣̬Ӗ˹ѹṪ̬ӖhYrηδ�ɸmml�ȯ֣̬

Ӗ�Ӑ]ql�uvM�£ÍÓ¹´�rő�ql֣�ġ֣̬Ӗuţ̴ŗưr�jmʱǀ�ɤŦƆ_

m_�molmea}muăr̡ĝՙuɡЋoЄĕϧ˪ź�˦Ĩfnrqlυʪ�ģjm_�m[o

r�q�ptqla_p_֣̬̇Ӗ�Ш֩á֪ҿӖ֣M�lv֣ǵǗӖo_mžɷa�ʱăȖѭѰv֣

[owuØ­â©o_m֣anr҄ŤuĦl[qc�[ow�˕jml�olmόȟ�ѯn�ȯ֣

̬Ӗ˹ѹrolm֣υ΂֟ǩ�ϰʹqp֠oϮϧrʑ`ṁ֣̬Ӗ�ƶ�ge��u[owáØ­â

©�lprm�tĦl[q_mltp�ȖѭѰoѯnmlt[on֣ea}muăr̡ĝՙuɡЋo

Єĕϧ˪ź�˦Ĩfnr�o�ѯn���a 
� ̬ϣҨnv֣�b֣ăbu̇ɜu]�^�qҿӖĦϒ�͑Ӌa�[or��֣ȖѭҿӖhY�ϒl

�֣k��֣ȖѭҿӖoĉҿӖ�ƈũ_mĦϒa�[ouÏØ²¶֣µÏØ²¶�ѯn�aeuգ֣

ҿӖ�ƈũa�olmϣʦ֟k��֣ҿӖvė̬ӖfeҒӖfqpőϿrƈũnr�olmҿӖ

�µ�Û�â֠�֣ҲҿӖòѪ֣Ï¶ÛØÝ�ØªÎ(Pennycook & Otsuji 2015)֣¶×Ý©ØÝ�Ù�

ÅÛâ±(Canagarajah 2013)qpuύʔá͕ʔoκ�_ư�cӨӟ�ңma͡r֣ҿӖ�ƈũa�ol

mϣʦuǆփδ�Ԃ�ngèn֣ЋІ��^ȧ̬Ӗ˹ѹTpu�mrƩѻqup�˦Ђa�a[[

nv֣2015 ɠuЎŲ̑rèр̬̇�×©uÅÛ¨��¶o_mң��g£ÍÓ¹´�ƝŹǟÅÛ¨�

�¶u×Ý¢â¨��©±�Ý¨uȟԁħ�ƣ�èw֣ąʂ[uΌſrpu�mqɌǹ�a�[on֣

҄Ťgiu˕k[owáØ­â©�Όϒ_mlt[o�Įԡnr�upЂaa 
 
ӥԏ 
ąǐǨƹa�£ÍÓ¹´�ƝŹǟÅÛ¨��¶v 2013 ɠɨr̀ϓ̘Ȑ]�oğҢnՍϣ

_֣όǜv̀ϓ]�Tȟ̄_ml�ÅÛ¨��¶naa 
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Welfare, Plurilingualism, and Japanese Language Education 

Possibilities of community involvement project 
 

Shinji SATO, Princeton University 
(ssato@princeton.edu) 

 
If welfare means “the state of doing well especially in respect to good fortune, happiness, well-
being, or prosperity,” Japanese-as-a-foreign-language education cannot focus on using solely 
Japanese for all the activities because it excludes people who want to, but cannot speak Japanese 
(for some reason). It does not provide “the state of doing well” for all Japanese learners. In fact, 
adult learners who are studying Japanese as a foreign language already have the language(s) that 
they can function in many communities. What is missing in the current Japanese language 
education is the activities which encourage learners to use Japanese as one of many resources that 
they already have (i.e., Japanese with other resources including other languages). Learners 
sometimes need to able to use Japanese with other resources depending on learner’s personal goal 
of why he/she communicates with others. 
In this presentation I first examine people’s everyday language uses in many different contexts and 
demonstrate how people often “mix languages” in our daily lives. I then review how a concept of a 
language is defined, especially in the theories of plurilingualism (Council of Europe 2007), 
metrolingualism (Pennycook & Otsuji 2015), and translingualism (Canagarajah 2013). Here I show 
how their views of a language can promote (Japanese) language education for welfare. Finally I 
report on an advanced-level Japanese Community Involvement Project to demonstrate how this type 
of project has potential to realize Japanese language education for welfare.  
The Community Involvement Project was conducted at a private university in the United States 
between 2013-2016. This project was part of the requirement for advanced-level Japanese course. 
In this project learners think about the relationship between their future and Japanese language 
learning by engaging in a community that they (would like to) belong to. In this presentation I 
examine a case of English-Japanese language exchange by analyzing the transcript. I also discuss 
how we can promote Community Involvement Project to make the most of their linguistic and 
cultural background to attain learners’ personal goal so that Japanese language education for 
welfare can be realized. 
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¼�½�uѭʆp�ȟȒϧѻŷuѹʱ|�

―̬̇ӖȖѭѰvpu�mq©�Ù�ϣȾ]c�}rpֱ� �
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����CÊÙ·âÐÝ´â¹ÓǷȖ 
 
� ̬ϣҨnvCÃ×Ý©uǷȖṅ̬ϛȖ�Τŀa�Ã×Ý©ăȖϐuħ��orĊ̬Ӗ˹ѹuόǩnѹ

ʱa�ѻŷovġprklmŝѯa�[o�Ϯϧoa�a 
� ÖâÛ²¿u֒Ъ˹ѹ͟ՐnvϞ˿ƆՏÐÁØ´�Tˢԡ]�C֨ɠДɨu̬̇uǷȖouĀ˧ϛȖT

ⅡbⅢ�rqjmo�CǷȖnu̬̇ӖȖѭuϮϧTĀ˧ϛȖr�jṁ̬|ңt[onM�Ȗϐ�ȶqt

qla_p_̬̇ϛȖrՐa�Ȗϐ|u˹ѹϧ˱˪v˹ɗuĵăÚÇÙrop��[oTǶla  
 ȖѭѰuϞ˿ƆՏÐÁØ´�vCϛȖŰoϛȖʂuȖѭѰuЄĕ˿ƆϧCʤʨϧCĵăϧǳƆuӄՆ

֟Alao� et al., 2013)�ȖѭѰÅÛÃ�âÙuŤ̸֟Lin-Zucker et al., 2011֠�Ԝ_Ċ̬ӖȖѭш֐oȖѭѰ

ĵăouՐ���͑ӂa�Խҵʗ�Ђǂ_mo�C˹ѹόǩnvC£ÍÓ¹¡â§ÕÝѻŷhYnqtC

CEFR rM�ȟȒϧѻŷ֟Existentiel competence)�ѯʭa�ʎҵʗTM�֟CEFR, pp.9-11 ֠a 
 [u�mqҸδp�Ċ̬ӖȖЏoʑϒҿӖȖЏu̬̇ӖȖѭѰrȯ_mCϛȖŰoɚǗʂr�Ý¡â¶

�ңjgщ̻�Ԝ_mCϞ˿ƆՏÐÁØ´��Τŀa�̬̇Ӗ˹ѹrklmC① ϛȖñuΌſӄԕ�ƣ�

ő�g˹ѹ֟Develotte., 2006) ②Ϟq�ĵăuѹʱrƴYgȖѭѰuȖѭſ͟oÅÛÃ�âÙŤ̸uкՄ�

③ӖȖ˝ roY�˿Ɔu͕ʔu֪δrklmҿƞ_gla 
� ã̃nȖѭѰuĵăϧʱՊuӌĪrklmvǆփTͮ�a[uѯȬ�ǢrC]�rϛȖΤŀp�ɚǗʂ�

n�ҸԾrl�gѹʱ˹ѹoeuӌĪ̃΄vpmM�}rpCύӟoȟԁuïմp�uϼМ�Ӝփo_gl

oʕma  
�  
�  
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From Know-how to Existential competence 
What skills should the Japanese Language learner develop? 

The Case of French Student before mobility. 
 

Nozomi TAKAHASHI, University Bordeaux Montaigne 
 
  In this presentation, based on the example of French students preparing home their departure to 
Japan, we try to rethink which skills are to be developed in order to live in the conditions of 
Japanese university life. 
  European higher education institutions promote intercultural mobility. Exchange programs with 
Japanese universities of about one year are becoming more and more frequent.  An increasing 
number of students learn Japanese at the university having in mind the purpose to go to Japan 
through a foreign exchange program, but educational support to students on mobility is likely to 
remain at the individual level of the teacher. 
  When it is about intercultural mobility of learners, one has to take into account before and after 
study abroad various socio-cultural aspects, affective change (Alao et al., 2013) and learning 
profiles of the learners (Lin-Zucker et al., 2011). This suggests a strong correlation between 
Japanese learning experience and the learner’s personality, as well as between communication skills 
and existential capacity (CEFR, pp.9-11). 
  From this point of view, we have got datas from a questionnaire and an interview. Three following 
issues are to be discussed: 
1. Observation of student’s activities during mobility (Develotte, 2006)  
2. More accurate analysis of learner’s profile and motivations 
3. Conception of culture in the classroom. 
 
On the other hand, assessment of the personal growth of the learner is still at stake. We finally 
intend to build an appropriate education before study abroad until returning home, from both sides, 
theory and practice. 
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Ã×Ý©ӖͱӖӐѰu¿â­¸Ùá´Ø¶Øârpp���

ҿƞụζoϣӐŚȦrՐa��
―̇նñou£ÍÓ¹¡â§ÕÝá©¯�ÙuͳԊ―�
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�
ҿӖ˿Ɔuԫlr��£ÍÓ¹¡â§ÕÝá©¯�ÙuԫlvӘҽ�ˮ˰�ӻ[a[oTM�aτ

rĵăʤǨ�ǵҶCѻŷCʸ˕σqp¿â­¸Ùá´Ø¶Øâ֟Ӈ 2015֠rՐ��ҿƞvϰʹuЍϧ

տǠ|Ԃ�ԑ�ңεnM�CϰʹouՐĭʗ�ʡƆ]c�ƩѻʗTM�a_p_ϰʹoһ_tq�g

�rMnm¿â­¸Ùá´Ø¶ØârԂ�ԑ�ǩư�M�CŗĠϧrpu�mqӐփ|uҿƞTӕ�

���pvҿӖ˿Ɔr�jmɏTM�oҿn�ae[n̬ϣҨnvÃ×Ý©ӖͱӖӐѰ�ȯӭo_C

Ã×Ý©nvpu�mqӐփTȂ��C�gԳY���p�ӝ́Canrӝ́Tң��ml�̬̇C

նǗCñǗuµâ¯oͳԊ_ga 
Ã×Ý©ӖͱӖӐѰ�ȯӭrC˹ɗoŧȯմuƲɠċuϰʹr¿â­¸Ùá´Ø¶ØârՐ��Ś

Ȧrklmuҿƞụζoҿƞa�ǩưuѳr̃Cҿƞ_qlύϔ�ӹǆпnӝ́_gaӹǆ_gռ

ϮvӇ֟2015֠rǢlreǵҶfeɠ֛feщȌfeҒӖfeȥ̅feʸ̣σfC]�r˹ɗrȯ_

mveь̀fCŧȯմuƲɠċrȯ_mveţԄǷȖfnM�a 
щ̻CčéuɏT̋ЂƆ]�ga 
֟֨֠eҒӖTӐc�pfolm¶Â²�v˹ɗrȯ_m�ŧȯմuƲɠċrȯ_m�ѳtolm

ŵưTǶpjgaÃ×Ý©nvҒӖ�Ӑa͟ĕ��¨�ǘrͳ}mǶlg�CϰʹouՐĭ�

ʡƆ]c�ӹǆrvq�qloѯn���a_p_̇նñnvϰʹuѻŷ�ǆmӹǆo_mҽ

Լ]�m�g�CˡҾǩմnv£ÍÓ¹¡â§ÕÝèuǆփrq�ƩѻʗTM�a 
֟֩֠ŧȯմuƲɠċrȯ_mţԄǷȖ�ǆmӹǆva}muǐЬѰTѳt[oTnr�o_gTC

[�vÃ×Ý©uǷȖ§©´ÎTɽչ_ml�oѯn���a_p_նǗ�̬̇nvCǷȖv

ϰʹuѻŷ�Π�˖Ձoq�g�ҿƞTԳY��mo�Cǩưr�jmvӘҽ�ˏtƩѻʗT

M�a 
֪֟֠̇նñnvŧȯմuƲɠċrvʸ̣σrklmҿƞ_�alolmщ̻Tţml�TCÃ×

Ý©nvʸ̣σvţԄǷȖ�ҒӖqp��ҿƞ]�rtl[oT�pjga 
̬ϣҨnvCèӄu�mqҿӖ˿ƆՏuɏp�CϰþύҽèuӜփ�ˠ�a 
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Speakers’ Speech Related to Personal Territory 

Comparison of the communication style of the Japan, Korea, and China 
 

Kyoko MIKI, Université Grenoble Alpes  
(kyoko.miki@univ-grenoble-alpes.fr) 

Myeongjia HEO, University of Tsukuba  
(heo.myeongja.gf@u.tsukuba.ac.jp) 

 
There are many differences in communication style based on cultural or language, and sometimes 

these may lead to misunderstandings or friction in interpersonal relationships. Statements 
concerning one’s ‘personal territory’ (Heo; 2015) might pose challenges to human relations. But 
there are also instances of stepping into the personal territory of others in order to get close to them, 
and there is a difference in what aspects of ‘personal territory’ may be talked about from culture to 
culture. In this research, we report about what kind of topic French speakers choose to engage in 
during conversations with persons they meet for the first time through a questionnaire survey. This 
data was then compared with the data of Japanese, South Korean, and Chinese speakers. 
We asked native French speakers about the topic of ‘personal territory’ that they felt comfortable 

talking about or chose to ignore when talking with strangers or teachers they met for the first time 
and who were the same age as them. 
As a result, we found the follow three differences; 
(1)The percentage of French speakers who selected the topic ‘Can you speak English?’ was high. 

People of various nationalities live in France, so there are many more opportunities to speak 
English than in East Asia.  This topic is therefore seen as a safe choice. However, in Japan, South 
Korea, and China, the question ‘Can you speak English?’ can be seen as a measure of the person’s 
ability, and so it can be a problem during communication in contact situations. 
(2) All the persons answered that they can ask ‘the university’ and ‘the age’ on the first meeting. 

This is because in the French university system, it’s not difficult to change one’s major or schools. 
However, in South Korea and Japan, the university one goes to is avoided as a possible topic 
because it can be used as yardstick to measure the ability of others, and might cause 
misunderstanding. 
(3) Japanese and South Korean speakers usually talk about personal belongings on first meetings, 

but in France this topic was less likely to be taken up than ‘university’ or ‘Do you speak English?’. 
Based on the above findings, I will search for research tasks concerning mutual understanding. 
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ͱӖTϞq�ȖѭѰu̬̇ӖոʁѭʆroY��

ǆփδúΠug�uͳԊȯκŤ̸�
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(motoko.ueyama@unibo.it) 

�
� ǵǗӖ֟L֩֠ȖѭѰuϣշèuǆփv£ÍÓ¹¡â§ÕÝèn͗bqɯȤ��g�aTCϣշuŒ

ļմTƲãuÚÇÙnǓլ�ɲrӻ[aӈnvqtCոʁvƒշ���Ϯ͙ҿӖuͱӖӐѰr��ϣ

շӌĪr��ɷlɽչ�ën�[oTϹ��ml�(ğҢ 1994; Langeris 2012֠a_p_qT�Ċ̬Ӗ

�ƶ�m֟Ѐ̲ 2001֠ȖѭόǩnոʁTƣ�ʼ���[ovГnM�a 
 
ɸϣҨnvCŌңϼМuϹҶ�ƝѯrC֫kuƕ͢ҿӖ֟ҒӖá�¯Ø�Ӗá©È�ÝӖáÃ×Ý©

Ӗ֠ƞẏ̬Ӗuշǲϧτʋ�ͳԊȯκŤ̸_C[��֫kuҿӖ�ͱӖoa�ȖѭѰu̬̇Ӗuϣ

շrό��nM�mոʁѭʆuǆփδuǷ�pqúΠ�ӎ��a[uŤ̸vCֆǟϧrϞq� L1 uո

ʁT L2 ̬̇Ӗuϑţrën�ɽչ�Ġлϧr͑Ӌa�ÅÛ¨��¶rŌПkŰͰՠuģ o_mңma 
  
̬̇ӖuոʁnѭʆT̡�ǷťpkǓլo]�ml�uTƒշuՊϺuȯПoӖɹÚÇÙu��«Ý

¶¿¯âÝnM�ȧ̬ӖuոʁvŒmuȖѭѰrojmˈ_ð}m½â·ÙT֒lo]�ml�T

֟ʵϓ 2008 qp֠CՊϺuȯП֟ȵλ 2002֠oӖɹ��«Ý¶֟֔Ϳ 2003֠ulb�rolm�Ȗ

ѭѰu L1 r�jmǆփδrԫlTM�[oTǨƹ]�ml�ȧ̬ӖvȐշr�ͱշr�ՊϺuȯП

TM�a֫kuŤ̸ȯӭҿӖuñn�¯Ø�Ӗu�ȐշrՙjmȯПTM�a[�TÅ×©rńrC

�¯Ø�ӖӐѰv̬̇ӖuՊϺuȯПuѭʆTͳԊϧ̉l[oTúΠ]��a͡rӖɹ��«Ý¶n

M�TC֫kuŤ̸ȯӭҿӖvӖɹ��«Ý¶TM�¯�Å֟ҒӖá�¯Ø�Ӗá©È�ÝӖ֠oӖ

ɹ��«Ý¶Tqt˿̫r��«Ý¶�ѧt¯�Å֟Ã×Ý©Ӗ֠rýŤ]��a[���Ã×Ý©

ӖӐѰrojṁ̬ӖuӖɹ��«Ý¶uȖѭT��ǓլnM�[oTúΠ]��a�ġ̬Ӗτ̣

uτʋnM�ɟ̷ǟ��«Ý¶nM�TC֫kuŤ̸ȯӭҿӖulb�r�ql¿¯âÝnM�CƲ

ãÚÇÙuǓլTúΠ]��a�gĊ̬Ӗu��«Ý¶vÂ²±u֒]u�rԫlTό��Â²

±á��«Ý¶nM�TC֫kuŤ̸ȯӭҿӖu��«Ý¶vlb��[u͗rvϣշ]�bC[u

շչèuԫl�[��uҿӖ�ͱӖoa�ȖѭѰu̬̇Ӗuϣշrɽչa�[oTѯn���a̡ʂ

rCЩѰuȖѭόǩnu˖ȴш֐rǢltҼȬĈ̡uՐԟϼМCąʂuϼМũƴrklmҾ��a 
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   The 2016 Symposium on Japanese Language Education 

 35 

 
Presentation 

 
7/07,)11:30,)Rio)Novo)RN)

 
 

Systematic L1-L2 Comparison for Multiple L1-L2 Combinations to 
Predict Overall Difficulties in Learning Japanese Prosody 

 
Motoko UEYAMA, University of Bologna 

(motoko.ueyama@unibo.it) 
 

Prosody has a significantly stronger effect on L1 speakers' evaluation of L2 pronunciation than 
individual sounds (Sato 1994 for Japanese), and it is the only significant variable correlated with 
overall rating of non-native pronunciation by L1 speakers (as reviewed by Sato 1994; Lengeris 
2012).  The goal of this talk is to present some hypotheses on the expected difficulties in Japanese 
prosody learning for four L2 Japanese-L1 types, comparing the target language (Japanese) with four 
Indo-European languages as L1s (English, Italian, Spanish and French), in consideration of findings 
reported in earlier research.  This will serve as a preparatory study for the author's ongoing project 
to investigate L1 prosodic effects on L2 Japanese production within the same experimental 
framework from a typological point of view.   
 
The two most salient phonological aspects of Japanese prosody are phonemic length contrast and 
lexical accent.  Japanese prosody is challenging for L2 Japanese speakers independently of their 
L1s (e.g., Toda 2008), but the nature of the difficulties varies, depending on the learners' L1s (for 
reviews, Oguma 2002 for phonemic length contrast; Ayusawa 2003 for accents).  Japanese is one of 
the rare world languages displaying a phonemic length contrast for both consonants and 
vowels.  Among the four L1s analyzed, Italian is the only one with a phonemic length distinction 
(limited to consonants), which predicts fewer difficulties for L1 Italian speakers in learning the 
Japanese phonemic length contrast.  As for the availability of lexical accent, the four L1s of interest 
are categorized in two groups: three L1 have lexical accent (English, Italian, Spanish), and one does 
not (French, where accent falls predictably on the last full syllable of a phrase).  This leads to the 
prediction that it is less difficult for the former category group to learn the position of Japanese 
lexical accent than for the latter.  Acoustic differences in word accent production between the four 
L1s of interest and Japanese are expected to cause learning difficulties as well.  To conclude, I will 
present general observations concerning these four L2 Japanese types based on my own teaching 
experience along with a survey of recent related studies and a brief discussion on possible directions 
for future research. 
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̬̇Ӗ˹ѹ§ÝË¨�ÎǨƹh֣pp.20-25֣šăЄ 
  



   The 2016 Symposium on Japanese Language Education 

 37 

 
Presentation 

 
7/07,)12:00,)Rio)Novo)RN)

 
 

Effects of Online Repetition Practice with Animated Visual Aids on 
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One of the goals of language education is to facilitate learners’ social interactions through a new 
language. But just like a dialect speaker’s inferiority complex, learners’ pronunciation issues can 
inhibit their socialization. Thus, we can say that improvement on pronunciation will help remove 
barriers between Japanese speakers and leaners, promote their sociality, and bolster their confidence. 
Japanese language professionals agree that accent and special moras require practice early on 
because errors on these elements can change the meaning. However, pronunciation practice is often 
neglected in the classroom due to time constraints and a lack of systematic materials (Taniguchi, 
1991; Shibata, 2015). For this reason, we set out to develop a set of materials that allows learners to 
practice these pronunciation elements as part of their vocabulary learning, and examined its effects. 
In this one-semester long study, 80 first-year Japanese language students formed four groups: 1) 
video + visual aid training group, 2) visual aid only training group, 3) video only training group, 
and 4) control group. The first two groups used an animated visual aid, where each mora of the 
word appears as that mora is pronounced to promote mora awareness, and the vertical position of 
the mora indicates a high/low pitch. The third group practiced with videos of a model speaker 
saying the target words without a visual aid. While the three training groups practiced new 
vocabulary words in every chapter as online homework throughout the semester in addition to in-
class practice, the control group only received in-class training. 
A pre-test and post-test consisting of perception and production items were conducted, and gain 
scores were obtained to examine the effect of each treatment. Perception items were in multiple-
choice format and they asked the learners to choose what they thought they heard. Production items 
asked them to produce and audio-record the target 30 words containing special moras and accents. 
The perceptions items were automatically graded by a computer program, and the production items 
were rated by six native Japanese speakers. 
In our pilot study, an immediate effect was seen on the acquisition of accents but not on special 
moras. For this reason, in the main study, longer-term training (i.e. one semester) was given to 
examine the effects of an animated visual aid. This presentation will report the results and discuss a 
new perspective on pronunciation training. 
________________________________________________________________ 
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  Good pronunciation is a prerequisite skill for second language (L2) learners to successfully 
communicate. Poor pronunciation raises processing demands on the listener, and native speakers 
experience comprehension difficulty, misunderstand the speaker’s intent, or consider him/her 
incompetent. A computerized assessment system which diagnoses learners’ pronunciation enables 
them to receive individualized training on their problematic features. However, no assessment of 
this type is currently available in Japanese. Previous studies on L2 pronunciation in Japanese 
primarily employ Likert scales to rate overall accentedness, segments, and/or prosody. However, 
ratings can vary depending on the rater’s familiarity with non-native speech and expertise in the 
Japanese sound system. An alternative solution is to have a group of phoneticians evaluate speech, 
or to calculate the degree of deviation from the model sound using acoustic analysis. While both 
methods provide more reliable results and information about the nature of deviation, they do not 
provide information about how the learner’s pronunciation is perceived by regular native speakers 
of Japanese. 
  For this reason, the present research takes a new approach to L2 pronunciation assessment. It is 
different from the above mentioned approaches in three important ways: (a) the use of the paired-
comparison method to judge pronunciation quality, (b) crowdsourcing of judgments, and (c) 
acoustic analysis of stimuli that contribute to the negative evaluation. The paired-comparison 
method is a technique for comparing a number of different items in pairs and ranking them in order 
of preference. In crowdsourcing, anonymous non-experts collaboratively compare portions of pairs 
of items using a web-based interface. This makes it possible to obtain large amounts of judgment 
data rapidly and inexpensively. The obtained data can be analysed to establish a model of judges’ 
decision-making trends and the quality of items using the MDPREF analysis. Taking those items 
that discriminate learners, an acoustic analysis is performed to identify what type of speech errors 
have contributed to the negative evaluation. In the present study, 40 sentences read by 30 English-
speaking learners of Japanese and ten native speakers were used as stimuli. The results showed that 
native speakers’ judgements were highly consistent, suggesting that the paired-comparison method 
can be used to establish an evaluation measure for computer-based assessment.  Also, the 
combination of accent and intonation errors and sentences with multiple segmental errors resulted 
in negative evaluation. However, segmental errors such as the articulation of aspirated dental stops, 
the alveolar flap [ɾ] and double vowels did not contribute to the low evaluation when appearing in 
isolation.  
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The term interlanguage, introduced by Selinker who first used it in 1972, refers to an autonomous 
linguistic system evidenced when an adult second-language learner attempts to express meanings in 
the target language. The phonology of interlanguage investigates the phonetic and phonemic 
characteristics of this linguistic system, influenced both by the native and the target language, and 
attempts to determine the strategies of the learners in the process of acquiring the sounds of 
thesecond language. 
This paper aims to analyze and describe the phonetic characteristics of the interlanguage of Italian-
speaking learners of Japanese. As parameters of investigation, the production and perception of 
Japanese pitch accent have been chosen. Japanese has a lexical pitch accent given by the variation 
of fundamental frequency (F0) while Italian has a dynamic accent in which the prominence of the 
stressed syllable is given by a stronger intensity and a longer duration of the final vowel. In the 
Italian language, the pitch variation produces the phrasal intonation and has no distinctive features 
at lexical level. While Japanese native speakers can perceive even minor variation of pitch and can 
easily distinguish minimal pairs with the same segmental structure, Italian-speaking learners of 
Japanese have difficulty in perceiving and producing the difference of pitch variation in single 
words, like for example in the words hàshi ‘chopsticks’ and hashì ‘bridge’. After a contrastive 
analysis of the prosody of the two languages we can suppose that Italian learners will read Japanese 
words with the indication of the accent realizing the prominence with an increased loudness and a 
longer vowel rather than a variation in pitch. An experimental study has been conducted in order to 
verify this assumption. 
In this paper I will describe the methodology and the results of two longitudinal experiments. In the 
first experiment, conducted with 48 Italian-speaker learners, the perception of the pitch variation in 
single words has been analyzed. In particular I examined (1) the difficulty in perception of accent 
for the four accentual patterns, (2) the difficulty in perception of accent of words with unvoiced 
vowels, long vowels, moraic nasals and long consonants, (3) the difference in perception of accent 
of meaningless and meaningful words, (4) the relation between the perception of accent and the 
informant's proficiency level. In the second experiments I examined the strategies of Italian-speaker 
learners in producing Japanese pitch accent. The informants were asked to read words and 
conversation sentences with the indication of the place of the accent. Through an acoustic analysis 
of the spectrogram it has been possible to determine the parameters, (pitch, intensity, length) used 
to realize the prominence. 
The results of this research will provide useful scientific information for the developing of new 
Japanese language teaching materials for Italian learners. 
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gg�Cϣǲuˇ˃ʩ�③ɜrƽ�w�[oTnrga�gCշǲƈՏu҄ſť�ţ_qpu�Ý´

Ø¨�Ý¶͟ѻ�ч�ԑ�[oTnrgunCՆշuǺ˸Tȶqtq�CՆշģ 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nM�a]�rC҄ʁȖѭo_mȖѭѰrȖѭu͟ĕo˹̱�Ա{͛Ū�˦Ĩnr�ŪδTM�a 
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Special Mora Production Using Smartphone 

 
Jouji MIWA, Iwate University 

(joji3rings@gmail.com) 
 

This paper presents an autonomous learning system using smartphone to improve learners' 
pronunciation of Japanese special morae such as /iQtekudasai/ and /joNde/ in te-form verbs, and 
/toRkjoR/, /kjoRto/, /oRsaka/, /okaRsan/ and /otoRsan/ in noun words. The system is available to 
students speak words to the App [SASAKI (2015)], and the App automatically evaluates the 
pronunciation and it shows how good the pronunciation is with a score, such as between 0 and 100 
points using a posterior probability [TIAN (2002)]. In an interactive testing, students speak an 
answer for a question such as /ikuno tekeRwa naNdesuka/ from the App, then get the evaluation 
score and phoneme recognition result by display on the smartphone. The App can be effectively 
used at anytime, anywhere and by anyone in the learning environment of only Japanese non-native 
speakers.  

The evaluation experiment carried out by 60 students in the USA for special morae in about 
50 words. About 80% of the utterances are correctly evaluated. One of merits using smartphone is 
better for signal-to-noise ratio than PC. This is a new learning style using a smartphone such as 
teaching robot in the learning environment of only Japanese non-native speakers 

You can freely download Android App form the following URL after registration. This work 
was partially supported by KAKENHI Grant (Number 15K12891). 
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̬ϼМvC×�¶¼ÇÙ(čée×¼Çf)roY�ȁʗ˿̫ɺɰoe�TĦϒ]���Ñ×�¯âu

τʋ�ѯȬa��unM�aτrCăͶ×¼Çu 1 knM�gşnqlɿȁuѹmpgh�ȯӭo_C

ȁʗ˿̫ɺɰve③š]f�ŀng�Ñ×�¯ârĦϒ]�ml�[o�˖˭a�aȁʗ˿̫ɺɰr

Րa�ϼМv[��n˼Ƕtң��mrgTC×¼Ç�ȯӭo_gϼМv�hM��Ҷ��qlaԒ

ɠnvC×¼Çr҇ƻ�˕kȖѭѰ�Ǯnmrml�[op�CeuĦϒȟʪ�̋�pra�[ov

̣ⅡnM�a 
̬ϼМnvCՀͷ(2003)qpuŌңϼМ�Ɲκ_C˿̫rό��e�fCe�tfCe��fCeh

�fCeƳӍá¸ɺȦӍ֢tfCeƳӍá¸ɺȦӍ֢�fCeufCeutfCeu�fCep_�

fCemfCem�fCe[ofu 13 Ҩό�ȁʗ˿̫ɺɰo_gae_mC�b×¼Ç 8 ģƾ�ȯӭ

rӝ́_Clb�uģƾrolm�ȁʗ˿̫ɺɰTĦϒ]���Ñ×�¯âTϤǩa�[o�Ͽӕ_

ga͡rCgşnqlɿȁuѹmpghrϤǩa� 3 ăuȁȐ֒ϐ�Ñ×�¯ârΆϮ_C�Ñ×�

¯âuτʋoȁʗ˿̫ɺɰuĦ��̃rklmѯȬ_gaŹҢʜv̬ģƾuòăŔo�ln�ăσn

M�TCգПjgτʋuqle̕ԜfuȁȐ֒ϐo_m˥p�mo�Cȁʗ˿̫ɺɰuĦϒvãťҶ

��qla[�rȯ_CҒǗăuο�˕koȏ͗nѨҤԸu�â©oƼw��ή̲á©ÈÝ¥âáҒ

͋boCѨănʱѡňЌq[orŹnăͶ×¼ÇģȥnM�հàîӏѫvCa}muϣҿrnvql

TCաʸrȁʗ˿̫Ӎ�Ħϒa��Ñ×�¯âo_m˥p�ml�a[u[op�Ceşnqlfɟ

šqŹҢrȯ_Ce③šfq 2 ău�Ñ×�¯âvȁʗ˿̫ɺɰuĦϒr�jmτʋlY��ml�

[oT̋�prqjga 
×�¶¼ÇÙnvCȁʗ˿̫ɺɰTցѢrҶ��C�Ñ×�¯âoȩˡrщyklml�a[��

�̋�pra�[onCȖѭѰv̬̇ӖhYnqt�Ñ×�¯â�ģƾrȯa�ύҽ�Η��a 
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Feminine Sentence-Final Forms in Light Novels 
 

Shuichi KUCHIKATA, Erciyes University 
(s.kuchikata@gmail.com) 

 
The purpose of this study is to investigate feminine sentence-final forms and the character traits of 
those who use the forms in light novels. We examined one of the popular light novels, “Saenai 
Hiroin no Sodatekata” to point out that the forms are used by “extraordinary” characters. Although 
there have been many studies on the forms, few have focused on their usages in light novels. In the 
recent years, more and more students of Japanese language are interested in light novels. 
Examination on the usages would be of great benefit. 
In this study, based on the previous studies such as Kinsui (2003), we investigate thirteen 

expressions such as wa, wane, wayo, dawa, noun/na-adjective+ne, noun/na-adjective+yo, no, none, 
noyo, kashira, te, teyo and koto as feminine sentence-final forms. Firstly we analyzed eight series of 
light novel. It was observed that characters who use the forms appear in each novel. Secondly we 
focused on three characters from “Saenai Hiroin no Sodatekata” to investigate the character traits 
and the usages of the forms. Even though Megumi Kato is the heroine of the series, she is described 
as an “ordinary” high school girl. She does not use the forms. On the contrary two “extraordinary” 
female characters use the forms. The first one is Eriri Spencer Sawamura, who was born to a rich 
family and is a talented painter in the art club. The second one is Utaha Kasumigaoka, who is 
intelligent and beautiful. She is also an established writer of light novels. These two use the forms 
frequently although not in all of their words. Comparison of Megumi with Eriri and Utaha makes it 
clear that “extraordinary” girls are characterized by the use of feminine sentence-final forms. 
The feminine sentence-final forms can be frequently found in light novels and they are germane to 

the character traits. Clarifying the usages of the forms would help students to gain better 
understandings of Japanese language as well as characters in novels and novels themselves. 
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 ̬ϣҨnvCñèрѰƴYu£â©�ŚȦԽҸǟr_C´�¼Û¨â�Ħm[onCȖѭѰgiTӖ

Ȗŷuɏ�ӼnmȯЪrȖ{Ϗǭ�Ŷ�ţemo_gӎ�rklmC£â©ɀĴѰ|u�Ý¡â¶щ

̻�Ԃ�nmѯȬa�a 
� Collaboration֟[[nvͼϓ֟2007֠rѭleʘńfoa�֠vCACTFL World Language 21st Century 
Skills Map uռϮuãknC[�p�uЄĕnvCʘńnr�©�ÙTʎվoҿ��ml�ae�qñC

ͼϓ֟2007:5֠vĊ̬Ӗ˹ѹroY�eʘńfr͠pcqlҵтuãko_mCƝŹѰՏueȯЪf

ʨӦ�èwml�a_p_C̓rҿӖ£â©vCӖȖŷTèuѰTǛķϧṛŪqПǩnM��mq

ƕӭ�ënm_�ma[u�mqêȯЪʨӦuɺʱvCȖѭʨͣuĝéhYnvqtCȖѭѰT�T

mͱӖӐѰoŖȒ_mltգr�CƲֆuŷՐĭ�ɲrb�olmɯȤ�ϐ�unvqlh�mpa

ȖѭѰu��ÙÃ���ѯngorCêɟЪʨӦ�ʺϽ_Ce҄Ťv̬̇Ӗn�nr�folm҄ĳ

�֊m[ovԽҵnCτrӖȖŷuɏTǷrtq�Tiqñèр£â©rvCȖѭѰTe�f�ʆʨ

ŤԾnΌԃnr�ǩTM�[oTύʦϧnM�ma 
� ̬ϣҨnvCӖȖŷuɏTǷrpjg֟ѐʾӖӐѰ�ƶ� J-CAT 140-280֠r�pp��bCȖѭѰ

p�u΢ӿɨT֒pjgŚȦԽҸǟ£â©�CƝŹѰȯӭu�Ý¡â¶ӝ́uщ̻�Ԃ�nmхĆa

�a[u£â©vĊ̬ӖuӖɹC˿ȑC̃ҿrՐa�Ӛ�σ�rjpYrCȖѭѰT҄Ǘ�̬̇u

ͪƫCЄĕǆփqprklm]�rӝ}�olmò̈u�unM�aò˹̱֟Nemoto 2013֠uƯСr

vCȐĨƴYu̬ĈѳӄüĈ̟qpp�CŖԜu´âÌnM�qT�CϞq�ŚȦoլ̌ɨ�˕

kҲ˼uӚ�σTM�aȖѭѰvCeuñp�ãk�ԱyCÈ�CM�lvȵ ÙâÅoljgeʘ

ńfģ r��Ӛ�ԡ�C҄ŤgiuØ¥â±�ƶ�gƥրϣҨ�Τŀ_Cĉu�×©Ïâ¶rĖn

�olmӜփ�ën���ae_mCeuӜփԣңug�rӖȖŷƴè�Ϯ˖aa 
� [u£â©nքҝrqjguvCӖȖŷuɏnvqtCȖѭѰu҄Ǘ�̬̇rՐa�ϹӦCØ¥â

±�a�©�ÙCŚȦ��o�mÅÚ¬Ý´â§ÕÝ�ч�Пm�©�ÙCe��Ҹҹϧr¥Ëâ¶

a�´�¼Û¨â©�ÙCe_mC ÙâÅ��o��Øâ°â§²Å©�ÙnMjgaɀĴѰ|u

�Ý¡â¶ӝ́rvCė̬ӖnnrgŋȟʩfTӄ]�mlga 
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Creating an Environment for Multi-Level  
Learners to Collaborate:  A Case of a CLIL 

Course in Japanese Linguistics 
 

Naoko NEMOTO, Mount Holyoke College  
(nnemoto@mtholyoke.edu) 

 
The present work will discuss how the CLIL approach and today’s technology assist us to create an 
environment in which intermediate-high to advanced level students can collaborate without being 
too concerned about their language proficiency differences.  

Collaboration is considered as one of the necessary skills in the 21st century (e.g. ACTFL 
World Languages 21st Century Skills Map), and enhancing students’ ability to collaborate with 
people from various backgrounds is one of our crucial educational goals today. Ikeda (2007:5) 
argues that the sense of equality is one of the important factors to promote collaboration. We want 
each student to know that he/she is as valuable as anybody else in class. However, in language 
classes, a difference in the proficiency level can be a cause of unwanted power relationships among 
students; needless to say, the higher their proficiency is, the more power they possess in class. For 
the sake of students’ wellness and to build their confidence as a Japanese user, it is ideal to provide 
learners with different types of opportunities to contribute regardless of their language level, 
especially in intermediate-high to advanced level courses in which language level differences 
among students can be truly significant.  

This presentation will be concerned with a course that I taught three times over three years, 
each time with a small number of students at different proficiency levels (J-CAT score 140-280 
including heritage learners). The main goal of this course is to provide students with new 
knowledge such as the characteristics and history of Japanese vocabulary, writing system, and 
dialects. At the same time, it is also targeted at non-native speakers of Japanese and they are 
explicitly instructed with language skills such as how to conduct presentations and discussion in 
Japanese. The course involves collaborative learning through activities such as peer reading and 
group presentations. Each chapter of the main textbook of this course (Nemoto 2013) contains 
multiple reading materials that introduce related but different characteristics and issues of the 
Japanese language. The articles not only provide different contents but also different language 
levels; for example, some readings are from children’s books or middle school textbooks, while 
others are from newspapers or academic books. It is important to note here that all of the readings in 
this textbook were selected to provide significant contents regarding the characteristics of the 
Japanese language, and students are expected to add their own findings to the contents in their 
presentations.  

The students’ class activities demonstrate that what became significant in this course was 
not language proficiency differences but their knowledge of Japan and their own countries, research 
skills, presentational skills, computer skills, and leadership/collaboration skills. The results of the 
course surveys show that students were satisfied to discover what they could do using Japanese. 
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[��nՀͿǷȖ̬֟̇֠o±Ñ¸²�Úá�Ý«�ªáÌÙ¶ǷȖ֟¶Ù£֠nvC2011 ɠp�

Ϟ˿Ɔύҽ˹ѹoҿӖ˹ѹug�uÁµ�ĕӨµ�©�²§ÕÝ�ȟ̄_mrga[�v̬̇ӖȖѭ

Ѱȯ̬ӖͱӖӐѰỠrojmʆ��uTǷrl»²¶èuȖѭΌſnM�CϼМrolm�̃΄

ӟϧrʱ̻�èwmrg�uuC´âÌnM�eϞ˿Ɔύҽfrklmu͑ӂTƊŤq]�govҿ

lլtC̬ͅϧqӨӟ�a�ʎҵTMjga 
e[n̐ɠuǨƹnvCʕʦϧáǁȖϧӨӟ�ʹ˞p�rÁµ�ĕӨroY�eϞ˿Ɔύҽfrk

lmCl���eĉѰfolmЄĕʕʦ�gvǁȖnuӨӟ�ǢrѯȬ_CϞ˿Ɔueύҽfeu�

uT̨̓ȷ̉rțùa��unvql[o�Ͽӕa�oo�rCĉѰouȯӐáˡҾue̓Տf�ˑ

Ƿ]c�ʎҵʗ�˖˭_ga 
_p_Ceu�mqĉѰǆփoo�rѯnqY�wq�qluvCÁµ�ĕӨτ̣u̍ŅʿҤ�»

²¶Üâ�НՏnM�ae[n̬ϣҨnvCÁµ�ĕӨuüħ�Ԝ_mC»²¶Üâ�НՏroY�

Ϟ˿ƆύҽʳlvĉѰύҽrklmѯȬa�a 
Áµ�ĕӨnueĉѰfuȊv̍ŅʿҤr�jm˱n��mo�Ce���eύҽfa�rvC̍

ŅÏµ��hYnvqtCϹҹӟϧǆփ�ѯn�ʎҵTM�ae[n�bCԒċÏµ��oltkp

uϹҹӟuӨӟ�Ɲκ_CʲbuϹҹeu�uT̓ċϧrǳȦ_ml�[o�Ђ_CӕӦӟèCÁµ

�ĕӨueĉѰf�ƤȦa�Ϲҹ�ʲbTʸ˕_ml�[o�òɶa�a 
eu[ovC̐ɠuǨƹn˖˭_gĉѰύҽuՙϙʗTCόȟНՏu�q�bÁµ�ĕӨrolm

�ԯưnr�[o�ʨƻ_mo�CĉѰύҽuǓլ]uŰ˦ʗ�ŝϿӕa�oo�rCĕӨnueˡ

Ҿ̓ՏfrŹnCeμѯf�ˑǷ]c�ʎҵʗ�˖˭_C̡ʂrCeÏâÙfqp�֏Ħ_gȟԁ΄

�˦͈a�a[��uѯȬvCÁµ�ĕӨ�üħr_gʕʦϧѯȬnvM�TC»²¶ènuȖѭΌ

ſTˑǷa�ҿӖ˹ѹrolm�ЂǂrȪ�h�uhoҿn�a 
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A Philosophical Analysis of Understanding  
Others Through Video-Screen 
A case study of video conference discussion 

 
Kenji KAWAMOTO, Canakkale Onsekiz Mart University 

(kawakenji99@hotmail.com) 
 

A video conference discussion of cross-cultural understanding and language education has been 
carried out by Kanazawa University (Japan) and Canakkale Onsekiz Mart University (Turkey) since 
2011. This is an Internet-based learning activity that has much to teach both Japanese learners and 
native Japanese speakers. It has produced methodological results for research, but it is difficult to 
say that this project has carefully considered the idea of “cross-cultural understanding”; therefore, it 
is necessary to consider this term fundamentally. 

In last year’s presentation, we discussed "cross-cultural understanding" in video conferencing by 
focusing on discussion partners, that is to say, an "other", based on social thought and philosophical 
arguments. Then, we pointed out the need to rethink the very idea of "understanding", rather than 
prematurely assuming a complete “understanding” and to expand the "time" of dialogue and contact 
with others. 

However, we must consider the video conferencing specific space; the image-media technology 
and the network-space, along with the problem of "other". In this presentation, I discuss the cross-
cultural understanding or understanding of others in the network-space through a case study of 
video conferencing. 

Images of the "other" in the video conference are supported by the image-media technology, and 
must be considered a perception theory problem, as well as utilising the video media technologies 
to understand them. So first I indicate that our perception itself is transformed for each era, by 
referring to the discussion of modern media and some perception theory, and, on the epistemology, 
argue that our perception to accept "others" in the video conference.  

This consideration means that the limit of understanding others exists not only in real space, but 
can also be applied in a video conference. At the meeting, reaffirm the premise of the difficulties of 
understanding others, and point out the need to expand the "contemplation", in addition to the 
"contact time". Finally, I propose a practical method of video conferencing using such tools as e-
mail. 

This consideration applies in the case of the video conference, but is very relevant in language 
education which expands to further learning activities on the internet. 
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� ̬ϣҨnvC�Ý¯â»²¶�Ԝ`gԬբ˝ �ȟ̄_Ċ̬Ӗṅ̬rl�ȖϐoŖƲģ �a

�orrԽҵoq�£ÍÓ¹¡â§ÕÝѻŷovġprklmCŤ̸�ӎ�gщ̻rklmǨƹa�

aԬբ˝ uƝŹѰvCÃ×Ý©ǜĞu̬̇ӖȖѭѰ֟ÚÝºШãǷȖшǋǷȖ՚̇ć£â©ǷȖ՚

ϐֱ8 Ƴ֠ȯ̬uǷȖϐ֟ЉʵǷȖǗգ˿ƆȖԸȖԸϐֱ9 Ƴ֠nCƯbu˝ uãϏo_m�Ý¯

â»²¶�Ԝ`mÅÛ¨��¶Üâ�r��ŖƲģ �ңqjga�  
� ƝŹȖϐvCć̇ 1 ȯ 1 �gv 1 ȯ 2 u ÙâÅ�kt�CeЍuմϥlӐf�´âÌo_gſϘģ

ƾ�ŖƲūģa�olmӜփ�ën��gaeug� SNS � Skype Ъ�Ԝ`mʨҶĀ˧CſϘт̱u

Ŗ̣qp�ңqlCģƾ�ŖƲūģ_gaeuԨДnĊćՏneմϥlӐf|uʩ`̃CӖ�̃u

ɏuՍrTǷrtCŖƲnãkuģƾ�kt�[oTǷǳǓլnM�͗ȐTҼȬ]�gae�f�u

ȖϐTҒӖ�ϒlmeմϥlӐf�Ӗ�orrvЦlTϐ��rttCÃ×Ý©u̬̇ӖȖѭѰṪ

̬Ӗne��Ӗjgor]n�Ċ̬uȖϐrЦl��g�]ql[o�ǶtҶ��ga�gCǓլ

qӜփrմ_gorrCǆփ�ҽͽa�̃Эr�̇ćnԫlTҶ��ga 
� Ϟ˿Ɔ£ÍÓ¹¡â§ÕÝѻŷrklmvC͢ɋӌӨĕr�� FREPA֟A Framework of Reference for 
Pluralistic Approaches֠�Ūϒ_mӝ́�ңqjgaFREPA vC͗bqҿӖá˿ƆȖѭÚÇÙ�ȯӭo

_gϹӦ֟K֠Cʿѻ֟S֠Cʪɨ֟A֠u 3 ѩuїӁo�e 500 ĵolmҁǷqռϮp�ʱ�g�C

˹ѹuόǩnϒl�[oTȦ̌nvqlaeug�Ce�f�uռϮuѻŷƴèrȯ_CҲҿӖϧq

�ÅÛâ±Te̬ӹϧfpCeԽҵfpCẹϒfpolmçƈŤ�ңqjml�aąǐu̇ćԬբ

˝ nvC˝ ƝŹѰv̇ҒćӖolmҲҿӖϏǭénģ �ңqjm͗bqǓլrմ_ml�g�

Cɿ�re��uĠ֐�ѯʭ_gmnnCϞ˿Ɔ£ÍÓ¹¡â§ÕÝѻŷuƴèrԽҵoʕmռϮ�

Ա�n��jga[uӝ́r�jmCշǲҿӖrȯa�ʨӦCҿӖԦϒnu҄ĳCĉѰrւ�£ÍÓ

¹¡â§ÕÝ©¶×´¨âCȖѭш֐rȯa�ơϱqpTèĜr˘Tjmo�CFREPA uƈŤoϞq

�ԸŤTM�[oTЂ]�ga�gĊ̬ӖȖѭѰļrojmvC[u�mqԬբŖƲ˝ �Ġ֐a

�[or��Ċ̬Ӗ�ȍĆӖnM�ҒӖuƥր£ÍÓ¹¡â§ÕÝѻŷTĎr֒to�Ċ̬uȖ

ϐoЦl�մϥ]�Ŗ̣a�[ov③ɜrլ_tCӐփ�£ÍÓ¹¡â§ÕÝ©¶×´¨â�n�Ҹ

Ծrő�m£ÍÓ¹¡â§ÕÝ�Ӂ�ʎҵʗTM�[oTЂ]�goѯn��ga 
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Evaluating the Competence of Intercultural Communication 
A practical report of a collaborative project via the Internet under the theme of telling “my funny 

stories”  
 

Ryoko HAYASHI, Kobe University 
(rhayashi@kobe-u.ac.jp) 

Chiyo KUNIMURA, University of Rennes 1 
(chiyo@neuf.fr) 

 
  This report outlines the attempt to conduct a remote lesson via the Internet between a Japanese 
class of Centre Franco-Japonais de Management (Master course) at the University of Rennes 1 and 
a seminar in Human Communication at the Faculty of Intercultural Studies of Kobe University. The 
goal of this remote lesson was to cultivate information transmission capacity utilizing IT and the 
capacity to collaborate with foreign partners. Each group consisted of a French student and one or 
two Japanese students who worked together to make short movies or presentations about “my funny 
stories”. Since understanding the partner’s humour or laugh was difficult, the participants had to 
discuss much more than they did with other topics in our previous attempts of remote lessons. The 
difference in discourse strategy, including the difficulty in telling funny stories in a foreign 
language was frequently observed. Even if the learners had good proficiency in Japanese, it was 
often difficult for them to share the laugh and humour with the Japanese students. Thus, we 
observed how important the selection of the topics, together with communication strategy, is to 
Japanese oral communication. 
  As an attempt to measure the competence of intercultural communication, we employed FREPA 
(A Framework of Reference for Pluralistic Approaches). FREPA consists of more than 500 items in 
three groups of Knowledge, Skill and Attitude and all items were further subdivided into three 
categories to indicate whether the contribution of pluralistic approaches is “essential”, “important” 
or “useful”. Given the complexity of FREPA, it was not easy in the class room to refer to all the 
items, so we asked the participants to extract the most important items for evaluating this project. 
Some responses were different from the above mentioned three categories, such as “confidence of 
one’s oral communication”, “communication strategy to recourse to others” and “reflection on 
one’s language learning”. In general, however, FREPA appears to be effective as a reference index 
to measure the competence of intercultural communication. 
 
________________________________________________________________ 
References 
 
This work was supported by JSPS KAKENHI Grant Numbers 15K12910 and 15K12885.  
“My funny stories” <watashi no chotto omoshiroi hanashi> project: http://www.speech-data.jp/kaken_omoshiro/ 
kihon.html 
  



��
�	� ɠ̬̇Ӗ˹ѹ§ÝË¨�Î�

 54 

 
ƥրϣҨ 

 
7/07,)14:30,)Rio)Novo)7)

)

Ȗϐp�Ȗϐ|�
―άȑѭʆ�üħo_ĝgq˹ѹȖuՍϣ―�
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(divna.trickovic@gmail.com)�  
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� ɸӟ˿uϮϧvCŧʍѰÚÇÙp�u]�^�qάȑѭʆ΄�Ђ_qT�ŚȦҿӖэưǟȖѭ

֟1757֠CȖѭѰu҄ʁʗ֟David� Little ʹu҄ʁȖѭ¿×°�Î֠Cq�yrCCan-do uµ�©�

ØÅ¯֟1348 o 64 ©¯Ý°â·֠TϯˡȖѭѰu��ÙÃ��rӱχnr�[o�Ђa[onM�a

�Ý¯ÁÓâ��Ý¡â¶�ȟ̄_C[u�ÅÛâ±TϐʄuӕϹѻŷrɽչ�ën�pƵp�ӝ́

_ga 
� ¡â©©¯µ�o_mŧрάȑuȖѭ�Ա˅_guvCŌԕ_gҸδ֟CLILC҄ʁȖѭ¿×°�Î

o 1 I�#J֠rՐԟ_g˿χrӄԋ]�ml�ә̋TͳԊϧêƊŤn��ã̃ϧhp�nM�âgq

άȑȖѭu�ÅÛâ±uτʋvCάȑuԱ˅TãҊϧrŧрnѭm�uovϞqjml�δ�Cάȑ

�ύӟϧr˾ύa�unvqtüŰrѭjg�uŒm�˿Ѿr΁jmĦϒa�Colmδha[ũ

΄vӖɹѭʆuͳԊϧ̂_lύӟ֟Nationֱ2001֠rŮ_gCάȑȖѭû_tφŶϧqȟԁnM�a 
� [ûgq�ÅÛâ±uԽҵqҵтv˹ɗuźY�ƤYqT�CϐʄƲǱTЙ͓ϧrϰþuȖѭԨ

Д�˱˪a�δnM�aŗĠϧrvCȖѭ̃΄ӟuՍϣ�ϐʄu҇ƻrǢllgάȑuԱ˅rϐʄT

ϯˡՐ��g�C҄ɐӌĪ©�ÙTƴè_CĵăuȖѭϮ͙T̋Ͽrq�oŖrӆȞ_�atq�a

�gCϮ͙ȟόrʎҵq©´²Å�ҸҹƆa�ur�ɾПkaϐʄrŷ�kY�èӄũ΄vCƎ � � �

ʂ�Єĕuãǀo_m̞q�ʱՊ�ԣw�ǷüqҵǑnM�a 
� όǜĊ̬Ӗѭʆ�̂_lάȑuѐёϧqȖѭ�ңmñnCĵbuӾƻ�҇ƻ�Ԝ`ṁ̬˿Ɔu

ţόrҾ��͟ĕTǮŹ_gae�r��Cϐʄvѐё_mŷ�ĊYCӕϹѻŷ�֒�CҸԾ�ɣw

�[onՏˡϧr҄ŤTȿa�Єĕuǆփҽͽrӱχa�g�ûgqҸδ��g�a[oTnr�a 
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Students for Students  
The development of a new pedagogy exemplified in kanji acquisition 

 
Divna TRICKOVIC, University of Belgrade 

(divna.trickovic@gmail.com) 
 Ljiljana MARKOVIC, University of Belgrade 

(ljiljana.markovic@gmail.com) 
 
This paper aims to demonstrate how Content and Language Integrated Learning (CLIL), autonomy 
of learning (David Little’s Autonomous Learner paradigm) and the Can-Do system of descriptors 
(CEFR and JF Standard) directly contribute to students’ wellbeing in the process of learning 
through the presentation of different approaches to learning Japanese kanji from beginner level 
upwards. By means of preliminary interviews and questionnaires we have examined whether or not 
this approach has an effect on the development of students’ cognitive abilities. 
For this case study we chose beginner level kanji learning as it is relatively poorly and rather one-
sidedly presented in literature from the aforementioned angle (CLIL, Autonomous Learner 
Paradigm and Can-Do). A new approach to learning characters is reflected in the choice of kanji 
taught at beginner level which are different to the ones commonly selected, as well as in placing all 
previously learned ones into context, rather than into logically organized entities. This way of 
learning is in line with the more recent theories of vocabulary acquisition (Nation: 2001), and 
represents their practical application at the level of learning kanji, which is a novel and original 
practice.  
The key element of our new approach is manifested in the fact that students, with the help of 
professors, actively assist other students in the process of learning. More specifically, students are 
directly involved in developing new methodological models and choosing kanji which should be 
taught based on their interests, which, among other things, affects the development of their self-
evaluation skills, enables them to create and perceive their own learning objectives and helps them 
visualize the necessary steps for their realization. This way of empowering students remains an 
important factor for their further development as members of society even upon the completion of 
their studies.  
Nowadays, individuals have been exposed to many manifestations of Japanese culture in the 
process of Japanese language acquisition and continuous learning of additional new kanji, through 
their hobbies or spheres of interest, which continue to enrich them, develop their cognitive abilities 
and broaden their horizons, indirectly contributing to the creation of new perspectives in solving 
problems within the community to which they belong.  
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ԒɠCǷȖ˹ѹr͹���ml�Í²§ÕÝuñnǝǠӱχolmҵтvCⅡb͹�����mr

qjmrga[uΎ�rʅjmCƯǷȖnv͗bqӎ�Tң��ml�a̬ϣҨvCÛâ�ÙqǝǠ

ЄĕnȖϐoǝǠĞ͵ouƐńTC��ÙÃ��(well-being)��g�a˹ѹuǩrq�unvolm

ĎәuŉrңjmrgΌſu͑Ӌ�ңm�unM�a 
PBL ǟuȖyvĊ̬uǷȖn�ȶ_bkΔԚ_mrml�TC̬ÅÛ¨��¶vƐń�Ԝ_mȖ

ѭѰuΗlȖyáͶlru�q�bĊ̬ănM�ǝǠĞ͵uȖy֟ĹҶuʻ˓�҄�uϐr̃|u

ǆlĊ̬uĖэϧ˿Ɔrȯa�ӓ�|uŝӕӦ֠qpTӻ[jg[o�Ǩƹa�aƲ̓ṙ̬ӖȖ

ѭrȯa�ſ͟uǳƆ֟ȸѶug�→˿ƆuύҽĊ̬ăouΗlkqT�ug�֠Ṭʨq�uo

_mҼȬ]�ga�gCȖѭѰoȖyuƐŷѰ֟ǝǠĞ͵֠u win-win uՐĭģ��˦͈a��unM
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2012 ɠp� 2016 ɠ�nu֬ɠՏCͦӜu˝ nvqtC҄òϧqñɁՏǝ˱˪Όſo_ṁ̬ăȖ

ԸϐCȖԸϛȖϐoũЏϐ̬֟̇Ӗըñ£â©֠oŖrԡ�mrga 
̬ϣҨnòrƣ�èw�ÅÛ¨��¶vCǣϊϳȵɊϗuñɁՏǝuըқ�Ã�âÙ·o_mңj

ml�aȵɊϗvфɊп֟ƽпֱ̐ɠÔ»©£ϑ Բϑo_mϤՆ]�g֠uϐϑǝo_mϹ��m

l�aǝǠըқuĖэϧqЊ��ɠñңüCÔ»©£Րԟu�ÇÝ¶qpu¥Ëâ¶�a�ñnCĞ

͵ũbouĀΎ�Ǯṅ̬uĖэ˿Ɔ�ãҊu̬̇ȥȽCħnwćǰoЉ͍uðȒuҼȬ�C̕Ͱ

u̬̇ăuϐΌ�Ġ֐a�[onϛȖϐgirv҄θo”ǆl”Tϐ���a�gC҄Ǘu˿Ɔouͳ

ԊT҄θqɺnϐ��CΗlȖyrkqTjgaόǜ�nu̬ÅÛ¨��¶|uϛȖϐƝŹѰvCɬ

} 54 ƳnM�a 
[[nvC3 kuǷrqÇ»Ã�²¶TȒǜa�aá̬̇ȖѭѰuΗlȖyuĮԡaá˱˪a�Ûâ

�ÙqǝǠĞ͵ũbuĖэϧ˿ƆCѭıuŝӕӦCe�r��ɚȿʨӦuƴèaá̬̇ăȖϐu̇

̬ӖȖѭѰnM�ǵǗăouȯӐ�Ԝ`muǶ͗ʗuύҽCͱ˿ƆuŝӕӦa 
e�f�TC③̇ɜuĠ֐p�uȖynM�CΗlȖyrkqT�TCĠ֐ʂu°��Û ֟ȯӐ֠

�pu�mrµ¦�Ýa�pr�jmeu��Ø´�âvǳƆa�[o�ʐ�mvlYqla 
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Recently universities have been required to be involved in the mission to contribute to regional 
regeneration. 
These requirements have become stronger in recent years and has led to efforts to involve students 
with community in a variety of settings at many universities. 
I believe in principle that this provides opportunities for cooperation between students and 
communities resulting in good edu experiences in welfare subjects. 
PBL education has been steadily growing in Japanese universities. I suggest that this has provided 
deeply meaningful experiences for both the students and citizens concerned. 
In this project prejudices dissolved, ways of life were reconsidered and a respect for traditional 
Japanese culture developed. 
the students' motivation gradually shifted from wanting experience to help them get a job to one of 
wanting to gain a deeper understanding of culture. 
There are three important benefits for citizens and students. 
Deep learning is experienced through involvement. Locals reconnect with their own culture and 
experience a sense of self worth and pride in it. Students come to recognise diversity and re-
evaluate their mother culture. 
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� ̬ϣҨvC¯©�ñʍu˹˝΄֟Task-Based Language TeachingCčé TBLT֠roY�¯©��Cф

Ɋ֟2005C2007֠rolm˦Ђ]�ml�e£ÍÓ¹¡â§ÕÝϏǭӆӁfolm͕ʔ�˪ϒ_mӨ

ӟa�aфɊ֟2007:80֠vCė̬Ӗ˹ѹT�^auvC֟[owu͖Ԟ�Ġл�˱n�֠ƚύ�§

©´Î�ƣ�ţ_mg˹n�h[oqunvqt֣ңεѰ̬ăuҿӖr��ΌſTΌʗƆa��mq

ǩ�ӆȞa�f[onM�oԕ}ml�ae_meϼМug�uȟԁf�eȟԁug�uϼМfnv

qtCeȟԁֳϼМfolm͕ʔ�˦Ђ_qT�Ĉgq̬̇Ӗ˹ѹȟԁϼМũƴʗ�Ђǂ_ml

�a̬ϣҨnvCTBLT roY�¯©��CeңεѰ̬ăuҿӖr��ΌſTΌʗƆa��mqǩ�ӆ

Ȟa�fg�uãkuĈ˞Yo_mΆϮ_CeuĈ˞Yo_mu¯©��eµ¦�Ý֟ȟԁ֠_C˚

�ԓ�ãԟuԨДf�ȟԁϼМo˛nCTBLT p�ʆ���ϹҶ�ǢrCȟԁϼМuãkuӎ͈�˦͈

a�a 
� eug�r�bCTBLT roY�¯©�uȞѪoȟԁèuʨѪ�˾ύ_CTBLT nӨӟ]�ml�¯

©�áµ¦�Ýuϛʨδ�˦Ђa�a[uϛʨδvC¯©��µ¦�Ýa�գr¯©�áµ¦�¸â

nM�˹ɗTʎbѯʭrő�qY�wq�qlδnCȟԁ�ӁϘ_C˚�ԓ�գuǢδoq�a͡rC

Samuda֟2015֠T˦͈a�ͰՠϧCe_mǶմϧq¯©�áµ¦�ÝoeuȟԁϼМuãku�ÅÛ

â±nM�eǶմϧq�ÅÛâ±֟multidimensional approach֠fTĊ̬Ӗ˹ѹȟԁϼМûgq–

ч�oq�ƩѻʗrklmЂǂa�a]�rCEllis֟1997C2015֠T˦͈_ml�Ì��ÛӌĪolm

�mãkuȟԁϼМu–ч��˦Ђa�a[uÌ��ÛӌĪvǷrtçkrŤY��֣eȖѭѰr�

�ӌĪ֟ student-based֠f֣eơʑ�Ǣr_gӌĪ֟ response-based֠f֣e_meȖѭuӌĪ

֟learning-based֠fTM�a[u Ellis T˦͈a�ãkuȟԁϼМu–ч��CSamuda֟2015֠u˦͈

a�–ч�oч�ư�cCe�r�jm̂grpu�mqȟԁϼМu–ч�T͖дnr�prklm

�ѯȬa�a̡ʂrCãӎ͈o_m˦͈]�gȟԁϼМ�ˢ_ԡ�mltg�rCpu�mq¥Ëâ

¶T˹ɗrʎҵo]�ml�prklm˹ѹȟѭuµâ¯�ǢrѯȬ_qT�C˹ɗ˹ѹ|uЂǂ�

˦Ђa�a 
Ά 1֠[uϛʨδ�ѯʭ_g¯©�áµ¦�ÝuÜâ�§Õ²Åv͗bqo[�n̆rՍŁ]�mo�C

̬ϣҨuñʍoq��unvqla 
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Task to Establish the Environment  
to Promote Communication 

A conceptual evaluation for reflecting its practice 
 

Masakazu KUDARA, Cardiff University  
(kudaram@cardiff.ac.uk) 

 

This presentation discusses tasks in Task-Based Language Teaching (TBLT) by employing a 
concept presented in Hosokawa (2005 and 2007). Hosokawa (2007:80) argues that Japanese 
language education should aim at designing an environment to activate language 
communication/interaction rather than teaching discrete language items and propose a newly 
defined Japanese language pedagogy research by presenting a concept called “practice=research” 
rather than “practice for research” or “research for practice”. This presentation also regards tasks as 
a device to establish an environment to activate language communication/interaction and present a 
proposal for language pedagogy research based on an insight from TBLT. 
This presentation first defines tasks in TBLT and discusses its significance in language pedagogy 
and also presents some points for practitioners / task designers to keep in mind in designing tasks. 
Then, “Multidimensional approach” (Samuda 2015) will be presented to seek possibility of framing 
language pedagogy research. This approach takes a gradual and multidimensional approach to task 
design and its pedagogy research. Furthermore, “Micro Evaluation” (Ellis 1997 and 2015) will be 
presented as a framework for language pedagogy research in relation to TBLT. This micro 
evaluation takes three forms: student-based, response-based and learning-based. This presentation 
discusses a framework for Japanese language pedagogy research by reviewing Samuda’s 
multidimensional approach and Ellis’s micro evaluation. Finally, some suggestions on teacher 
education will be presented based on some data from a teacher education programme and this 
presentation will consider how to support teachers in order to conduct pedagogy research in relation 
to TBLT. 
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�  

� ½Ý�ØânvC2000 ɠč՘Ċ̬ouшΝĀΎTΗ��rk�CB1 ÚÇÙčèu̬̇Ӗѻŷnї

ưѶ�ē ŚԜӈѰo_ṁлē rȸѶa�̬̇ӖȖѭѰ�Ċ̬nƍɠp� 1 ɠu�Ý¯âÝ§

²Å�ш֐a�ȖѭѰTǮnml�aeuщ̻CÁ¨»©uǩroY�̬̇ӖϞ˿Ɔ£ÍÓ¹¡â§

ÕÝѻŷuѭʆolmȖѭѰu¹âªT֒�jml�a 
� [m_gñĊ̬Ӗ˹ѹrɾПkҿӖȖ�ȖѭѰrɾПk̬̇Ӗ˹ѹ�ȟԁa�rvCÁ¨»©ό

ǩnu̬̇Ӗ£ÍÓ¹¡â§ÕÝuȟʪӝ́oe�rǢlt˝ ӆӁTʎҵnM�a1990 ɠč՘CÁ

¨»©ˡҾǩմroY�̬̇ӖĦϒ�̇лē roY�Ϟ˿Ɔ£ÍÓ¹¡â§ÕÝrՐa�ϼМTⅢ

�oq�CȖѭѰu¹âªrȯʑa�˹̱�ţρ]�mrga½Ý�ØâӖͱӖӐѰȯ̬ӖͱӖӐ

ѰՏuÁ¨»©ˡҾǩմuϼМrՐ_mvCWakai, Somodi, Uryu (2006) uш֐uΏlē ŚԜӈѰu

԰ԥa�Ǔլrklmu�Ý¯ÁÓâӝ́�CSato, Székács (2008) o�y Székács (2009)uόǝЄǀr

ȯa�̇лē ųʀӝ́CSato (2014) uÅÛuԜӈѰr��Ѯӈ´�©¶uӖϒӟϧŤ̸qpTM

�a�  
� ϣҨѰvĊ̬Ӗá½Ý�ØâӖͱӖӐѰՏuÁ¨»©ǩմnϣϐ_m�£ÍÓ¹¡â§ÕÝuǆ

փoeuҽͽ̃΄�ˠ�g�rC2012 ɠp� 2013 ɠrpYmCÅÛuÁ¨»©áē ŚԜӈѰ 7 Ƴr

ƍ͖ԞƆ�Ý¯ÁÓâ�ңlCԜӈѰuПǩ��×��Ý¶|uʒӗʍ loyalty (Nord 1997)CϞ˿Ɔ£

ÍÓ¹¡â§ÕÝuènuǓլ olmҼδp�ԜӈѰuӖ��Ť̸_gaҪ֐Ѱv 1 Ƴ�՛rC10 ɠ

p� 40 ɠuÇ´×ÝԜӈѰnM�aɿ�uӖ��Ԝ_mCÇ´×ÝԜӈѰT˿ƆÃ�Ù¯â�֏Ħ_

̬̇ăou£ÍÓ¹¡â§ÕÝu͞Ο_�_ml�üħ�ñПϧqПǩTƣ�brʠ�ԜӈѰuȒǜ

qpT̋�prqjga 
� ̬ϣҨnvC[uӝ́nʆgϹҶ�̬̇Ӗ˹ѹrΌϒa�ħo_mCŌԍʂԍՐĭ�͖дnr��

mrȖɠu–�ƣ�ʻjgĊ̬ăϺ̨ϛȖϐo½Ý�Øâă̬̇ӖȖѭѰr��Ƕ˿Ɔ±âÎ�Ǣ

rңmӜփԣңǟƐńȖѭrklmȟԁǨƹa�a 
 
________________________________________________________________ 
Ɲѯ˿χ 
 
Nord, Ch. (1997) Translating as a Purposeful Activity. Manchester: St. Jerome Publishing. 
  



   The 2016 Symposium on Japanese Language Education 

 63 

 
Presentation 

 
7/07,)11:30,)Rio)Novo)8)

)
 

Field Survey of Hungarian-Japanese Business  
Interpreters with Regard to Interactual Position and  

its Application to Japanese Education 
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(sato.noriko@uni-bge.hu) 

 

As the economic relationships between Hungary and Japan have more and more deepened, the 
number of Japanese learners in Hungary has considerably increased since 2000. Many of them work 
in Japanese companies as a business person or as in-house interpreter with Japanese language 
proficiency at B 1 level, or took part in internship programs in Japan for half or one year. As a 
result, there has appeared a growing need for learners to gain Japanese intercultural communication 
skills in the field of business in Hungary. 
Under such circumstances, in order to meet such needs, it is necessary to investigate actual facts 
about the Japanese communications in the Hungarian business field, and to design classes based on 
these findings. Number of researches on business Japanese and intercultural communication in the 
Japanese companies abroad has developed since the 1990s and several teaching materials on such 
topics have been published. However few studies have come out with business contact situations 
between the Hungarian and Japanese native speakers or Hungarian- Japanese business scene. 
Wakai, Somodi and Uryu (2006) conducted deep interviews with inexperienced in-house 
interpreters about these difficulties. Sato, Székács (2008) and Székács (2009) revealed the Japanese 
companies’ expectations in Hungary to local employees on the basis of the feedbacks from the 
graduates. Sato (2014) analyzed translation texts produced by the professional interpreters from a 
pragmatic point of view and discussed impact on the audience of their translations. 
In order to investigate communicational problems that may occur in the business scene between the 
Japanese and Hungarian native speakers and explore their solutions, the author of this paper 
analyzed the narrative of interpreters from the point of view of position and role of the interpreter, 
and the interpreter’s loyalty to the clients (Nord 1997) on the base of data collected between 2012 
and 2013 from seven business or in-house interpreters asked to translate six speech acts and a 
dialogue and to proof-read a translated e-mail. Respondents except for one were veteran interpreters 
of 10 to 40 years experiences. It was revealed through their narratives that they serve to bridge the 
communication gap between Hungarians and Japanese people making use of cultural filter and 
suffer from not taking an impartiality. 
As an example to take advantage of the knowledge obtained in this study in Japanese education, this 
paper makes a practical report about task-oriented collaborative learning performed by multi-
cultural and multi grade group of Japanese students and Hungarian learners of Japanese language in 
order to develop relationships of the senpai and the kohai. 
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nǗПɣɇƚξͫ;ѰԖʣɟƽЅʔ֋֟http://www.hiro-tsuitokinenkan.go.jp֠
Tģʱ_gҪξѰӋҿÁµ�̍Ņuȑɞ�̬̇Ӗp�·�³ӖrѮӈ_ml�a[uȟԁv 2014 ɠp

�ѐёϧrң��mo�Canreuʱ̻σTǗПɣɇáՊɈƚξͫ;ѰԖʣɟƽЅʔ֋ɟƽʤǨ»

²¶Üâ�(http://www.global-peace.go.jp/OTHER/ot_german.php)nŔՍ]�ml�a·�³ӖӐѰr��

ǶtuҪξѰӋҿ�˦Ĩa�g�uЄĕϧӱχoĜѧlY���a 
� ǷȖroY�Ѯӈ˹ѹnvCƤӤѰu̬̇ӖŷTĝpjg�CƝŹѰՏu̬̇ӖŷrǷrqɏTM

jg�a�[op�CѮӈu˝ nMjm�̬̇Ӗ˹ѹuļմTƵ�ql֟ϓ̲ 2015֠a�jmCƯ

҄uѻŷ�֒�CpkƤӤѰu΢ӿa�˝ �ȾՍa�[oTլ_la_p_C[uȟԁnv�bC

ƯƤӤѰu̬̇ӖŤ̸ŷ�ύҽŷC·�³ӖuҨόŷTƴè_Ċ̬Ӗuфpl¹Ó�Ý©uԫl�

·�³Ӗrӈţ_ŤY�ŷTklgaeuҵǑvčéu�mrѯn���a 
1.! ̬σuѮӈĩւnM�unCȖϐvoubo҄�uѮӈr֒lӹ�͹��[o 
2.! Ѯӈuӹuƴèrvͦ_lȰՋϒӖuԱ˅TêƩ͠hTCeug�rvƚ˿uѺ̖ϹӦrԜ`

�ʎҵTM�[orͶlrCoþlrӝ}ưlȖyưm[o 
3.! Ѯӈ� ÙâÅΌſCƗi±âÎѮӈolm̃΄nңjml�unC ÙâÅŚnƯ҄uѮӈ

¾â¨ÕÝrklmuӨӟTΗ����[o 
�gCƤӤѰu΢ӿɨv③ɜr֒pjgaeuҵǑvčéu�mrѯn���a 
4.! ѮӈĩւŚȦTЄĕϧӱχɨu֒l�uqun��Tl�ʩ`���[o 
5.! Ȗѭuʱ̻σ�ɣtãҊrŖ̣nr�unC҄Ť�̬̇ӖȖѭѰo_mnvqṫ̬ӖĐĆѰ

o_mu҄ҹnr҄ĳTkt[o 
6.! ѮӈuĩւònM� NPO֟NET-GTAS֠CƲ`tӋҿѮӈ�_ml�ĉǷȖCţɶ˝ �_m

th]�ҪξѰýíũqpC[uΌſrŖʩ_mt��ăboĀΎTM�[o 
� ȟvѮӈ˝ uƎ ϐԪTը�jmCÊ×Ý´��n]�q�Ѯӈĩւ�ƤYțʱ]cml�aƯ

ƝŹѰT[uΌſ�҄Ťuѻŷ�ϐp_gЄĕӱχuǩo˛nC҄�uʨʕnĐՏƲǱnźYưlq

T�҄ɐȟό�_goln�aѮӈu˝ TȖϐu�Ý¿ÜÏÝ¶rщykt[ouӋɍoln�ma 
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Graduate students at the University of Bonn have been translating audio-visual testimonials of 
atomic bomb survivors in their Japanese-German translation class since 2014. Some of their 
translations have already been published on the homepage of the National Peace Memorial Halls for 
the Atomic Bomb Victims in Hiroshima and Nagasaki. These activities do not only contribute to the 
understanding of testimonials of the victims in the German speaking countries but have also 
boosted the language abilities and the self-esteem of the participating students. 
In translation classes students often show heterogeneous Japanese language proficiency what makes 
it difficult to offer translation tasks meeting the needs of all students. They need to be supported 
systematically to improve their language abilities at the same time. (Tamura 2015) In the classes of 
the Hiroshima Nagasaki project each course participant could improve both his receptive and 
analytical skills in the Japanese language and his expressive skills in the German language quite 
satisfactorily. The possible reasons for the significant improvements are:     

1.! The students pledged themselves to high quality output because their task was a real 
translation contract. 

2.! To achieve a high quality of their translation they had to use correct technical terms which 
required solid background knowledge. The students did not only realize this and did a lot of 
research but also shared their research results with their class mates. 

3.! The translation task itself was given as a group work. The students presented their own 
translation drafts in the classes, compared and discussed them and in the end they chose the 
best version for the group translation. 

The high motivation and engagement have been nurtured and supported by the following factors: 
4.! The meaningfulness of the translation task itself is obvious.  
5.! The students have shared their translation online worldwide which has lifted up their self-
esteem enormously because they could see themselves not only as language learners but also as 
mediators (translators) between languages and cultures. 
6.! Students got a feeling of a community through TV conferences with the contract giver, a 
Japanese NPO (NET-GTAS), other participants of the Hiroshima Nagasaki Translation-Project in 
Japan and a second generation Hibakusha who was kind enough to visit us in our classroom. 
Actually a group of former project students volunteered to translate another testimony. This 
development shows us that the students have found self-fulfilment in this project which has enabled 
them to contribute socially according to their abilities. Therefore this translation project can be seen 
as an example of self- and peer empowerment. 
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uǵǗăҼōȠTʖǮ_ml�a[m_gυ΂uéCնǗĲĻЋІϱvCeuĿéuĲĻЋІă̱Ս

ϣ՚�Ԝ`C2009 ɠp�ŔŖ͟Րo_mvǃãCƉϢԜӈѰ�֊ʱa�g�u˹ѹ�ңjml�a 
e[nvնǗӖoҒӖĊ̬ӖCñǗӖCÛ§�ӖC�×Á�ӖouԜӈ˹ѹTң��mo�CȖ

ϐgivн 6 p̢ՏCӁ 200 ̓Տu˝ �ƤYgʂCĴùӎ֐rư“a�oĴùӋ̟T˝Y���a 
09 ɠp� 15 ɠ�nĊնuƉϢԜӈ˹ѹ�ƤYgȖϐvӁ 72 ănCmiϲӪǱ�ƉɗCҡŲɗq

pƉϢՐĭѰT 30 ăCԜӈǷȖ՚�Ǝ _gÅÛuԜӈѰC�gvѶ o_mԜӈ�_ml�(_g[

ouM�)ȰՋԜӈѰT 23 ăCeuĉ 19 ăoqjml�a�gĊ̬ӖͱӖӐѰT 16 ăCնǗӖͱӖ

ӐѰT 56 ănMjga 
 
[uӜДnvC¾²� ×�Ý·TϞq�ȖϐTŖrȖѭa�g�C˝ �ңmnnǶȶuǓլT

M�oƲ̓rCeuȖϐƲǱTϰþ˹nưm[oTnr�olmÏØ²¶�M�a[uÏØ²¶�̡

Ƿՙɲrţc���mɌǹTʎҵnM�TC˝ čǵnuȖϐƲǱužɷĕ�Įa[oЪT̃΄o_

mѯn���a�gCӁ 200 ̓Տu˹ѹŚȦvCƉȖՐԟuӤѪTн 60 ̓ՏCԜӈՐԟuӤѪT 60 ̓

ՏCԜӈȟʿT 70 ̓ՏCόǩȟѭT 10 ̓Տu͖ʱoqjml�a 
Ԝӈȟʿnòrң��ml�˹˝΄vCƉɗáʞѰáԜӈѰuÛâÙÅÚ�ǟuԜӈ�ңlCe�

rՐa�Ã�â·¾²��a�oljgɺɰnM�a[uЏϮ� 3 ăuӤɗTˊɸ_ml�TCȖѭ

Ž̻�֒��g�rvCӤɗՏn��іȩqԟ˫�Ǖ�[oTӜփoq�a 
 
Ĵùӎ֐vCư“ǢΤTe�~p֒tqtC[��nԜЯnêư“Ѱv 2 ărԨsqlaąɠp�

ǗȥòаuӕӋӎ֐�ȟ̄a�úȞnC��̬“ϧqӎ֐oӌĪTң���Ҷԑ�hTCţփ�ӌĪ

ũ΄rêŀTql�mCʌɥ_gΤŀ�a�[oTԽҵnM�a 
ӜДĴùʂCƉϢԜӈѰo_mȸѶ_gǩư�C�Ú�Ó×âqԜӈ�_ml�ăvȶqlȧ̬

p�uƉϢҼōȠvѨȦ˾ɺϮϧTǶtCeuգuԜӈvòrҼō��·Tңjml�p�nM�a

ąʂvҼō��·��̬ӜДrƝŹnr��mЙ͓ϧqɣǨ�ңlC�gCÊ×Ý´��uƉϢԜӈ

�ңnwCĴùѰ�uЄĕӱχu͟ĕvɣT��uǫʀ]��a 
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Challenges in Educating Medical Interpreters  

and Measures for Social Contribution 
 

Han-Sik KIM, Hankuk University of foreign studies 
(hansiku77@daum.net) 

 
As the South Korean government has provided robust support for medical tourism as a priority 

industry, the number of foreign tourists visiting the nation for medical treatment has soared. As part 
of this initiative, the Korea Human Resource Development Institute for Health & Welfare, affiliated 
with the Ministry of Health and Welfare, has offered a medical interpreter training program since 
2009. As the only program of its kind offered by a public agency, it includes English, Japanese, 
Chinese, Russian and Arabic languages, and its trainees receive certification upon successful 
completion of an exam following 200 class hours over six months. 
 

Between 2009 and 2015, 72 trainees have passed the exam as Korean-Japanese interpreters, 
including 30 medical professionals such as nurses and doctors and 23 professional interpreters. In 
addition, 16 of the program graduates were Japanese native speakers and 56 were Korean native 
speakers.  
 

Although there are some challenges in running the Japanese course for students from such 
different backgrounds, the advantage is that they can teach and learn from each other. It is essential 
for the program to make the most of such benefits, and one effective method is peer-facilitated 
group study. 
 

The program provides some 60 hours of medical lectures, 60 hours of the interpreting course, 70 
hours of the interpreting practicum and 10 hours of on-site training. The main teaching method of 
the interpreting practicum involves the role-playing of students as a doctor, a patient and an 
interpreter followed by feedback. There are three teachers in the Japanese program, and it is 
important for them to coordinate and cooperate closely to enhance the learning effect. 
 

Since the test criteria are not overly stringent, only two Korean-Japanese trainees have failed the 
exam so far. However, as a national qualification exam is planned from this year, a stricter 
assessment will be implemented. Therefore, thorough preparation for testing and assessing test 
takers is needed. 
 

After completing the course, not many Korean-Japanese trainees have landed a job or worked as 
freelancers in the medical interpreter field. As most Japanese medical tourists come to Korea for 
aesthetic plastic surgery, interpretation services are mainly provided by their tour guides. With 
active promotion of the medical interpreter program for tour guides or for volunteer services, the 
trainees who complete the program are expected to have more opportunities to contribute to society. 
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JFL�Ϗǭu֒̓roY�̬̇ӖͱӖӐѰ˹ɗo③ͱӖӐѰ˹ɗu

Ɛń�
 

Ջѽ� ҠCˬƑǷȖ 
(kkaoru@ilc.setsunan.ac.jp) 

 
� ǗգĀΎǢՀu 2012 ɠueΓǵ̬̇Ӗ˹ѹ͟Րӝ́fr��oCǵǗӖo_mu̬̇Ӗ֟Japanese 
as a Foreign Language:eJFLf֠ϏǭnvCȖѭѰuǶtTñЪ˹ѹ͟ՐnȖ�no�Ċ̬Ӗ˹ɗ˼

63,805 ăumiCн 7 ŵṪ̬Ӗ③ͱӖӐѰ˹ɗ֟NNT֠nM�aτrñЪ˹ѹnvC˹ǀŏӇT͹

����unόǝu NNT T˖ȴuñʍoq�¡â©TǶlTĊ̬ǗŚu̬̇Ӗ˹ɗ֊ʱӜДĴù_

g NT Ṫ̬Ǘǵṅ̬Ӗ�˹n�ǩ�͹�C̡Ԓnv�§©¯Ý¶˹ɗo_m Team Teaching (čé

eTTf) Ъr�jm NNT oŖr˹n��mrqjmrga_p_Ċ̬Ӗ˹ѹrolmveȖѭѰՏf

uƐńϼМƞyƐńȟԁvң��ml�TC˹ɗՏƐńrՐa�ϼМvC③ɜrՙ��ml�a 
̬ϼМnvCτrñЪ˹ѹroY�ȖѭѰ˼TǶl�â©¶×Ø�áնǗá¯�á�Ý·»§�u

֒̓rolm NT ƞy NNT �ȯӭrC2012 ɠp� 2016 ɠrpYm˹ɗՏƐńrՐa�ӹǆпӝ́ƞ

yѳrƣ�ӝ́�ȟ̄_gaeuщ̻CNNT o NT ou˹ɗՏƐńrolm͡u֫ku©´â¨TM

�[oT�pjga 
Ⅰ� �â©¶×Ø�ֱʱμ̨ (TT čǵuƐńȟԁ)  
Ⅱ� նǗֱȚȞ̨֟NT �όǝ˟ϒáTTáȖѭѰo NT uĀΎ֠ 
Ⅲ� ¯�ֱȴǫ̋֟όǝ˟ϒu NT ǮŹáNNT u̬̇Ӗѻŷá˹˝ѻŷêӿ�Ұm֠ 
Ⅳ� �Ý·»§�ֱ̪ȟ̄→2014 ɠՍȇ֟NT vŔϧ΍Ԯñʍáąʂ TT TʖԝrϣȾ֠ 

 
�gC˹ɗuɾŵá˹˝΄rklmԿϧƞyӹϧrŤ̸_Cόǜpu�mqƐńTq]�ml�p

̋�pr_CNNTáNT vpu�mqɾŵT̨ʀ]�ml�pѯȬ_ga 
̬̇Ǘǵu̬̇Ӗ˹ѹvCǗr�jmüʤTԫmT JFL ϏǭolmŖԜδTM�Ċ̬ǗŚu̬̇

Ӗ˹ѹovϞq��unM�a̬ϼМvĊ̬Ӗ˹ѹrolm③ɜrԽҵnM�CąʂϣȾȚ��

�r�ˎ��b[��nϼМTԡ���m[qpjg JFL ϏǭueNNT o NT uƐńfrklmѯȬ

_ml�aόǜuė̬ă˹ɗ֟NT֠ñʍfė̬ǗŚĹԽfu̬̇Ӗ˹ѹu�q�bCJFL Ϗǭu

NNT o NT uƐń�ϼМ_ml�δrolmʨѪTM�CJFL Ϗǭu̬̇Ӗ˹ѹ�Ϲ�ӳԽqµâ¯u

ãkoq�nM�ma 
 

________________________________________________________________ 
Ɲѯ˿χ 
 
Ջѽ� Ҡ� њ֟2015֠gΓǵroY�̬̇Ӗ③ͱӖӐѰ˹ɗoͱӖӐѰ˹ɗuƐńrՐa�ǢЁϧϼМh֣ЏȖ

ϼМӵ� ϼМʱ̻Ǩƹ̟,  
ǗգĀΎǢՀ֟2013֠gΓǵu̬̇Ӗ˹ѹuόυ� 2012 ɠɨ̬̇Ӗ˹ѹ͟Րӝ́��h֣գĀΎǢՀ֣t�_o

ţρ֣ 
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Collaborative Language Teaching by Non-Native Speaker Japanese 

Teachers and Native Speaker Japanese Teachers at High Schools in a 
Japanese as a Foreign Language Environment 

 
Kaoru KADOWAKI, Setsunan University 

(kkaoru@ilc.setsunan.ac.jp) 
 

According to the 2012 Survey of Overseas Organizations Involved in Japanese-Language 
Education conducted by the Japan Foundation (Japan Foundation 2013), many of learners who 
study Japanese as a foreign language (JFL) outside Japan were students who study Japanese as part 
of their secondary education. The number of Japanese language teachers who teach in countries and 
areas where Japanese is taught as a JFL was 63,805 and 70% were non-native speaker teachers 
(“NNT”s). While NNTs play a primary role in Japanese language education, particularly in high 
schools due to the requirement of obtaining a teaching license issued by the local authority, there 
are increasing number of cases in which a Japanese native speaker teacher (“NT”) teaches in a high 
school Japanese class together with a NNT. In many such cases, a NT teaches with a NNT as a 
teaching assistant in the form of team teaching (TT). In Japanese language education, there are 
many studies about collaborative language “learning “ by students, however the extent of research 
and practical reports on TT and studies on NNTs / NTs are limited. 

This study focuses on high schools in Australia, South Korea, Thailand and Indonesia, 
where most of the Japanese learners are high school students. The interview survey and the 
questionnaire survey on collaborative language teaching by NNTs / NTs were conducted from 2012 
to 2016. The survey showed there are the 4 stages about collaborative language teaching by NNTs / 
NTs. 
Ⅰ� Australia   ֱThe mature period 
Ⅱ� South Korea  ֱThe stabilizing period 
Ⅲ� Thailand�   ֱThe phase-in period 
Ⅳ� Indonesia   ֱ(TT started from 2014)      

  
The results of quantity and quality analysis on the teacher’s role and teaching method 

identified the current situations of TT by NNT / NT, and the required roles of NNT/ NT were 
examined. 

The situation of teaching Japanese outside Japan is different in each country, however it is 
the same in terms of JFL environment. This study discusses “collaboration by NNT / NT” in JFL, 
which little study has been done in Japanese language education. It makes a contribution to become 
one of the significant data in order to understand the situation of Japanese language education in 
JFL 
________________________________________________________________ 
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Û§�roY�̬̇Ӗ˹ѹ¿×°�Î§Ã¶|u˗ʴ�

―Ð©�Ü֒Ъ˹ѹ͟Ր�ħr―�
 

�ØÒ¸á©¶Ø¨Ñ²�CÐ©�ÜɓП˹ѹǷȖ 
(uliana@uliana.ru) 

Ƿϓ� ѨмCǗգĀΎǢՀÐ©�Ü̬̇˿Ɔ«Ý¯â 
(miki0313@gmail.com) 

 
� Û§�roY�̬̇Ӗ˹ѹuͪƫv 18 íмr�nԭ�TCόǜ�neuòg�Ϯϧv֒Ъ˹ѹ͟Ր

nuԜӈáѮӈC�gv˿ȖCͪƫqpuŤԾuȰՋȥѹʱnM�Cĉu̬̇Ӗ˹ѹuҸɩTǗŚu

ϼМĕЪnӨӟ]��[ovCЩѰ�uϹ�ՙ�rolmvqpjgaãҶÛ§�nv̬̇Ӗ˹ѹu

¿×°�Î§Ã¶C�g¿×°�ÎuǶ͗ƆTӻ[jmlql�mrʩ`���TC̻g_mȟգr

emnM�mpa�gCeuʎҵʗvqlunM�mpa 
ϣҨѰTʸȿa�ǷȖ͟Րṅ̬Ӗ˹ѹTՍȇ]�guv 2006 ɠoÐ©�Ünv̂_tCeug�

Ӥɗuɠ֛�ͳԊϧҐíċTǶlaeug�CíċTԒlȖѭѰu¹âª�ЄĕuǳƆ���˶ʩr

ʩ`Ċ̬Ӗ˹ѹrolm�̂_l˹̱�´�¼Û¨â�ƣ�ő��moa�ȊƃTҶ���aȖŚ

nu�Ý¡â¶ӝ́p��C[[ 10 ɠu̬̇Ӗ˹ѹuǳƆ�ʩ`C�ge�rȯʑa�g�uңſ�

_ml�oЬngӤɗT~o�pnMjga_p_ã̃nCύʦoa�̬̇Ӗ˹ѹ�˹ɗuɾŵrk

lmvCȖѭѰu�Ý¡â¶щ̻oֆĚa�ǩư�M�wCϞq�ǩư�Ҷ��gaҐlíċuӤɗ

vC̓ċr��̬̇Ӗ˹ѹuǳƆ�ʩ`Ce�rȯʑ_�mo_mvl�TĈ_l˹̱�´�¼Û

¨â�ϒl�čǵĊ̬Ӗ˹ѹuϮϧeu�uuǳƆCǶ͗ƆuƩѻʗrklmvӕӦ_ml�uh

�mpa 
̬ϣҨnv˹ɗCƞyȖѭѰ|u̬̇ӖȖѭuϮϧ�˹ɗuɾŵrklmu�Ý¡â¶ӝ́uщ̻�

Ť̸a�oo�rC�Ý¯ÁÓâӝ́r�jmeuѺ̖�ҽ̋_�moa�aeuщ̻��orCą

ʂu˹ɗѹʱ�§×¾©Սϣrklm͑ӂ_mlrgla�g̬ϼМvÐ©�ÜC]�rvÛ§�Ǘ

ŚhYnqtCƲ͗r˹ɗuíċĀċ�̬̇Ӗ˹ѹu¿×°�Î§Ã¶Tӻ[jml�͟Րr�Ȩë

nr��uoѯn�a 
�  
 
________________________________________________________________ 
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ƦɊǌȐá̩ӫϯõáɔȺƁãԶ֟2015֠g�Ý·»§�u֒̓áǷȖ̬̇Ӗ˹ɗ|uӹǆпӝ́rҶ�̬̇Ӗ

ȖѭuʨƻlYuǳƆhCǗգĀΎǢՀ̬̇Ӗ˹ѹмҵ� Ш 11 ƭC7-19 
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Challenge to Japanese Education Paradigm Shift in Russia 

On the basis of the higher education institutions analysis in Moscow 
 

Uliana STRIZHAK, Moscow City Teacher Training University 
(uliana@uliana.ru) 

Miki OTA, The Japan Foundation Moscow 
(miki0313@gmail.com) 

 
The history of Japanese language education in Russia dates back to the 18th century, and its main 

purpose has not changed until now. It is a training of professionals in higher education institutions 
in the field of interpretation, translation, literature, history, and so on, and as far as we know, the 
perspective of other educational goals hasn’t been discussed in academic conferences in Russia. It 
seems like that any paradigm shift of Japanese education, as well as 
the diversification of the paradigm does not occur in Russia. Though, is it true indeed?  

At the university we belong to, the Japanese education has been started quite recently in Moscow, 
in 2006, and the age of teachers there is also relatively young. They feel the changes in society and 
the needs of students more sensitively and they try to incorporate the new educational materials and 
technology into their teaching process. From the result of the questionnaire survey we carried out 
on our campus, most of the teachers answered that they recognize the need for a change in the 
Japanese education of these 10 years and take some actions in order to respond to it. However, the 
survey results about the ideal form of Japanese education and the role of the teachers are sometimes 
similar to the results of the students, and sometimes different. Teachers of younger generation feels 
change in their practice and attempt to respond to it, but except for the use of new materials and 
technology, do they think about a change in the very purpose, or the possibility of diversification of 
the Japanese education? 

In the presentation, with analyzing the results of questionnaire survey of teachers and students on 
the purpose of Japanese education and the role of teachers, we try to clarify the background factors 
of it by interview survey. Based on the results, we would like to discuss teachers training and 
syllabus development in the future. We hope that the present study is able  
able to contribute to the analysis of the studying processes in higher institutions not only in Moscow 
or in Russia, but also to in the institutions, where it is also occurring changes in the generations of 
teachers and students or the paradigm shift of Japanese education. 
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ŧр´�©¶�ĦjmCέϘTӚ���mr˖ȴnr�pa�

 
ҴɊ� ȫõC̋ΓǷȖ 
(nskwhryk@gmail.com) 

 
� ̬̇ӖuȖѭſ͟�ȖѭϮϧu֨ko�q_C[�TȖѭuщ̻o_mԪʱ]��˝ ũ΄rk

lmѯn�a 
� [uϣҨnvCŗĠϧqȖѭſ͟o_m˘w���ė̬ӖnÌÝ�TӚ�glf�ȖѭϮϧo�

q_C[��Ԫʱa�̃΄�ѯn�aŧр̬̇Ӗ˹Џ̟u˿oÌÝ�u˿uͳԊá͑Ӌuщ̻p�C

˹Џ̟u˿čǵrCƳӍЪCčéu֪k�˿̫r˕k¯�Åu˿�CʨǕϧr˹ɗTƣ�èw�[o

�˦͈a�a 
 
֟֨֠ƳӍnц��˿� ֟ħֱeąɨvĺխֵ֝feq�hC[uпaf֠ 
֟֩֠цźӍֆuЕֆoϒ΄uŋȟ֟ħֱeʖr½×T|jgp�oppֵfeξҡpֵ֝f֠ 
֪֟֠ҿl]_Ҩόuύҽa֟ħֱeҧҭolnw…afķѧ�ƶ�“źӍqpnц���u֠ 
 
� ̬̇ӖuȖѭſ͟rklmCҚԾ(2007)ĉTCeÌÝ���¹ÏfTȖѭѰu̬̇ӖȖѭurjpY

o_m˘w���[o�̋�pr_ml�a̬ϣҨnvŧр̬̇Ӗ˹Џ̟uĕӐħoCÌÝ�rϒl

���«ØÃ�ƣ�èwCŤ̸a�aŤ̸rգ_mvC˹Џ̟Tƣ�èw�ƾӍ�ƒĜoa�a[�

vCŧрȖѭѰuҸδp�ҶgŤ̸�ңmg�nM�aӖɹŭѭC̪ѭrklmvŤ̸ռϮrƶ�

qla˿̫uɺɰrϷϮ_mC˿̫rϒl��ml�eƾӍf�ҼȬa�a 
� µâ¯vCg��qu̬̇ӖŧрⅠáⅡhuĕӐ˿agƳˠĽ£¸Ýh֟①Ɂű̊֠u«ØÃ�ϒl

ga�gCÌÝ�oĉuȍĠ�ͳԊa�g�rCeШϦœƊçǐǗĕroY�ȚĶŚՑїύǷ҂ʸĳ

Ҩ̋Ϋәf�ϒlga 
� щ̻vCe˿̫rƳӍf�e˿̫rźſӍ֟ҰźſӍ֠�ė�qlſӍfuĦϒցɨTC˹Џ̟n

vĝtCÌÝ�nv֒l[oT̋�poqjga 
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   The 2016 Symposium on Japanese Language Education 

 73 

 
Presentation 

 
7/07,)15:30,)Rio)Novo)8)

 
Can a Beginner’s Course Textbook Help a Learner to Read a Comic? 

 
NISHIKAWA Hiroyuki, Meikai University 

(nskwhryk@gmail.com) 
 

“I want to read Japanese comics, manga, in Japanese!” This can be a good reason for some 
people to start learning Japanese. This study regards a motive for learning as a learning target, and 
examines how learners of Japanese can achieve their purpose as a result of learning. The paper 
proposes that learners who have already studied Japanese for beginners, say Minna no Nihongo 
ShokyuⅠ&Ⅱ, further need to study the elements shown in (1), (2) and (3) at least in order to read 
Japanese comics in Japanese:  
 

(1) Utterances ending with noun, such as Kondo wa teiden!? / Nanda, kono kami?   
(2) Variations on use of sentence-final particle, such as Kyuni hara ga hetta kara toka ka? / 
Bakuyaku ka? 
(3) Iisasi-bun, such as Isho to ieba…, including inverted sentences and utterances ending with 
case particle. 

 
Some studies on motivation to learn Japanese, including Hagino (2007), point out that manga 

and anime can motivate some learners to study Japanese. This presentation takes up for analysis 
both dialogue examples included in a beginner’s course textbook and words used in manga. Data 
are all taken from Minna no Nihongo ShokyuⅠ&Ⅱ and Case Closed (Detective Conan) by Gosho 
Aoyama. Analysis according to part of speech follows the units shown in the textbook. The reason 
why is that the analysis need to be done from the viewpoint of learners. Whether words and 
expressions were previously learned or not is not included in the analysis. The study observes 
which part of speech is contained at the end of utterances focussing on the forms used there. 
Moreover, in order to compare manga with other media, data are also taken from the general-policy 
speech by Prime Minister Shinzo Abe to the 183rd session of the Diet. The result clearly tells that 
manga shows high frequency in the use of both utterances ending with noun and those ending 
without subsidiary verb while the textbook shows low frequency in the use of both. 
 
________________________________________________________________ 
References  
 
HAGINO Sanemi (2007) / KUMANO Nanae (2010) / TANAKA Yusuke (2012) / NISHIKUMA Shun'ya (2006) / 
YANASHIMA Fumie (2007) / MACHI Hiromitsu, UCHIYAMA Kazuya, and SEO Hong (2003)  
--- References will be shown in detail on the presentation.  
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9:15-
10:30 

ǢӝӤΫ 2 (Auditorium Santa Margherita) 
ôĲϓРȐ֟University of British Columbia֠ 
Ƕ͗ʗáǶմʗp�ŝѯa�ҿӖ˹ѹuɾŵ 

 ĕǩ֨Rio Novo 3 ĕǩ֩ Rio Novo RN ĕǩ֪ Rio Novo 7 ĕǩ֫ Rio Novo 8 

11:15-
11:45 

¿»Ù 
ȘğѨ ��� 
(ǗПǗӖϼМʸ)  
̵ ėȐ  
(Grenoble Alpes University)  
̩֒ çϹȐ (Institut Libre 
Marie Haps/!Japanese 
Supplementary School of 
Brussels) 
 
�ÝË×�¶»©ȯ̬Ӗ˹

ѹ―Ϟ˿ƆύҽĮԡug�r

̬̇Ӗ˹ѹrġTnr�p― 

Ʊϓ ”Ȑ 
(Ca’ Foscari University of 
Venice) 
�¯Ø�ӖӐѰu̬̇Ӗģ

˿uӘϒŤ̸p�Ťp�[

o 

ɄŚ ĤċȐ 
(University of Cergy-Pontoise) 
£ÝÂÓâ¯â�Ħϒ_mu

̬̇Ӗ̬̇˿ƆȖѭ 

ȵՏÿ ֘ 
(INALCO�4�Paris	
  
ȖѭѰ��µÝ´�´�ȯ

̬Ӗ˹ѹ�µ�Û�âuՐĭ 
―Ã×Ý©uǷȖu̬̇ӖȰ

˳uȖϐӝ́��or― 

11:45-
12:15 

Ʊʱ ЇȐ(ɂՔǷȖ) 
ͻƥ ΛȐ� (Applied 
Technology High School, 
Abu Dhabi) 
ϴԾ ѨИ (֕Ջ˹ѹǷȖ) 
�¯Ø�Ӗo�y½Ý�Ø

âӖ�ͱӖoa�̬̇ӖȖ

ѭѰuВſҨόֱֆǟӟp

��gͱӖuɽչ  

­âØ�Ù ϯȐ 
(Baruch College, The City 
University of New York) 
ȖѭѰu��ÙÃ��uƴè

�Ϯ˖_gӎ�ֱ˫əÏâÙ

r��ơʈѝѭuŽ̻ 

ɓɉ ŘȐ 
(ЎϓǷȖ) 
Γǵu̬̇ӖȖѭѰuҿӖԱ

˅o��µÝ´�´� 
―§Ø�u̬̇ӖȖѭѰuӖ

�p�― 

12:15-
12:45 

Aldo Tollini 
(Ca’ Foscari University of 
Venice) 
How to teach the decoding of 
kanji strings 

ϰɊ ȓȐ 
(Massachusetts Institute of 
Technology) 
Language Learning in a Shared 
Virtual Space : JaJan, an 
Application of the Next 
Generation. 

͎̬ ã͝ 
(University of Leeds) 
 
̬̇ӖȖѭѰu “L2 Self”  v
ϛȖ�Ԝ_mpu�mrǳ�

jgp 

13:45-
15:15 

Ë©¯â«²§ÕÝ ĕǩ֫ Rio Novo 8, Rio Nuovo 5 

15:15-
15:45 

Riikka LÄNSISALMI  
(University of Helsinki) 
Contents and conceptualisation of 
Japanese language learning. 
Unexplored contexts. 
“Charming” or “arming” 
learners? 

Ƿèսã 
(University of Naples 
“L’Orientale”) 
ĉſʗ�Ԝ`ġĔӖȯκ

ϼМ ̬̇Ӗ˹ѹ|uӱχ

�ҸԾrő�m 

֚Ң Mb] 
(ǗգĀΎǢՀÛâÌ̬̇˿

Ɔĕ֋) 
˿ǟЙ�èwǟ˝ p�Ӝփ

ԣңǟ˝ |uВң -CEFR
o JF ̬̇Ӗ˹ѹ©¯Ý°â

·�Ɲκ_g˝ ȟԁǨƹ 

ʊÿ ƙȐ 
(ĳɋǷȖ) 
��ÙÃ��ug�u£ÍÓ

¹¡â§ÕÝ˱˪âǵǗăϰ

ӞǀuӖ�p� 

15:45-
16:15 

Ʊϓ ϵ͝ 
(The University of Melbourne) 
Rethinking ‘Correct’ Gender 
Ideologies in the Japanese as an 
Additional Language Classroom 

̂ӫϹĤ  
(Erciyes University) 
ȯʑa�҄ſӍáĉſӍu

ʨƻϧτʋoe�f�uĦ

ϒցɨouՐĭʗ 

Ղ̩ үȐ 
(University Complutense of 
Madrid) 
ԒҢ үѨȐ 
(ǗգĀΎǢՀÌ·Øâ·̇

̬˿Ɔ«Ý¯â) 
ȖyёY�˹ɗ�˱n�̬̇

Ӗ˹ɗĕuʨѪ֤©È�Ý̇

̬Ӗ˹ɗĕ֟APJE֠ĕǀ|

uӹǆпӝ́�Ԝ_m֤ 

ɟϚ ǼѨ 
(ΧӶǷȖ) 
eՍϣԛèǗ˱˪o_mu̇

̬Ӗ˹ѹfûȱД  
�Ý·nΌſa�ǗգÊ×Ý

´��̬̇Ӗ˹ɗ|u�Ý¯

ÁÓâӝ́p� 

16:15-
16:45 

ҢԾ ҘȐ 
(Oxford Brookes University) 
ƤYԄuȖѭѰp�҄П_g

ҿӖĦϒѰ| ―ȖѭѰr��

˿΄���ÅÛ¨��¶― 

ĄЏ ՝ͻ  
(ɣɇǷȖ) 
˹Џ̟nʼ��rtl˿΄

Ɔ]�gſӍuʨƻϒ΄o

Րԟ͖˿a˾ύoә̋uӎ

� 

©Ù³ÇÙ¢Ùáç̩ ğƽ

Ȑ 
(University of Bern) 
ÇÙÝǷȖu̬̇Ӗ£â©n

E-Portfolio ȴő�ӎ�gȟԁ

Ǩƹ 

ςɁ ƽȐ 
(Grenoble Alpes University) 
̬̇ē nuϼĴ�ʦȞ_g

ȖѭΌſT�g�a�u - ¡
â©©¯µ�ֱ̬̇ӖȖѭѰ

u��ÙÃ��͖дuԨДo

ȖѭѰuʱՊ 
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Ƕ͗ʗáǶմʗp�ŝѯa�ҿӖ˹ѹuɾŵ�

 
ôĲϓРȐCÄØ´�²§Ó£ÛÝÁ�ǷȖ˹˝ 

(ryuko.kubota@ubc.ca) 
�

̬ɠu̬̇Ӗ˹ѹ§ÝË¨�Îu´âÌve��ÙÃ���Ϯ˖ȧ̬Ӗ˹ѹfnM�a̬ϣҨnvĊ̬Ӗ˹ѹro

Y�eǶ͗ʗfoeǶմʗf�ѯȬa�[or�jmĊ̬Ӗ�Ȗy˹n�[oTClpr��ÙÃ��ȟόrkqT

�upˠjm�glaǶ͗ʗoǶմʗ�ѯn�[ovCЍgiToil��alƒоƆáϘãƆ]�g˹ѹҼʔp�ѿ

Ƙ_Ċ̬Ӗ˹ѹu˕kҲժʗoΎſʗrʨӦ�ƴY�[o�ʨƻa�a[uʨӦu§Ã¶v�Ø´��ÙqŚϱr�

jm�g�]��h�ma 
 
�bC��ÙÃ��M�lv��ÙÁâÝ ovġ�ʨƻa�uh�mpaԏ̟nvĵăM�lvըǒuɡЋáѢ‘á

ЋŪoȞѪ]�ml�a]�r��ÙÁâÝ văՏ�ӼnmCЄĕuȚ·�ʨƻa�ae[nC��ÙÃ��á��

ÙÁâÝ �ѯn�rMgjmCăՏ֟ĵăáըǒ֠oЄĕuïȻմ�ʔրrő��ʎҵTM�a 
 
e�nvCǶ͗ʗrklmѯnm��maԒɠC Ûâ¾Ø¬â§ÕÝvȪuˑ˺oʿҤuԡͨ��g�_mrgaÀ

¶uВſTǮŹa�oo�rCʤǨoÐ¼uԿToygh_tǮnCǶЕǶ͗rqjmrml�a[�v̬̇Ӗ˹ѹr

oY�Ƕ͗ƆrkqT�aǶ͗Ɔ_ml�uvCȖѭѰu¯�Åu�q�bCȖѭѰu¹âª�ͣ͹CϮ͙oa�ҿӖ

ɺʪCȖѭuǩqp]�^�nM�aʅ̴u˹ȡȖѭ�˹Џ̟Ȗѭ�Ű˦o_gϘãϧq˹ѹҼʔvŝѯ�Ԕ��ml

�agonwCƇиuǷȖṅ̬Ӗ�Ա˅a�ȖϐvCą�Ð¼ØÝ�ÙuҒӖӐѰhYnvqlȧ̬Ӗ�ɀĴa�

ȖϐuǶtvC�¨�p�uϛȖϐnMjg�CǝŉuȖϐn�¾�ØÝ�Ùá¾��Ù±Ó×ÙuȥɪrѹjgȖϐ

nMjg�a�aǶ͗qȖѭѰuȖѭϮϧ�ã͗nvqtC�gC̡цϧrϮ˖a}rҿӖѻŷ��v�ãʁnvqla

�gCË²Å�Ù±ÑâuΔԚvȖѭɺʪ�ȖѭѰuͣ͹qp�ǳƆ]cmrml�aȖѭuǩT˹ȡp�҄ȗ�M�

��НՏrɣTjml�a]�ṙ̬rϮ�ƴY�oCM�ǝǠ£ÍÓ¹´�roY�̬̇ӖȖѭѰvCxo�p_Ű

�nòΎhjgƑиţԄu̇лăżńѰoeuȥ̅girojmp��CÇ¶¸Îp�uҐlʿѻȟѭϐTǶtqjm

rml�aǶtu̬̇Ӗ˹ɗuñrvCM�ãȞu˖ȴ̃΄T̡ԯholmʕlԑ�TM�p�_�qla_p_Ce

u˖ȴ̃΄v[��uǶ͗ʗrȯʑ_ml�uh�mpaԙrĊ̬Ӗ˹ѹva}muǶ͗ʗrȯʑ_qY�wq�q

lupȧ̬Ӗ�Ȗ{á˹n�[ouϮϧC]�rĵărojmu��ÙÁâÝ ovġquh�mpa 
 
[��uǆlvĊ̬Ӗ˹ѹuѺ̖rM�ǶմʗrՐ�jml�ȧ̬Ӗ�˹nȖ{olmΌſvC[owrՐ��ǆ

փ�ӼnmCшΝϧáЄĕϧá˿Ɔϧá˴΀ϧáͪƫϧqҵтo�µ�Û�ârΗtՐĭ_ml�a[[nv[��u

ļմ�CeǶ͗ʗfoȯκ]ceǶմʗfoƼ{agonwĊ̬Ӗ˹ѹrՙ�bҿӖ˹ѹãҊrolmCÐ¼ØÝ�

Ù֦»�´�ÄʏƴTl�hrɷla[�vCҿӖȖѭu̡цϮ͙�țώq͙ΤӖĦϒrotCãЕuҿӖ�µ�Û�

ânM�Ce�vҿӖϧá˿ƆϧƲƆòѪr�kqTjml�aã̃nțώqҿӖĦϒ�͹��[oTktrƲƆòѪ

rkqT�ovՙ�qlaͦэqҿӖ�Ɣ̣_mĵă�gvըǒu�Ý¿ÜÏÝ¶rkqw�[o�nr�a�gCϘ

ãϧqҿӖ˖ȴvCăЕáҿӖáǗзqp]�^�qѺ̖��kȖѭѰTόȟr԰ԥa�̬̇Ӗnu£ÍÓ¹¡â§Õ

ÝoǷrtpYի�ml�p�_�qlȧ̬ӖͱӖӐѰT˕iTiqҿӖϧáăЕϧá˿ƆϧĹҶoΗtՐ�jml

�p�ha]�ṙ̬uǷȖroY�̬̇Ӗ˹ѹvCǗգŖԜӖoБ]��ҒӖ˹ѹo�ҲժqՐĭrM�aҒӖ˹ѹ

vCʴʂu̇иƲϫuãУ�ˊmqpnCeҒӖֳ̡֒uǗգӖֳ�ÏØ�fu�µ�Û�â�kt�Mwmrgȧ

̬nȖ{�¨�p�uϛȖϐuñrvԒɠⅢ�rqjmrgҒӖȍĆÅÛ ×Îrǜзa�Ȗϐ�l�a[��uȖϐ

u̬̇ӖȖѭvC[uҒӖ�µ�Û�ârŹnmèԕuĹҶqpr�ɽչ]�ml�a]�reҒӖֳǗգŖԜӖfu

�µ�Û�âTǷrqɽչŷ��kã̃nĊлē uΓǵȾՍrolmvĊ̬ӖTãȞuǝĜ�Ɣ�ml�a_p

_CgonwնǗuόǝ΄ărolmC©¯²ÃŒǀṙ̬ӖѻŷT̨ʀ]�ml�όυ�Ҷ�oC͏͵ǝòѪuͪƫ

ϧԟёʗTʦӻ]��a[u�mqĊ̬Ӗ˹ѹroY�Ƕմʗ���oĊ̬u˴΀шΝϧ͛ⅡCĹҶC�µ�Û�

âqpTȩˡrp��Mjml�a_gTjmĊ̬Ӗ˹ѹT�g�aЄĕϧ��ÙÃ��uxokvĊ̬ӖȖѭѰ

֦ĦϒѰxo�xo�TЪ_tăՏo_mȳԽ]��[oh�ma 
 
Ƕ͗ʗoǶմʗ�ѯʭ_kkCϘãϧq˹ѹҼp�Ҳժʗ|uͶlrr§Ã¶a�rv̇ջuŚϱTʎҵnM�a�Ø

´��ÙqŚϱvCȖѭѰá˹ɗáЄĕuЋŪ�Ϯ˖aҿӖ˹ɗoҿӖ˹ѹuɾŵ�Ҷk�ϯa[orkqT�h�ma 
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Rethinking the Role of Language Education from a  
Perspective of Diversity and Multidimentionality 

  
Ryuko KUBOTA, University of British Columbia 

(ryuko.kubota@ubc.ca) 
 
This talk will explore how teaching Japanese may lead to individual and societal welfare by 
focusing on the diverse and multidimensional nature of Japanese language teaching and learning. 
With regard to diversity, globalization has expanded learners’ ethnic and linguistic backgrounds, 
their needs and desires, learning goals, learning contexts, and means of learning. Such diversity has 
transformed the traditional assumptions about teaching and learning Japanese in classroom settings. 
It also raises several questions: Do current teaching practices meet the students’ needs? Should all 
students’ needs be met? What is the purpose of teaching/learning Japanese? What is entailed in 
learning a language for wellbeing? These questions are closely linked to the multi-dimensional 
nature of Japanese language education. Indeed, learning and teaching Japanese are embedded in 
social, economic, cultural, political, and historical conditions as well as ideologies. Despite the 
tremendous amount of diversity, fluidity, and hybridity in linguistic and cultural practices, language 
ideology that valorizes fixed linguistic and cultural norms persists. These norms are also racialized. 
Teachers can strive to seek individual learners’ and societal wellbeing in Japanese language 
education by raising their critical awareness of the diversity and multidimentionality of language 
education. This awareness and critical reflexivity in daily educational practices will also invite us to 
redefine and reimagine the role of language education. 
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¿»Ù�������ÝË×�¶»©ȯ̬Ӗ˹ѹ�

Ϟ˿ƆύҽĮԡug�ṙ̬Ӗ˹ѹrġTnr�p�

�
ȘğѨ���CǗПǗӖϼМʸ 

(usamima@gmail.com) 
̵ėȐC Ù¼âÄÙ �ÙÅǷȖ‐LIDILEM 

(tomoko.higashi@univ-grenoble-alpes.fr) 
̩֒çϹȐCÌØâ�²Å©ǵӖȖ՚ 

(mtakagi59@gmail.com) 
 
ԒɠC͢ɋrolm�̬̇ăou£ÍÓ¹¡â§ÕÝǩմTǶ͗Ɔ_CϞ˿ƆˡҾǩմroY�£

ÍÓ¹¡â§ÕÝѻŷuʎҵʗTƨw�ml�ȧ̬ӖȖѭѰuǩưvC˹Џ̟nȖ�h˻Ӗ�CÐ

µÙĕӐuñuÃÚâª�ĦmhYnvԜϒ_qlȯăǩմTǮnmo�CҿӖѻŷÚÇÙuǆփh

YnqtC˿Ɔuҷг�ʬѭqpuԫlp�CʨǕ_qlr�pp��bCщ̻o_mǺЃqҿſ֟

�ÝË×�¶»©֠o˛n��m_�mħvC̺˘r̙Tqla̐ąuǗգĀΎu͟Ԧu֒��o�

Ml�jmĊ̬rϛȖa�Ȗϐ�Ǯnml�ñĊ̬Ӗ˹ѹrolmśΨq£ÍÓ¹¡â§ÕÝu

g�uüŰ˖ȴ�ңm[oTʖƀoqjmrml�aË×�¶»©uҼδp�u˖ȴvCȖѭѰuê

ŪⅡuǐԳr�kqT�olmʨƻnC̬Ƿĕu´âÌnM�e��ÙÃ���2$**�!$EIC	
 �Ϯ˖a

̬̇Ӗ˹ѹfr�Ԝ`��unM�a_p_C[u�mrË×�¶»©o�ÝË×�¶»©CϞ˿Ɔ

ՏÍ©á£ÍÓ¹¡â§ÕÝ�їưϧr˛ngŤ̸o˹ѹvC͢ɋu̬̇Ӗ˹ѹuόǩnv̪h~o

�pң��mlqluTόυnM�a�

e[nC̬¿»ÙnvCÃ×Ý©CÇÙ�â֟Ã×Ý©Ӗǘ֠Ċ̬ṅ̬Ӗ˹ѹr˫��ϼМѰá

˹ѹѰTCe�f�CȟӋϼМCüħŤ̸CύӟϧѯȬ�òo_mŤˊ_C�ÝË×�¶»©ǩմo

Ϟ˿ƆՏÍ©á£ÍÓ¹¡â§ÕÝrklmїưϧqѯȬ�ңlC[��uǆփ�͢ɋu̬̇Ӗ˹ѹ

uόǩnlprʼmprklmӟ`�aϣҨ֨nvC·×Ìu�ÝË×�¶»©ǩմuƤYͥ�̃o

e�|uȯʑuĈ̃u̇ćȖϐuͳԊŤ̸r�jmCe�e��ÝË×�¶»©ǩմuӕӦuͰՠp

�˿Ɔr��ԫlTҨ�ml�[oqp�̋�pra�a�gCϣҨ֩nvCϕ_ţҨόu֫ku¯

�ÅuĦϒǩմuŤ̸�Ԝ_mCҿӖɺɰčǵuҵтT�ÝË×�¶»©uƚǑ�ɲrӻ[_m_�

jml�[oTǶl[o�ӟ`�aϣҨ֪nvCµ�©£â©áË×�¶»©ύӟ�жƒrхĆa�

oo�rCeu–ч�r�jm͗bqüħTpu�mrҽԼnr�upC�gC[uύӟTϞ˿ƆՏ

Í©á£ÍÓ¹¡â§ÕÝuüŰՖͥrlprȨënr�prklmѯȬa�a̡ʂrC[��֪k

uϣҨ�Ԃ�nqT�CÃÛ�oΌϣqʨҶĀ˧�ңm[or�jmCąʂu͢ɋroY�̬̇Ӗ˹

ѹroY�Ë×�¶»©o�ÝË×�¶»©uʼl̃rklmɭӆϧq˦ҿ�ңlgla� �
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Panel: Impoliteness and Japanese Language Education in  

Europe: What Can Japanese-language Education do to  
Facilitate the Understanding of Different Cultures? 

 
Mayumi USAMI, National Institute for Japanese Language and Linguistics 

(usamima@gmail.com) 
Tomoko HIGASHI, Université Gernoble Alpes - LIDILEM  

(tomoko.higashi@univ-grenoble-alpes.fr) 
Michiko TAKAGI, Institut Libre Marie Haps 

 (mtakagi59@gmail.com) 
 
As contact situations with Japanese people are growing and diversifying in Europe, it is necessary 

that Japanese language learners develop communicative competence for cross-cultural contact 
situations. There are many situations in which Japanese language learners are unable to 
communicate with Japanese native speakers in a natural manner by only using the honorifics and 
phrases learned from textbooks and/or from model conversations. In these situations, Japanese 
language learners, who unconsciously base their behaviour on the norms and customs of their 
culture, are often regarded as impolite by native speakers of Japanese regardless of the learner’s 
language ability.  

Since the number of foreign students going to study in Japan is increasing, it is crucial to teach 
learners how to communicate smoothly and naturally in Japanese before going to Japan in 
Japanese-language classrooms. Language education from the viewpoint of politeness helps learners 
to avoid giving bad impressions and receiving negative evaluations from Japanese native speakers. 
Thus, it fits the conference theme "Japanese Language Education for Welfare (well-being) ". 
However, there are very few examples in Europe of Japanese language education attempting to deal 
with politeness and impoliteness, and intercultural miscommunication.  

In this panel, researchers and educators of Japanese-language education from France, Belgium 
(French area) and Japan will discuss impoliteness and intercultural miscommunication based on the 
results of an empirical study, a case study, and theoretical analysis respectively. How the findings 
can be applied to Japanese-language education in Europe will also be considered. Using discourse 
and socio-cognitive approaches, presentation 1 demonstrates that the Japanese schema of behavior 
in situations involving impoliteness is not necessarily understood and evaluated in the same way by 
French students and Japanese students through experimental data. Presentation 2 analyzes situations 
where proposing a kind-natured action becomes impolite, and the use of some expressions of 
consideration (SASSHI) can also become impolite in certain situations. Presentation 3 introduces 
the key concepts of “Discourse Politeness Theory”, which explains that the actual impoliteness 
effects are caused by the discrepancy of estimations of the degree of “Face Threat” between speaker 
and hearer. Then, it analyzes several miscommunication cases in France and Belgium from the 
viewpoint of this theory. It also discusses how these analyses can contribute to preventing 
miscommunication among people from different cultures.   

Finally, we would like to discuss ways to deal with politeness and impoliteness in Japanese-
language education in Europe based on our analyses. We would also like to exchange views with 
the floor audience. 
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� ԒɠC Ûâ¾ÙƆuԡȾr��Ċ̬ӖȖѭѰT԰ԥa�̬̇ăou£ÍÓ¹¡â§ÕÝǩմT

Ƕ͗Ɔ_ml�a˹Џ̟nȖ�he˱դuql£ÍÓ¹¡â§ÕÝfCeЃŇͦ_lÐµÙĕӐfT

Ԝϒ_qlȯăǩմ԰ԥuƩѻʗT֒��CeÃ��©īȤfrՐ��ңεTMjgǩưCe��ӕ

Ӧ_Cԯťqȯʑ�a�ѻŷTҵ͹]�mrml�a_p_qT�CόǜÖâÛ²¿u̬̇Ӗ˹ѹu

όǩnvCeu�mqҼδTŋŤrƣ�ő���mlql�mrʕ���a 
� ̬ϣҨnvĊ̬ăƲǱue�ÝË×�¶ǩմfnuңſ©�âÌTCÃ×Ý©ăȖѭѰrolm

vʎb_�̬̇ăoƲ`ӕӦT]�bCӌĪ�Ϟq�olm[o�Cȟ֐uщ̻p�CӞӐ�ÅÛâ

±áЄĕӕϹ�ÅÛâ±�–ч�o_m̋�pra�[o�Ϯϧoa�a̬ϼМuµâ¯uƢը̃΄

včéuoo�nM�aØ­â©o_mĦϒ_guvĊ̬uόċ·×Ìá̍Ϙp�u 3 ŤčŚu˼

̬u˄йſϘnM�C1) ŧȯմuË×�¶»©Tɷӝ]�gǩմrό�g�ÝË×�¶»©ңεC

2) ȥ̅�Ѫύuȥ̅uը��roY�˳˯ϧqңεC3) οȐuƥǊǍoeuʂuӥѦqpuңε�ƶ

�ȧ̬ăȖϐ 5 È�CÃ×Ý©ăȖϐ 5 È�uӁ 10 È�rſϘ�ҶcCpu�mrύҽ_ӌĪ_g

pqp�CʕѯϣӐ΄uʹ΄r��Ӑ_m��lCeu͗Ȑ�Áµ�ƢՆ_CŚȦ�Ť̸_ga̡ʂ

reϞ˿Ɔύҽ«²§ÕÝf�ӆYCŒǀnӐ_ưl�ңlC��Ӓфqµâ¯�Ƣը_gaҨմϧ

rv̇ću£ÏÝ¶vǷrqԫlTql�mrҶngTCpu�mqմTeգПjmfҿƞ]�gp

֟Kecskes 2014֠Cpu�mqeÃÚâÎfo_mύҽ]�gp֟Goffman 1991, Tannen 1993֠qpr

ηδ�MmѕȩqŤ̸�ңmoCԫlTΑrɼ�rqjgak��C˳˯ңε҄Ġv̕ԧϧn�C�

ÝË×�¶oӕӦ]��ύϔ�CĴʈңε֟Goffman 1973֠uҽԼvĊ̬ău£ÍÓ¹¡â§ÕÝ©

¯�Ù�Ceκ�fqpuÃ×Ý©Ӗrӈ_rtlʩʤCȥ̅u�±á­¶u͕ʔqpЄĕ˿ƆϧѺ

̖oɷtщyklml�[oTŤpjgaĠuƴr�oԏŇCҸљCЦlqpC③ҿӖá¿×ҿӖÚ

ÇÙnuңε�̇ćnӕӦTϞq�[oTMjga[uѯȬ�Ԝ_mCϞ˿Ɔύҽ�Η��g�u̇

̬Ӗ˹ѹu˖ȴ΄rklm˦ҿ�ңlgloʕjml�a 
 
_______________________________________________________________ 
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Presentation 1: How French Students Understand  
Situations Involving Impoliteness in Japanese People 

A reflection towards intercultural understanding 
 

Tomoko HIGASHI, Université Gernoble Alpes - LIDILEM  
(tomoko.higashi@univ-grenoble-alpes.fr) 

 
In recent years, due to the increased pace of globalization, situations of communication that 

learners of Japanese may encounter have diversified. Learners might be unable to cope with new 
situations that are different from the “smooth communication” or “polite model” dialogues in their 
textbooks. They need to acquire the competence to recognize and cope with “Face Threating Acts” 
appropriately, but currently, it appears that this aspect of communicative competence has not been 
taken into account sufficiently in the Japanese teaching field in Europe.    

The objective of this study is to demonstrate with discourse and socio-cognitive approaches that 
the Japanese schema of behavior in situations involving impoliteness is not necessarily understood 
and evaluated in the same way by French students and Japanese native speakers. The data were 
collected in the following manner: I selected some extracts (less than 3 minutes) of Japanese 
contemporary films/TV series and used them as resources. The videos represent situations such as: 
(1) an impolite act occurring during the first meeting (a polite situation), (2) an offensive act 
occurring at a family party or with in-laws, (3) a dispute between father and son, and the 
apologizing scene that follows, etc. Five pairs of Japanese students and five pairs of French students 
participated in this project. The think-aloud protocol was used and participants talked freely about 
how they understood and evaluated each scene. Afterwards, an “intercultural workshop” was 
conducted, in which these students exchanged their views, allowing me to get more in-depth data. 
On the surface, there was no clear difference between Japanese and French students. However, an 
analysis focusing on the concepts of salience (Kecskes 2014) or framing (Goffman1991, 
Tannen1993) revealed some interesting differences. While the offensive act itself may be universal, 
it appears that the reason why it is considered impolite and the interpretation of repair work 
(Goffman 1973) are closely linked to the Japanese communication style, with emotions such as tere 
(embarrassment/shy), and sociocultural background variables like the concept of uchi/soto (in-
group/out-group). Some para-verbal and non-verbal acts (gesture, posture, glances, laughter etc.) 
are also elements where the interpretations of French and Japanese students differed. Through this 
reflection, I attempt to present some pedagogical suggestions to deepen the intercultural 
understanding element in Japanese language education.    
________________________________________________________________ 
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(mtakagi59@gmail.com) 
 
� ̬̇v�teȬ_u˿Ɔfea��c�u˿Ɔfoҿ���ae[nĊ̬ӖuҿӖɺɰuñre

u[oTҨ�ml�ϕ_ţҨό�˝ uñnʼm̓vCτr[ueȬ_u˿Ɔfrklm�ȖѭѰT

ύҽnr��mrÛâÙÅÚ�qp�Ԝ_m˝ nхĆ_ml�a 
� _p_qT�Cϰʹp�ւ���Űrϰʹuҵ͹�Ȭ_Cϕ_ţ�epmffuĦϒǩմ�ȖѭѰ

rˀ˨]cCeuʑЬo_mCeϰʹu҄Ťrȯa�Իʭ|uʩӥfuʨƻuea��c�f�ύҽ

]c�uvCqpqpլ_la 
�gCe�_�mpfuϕ_ţҨό�˹ngʂreoʹĖl_�_�mpf�ĦmǩմnCÍ©á

£ÍÓ¹¡â§ÕÝTӻrml�[orȟգrȖϐoȖɠцùu¿â´�â�Τŀ_ml�̓rͶl

lga]�rCM�ȖϐvÉâÎ©´�ŌnC̔ʇֈuʂπĊY�_ml�oͱ]�reoʹĖl_

�_�mpfoϕ_ţgTCoͱ]�uԓüTelnCǷæǹֿֿֿfhjgunCe�čʂC̔ʇֈu

ʂπĊY�ϕ_ţqpjg�CeMuȐvġ�ʹĖ�qlȐhfo՜nҿ��mlg[orʂnͶl

rCǷǳ§Õ²��ƤYgoѳlgaeoʹĖl_�_�mpfolmC̕Ԝq�ϰʹu[o�ʕj

mϕ_ţgȂʨuҨόT˿΄ϧrՏԫl�qtĦmǩմ�~�ԯťqur�ÝË×�¶»©rǳ�j

m_�jgunM�a 
ϕ_ţҨόvCŧр˿΄ủl̨̓p�pu˹Џ̟n�ʼ��ml�TCǩմr�jme־�_�

mpfe־�afepmffeġ�ҿ�breuңε�ңmfu֫ku¯�ÅTM�CeuĦϒǩմ

rΆʨTʎҵq[orͶllgaèӄuȖϐuǩư�eoʹĖl_�_�mpfuċ��reoʹĖ

l_�afoϕ_ţ�pCeoʹĖl_�_�mpfoҿlqT�aXrŗĠϧqңſ�ojml�

wC[uȖϐrȯa�oͱ]�uƕӭ�e�tͶTktllȐfrǳ�jmlgrԫlqla_p_

qT�C�bϰʹuʨƴ�ѳlme�r΁m[oTãϝuË×�¶»©oѯngèӄÃ×Ý©ӖǘȖ

ѭѰvCeʹĖlvʎҵqlfoҿjgϰʹuʨʕ�ȳԽ_mġ���qpjghYqunM�a 
� ̬ϣҨnvĊ̬Ӗuϕ_ţҨό�ñʍrCҿӖɺɰTĊ̬ӖȖѭѰuͱӖ֟Ã×Ý©Ӗ֠uɽ

չr��CÍ©á£ÍÓ¹¡â§ÕÝ�ɲrӻ[aħ�˘wCeuǆփuҽͽЭ�˦Ђ_gloʕma 
 

________________________________________________________________ 
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Presentation 2: When the Polite Expression  

of Consideration Becomes Impolite 
  

Michiko TAKAGI, Institut Libre Marie Haps 
(mtakagi59@gmail.com) 

 
Japanese culture is often referred to as the “culture of SASSHI” (consideration)" or the “culture 

of SUMIMASEN” (thank you for your consideration)". So, in the classroom, I put emphasis on 
these expressions, but it is quite difficult for students to grasp these concepts. 
 I have experienced situations where Japanese language learners proposing a kind-natured action 
was interpreted as being impolite.  

The use of expressions of consideration can also be perceived as impolite in certain situations.  
 
There are 4 types of expressions of consideration: 
��mpֵ_�־ 1 Shall I ~ ?    
��aa־ 2 I will do it (for you) 
3 pmfa� Please 
4� Perform the act without saying or asking anything.  
 
All of the above expressions or actions are intrinsically very polite, but sometimes depending on 

the situation, they may become rude or disrespectful. 
   

I have noticed that this is especially difficult for native speakers of French learning Japanese. 
They usually want to fulfil the desires of the other person so they will ask what the other person 
wants directly before acting. 
 

The mother tongue of the learner can play a significant role in the way the learner uses these 4 
types of expressions of consideration. Sometimes, a learner of Japanese will use an expression of 
consideration that he/she thinks is correct because of his/her mother tongue, but in reality, it is 
considered incorrect from a Japanese person’s perspective. The expression used is not considered 
suitable for the situation and it could lead to misunderstandings and even conflicts.  
 

The aim of this presentation is to propose solutions to this problem. 
 
 

________________________________________________________________ 
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 ̬ϣҨ֪nvCӐ_ʹoѳrʹuM�ҿӖңſuԯťʗrklmu˛ñ�̨ʀĸTϞq�[oTC

ȟգu�ÝË×�¶»©Ž̻��g�aoә̋a�eµ�©£â©áË×�¶»©ύӟfuǢ̬͕ʔ

�жƒrȴő_gʂCòrCÃ×Ý©ӖǘroY�ȖѭѰT͗bqǩմn԰ԥa�Ϟ˿ƆՏÍ©á£

ÍÓ¹¡â§ÕÝǩմuüħ�ƣ�èwCe��T[uύӟnlprҽԼnr�p�˦Ђ_C[uύ

ӟuҽԼuƩѻʗoȅɸʗ�͑Ӌa�a 
� µ�©£â©áË×�¶»©ύӟrvCčéu֮kuՇ͕ʔTM�a①eµ�©£â©áË×�¶

»©f②eǢ̬υʪf③ẹ͙Ë×�¶»©foeζ͙Ë×�¶»©f④ẹ͙ңſfoeζ͙ң

ſf⑤Ë×�¶»©Ž̻⑥ҶЙ��ɏ֟De ĸ֠⑦eϰȯϧË×�¶»©foeяȯϧË×�¶»©f

nM�aeË×�¶»©Ž̻fovCeӞӐuǢ̬υʪ�Ӑ_ʹuҿӖңſCԱ˅]�g©¶×´¨

ârȯa�Ӑ_ʹoѳrʹugҶЙ��ɏ֟Discrepancy in estimations: De ĸ֠hr�jmɲrӻ[]�

�ѳrʹļp�uӕϹf�ҨaaӐ_ʹoѳrʹueҶЙ��ɏfrvC①eM�̣͙ңſuÃ��

©īȤɨfrklmuӐ_ʹoѳrʹuҶЙ��ɏC②eӞӐuǢ̬υʪfTġnM�prklmu

Ӑ_ʹoѳrʹuҶЙ��ɏC③eÃ��©īȤɨrʑ`mԱ˅]�gË×�¶»©á©¶×´¨âf

rklmuӐ_ʹoѳrʹuҶЙ��ɏu֪ЕTM�a�gCË×�¶»©Ž̻rv֣①Å×©Ž̻C

②¹Óâ¶×ÙŽ̻C③Ì�¸©Ž̻u 3 ЕTM�aҿl˧n�o֣①ʍǝ�lCäȭhoʩ`�

Ž̻C②¹Óâ¶×ÙqŽ̻֟ɷӝ�ӐփԈ˧qpu�mrCτräȭn�êʧʓn�qlŽ̻֠C

③êʧʓqCǺЃhoʩ`�Ž̻nM�a̬ϣҨ֪nvCϣҨ֨C֩nƣ�èw��gÃ×Ý©Ӗǘ

̬̇ӖȖѭѰuŗĠϧüħ�ñʍrCτȞuҿӖңſuƤYͥ�̃uԫl�CÍ©á£ÍÓ¹¡â§

ÕÝTϐ`gƚǑ��ÝË×�¶»©�CeÌ�¸©áË×�¶»©folmҼδp�ύӟϧrѯȬ

a�aeuènCË×�¶»©rpp��Әҽ�̪θrՖsCϞ˿Ɔύҽ�Įԡa�g�rvC͢ɋ

u̬̇Ӗ˹ѹǩմrolmpu�mq[oTʎҵp�ӟ`�a�gCԙrCύӟ�Ƕ͗qüħrɸm

v�mѯȬá͑Ӌa�[or�jmCąʂuύӟoȟԁuϰþϣȾrkqw�[o�ӎ��a 
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Presentation 3: Why Intended Politeness Becomes Impolite? 

Implications for Japanese language education from the viewpoint of Discourse Politeness Theory 
 

Mayumi USAMI, National Institute for Japanese Language and Linguistics 
(usamima@gmail.com) 

 
In this presentation, I start by introducing the seven key concepts of “Discourse Politeness Theory”, 

which explains that the actual impoliteness effects are caused by the discrepancy of estimations of the 
degree of “Face Threat” between speaker and hearer. Next, I analyse several miscommunication cases in 
France and Belgium from the viewpoint of this theory. Then I discuss how these analyses can be applied 
to the prevention of miscommunication among people from different cultures.   

There are seven key concepts in discourse politeness theory: (1) Discourse politeness, (2) Discourse 
default, (3) Marked politeness vs unmarked politeness, (4) Marked behaviour vs unmarked behaviour, 
(5) Politeness effect, (6) Discrepancy in estimations between speaker and hearer, and (7) Relative 
politeness vs absolute politeness. According to this theory, “politeness effect” represents “perceived 
politeness from the viewpoint of hearer” and it is caused by the “discrepancy in estimations” between 
speaker and hearer on the degree of Face Threat of: (1) A certain language behaviour, (2) Discourse 
default, and (3) Speaker's politeness strategies. There are three kinds of “politeness effects”. (1) Plus 
effect, (2) Neutral effect, and (3) Minus effect. In other words, (1) comfortable, polite effects, (2) neither 
comfortable nor uncomfortable, such as emphasizing and changing topics, and (3) uncomfortable, 
impolite effects. 

In this presentation, focusing on the cases of learners of Japanese in French speaking areas described 
in presentation 1 and 2, I theoretically analyze the perceived difference of politeness of a certain 
behaviour, the cause of miscommunication and impoliteness from the viewpoint of the concept of 
“minus politeness”. Based on these analyses and interpretations, I discuss what is necessary in Japanese 
language education in Europe, in order to prevent misunderstanding and miscommunication related to 
politeness. Also, I attempt to promote mutual development of theory and practice by examining the 
discourse politeness theory applied to the analyses of actual cross-cultural and intercultural contact 
situations. 
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Contents and Conceptualisation of Japanese  
Language Learning in Unexplored Contexts 

“Charming” or “arming” learners? 
 

Riikka LÄNSISALMI, University of Helsinki 
(riikka.lansisalmi@helsinki.fi) 

 
The Japanese Ministry of Foreign Affairs has recently noted with alarm that efforts to spread Japanese 
language education outside Japan via official channels such as the Japan Foundation have not been able to 
match similar global endeavours promoting Mandarin Chinese, French, English, German and Korean. 
Against this background, a special panel was set to examine the current Japanese language education 
situation and suggest measures for improvement. The panel published its final report in December 2013, 
including an overview of the present situation, discussion of particular problems, and suggestions for 
concrete measures for improvement. 

This presentation takes a close look at this final report from the perspective of language learners 
studying Japanese as a foreign language outside Japan and asks what typical stories of figured worlds the 
Ministry document is assuming and inviting the readers to assume (Gee 2010). By focusing on how 
stakeholders, referred to as ė̬Ӗă̱f, are represented in these figured worlds and what values or 
ideals are associated to them, the presentation demonstrates how the suggested measures centre around the 
strategic promotion of the following: Japan’s “charm” (֓ŷ), dissemination of information, maintenance 
and implementation of various supportive programmes (e.g. JET, dispatching instructors), strengthening the 
relevance of normative assessment (JF Standard, JLPT), and developing ICT-based learning materials and 
resources. Concepts such as language learners’ well-being gain little or no attention in the report. By contrast, 
ė̬Ӗă̱f are mainly seen as instruments, that is, as an asset or property (ӷϑ, �«²¶) that plays 
an important role in deepening the general understanding of Japan in today’s globalised world. Japanese 
language instruction outside Japan thus contributes directly to national interests� (ǗⅡrӷa�, ǷrqŪ

Ⅱoq�, ̬̇ϼМѰ…�Ԝ`mǵǗăuҸδp�̬̇ue֓ŷfTӖ���ʨƻvǷrl, ӳԽ

q̬̇Ã�Ýg�̬̇Ӗă̱).  
This analysis is further contrasted with the values, objectives and core contents outlined in the 

newly reformed Finnish National Core Curriculum for Upper Secondary Schools, to be implemented in 
August 2016, officially including for the first time in Finnish history Japanese and Mandarin Chinese as 
optional foreign languages. General overarching themes in the curriculum include for example multiliteracy, 
active citizenship, well-being and security, sustainable lifestyle and global responsibility, and knowledge of 
cultures and internationalisation, all thematic areas which are to be concretized in daily education, including 
in the Japanese language class. 

The talk concludes with the analysis of an emerging mismatch: the programmatic, assessment-
focused and ICT-centred top-down incentives of the Ministry report vs. the agent-driven aspirations of an 
active well-being global citizen learning Japanese as a foreign language. Would it be time to replace 
“charming” learners with “things Japanese” with arming them with communicative competence and 
intercultural sensitivity required from reflexive, yet active agents in the global era? 
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Rethinking ‘Correct’ Gender Ideologies in the Japanese as an 

Additional Language Classroom 
 

Maki YOSHIDA, The University of Melbourne 
(myoshida@student.unimelb.edu.au) 

 
This presentation sheds light on some issues regarding the reproduction of gender ideologies in the 
classroom of Japanese as an additional language (JAL) in tertiary institutions in Australia, and 
addresses some implications for teaching practices. 

It is generally held that Japanese contains both ‘women’s language’ and ‘men’s language’, 
both of which are marked by a variety of (para-)linguistic features. While former studies ascribed 
these features to speakers’ fixed identity, classified into the binary categories of women or men, 
since the 1990s, a number of scholars have paid attention to the multiple and dynamic (gender) 
identities of speakers, and the diversity of their discourse practices. Many of these studies have 
found that language is not employed merely shaped by one’s biological sex; speakers negotiate their 
language upon considering various factors, such as gender, sexuality, age, occupation, social status, 
context, and so on. However, despite the paradigm shift, little attention has been paid to applying 
this understanding to the JAL learning and teaching. As a result of this, the fixed rubric of 
‘women’s language’ and ‘men’s language’ continues to be a dominant paradigm in the JAL 
classroom, including classrooms which feature a body of students from diverse backgrounds. 

Based on semi-structured and group interviews of seven Australian-based tertiary level 
JAL students, this presentation discusses the extent to which the binary categories of ‘women’s 
language’ and ‘men’s language’ are effective tools for the participants to negotiate (gender) 
identities they wish to convey. By qualitatively examining the acquisition of such language 
resources and the participants’ attitudes towards them, this study shows that classroom teaching, 
where there is an emphasis on the ‘women’s language’/’men’s language’ dualism, can often 
reproduce what Japanese society generally regards to be ‘correct’ gender ideologies. 

These findings encourage those engaging in JAL research and practices to reflect on 
gender ideologies that are explicitly and implicitly reproduced in class. Critically examining this 
enables us to question the dominant gender ideologies that are generally regarded as ‘correct’ 
ideologies. This examination is important for catering for JAL users’ diverse backgrounds, 
including but not limited to gender and sexual identity, and for contributing to JAL speakers’ 
welfare by enpowering them to play a role in the construction of a more inclusive society. 
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From a Passive Learner to an Independent Language User 

The learners’ grammar wiki project 
 

Hanako FUJINO, Oxford Brookes University  
(hfujino@brookes.ac.uk) 

 
In this presentation, I will show how students specializing in Japanese at a UK university have 
created a Japanese grammar wiki and how it has been used in their grammar lessons. I will propose 
that this kind of practice brings grammar -an often complicated and distant thing- closer to the 
learners and helps them internalize it as a tool for self-expression in Japanese.  
Prior to embarking on this project, students were asked informally about how they perceived 
Japanese grammar and how they studied it on their own. In general, they were strongly aware of the 
fact that grammar forms the base of other skills and is essential for improving their Japanese. 
However, when it came to learning it, many replied that grammar manuals were confusing or that 
they did not understand grammatical terms well, suggesting that grammar was difficult for them to 
learn by themselves and that they were rather passive about it. The grammar wiki project was 
started in the hope that learners could understand grammatical explanations with more ease, feel 
that they own the knowledge, and become more confident when communicating in Japanese.  
The grammar wiki was created in 2 semesters. A total of 83, A2/B1-level students from 2 cohorts 
participated. For each grammar point that was taught by the teacher, a student was tasked to write a 
short page in the Japanese grammar wiki section on the university website. The page was to contain 
a brief explanation on the grammar point and a few original example sentences. The process of 
putting what they learnt in their own words helped assimilate the grammar point and making their 
own example sentences created a sense of achievement that they could apply the new grammar to 
their own context. When the finished page was posted, the teachers checked the content and wrote 
comments as necessary. They also encouraged other students to post their comments or questions 
freely and promoted online discussion. After one academic year, the pages covering the second half 
of beginner-level Japanese (shokyu-bumpo) were completed. The following year, these pages were 
edited into a booklet and used in the grammar courses as the official grammar manual. Now the 
students study grammar reading the explanations and examples that their seniors wrote. When the 
explanations are unclear, they are discussed in class and students are invited to write additional 
pages or suggest example sentences for the next edition. This exercise of proactively creating the 
opportunity for students to think about grammar and approximating grammar to them through 
encouragement by the teacher is continued to present day. 
In another questionnaire administered to students at the beginning of the semester, they replied that 
when they have something they don’t understand in Japanese grammar, they refer to the textbook, 
revise their notes, and/or search on the Internet. I will contrast the pros and cons of different types 
of resources and claim that the use of a grammar wiki created by the students, together with support 
from the teacher are a good encouragement for beginner-level learners and increases their 
confidence in Japanese. 
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`jg�uo_mә̋a�[oTnrgaȖѭѰv˹n��ġ̬ӖuӖɹ�˿΄ҷŮ�Ūϒ_�m

oa�TCe[nԨŴҊƆ�ͱӖp�uֆˢTӻ[�a�geuգCԏ̟�˹Џ̟CƝѯ̟uӄԕC

˹ȡnuә̋TǷrqɽչ�ënml�[oTϿӕ]�ga�
�¯Ø�nǶtuǩưemnM��mrCǷărqjmp�u˹ȡϏǭnuȖѭnvͱӖuɽչvԳ

YTglaeu�mqǩưĊ̬ӖȖѭrolmͱӖuĦϒ�ƵȞa�unvqtCΌϒa�[oT

ŽωϧqȖѭrv̦�_loʕ���aŗĠϧrvȖѭѰu©¶×´¨â�ֆˢuŉrq�ԏ̟C˹

Џ̟�Ɲѯ̟uӄԕC˹ɗu˹ñ�Ɍǹa�[oC��ͦϿrvȖѭѰuͱӖ�ѯʭ_g�ura

�[oTʎҵnM�a̬ӟ˿uŤ̸щ̻T�¯Ø�oĚgȖѭϏǭuĉuǗbuȖѭѰr�̣ŽnM

�Ʃѻʗv֒loѯn���a�
� �
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Error Analysis of Italian Speaking  

Learners’ Essays Written in Japanese 
 

Momoko YOSHIDA, Ca’ Foscari University of Venice�
(momoko.yoshida@unive.it) 

 
This presentation is based on the data analysis carried out in my doctoral thesis submitted to Ca’ 
Foscari University of Venice. 
There are several databases of essays written by Japanese language learners. However not one of 
them contains those written by Italian speaking Japanese learners, nor can be found any preceding 
study about their error analysis. Although theories abound as to the influence the first language has 
on the errors made in a second language, teachers know intuitionally and experientially that learners 
of a certain mother tongue make similar errors. These errors are possibly explained by the 
interference from their mother tongue. The purpose of my thesis was to make an unprecedented 
experiment in collecting and analyzing such essays, to substantiate the teachers’ “intuition” by 
actual data, and research what leads the learners to make specific errors. 
215 essays written mainly by Italian university 3rd grade level students or higher are examined in 
the analysis. One essay is composed of 416 characters on average. After correction, errors are 
identified and divided into 88 lexical or grammatical categories. Errors are counted by their 
category, and the distinctively frequent ones are closely examined for an explanation considering 
both the learners’ mother tongue, materials used and methods used, and also their learning 
environment. 
The types of errors observed in this research were common to those made by learners with other 
mother tongues. However, the origin of very many of them can be traced to the interference of 
Italian language and to the circumstances in which Japanese language is taught to Italian students. 
Thus, these errors were explained in terms of a combination of the interference of the mother 
tongue and various learning strategies. Learners try to apply Japanese lexical or grammatical rules 
as taught in classroom, in doing so, overgeneralization and analogies with the mother tongue tend to 
occur. It has been observed that factors like dictionaries, textbooks and classroom explanation can 
interfere in the process as well. 
When an adult starts learning a second language only in the classroom environment, as almost all of 
the cases in Italy are, the influence of his/her mother tongue is inevitable. In such cases, it is 
deemed desirable to utilize the mother tongue for efficient teaching and learning of the Japanese 
language, and not to avoid the use of it. To be more precise, it would be necessary to devise a 
dictionary, textbook and a way of explaining the grammar, that are adapted for their mother tongue. 
All of these are important elements that affect the learner’s strategies and analogies. The results of 
the analysis in this thesis are potentially valid for other learners whose learning environment is 
similar to that of Italy. 
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�¯Ø�Ӗo�y½Ý�ØâӖ�ͱӖoa��

̬̇ӖȖѭѰuВſҨόֆǟӟp��gͱӖuɽչ�
 

ƱʱЇȐCɂՔǷȖ 
(yyoshi@gifu-u.ac.jp) 

ͻƥΛȐCApplied Technology High School, Abu Dhabi 
(egukiyo@gmail.com) 

ϴԾѨИC֕Ջ˹ѹǷȖ 
(mmano@naruto-u.ac.jp) 

 
� ̬ϼМuϮϧvĊ̬ӖȖѭѰuВſҨό�Ċ̬ӖͱӖӐѰµâ¯o�yȖѭѰuͱӖuͱӖӐ

Ѱµâ¯oͳԊ_CȖѭѰҿӖuτʋCo��YͱӖuɽչ�ҽ̋a�[onM�a 
� Talmy (1985 ĉ) vCВſüӭuшԀ�puɺɰnҨapr�jmíϙuӠҿӖ�ýŤa�[oTn

r�olmֆǟӟ�˦Ǆ_C©È�ÝӖu�mròſӍnҨaҿӖ֟V ҿӖ֠oCҒӖu�mrſӍ

čǵuҵтnҨaҿӖ֟S ҿӖ֠orŤֆ_ml�aǶtuŌңϼМnvCͱӖoϮ͙ҿӖTϞq�ֆ

ǟrȿa�ǩư�ѯȬ_Cѭʆ|uɽչ�˖˭_ml�TCƲãuֆǟrȿa�ǩư�ѯȬa�ϼМ

vȶqtC�gĊ̬ӖȖѭѰ�ȯӭo_g�uvаҶuՙ�Ҷɸg�qla 
� e[n̬ϼМnv½Ý�ØâӖ֟S ҿӖ֠�ͱӖoa�̬̇ӖȖѭѰ (JL2h) oC�¯Ø�Ӗ֟V ҿӖ֠

�ͱӖoa�̬̇ӖȖѭѰ (JL2i) �ȯӭrCВſüӭu̍Ņ�̬̇Ӗ֟V ҿӖ֠n˥Ş]c�ϣӐȟ֐

�ңjgaҪ֐Ѱvpi��ǗǵuǷȖṅ̬Ӗ�Ȗ{ñрȖѭѰ ÙâÅnM�aшԀC͗ʪC°

��§©olmВſ͕ʔuч�ư�cp�q� 12 ǩմrklmuµâ¯�Ť̸ȯӭo_CƲ͗ũ΄

nʆgçҿӖuͱӖӐѰµâ¯ (JL1, IL1, HL1) oͳԊ_ga 
� Ť̸uщ̻CͱӖṪ̬ӖoƲ`ֆǟnM� JL2i oCֆǟuϞq� JL2h onvCòſӍuԱ˅CҲ

ժԕӖuĦϒցɨЪrԫlTҶ��gaJL2i veԸȽrőjgfu�mròſӍnшԀ�ҨaTC

JL2h ve*ԸȽrͨlgfu�mr͗ʪ�ҨaŵưT֒pjga�g JL1 nveőjmrgfu�mq

°��§©�ƶ�ҲժԕӖTτʋϧrҼȬ]��TCJL2i rͳ}m JL2h ũT[uҨόuĦϒωTĝ

pjga[u�mrCȖѭѰuͱӖTϮ͙ҿӖoֆǟϧrã҆a�ppmpTCВſҨόrolmò

ſӍuԱ˅�͖˿uѭʆrɽչ�ën�ƩѻʗTM�[oT�pjgaǝǠyor͗bqҿӖTȒǜ

a�ÖâÛ²¿rolmCȖѭѰuͱӖuВſҨόuֆǟϧτʋ�Ϲ�[oT˖ȴẹ̀ϒnM�[o

�˖˭_gla 
 
________________________________________________________________ 
Ɲѯ˿χ 
 
Talmy, L. (1985). Lexicalization patterns: Semantic structure in lexical forms. In T. Shopen (Ed.), Language typology and 

syntactic description, Vol.3: Grammatical categories and the lexicon,57-149. Cambridge: Cambridge University Press. 
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Influences of L1 Typological Patterns on L2 Learners’ �

Acquisition of Motion Event Descriptions: Focusing  
on Italian and Hungarian Learners of Japanese 

 
Yuko YOSHINARI, Gifu University  

(yyoshi@gifu-u.ac.jp)  
Kiyoko EGUCHI, Applied Tech-nology High School, Abu Dhabi  

(egukiyo@gmail.com)  
Miho MANO, Naruto University of Education  

(mmano@naruto-u.ac.jp) 
 

This is a cross-linguistic study on motion event descriptions by Italian and Hungarian learners of 
Japanese. It examines the characteristics of the learners’ expressions and how the description patterns of a 
first language (L1) influence their descriptions in a second language (L2).  

Talmy (1985) suggests the typology of motion event descriptions based on the patterns by which 
languages code the Path of motion. This divides languages into two types: Satellite-framed languages (S-
languages) that express Path outside the verb and typically Manner through the verb like Germanic 
languages, and Verb-framed languages (V-languages) that express Path through the verb like Romance 
languages. This typology of motion descriptions has influenced not only linguistic studies but also L2 
acquisition studies. Numerous attempts have been made to show the characteristics of learner languages by 
examining different types of L1 and L2, however there are limited studies on the same type of L1 and L2 and 
few on Japanese learners.  

The target of this study is Italian and Hungarian L2 learners of Japanese whose L1s are classified as V-
language and S-language respectively. They are all intermediate level adult learners. We adapted a 
production experiment using movies as the stimuli, and the learners were asked to describe an event verbally 
in Japanese (V-language). This study focuses on twelve movies that are different in the deictic directions, 
paths, and manners, and compares the data from Italian learners of Japanese (JL2i) and Hungarian learners of 
Japanese (JL2h), with the data from three native language groups (Japanese, Italian, and Hungarian).  

The results show that JL2i, whose L1 is the same type (V-language) as the target language, Japanese, 
and JL2h, whose L1 is of a different type, show two different characteristics. One is that they tend to choose 
different types of verbs in the main verb, and another is that they show different frequency of using complex 
predicates. JL2i tends to describe Path in the main verb, as in heya-ni haitta “(someone) entered the room,” 
while JL2h often expresses Manner in the main verb, as in *heya-ni aruita “lit. (someone) walked to the 
room.” L1 Japanese speakers, however, remarkably use complex predicates including deictic verbs, as in 
hait-te kita “(someone) came entering,” and JL2h tends to use these complex predicates less frequently than 
JL2i. These analyses demonstrate that the coding patterns of the L2 are influenced by that of the L1.  

These findings indicate the necessity of a deeper understanding for not only the coding patterns of the 
target language but also the L1 of the learner, when teaching Japanese to European learners with different 
linguistic backgrounds in various settings. 

 
________________________________________________________________ 
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άȑŦuҽӚ�˹n�̃΄�

 
�Ù·á¶²Øâ¹CÞ�»³��e�áÃ�©�ØfǷȖ 

(tollini@unive.it) 
 
eάȑŦuҽӚfolmάȑ˹ѹuqpuτũuŤԾrηδ�Mm�aάȑŦolmuvCάȑu�

nnrml�֫ȑčèu˿ȑŦu[o�˖aa˹ѹuմnvCάȑŦvCάȑ˹ѹu~prτͭq˹

ѹ©¶×´¨âTʎҵrq�aeuύϔvCάȑŦ֟ŠѠuҿӖ͖Ԟ֠vάȑĎƳĀ`�˿֟ɖҟu

ҿӖ͖Ԟ֠ov͖ԞèuԫlTM�Ċ̬Ӗu˿СuñnCτũqĜѧ�Ɣ�ml�p�nM�a�

h[uŤԾ�ȯӭoa�˹ѹ©¶×´¨âvϣԪ_mlqluTόυnM�a 
άȑŦuҽӚrv͡uýkuģ Tʎҵoʕ���a 
1.! άȑŦuͦ_lŤ̸ 
2.! άȑŦu͖ʱҵтuͦ_lϰþϧՐĭ 
 
ħnwCê̵āǗգНΡfv͡u֫ku͖ʱҵтrŤY���a ̂ + ̵ā + Ǘգ + НΡCaq�iC

ˡրԏo֪kuφПӖɹnM�a_p_CάȑŦu͖Ԟrһ_tqlȖѭѰvԫmŤỸ�a�Ʃѻ

ʗTM�aħnwĈ̵+ āǗ+ գН + ΡĈ̵ā+Ǘգ+НΡa 
ŠѠҿӖuǩưCeэӖuѠȵ”syntax reduction”fTң��CɖҟҿӖoϞq�C͟ѻӖvȶqtq�

pŒtqtq�a[uόӭvάȑŦu͖ԞuжϜƆáɟ̌Ɔ��g�a[orq�Cτũq˹ѹ©¶

×´¨âTʎҵrqjmt�unM�a 
άȑŦu˹ѹrvC�bĊ̬ӖuŠѠoɖҟu˿Сuħ�˘wC͡rCͦ_lŤỸo͖ʱҵтu

ͦ_lϰþϧՐĭ�˹nC̡ʂrŤҽѝѭ�]c�uṬŽh�ma 
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How to Teach the Decoding of Kanji Strings  

 
Aldo TOLLINI, Ca’ Foscari University of Venice 

(tollini@unive.it) 
 
I want to deal with a particular field of the “kanji teaching/learning” process, that of kanji strings (a 
sequence of only kanji characters composed by at least four or normally more characters). I am 
convinced that the decoding of kanji strings requires a particular teaching and learning strategy 
which goes in parallel with that of the usual kanji education. The reason is that kanji strings (which 
have a “condensed” language structure) have a linguistic structure which is partly different from 
sequences in kanji kana majiri (which have a “diluted” language structure), and therefore constitute 
a particular case which should be dealt with separately. As a matter of fact, as far no teaching 
strategy has been developed to cope with this matter. 
Two operations are requested in decoding kanji strings: 
1.! Correct segmentation of the string in components 
2.! Correct mutual relations among the components of the string 
 
For example the string: ̵̂āǗգНΡ 
Can be destructured in four parts: ̂ + ̵ā + Ǘգ + НΡ 
That is a prefix and three independent words. However, a student unfamiliar with kanji strings may 
decode incorrectly for example like that: ̵̂+ āǗ+ գН + Ρ or ̵̂ā+Ǘգ+НΡ, instead 
of: ̂+{̵ā[Ǘգ֟НΡ֠]} or A{B[C֟D֠]} 
In the condensed form, the language structure is different from that of the diluted form, since a 
“syntactic reduction” takes place, and the result is that the number of functional words are reduced.  
This causes a reduction also of “syntactic complexity” and makes the string less structurally 
complicated. This is the reason for the necessity of an ad hoc teaching strategy. 
In teaching kanji strings, first of all the existence of the condensed and diluted forms must be 
presented with examples. Then, the two basic operations of segmentation and component mutual 
relation must be introduced, again with many examples. Lastly exercises of decoding of kanji 
strings.  
  



��
�	� ɠ̬̇Ӗ˹ѹ§ÝË¨�Î�

 102 

 
ƥրϣҨ 

 
7/08,)15:15,)Rio)Novo)RN)

)
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ЩѰvŌre҄ſӍáĉſӍ֤ĉſʗp�ҶġĔӖȯκϼМfolm´âÌnϼМϣҨ�ңjm

l�ae�vCĉſʗov҄ſӍ˿ouՐĭ��ƶ�gĉſӍ˿rՐa�ҿӖόӭ�Ђa�uCk�

�CĉſӍ˿o҄ſӍ˿vԟёĠ�qaolmԒɠuϼМrǢltӝ́r���unMjgae[n

vCýռĉſ˿rolṁĔӖՏn“uƣ�̃Tǳ�jmt�ħ�ˉţ_C�gCïҿӖrolmƲ

`“�o�ſӍ�euʨƻáτʋ�ѯʭ_qT�ħЂ_ga]�rCpu�mqţ̴ü�Ҩόa�գ

rCpu�mq“–ч��ojml�polmδrklmCïҿӖՏuϰԫ�̋Ђϧrȯκ_ml�a 
ã̃C¿Ùµ§áą̲ueԕӖ͖Ԟuʨƻгϟu̕ԧʗoǶ͗ʗfϼМÅÛ¨��¶֟čéCeÅ

Û¨��¶folm֠vCĉſʗ�´âÌo_mCʨƻϧĉſʗT֟i֠ţ̴üuӕӦ֣֟ii֠euҿӖ

ҨόC֟iii֠ҿӖѭʆrpu�mrơ̍a�p�̋�pra�[o�Ϯ͙rˤwĊ̬ӖЪĵũҿӖu

͗ϰҽ̋oo�rCҿӖuǶ͗ʗo̕ԧʗrklm�ѯȬ_ml�a]�rCe��uϼМʱ̻�̇

̬Ӗ˹ѹrԴŉa�olmϮϧu�oCǢ̬ſӍuэӖϧáʨƻϧqτʋ�ӄԕa�eǢ̬ſӍ½Ý

·Ä²�fTģʱ]�ga 
̬ϣҨnvCÅÛ¨��¶uӝ́ϼМʱ̻uãkCaq�iC̣ȯſӍ�ĦɾƆǟ֟҄ſӍp�ĉ

ſӍ|uĉſƆǟ΍ϐ֠o③ĦɾƆǟ֟ĉſӍp�҄ſӍ|u҄ſƆǟ΍ϐ֠orŤֆ_C31 ȯụ

ȯſӍu΍ϐ¯�Å�ƩҸƆ_geĦɾĀ̠ҿӖǝǕf�Ɲѯoa�aЩѰuӝ́r��oCÅÛ¨

��¶uӝ́ȯӭrƶ��mlql�¯Ø�ӖrolmvC[�� 31 ſӍumiǷԸŤT③ĦɾƆǟ

rŤֆ]��[orq�C�¯Ø�Ӗȯ̬ӖonvϞq�Ťɔ�Ђ_ml�[o�Ӓфr˦Ђa�a 
͡rCeǢ̬ſӍ½Ý·Ä²�frՐ_mCÅÛ¨��¶uȯκϼМCֆǟӟϼМuʱ̻uʑϒo

_mCȖѭѰuͱӖ�ѯʭ_gӄԕ�Źnmlta�¯Ø�ӖͱӖӐѰu̬̇ӖȖѭroY�̣ϒʗ

�֒��g�rvCŘǟϧqυ΂oe��ҿӖƆa�ҨόɺɰouȯʑՐĭ�ʼm[orop��bC

ȟգrCĉſʗu֒lţ̴ü�˥Şa�g�rĦϒ]��ŘǟϧqҿӖɺɰTCĉſʗT֒lovl

nqlυ΂u˥Şr�ˑɶ_mϒl���ǩưuȯκrklmӄԕa�[o�̣ŽnM�oѯn�a 
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A Contrastive Study of Japanese and Italian  

from the Perspective of Transitivity 
Towards a support for learners of Japanese) 

 

Junichi OUE, University of Naples 'L'Orientale' 
�ouejun@unior.it) 

 
I have discussed the topic of transitivity in a previous contribution titled "A contrastive 

study of Japanese and Italian from the point of view of transitivity". In the era of formal grammars, 
transitivity has become a purely formal concept: verbs with a subject and a direct object are 
classified as transitive while verbs without a subject are classified as intransitive without taking into 
account their semantics. The present study, however, is based on the recent developments of the 
research on transitivity, now considered as a gradable and multi-factorial notion. Drawing on 
Tsunoda's theory of verb type hierarchy, which predicts the distribution of intransitive and transitive 
patterns in individual language, I focus on the different cut-off point of the transitive frame in 
Japanese and Italian. 
 Pardeshi and Imamura have launched a collaborative research project on transitivity based 
on the analysis of about 40 languages from around the globe, including Japanese. The project aims 
to shed light on how semantic transitivity is reflected in (i) the construal of an event, (ii) its 
linguistic encoding and (iii) acquisition of transitive and intransitive verbs by learners of Japanese 
as a foreign language (JFL). A further objective is to apply the insights emerged from theoretical 
research to language pedagogy. In order to achieve this, they are developing a free-access online 
handbook of polysemous basic verbs. 
 Referring to the geo-typological database of lexical transitivity pairs called “The World 
Atlas of Transitivity Pairs (WATP)”, which includes data on 31 causative-inchoative verb pairs as 
pointed out by Haspelmath (1993) from over 50 languages (including dialects), this paper examines 
the morphological relationship between the intransitive and the transitive counterparts of the 
transitivity pair, classified into five types in Italian, in comparison with Japanese. The present 
survey shows that the pattern of verb pairs whose causal member, i.e. the transitive verb, is the basis 
from which the intransitive counterpart is formally derived (detransitivization or anticausative) is 
more frequent in Italian and that in Italian we mostly find the same verb form for both the causal 
and the noncausal sense (labile). 
 With regard to the handbook, which builds on the insights of theoretical research while 
applying them to the semantic and syntactic aspects of polysemous verbs, through the results of this 
comparative study I shall put forward a number of suppletive suggestions of useful description for 
Italian learners of Japanese. We should not rely solely on the form-meaning parallelism. We should 
notice, for example, the cases in which the linguistic form indicating high transitivity can be also 
used to describe a low transitivity situation. 
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� ȯʑՐĭrM�҄ſӍoĉſӍnMjm�Clkn�euï̃Tϒl����YnvqtCĦϒł

ƴTĉſӍȨ�u�up�҄ſӍȨ�u�u�nԟёʗuñrȒǜ_ml�oҿn�agonwC

eΓrÄ��ΑpcmM�fv˿΄èͦ_l˿nM�TC�tϒl���uveΓrÄ�TΑlml

�fũh�maȖѭѰTģ˿ЪrolmC҄ſӍ֟M�lvĉſӍ֠�ϒl�}rǩմnĉſӍ

֟M�lv҄ſӍ֠�ϒlm_�m[oTM�TCeuĦlŤYv҄ĉȯʑuM�ſӍȯuʨƻèu

τʋp�ṸƩѻnM�[o�˦Ђ_gla[��nCǾΊ(1967)�v`�oa�˼ǶtuŌңϼМr

olmɺʪϧáэӖϧáʨƻϧτʋp�҄ĉȯʑuM�ſӍȯuŤֆTң��mrgae_mC҄ĉ

ȯʑuM�ſӍȯuǶtTġ�puǳƆ�Ҩ_ml�[o�˖˭]�ml�a̬ϼМnvC¸Û²�

ĉ(2015)��orCʨƻϧȯʑTɖҟq�uC£â¿©uţόđ˼T 0 đu�uЪ�՛lg 328 ȯuſ

Ӎȯ�ȯӭrC£â¿©roY�ţόցɨp�e��TԟёʗuñrM�[o�Ђ_gènC҄ſӍ

Ȩ�CĉſӍȨ�uſӍȯTe�f�pu�mqǳƆ�ҨaupC�ge��uñՏrȒǜa�ſӍ
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˦Ђa�[o�ƩѻnM�C�gȖѭѰ҄ԄTCſӍȯuҨaǳƆTpu�mqǳƆnM�polm

δp�pi�Ȩ�uſӍȯnM�up�ˢΠa�[o�Ʃѻoq�h�ma  
�  
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The Relationship between Semantic Features and Frequency of  

Intransitive and Transitive Verbs 
 

Chika SHINTANI, Erciyes University 
(cshintani@erciyes.edu.tr) 

 
Even if intransitive and transitive verbs have a correlation, Japanese native speakers do not use the 
pair of them every time. Intransitive and transitive verbs lay on the line of continuum from pairs 
where intransitive verbs are used by preference to pairs where transitive verbs are used by 
preference. For example, Japanese native speakers use often Umini buiga uiteiru, though Umini 
buiwo ukasetearu is also grammatically correct. Often Japanese learners use intransitive verbs (or 
transitive verbs) when native speakers use transitive verbs (or intransitive verbs). I want to show 
that we can make a judgment on properly using either intransitive or transitive verbs according to 
their semantic features. In extensive previous research, including OKUTSU (1967), the pairs of 
intransitive and transitive verbs were classified as to morphologic, syntactic semantic features. They 
also insisted that the pairs of intransitive and transitive verbs have the meaning of expressing 
“changing”. In this research, the target verbs are collected from NARROG et al. (2015), except for 
the pairs which do not have the semantic relationship and which do not appear in corpus. I present 
the line of from pairs which often use intransitive verbs by preference to pairs which often use 
transitive verbs by preference based on their appearance frequency in corpus. After that, I indicate 
what kind of “changing” is expressed by the pairs that often use intransitive verbs by preference and 
pairs those that often use transitive verbs by preference have and what kind of semantic features 
pairs occupying an intermediate position between the pairs which often use intransitive verbs by 
preference and pairs which often use transitive verbs by preference.  
 The semantic features of pairs which often use intransitive verbs by preference, like furu/furasu 
and kireru/kirasu, are what is meant by spontaneous “changing” or “changing” about human 
feelings. On the other hand, the semantic feature of pairs which often use transitive verbs by 
preference, like yakeru/yaku and sasaru/sasu, is what is meant by intentional “changing”. These 
features are at the two extremes. The semantic features of pairs occupying an intermediate position 
between pairs which often use intransitive verbs by preference and pairs which often use transitive 
verbs by preference, is what they mean by bad “changing” normally, or in other words, negative 
“changing” for humans. As the verbs strongly mean negative “changing”, they are closer to an 
intermediate position on the line of the continuum. The list can not only be made, but also a 
Japanese learner will be able to guess either of the pairs for which they often use intransitive verbs 
by preference or pairs for which they often use transitive verbs by preference from their semantic 
features, in particular how they express “changing”.  
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Less Learned/Taught Usages of Grammaticalized Verbs  

and Related Constructions a Functional Explication 
 

Yoko NISHINA, Hiroshima University 
(ynishina@hiroshima-u.ac.jp) 

 
The science of language which should be helpful for teaching Japanese as a foreign language has 
mainly been an application of Japanese linguistics seen from the point of view of native linguists. In 
this presentation a new approach in describing grammaticalized constructions in Japanese from the 
point of view of language typology will be proposed.  
In the advanced learners classroom, the polysemy of grammaticalized constructions is rarely 
considered adequately. In the early stage, the students are taught only the core meanings of a 
specific construction, but thereafter, more marginal meanings are ignored by teachers and – so – by 
the learners. As Endo 2008 pointed out the inflexibility in beginner’s level sentence patterns, 
advanced learners are apt to keep their knowledge of certain constructions at the beginner’s level 
and don’t make any efforts to learn further polysemic functions. For example, the benefactive 
construction with -tekureru is rarely treated as a malefactive construction as in yoku-mo yat-tekure-
ta.  
The verb of moving kuru “come” features a grammaticalized construction with a cluster of meaning 
components such as motion modification, aspectuality etc. as likewise proved in many other 
languages. Japanese textbooks, however, even hardly explain that this construction may have 
passive and negative meaning. In Italian there is a passive construction with the verb of moving, but 
its motivation of the grammaticalization is different from that in Japanese. Furthermore, there is no 
conclusive explanation for why there is no construction with the other verb of moving iku “go” in 
this meaning.  
This presentation provides a paradigm of the grammatical relations; it aims to show the functional 
vicinity and contrastivity, allowing the difference in the different expressions and the polysemy of 
the same expressions to be visible. This will hopefully help learners to pay attention on the common 
principles of grammatical understanding which are still missing in textbooks.  
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Language Practice and Learning About Culture in Computer Class 

 
Kayoko IWAUCHI, Cergy-Pontoise University 

(kayoko.iwauchi@u-cergy.fr) 
 
In my university, the second-year undergraduates have a “multimedia in Japanese” course . Here, 
various "themes” related to Japanese culture (history, literature, cuisine, economy, festivals, annual 
events, etc.) are given to learners who must produce a text about these Japanese themes using 
computer technology such as videos, graphs and photos. This description of Japanese culture may 
be in the form of a word document, a PowerPoint or another format. There are two goals in this 
class.  
The first purpose is to describe Japanese culture in the Japanese language. Students take a number 
of classes, like Japanese history or Japanese culture, in their native language at the same time and 
these other classes can help them with this objective. Students are also free to seek more 
information using Wikipedia or You tube in their native language. Thus, students can describe each 
theme by referring to these helpful sources. What is more, they learn how to search in Japanese and 
they practise getting the Japanese text right by selecting the correct Chinese characters on a 
computer and the correct one Kana notation, while learning the Japanese-specific vertical writing 
for documents. They may also look for Chinese characters using an online dictionary, check the 
meaning of vocabulary or put together vocabulary tables. 
The second goal of the course is to learn about the various features and functions a computer offers, 
such as putting a PPT together, learning how to produce graphs using Excel data and so on. 
In this computer class, I can see another side of the students that cannot be seen in other language 
classes. A student who has discouraging results but is very good with computers gains self-
confidence by helping other students. Interest in learning by actually using real Japanese sites helps 
students to perform better in other language classes. Preparing text in Japanese on their own 
motivates students to study Chinese characters. Some students find Japanese pen friends and 
correspond by e-mail or on forums. Using computers to explore Japanese culture as they wish 
brings joy and satisfaction that students may not feel in their usual class room activities. So I think 
that learning about Japanese culture using a computer as we do in this course is a very enriching 
experience for each student. Let me provide some examples of what we do in this course. 
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Efforts in Improving Learner’s Welfare: Effects of Repetitive Practice 

by Exchanging Text Messages via Cell Phones 
 

Naoko SOURIAL, Baruch College, The City University of New York 
(naoko.sourial@baruch.cuny.edu) 

 
This study investigates the effect of the educational method of assigning the exchange of text 
messages outside of the classroom on both improving proficiency in the Japanese language and 
promoting selected measures of learner welfare and wellbeing.  – Thomson (2015) describes that 
the fundamental objective of foreign language education is “connecting people”.  Studies on 
neuroplasticity have shown that, with repeated exercise, the human brain can change and even 
restructure itself (Dodge, 2007). A focus on fundamental objectives of foreign language education 
and a knowledge of neuroplasticity suggested that assigning the exchange of text messages outside 
of the classroom could help overcome the constraint of limited class time to practice grammar and 
vocabulary. Students who met in Japanese class for the first time were paired and encouraged to 
practice every week after they learned new grammars such as TE forms and short forms and 
vocabularies by exchanging text messages outside of the classroom. This method was practiced as 
an extra credit activity and students took a screen shot of their text conversation and sent it to an 
instructor.  Among the twenty-seven first year students who participated this practice, a majority of 
them found this repeated exercise useful and felt comfortable learning and practicing through 
texting with other students.  A survey conducted after the semester showed that students had a 
positive recognition of the effects of this assignment on learning grammar and vocabulary, 
reviewing material, practicing typing, writing characters and communicating.  The assignment also 
led to unexpected outcomes such as students correcting errors in text messages between themselves 
and getting together in a larger group to work on making a skit for an oral test towards the end of 
the semester.  In addition to presenting the data and discussing the results of the survey, the paper 
reports on the process whereby the teacher and the students worked together to solve problems that 
arose over the course of the assignment.  For example, some students were frustrated by not 
receiving replies from their partners and wished the assignment could have been more strictly 
enforced.  However, as evidenced by the survey, the assignment stimulated independent learning 
and increased pleasure in learning, leading to comments such as “it was fun to learn with someone 
else outside the classroom”, and these can be considered positive results.  The study further 
examines what could contribute toward learner welfare and wellbeing beyond the improvement of 
Japanese language proficiency, making specific mention of the significance of sincere and 
respectful teacher student engagement. 
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Ĩ_qT�Cl���e¾â±Ó�ÙϛȖĠ֐f�Ʃѻr_mt��aħnwCȖϐrė̬uև̀

ƾɦnuӴlσuĈ̃fCeŧ̴̇uգuʱϓНΡnu҄ɐхĆfqp�˹nglǩưCJaJan �Ħn

wCȖϐoŖrƗɩrĎʦuև̀ƾɦCʱϓНΡrő�CӴlσuĈ̃�҄ɐхĆuĈ̃qpu˖ȴ

Tnr�a̬ϣҨnvCŖ̣ĎʦНՏ�Ūϒ_gӖȖȖѭTlpr͔_tȯӐϧnM�CìkȖϐu

ŶԞʗ�Ɛӝʗ�֒�qT�CȖѭѰu��ÙÃ��(Well-being)uƴèrӱχa�p�͡u�mqʹ

սnә̋a�a�b JaJan uжƒqхĆ�ңlC͡r JaJan TҿӖ˹ѹrojmvʎվuéӄuȖѭ͕

ʔ�ǿŻa�[o˦Ǆa�a 
•! £Ý´�©¶�ĦjgҿӖȖѭ!
̂_lҿӖ�Ȗ{գCeuҿӖTp�q£Ý´�©¶nĦ���p�Ȗ{[ovCǷťnM�a

JaJan vCόȟrԒlĎʦ£Ý´�©¶uñnuҿӖȖѭ�Ʃѻr_mt��g�CȖѭѰuȖѭ

ʨͣ�֒�CɷlmvȖѭѰu��ÙÃ��uƴè�ďXa 
•! ¿â­¸×�ª]�gȖѭ!
ҿӖ�Ȗ{ύϔvCȖѭѰr�jmϞq��unCȖѭѰu¹âªr�jmC˹̱�Ϟq�}rn

M�aJaJan vCÔâ¦âu¹âªrư�cgȖѭϏǭu¿â­¸ÙƆ�Ʃѻr_mt��g�C

ȖѭѰuÃ�ÙÃ��uĮԡr�ɾПka 
•! ˿ƆʤǨ�ƶ�gҿӖȖѭ!
̂_lҿӖ�Ȗ{գCeuҿӖu˿Ɔ�ť�ի_mȖѭa�uvêƩѻnM�aJaJan vC¼Ý¾

â¾Ùq˿ƆʤǨ�Êµ�â×Ý¢â¨�˹n�urCǷǳĬŪnM�C˿ƆʤǨoŖӻuҿӖȖ

ѭrɾПka 
� ̡ʂrCJaJan vCȖѭѰu��ÙÃ���ƴè]cqT�͡íċuҿӖ˹ѹrǷrqӱχ�̻ga

[o�˦Ǆa�a 
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Language Learning in a Shared Virtual Space 
JaJan, an application of the next generation 

 
Takako AIKAWA, Massachusetts Istituite of Technology   

(taikawa@mit.edu) 
 
This presentation demonstrates how technology (such as augmented reality) can transfer the way 
learners learn a new language while enhancing their motivation and creativity.  To this end, I use 
the language learning application called “JaJan,” which my research team has been developing over 
the last few years.  JaJan exposes users to so-called “shared virtual space,” and it can provide users 
a virtual study-abroad experience.  For instance, if you want to teach your students how to shop at a 
Japanese grocery store or how to greet someone at the Narita Airport when you first arrive in Japan, 
you and your student(s) can instantly immerse yourselves in a virtual Japanese store or in the virtual 
Narita Airport through JaJan.  I argue that language learning with JaJan is engaging, interactive, and 
fun, and it enhances learners’ motivation, creativity, and collaboration, which is the essence of 
language learner’s well-being.   
The organization of my presentation is as follows: first, I provide a brief introduction of 
JaJan.  Then, I contend that the use of JaJan can promote language learning concepts such as the 
following.  
Language Learning in Contexts: Language learning requires context(s) where the target language is 
being used.  JaJan provides a real-time virtual environment where users can enact dialogue(s) with 
each other using the target language and have the experience of being in a context similar to the real 
context.  This certainly motivates learners to learn the target language.  
Personalized Learning: The notion of personalized learning is critical to promoting individual 
learner’s well-being; people learn a new language for different reasons and accordingly, learning 
materials should differ depending on learners’ needs.  JaJan lets users create their own background 
scenes.  The more customizable it is, the more effective language learning can be for individual 
learners.  I argue that personalization of learning environments is a key to the welfare of language 
learners.  
Learning with Cultural Information: Languages are inseparable from the culture in which they 
originated, and it is important to learn a new language together with the culture of that 
language.  JaJan allows teachers to demonstrate non-verbal cultural information and body 
language.  This can be a great advantage for learners with different cultural backgrounds.  
Lastly, I argue that JaJan can make a great contribution to language learning while promoting 
language learner’s well-being. 
 
________________________________________________________________ 
References 
 
Aikawa, T. & Hunter, S. (2013) Language Learning in a Shared Virtual Space.� The Proceeding of the Asian 

Conference on Society, Education, and Technology, pp. 426-444, Osaka, Japan. 
  



��
�	� ɠ̬̇Ӗ˹ѹ§ÝË¨�Î�

 116 

 
ƥրϣҨ 

 
7/08,)15:15,)Rio)Novo)7)

 
˿ǟЙ�èwǟ˝ p�Ӝփԣңǟ˝ |uВң�
―CEFR o JF ̬̇Ӗ˹ѹ©¯Ý°â·�Ɲκ_g˝ ȟԁǨƹ―�

 
֚Ң� Mb]CǗգĀΎǢՀÛâÌ̬̇˿Ɔĕ֋ 

(istituto.azusa@gmail.com) 
 

��	 ɠr͢ɋҿӖŖԜƝκ–��1348	
 C
�	� ɠrvǗգĀΎǢՀp�e64 ̬̇Ӗ˹ѹ©¯Ý°â·f

֟649:2֠TϣҨ]�g[orėl͢ɋuƯ̬̇Ӗ˹ѹ͟ՐnvCl���e˿ǟЙ�èwǟfu˝ 

p�C1348�649:2 �Ɲκ_ңſϮ͙֟1 I�#J֠�̋Ͽr_geӜփԣңǟfu˝ |oВңa�ſr

TҶ����mrqjgaÛâÌ̬̇˿Ɔĕ֋rolm�Ce��nĦϒ_mlge˿ǟЙ�èwǟf

u´�©¶g��qu̬̇Ӗŧрֹáŧр=h֟g��̇h֠neӜփԣңǟfu˝ �ңm�mr

qjga[�vɸ̓ 1348 � 649:2 rΤː_g˹Џ̟TՍϣԛñhjg[oTѺ̖rM�aɸϣҨnvC

g��̇hnpu�mrӜփԣңǟu˝ �ңjgupCeuȟԁħ�Ǩƹa�a�
ŌңuȟԁǨƹo_mCՂ̩�
�			
 nvCg��̇huƯӜrolm?1 I�#J ˦Ђ]eѝѭ 1fu

ĕӐ�ѳpc�AȖѭ˿ǟuϣҶColmΎ��ƣjml�a_p_qT�eѝѭ 1fuϺlĕӐnv

ǩմ�˿ѾT̋ϿnqlǩưTM�a�
̬ȟԁnvCe��Ұm}t¯©�ħ�͗bq˹̱p�ˠaCM�lvģʱa�[onC��Ȗѭ

ѰrԄԒnŗĠϧqΌſħ�˦Ђa��mrʍ˞Ygae˿ǟЙ�èwɰfu˹Џ̟�ĦlqT�C

Ӝփԣңǟ˝ �ңmrMg�CƯӜu 1 I�#J uӆȞCӜփԪʱug�u˿ǟ�Ҩόu�o�CΌſ

ħqpuÌ´Ø�Ùuģʱ΄Ъ�ŗĠϧr˦Ђa�[onC1348�649:2 �Ɲκ_gӜփԣңǟu˝ 

|Вң_�mo_ml�̬̇Ӗ˹ѹ͟ՐuƝѯo_mպY�wɡlnM�a�
 

________________________________________________________________ 
Ɲѯ˿χ 
 
ǗգĀΎǢՀ(2010)gJF ̬̇Ӗ˹ѹ©¯Ý°â· 2010hCǗգĀΎǢՀ 
Ղ̩үȐ֟2011֠e��qu̬̇Ӗf�Ħjg CEFR ˝ ȟԁǨƹ֤̆Ȓu˹Џ̟�Ħjmu CEFR uӎ�֤f

gÖâÛ²¿u̬̇Ӗ˹ѹuόυ֤CEFR rǢllġ̬Ӗ˹ѹȟԁo JF ̬̇Ӗ˹ѹ©¯Ý°â·ΌϒuƩѻʗ
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Report on CEFR/JF Standard Application  

to the Traditional Teaching Methods 
Shifts from grammar-based to task-based 

 
Azusa SAITO, The Japan Cultural Institute in Rome 

(istituto.azusa@gmail.com) 
 

After the CEFR (Common European Framework of Reference for Languages) was published in 
2001 and the JF Japanese Standard from the Japan Foundation was published in 2010, some 
Japanese Language institutes in Europe have been shifting from grammar-based to task-based 
teaching methods. The Japan Cultural Institute in Rome also started doing task-based lessons using 
“Minna no nihongo Shokyu 1 and 2” which are grammar-based textbooks used previousely because 
task-based textbooks were still under development when the shift occured. I would like to give a 
report on how we organized task-based lessons using “Minnna no niongo Shokyu 1 and 2” 

As preliminary information, Suzuki gives an example how the lessons proceed; 1) Showing Can-
do (task).  2) Showing the conversation example in Exercise C. 3) Finding the necessary 
grammar/expressions to achieve the task. However, the conversation example in Exercise C is too 
short to undestand the situation and context of the task. 

To give more concrete task examples for learners, we made them on our own or used other 
conversation examples from various published textbooks. I would like to show in tables of Can-do 
statesments of each lesson, necessary grammar and expressions to achieve these tasks, and concrete 
materials to show to students. 

I hope that our example of how to adapt grammar-based materials to a task-based lesson can be 
useful and serve as a reference for any Japanese language educational bodies who are moving to a 
task-based system as outlined in CEFR/JFSTD. 
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ȖyёY�˹ɗ�˱n�̬̇Ӗ˹ɗĕuΌſʨѪ�

©È�Ý̬̇Ӗ˹ɗĕ֟APJE֠ĕǀ|uӹǆпӝ́�Ԝ_m�
 

Ղ̩үȐCÌ·Øâ·á£ÝÅÙ´Ý«ǷȖόċҿӖ«Ý¯â 
 (yukoszk24@gmail.com) 

ԒҢүѨȐCǗգĀΎǢՀÌ·Øâ·̬̇˿Ɔ«Ý¯â 
(yumifaai@gmail.com) 

 
  2010 ɠrӆП]�g©È�Ý̬̇Ӗ˹ɗĕ(APJE)vC͢ɋuñn�̡�̂_l˹ɗĕuãknM�C

ĕǀ˼v 116 Ƴrè�֟2016 ɠ 2 ̢όǜ֠aԒɠuҿӖ˹ѹáȖѭu¿×°�ÎԈ˧CICT uϣԪr

ėmȖѭѰu¹âª�˹ѹόǩuǳȦ�Չ��oĊbu˹ѹȟԁ�Śϱ_qT�ȖyёYmltȊ

ƃTĵbu̬̇Ӗ˹ɗr͹���ml�oҿn�maΓǵṅ̬Ӗ˹ѹrʅü_CȖyёY�˹ɗ�

˱n�ãkuː�p[�o_mȒǜa�uṪ̬Ӗ˹ɗĕ֟čé˹ɗĕ֠nM�TC͢ɋu˹ɗuǶ

tTȕԆȀՓ_ml�ȟʤ�ѯʭa�oC˹ɗTըlCȖyuǩo_mu˹ɗĕT̻gaɾŵuԽǷ

]TˢȬ]��a 
� �gԒɠCш֐Ȗѭύӟu˿Ѿn˹ɗ˹ѹá˹ɗʱՊrՐa�ϼМTԡ���mo�֟£Ù¶½â

ÆÝ 2010Cñƚ 2015֠Ċ̬Ӗ˹ѹuŤԾn�˹ɗuʱՊrkqT�ϼĴuԽҵʗrՐa�ϼМTΆ

Ϯ]�ml�֟̎ƚ 2006֠aΓǵu̬̇Ӗ˹ɗrojmvCϼĴЪu˹ɗĕuΌſvȖyuǩo_m

ѯn���TC˹ɗĕuΌſ҄Ġrηδ�MmCƝŹѰuҸδp�euʨѪrklmŤ̸_gȟӋϧ

qϼМvҶ��qla 
 e[nC̬ϼМnvCAPJE ĕǀ�ȯӭr˹ɗĕuΌſ|uƝŹo˹ɗo_muʱՊrՐa�ӹǆпӝ

́�ңlC˹ɗuϐΖȖѭ�˱n�˹ɗĕuΌſuʨѪrklmŤ̸CѯȬ�ңjga 
� ӝ́ȯӭv©È�ÝǜĞu©È�Ý̬̇Ӗ˹ɗĕrʸȿa�̬̇Ӗ˹ɗnC101 Ƴñ 38 Ƴp�ǐЬ

Tʆ��gaӹǆпvCԱ˅ɰo҄ϔӄԕ�M�cg 18 uӹǆp�q�Ce1.Ҫӝ́Ѱuȿʗfe2.
̬̇Ӗ˹ɗuȰՋʗ�˹ɗʱՊrȯa�ʨӦfCe3. ˹ɗĕuΌſ|uƝŹfuçkn͖ʱ]�ml

�a 
� ̬ϣҨnvC҄ϔӄԕnʆ��gǐЬ�´�©¶Ì�¹Ý ũ΄�ĦjmŤ̸_gaeuщ̻r

ǢlrCȖyёY�˹ɗuҸδp�©È�ÝǜĞu̬̇Ӗ˹ɗrojmu˹ɗĕƝŹuʨѪ�ѯȬa

�a 
 ̬ϼМuȯӭѰv˼Կϧr�ȯӭгǔo_m�ՙȞ]�g�unM�TC˹ɗuϐΖȖѭolmҼδ

p�˹ɗĕu̻gaɾŵ�ʨѪ�ѯn�ènCãku¡â©©¯µ�âo_mCӨӟurjpYoq

�[oT̨ʀ]��a 
�  
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The Significance of the Japanese Teachers' Association in Spain 

(APJE), from the Perspectives of Teachers’ Professional Development 
 

Yuko SUZUKI, Language Centre (CSIM) of the University Complutense of Madrid 
(yukoszk24@gmail.com) 

Yumiko KONDO, the Japan Foundation, Madrid 
(yumifaai@gmail.com) 

 
    This research aims to analyze the importance and the impact of the activities provided by the 
Japanese Teachers’Association in Spain (Asociación de Profesores de Japonés en España, APJE) to 
each individual association member, from the perspective of the professional development and life-
long learning. 
    In view of the Paradigm shift of language teaching and learning and the transformation of the 
needs and education of learners due to the development of ICT in recent years, each Japanese 
teacher is required to take part in continuous learning which reflects their day-to-day educational 
practices, getting information about new teaching resources,etc. Therefore associations of Japanese 
teachers are considered as a learning community for professional development, providing learning 
opportunities to Japanese teachers.  
   We conducted a survey of the members on the importance of activities of the APJE in February 
2016, and 38 answers were obtained. The questionnaire consists of 18 questions (open-ended 
questions and multiple choice questions), which are divided into three parts; 
1.! Attribute information of a surveyee 
2.! Attitude toward the expertise and professional development as a Japanese Language teacher  
3. Participation and expectation of activities provided by the APJE 

    The data obtained from the questionnaires were analyzed using the method of Text Mining 
    This case study is expected to be the starting point for discussions on the role and importance of 
the Japanese teachers association from the perspective of teacher training, although the research 
target is limited in Spain.  
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ÇÙÝǷȖu̬̇Ӗ£â©n�

E-Portfolio ȴő�ӎ�gȟԁǨƹ�
 

©Ù³ÇÙ¢Ùç̩ğƽȐCÇÙÝǷȖ 
(s.miki@sulzberger-be.ch) 

 
� European Language Portfolio (ELP) / CEFR ΌϒuϮ͙vCȖѭѰTÐÁØ´�ʗCϞ˿ƆϐΌ�Խ�

`CҿӖѻŷ�ӷ“�̋ϸrӄőa�C�gϐΖr�g�ҲҿӖòѪ�ԄrϷY�olm�unM�C

[uϮ͙ve��ÙÃ���Ϯ˖ȧ̬Ӗ˹ѹfu��µ���˱˪a��unvqlh�mpa 
� ÇÙÝǷȖu̬̇Ӗ£â©nvC͢ɋӌӨĕӕȞ ELP ©�©á1.2000 ρuխȐȍĠnM� E-
Portfolio �Ħϒ_ml�a[u̬̇Ӗ£â©vCԱ˅ЏϮo_mu̬̇ӖnC1 Ų̑v 12 ԠՏC֨Ԡ

Տr 2 ǐ֟90 Ť X 2 ǐ֠˝ �ңjml�a£â© 2 Ų̑цù̓rÚÇÙ A1(CEFR)�Ϯ͙o_ml�a

čŰp� ELP vȴő_mlgTCʅ̴uпȍĠu ELP vÃ��ÙTԽtCp]w�C˕iԦyTêĬ

qδ�ʱ̻σuӄՆ̃΄Tƒӝrq�TiholjgǆփδTMjgae[nCпȍĠp�խȐȍĠ

rВң_CE-Portfolio uΌϒ�ȖϐԪrә̋_C2013 ɠ��ȇ�gaE-Portfolio rВң_mp�uŪδ

vCȖϐrojm�Ý×�Ýèuµâ¯âCŞϵuĲȒC�gʤǨŖ̣�Ȧ̌rnr��mrq�C

ȖѭÐâ´�Çâ§ÕÝ�MTjgaģ˿Ӝփ�ħr˘w�oCģ˿Ш֨ЗģʱCΚůʂuΛ̟˦ţC

ʱ̻σnM�ģ˿��or_g¿ÜâË�Ý¶ģʱCeuϣҨC�gϣҨ̓rȖϐr�Ý¡â¶п�

Ի�CϣҨuӌĪ�a�a˹ɗv�Ý¡â¶uщ̻��o�CȖϐƯ҄rÃ�â·¾²��ңma[

uãԟuȖѭʱ̻σ� E-Portfolio�rԋc�ae_mC͡Ų̑�Ʋ`ģ˿uȖѭɌД�ңlCïŲ̑�

ͳԊa�aͳԊa�[or��ȖѭuèԪɨT���CȖѭԨДu˚�ԓ�Tnr�aխȐȍĠrВ

ң_g[or��Ž̻TM�ã̃C£â©TԱ˅ЏϮolmʗӹp�CȖѭѰṪ̬ӖȖѭƞy ELP
ΌϒrƊŤq̓Տ�ŵt[oTnrqloljgǆփTţmt�a 
[u£â©| E-Portfolio ȴőu�mxokuϮ͙vC£â©nΌϒш֐_Cцùʂ�~pu͟Ր�Ȗ

̓n�ĦnCϐΖ˹ѹrѣlnlY�[onM�a�  
� ̬ϣҨnvpma�w��ҋlΌϒTnr�upCE-Portfolio ĦϒuŪδCǆփδ�Ť̸_CȟԁǨ

ƹo_gla 
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Report of the E-Portfolio’s Introduction in the Japanese Course at the 

University of Bern 
 

Sawako SULZBERGER-MIKI, University of Bern 
(s.miki@sulzberger-be.ch) 

 
European Language Portfolio (ELP)/CEFR enhances mobility and cultural exchange by registering 
language competence und qualifications clearly, and stimulates the motivation to acquire 
plurilingualism by lifelong learning. It is a useful tool to support the idea of “Japanese Language 
Education for Welfare (well-being)”. 
The E-Portfolio ELP (European Language Portfolio) model No. 1.2000 (Switzerland), accredited by 
the Council of Europe, exists as an electronic version that corresponds to the voluminous paper 
version of the ELP 1.2000 in principle, but offers the online registration of additional documents 
and pictures. Since 2013 we have encouraged the students to use this E-Portfolio. 
The Japanese courses held at the University of Bern are optional and last 12 weeks per semester, (2 
lessons of 90 minutes twice a week). We aim to approach level A1 of CEFR after the basic course 
(2 semesters). As a part of our teaching method our students write a particular essay per semester 
and, after correction, prepare a Powerpoint presentation to be shown in the class who reviews it on 
the base of a questionnaire. The lecturer then gives a feedback to each student individually. All the 
data involved can be filed in a folder in the E-Portfolio. This process is repeated in the following 
semester. The use of the E-Portfolio allows the comparison of the elaborations easily as well as the 
progress that has been achieved in the meantime. The goal is to boost the students’ motivation for 
continuous learning further, even after leaving the university courses by use of the E-Portfolio. 
During the presentation the practical use of the E-Portfolio is shown and an overview of the positive 
points and possible difficulties is given. 
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Relation Between Learner's Identity and Ideology of  

Japanese Language Education 
Investigation into students of the Japanese department in a French university 

 
Rei KOMAI, INALCO 

(rei.komai@inalco.fr) 
 
The investigation by Norton (2000) has highlighted the difficulty to be accepted into the target 
language community. Miyo and Chung (2006) questioned the “correct Japanese” by taking a 
student who has negative values of his own Japanese as “Japanese of foreign speakers,”  “Japanese 
imperfect and seen as idiotic" as an example. However, this depends on the national origin and 
work, and foreigners may be treated as guests and complimented with just a little talk in Japanese. 
On the other hand, many learners in Europe; that are not living in Japan; have multi-lingual 
identities, and with their own learning purposes, do not have to be native speakers of Japanese like 
Japanese, and learn Japanese as one of foreign languages. Japanese in the classroom is more of a 
real problem for them. For students that specialize in Japanese at a university, ideologies such as 
correct Japanese and academic Japanese of teacher and teaching materials may be the psychological 
pressure. 
Nonetheless, there are students that are likely to be affected and not so. Additionally, what is the 
difference in their sense? In this study, I assume a relation between learner’s identity and ideology 
of Japanese-language education, and focus on the learner’s perception, wich influence Japanese 
learning. Therefore, with the anthropological method, and by life story interviews, I conducted 
research into students of the japanese department in a French university. Additionally, from the data, 
I analyzed as well their learning motivation, the factors behind their learning difficulties, 
and the process to overcome these difficulties. 
This research result is applicable to educational practice, and in consequence, practice that learner 
be able to communicate through Japanese, which leads to their identity construction, is an 
issue. Without sticking to the correct Japanese and the usefulness in the future, teachers are able to 
consider on the learning process of the learners in and out of the classroom. For anxious learners, 
using cognitive-behavioural therapy, based on neuroscience and psychology, is applicable, and 
experience of real communication using Japanese language becomes a solution. Furthermore, 
learners should also be aware of their own learning purpose and think what kind of Japanese they 
would like to learn. Moreover, Having a self is important to have empowerment in the target 
languege community. 
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ȖѭϏǭTȖѭѰrкЉϧq��ÙÃ��֟well-being֠��g�_ml�[oTmpTn�a§Ø�
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Language Selection and Identity of Learners  

of Japanese Language in Abroad 
Based on experience of learners of Japanese language in Syria 

 
Noriko ICHISHIMA, Akita university   

(ichis@gipc.akita-u.ac.jp) 
 

“Survey Report on Japanese-Language Education Abroad 2012” (The Japan Foundation, 2012) 
reveals that the numbers of Japanese language education institutes, Japanese language teachers and 
learners in abroad are on increase. On the other hand, scholars have long neglected the trend of 
Japanese language education in the Middle East, partly due to the ongoing security instability in 
Arab countries. Especially, there have been few studies on Japanese language education in Syria 
conducted, which this study focuses on, leaving little understanding on learners of Japanese 
language in Syria. This applicant had worked as a Japanese language teacher at the Japanese 
Studies Center of Damascus University for 3 years from September 2000 under Japan Overseas 
Cooperation Volunteers programme and has continuously conducted researches on Japanese 
language education in Syria since then. Based on the research above, this study is going to 
demonstrate, 1) why the Japanese language learners in Syria had decided to learn Japanese, 2) what 
kind of linguistic perceptions they had developed, after having what kind of experiences related to 
Japanese language they had had on course of learning Japanese both inside and outside classroom, 
and 3) how the linguistic perception had affected to their identity development. The study will 
analyse the interview data collected from interviews to 5 Japanese language learners in Syria 
conducted from 2014 to 2016 (around 16 hours) and their memorandums. The applicant analysed 
the data using the life story interview method framework. (Sakurai, 2002) The learner A said, 
despite emphasising the difficulty in maintaining Japanese language education under the ongoing 
Syrian Crisis, “Japanese is a part of expressing myself, so that I will definitely continue to learn”, 
while the learner B said “I want to maintain the Japan Center, because it is very important.” These 
comments revealed that the learners regarded the Japanese language as a part of their identity, and 
Japanese language and its learning environment seemed to maintain their psychological well-being. 
Indeed, the demand for Japanese language in Syrian society remains small, and learning it does not 
always guarantee better jobs or leading to higher education. Again, Japanese language has little 
direct impact on their day-to-day life under the Crisis. However, why did they decide, and want to 
keep learning it? This study will first analyse the relation between Japanese language and identity 
for the Japanese language learners, and then, attempt to re-identify the role and ideology of 
Japanese language education.  
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How Has the “L2 Self” of Learners of Japanese �

Changed Through their Study Abroad? 
 

Kazuki MORIMOTO, University of Leeds  
(K.Morimoto@leeds.ac.uk) 

 
Recently, the notion of “L2 Self” or one’s future self-image as a language learner has been 
attracting a great deal of attention with regard to the study of motivation for foreign language 
learning (e.g. Dörnyei and Ushioda 2009, Dörnyei and Ushioda 2011, Dörnyei and Kubanyiova 
2014). According to Dörnyei’s “L2 Motivational Self System” (Dörnyei 2005, Cited in Dörnyei and 
Ushioda 2009), the factors contributing to learner motivation are composed of the “Ideal L2 Self” 
or a learner’s ideal future self-image, the “Ought-to L2 Self” or the future self-image a learner feels 
s/he has to attain shaped by the influence of pressures from society and the surrounding 
environment, and the “L2 Learning Experience” or a learner’s actual learning experience. These 
factors could be altered significantly by a change of learning environment, and study abroad 
experience in particular is considered to play an important role, not merely to a learner’s linguistic 
and cultural development, but also to his/her extension of self-identity and motivation (Jackson 
2008). 
 
Focusing on the year abroad students who studied in Japan after one year of study of elementary 
Japanese, this presentation investigates both how their “L2 Self” has changed over the period in 
Japan and what kind of experiences have influenced these changes by analysing the results of an 
online survey with a couple of open-ended questionnaires based partly on the one employed by 
Taguchi, Magid and Papi (2009). The first questionnaire, conducted approximately half way 
through their period of study, observes how students’ “L2 Self” and motivation changed in 
comparison with the beginning of their year abroad and how they became aware of any such 
changes. The second questionnaire, to be conducted near the end of their study, will seek to 
highlight further changes in the students’ “L2 Self” and degree of motivation, as well as summarize 
their learning experiences on the year abroad. 
 
By paying particular attention to the learners’ internal changes and their notice of such changes this 
study aims to shed some light on the significance and problems of study abroad for Japanese 
education. 
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Communication Assistance for Welfare Purpose 
Based on the discourse of counsellors for foreign residence 

 
Atsuko TOKUI, Shinshu University 

(at630@su.valley.ne.jp) 
 
 Helping foreigners to communicate as citizens could be described as communication assistance for 
welfare purposes, as advocated by Tokugawa (1999). Requests for advice about medical care, work, 
divorce, and domestic violence in particular relate to life’s most fundamental problems. This study 
treats communication addressing problems such as these as part of welfare-related communication 
and reports the results of analyzing interviews with 10 counsellors for foreign residents who handle 
these problems. The interviews lasted for approximately one hour per person and were conducted 
using a semi-structured interview method. The interviews addressed the problems faced by foreign 
counselees with regard to medical care, work, divorce, domestic violence, and similar issues, as 
well as the means by which counsellors for foreign residents assisted them with these problems. 
The analysis revealed the following: 

1  The discourse of counselees with regard to work revealed that some experienced anxiety as a 
result of being unable to speak the language, or they experienced misunderstandings and anxiety 
due to lack of knowledge about their company’s employment system, the law, and related issues. 
Counsellors stated that they assist by offering two separate forms of support: psychological 
support and support in the form of information regarding the employment system. For a counselee 
suffering anxiety, they provide careful explanations of employment system in the counselee’s 
native language. 
2  The discourse of counselees revealed that, with regard to divorce and domestic violence, some 
attributed the cause of the problem to the fact that they themselves were foreigners, which could 
on occasion render them incapable of personally controlling the situation. Counsellors stated that 
they assist by encouraging self-reliance in the counselee, advising the counselee to view 
circumstances and facts objectively to reassess their life from a long-term perspective, and helping 
the counselee to consider their situation in light of multiple options. Counsellors also stated the 
importance of listening, and ensuring accuracy when passing on information to the counselee. 
3� With regard to medical interpreting, counsellors stated that counselees’ problems include 
cultural differences in medical care (such as the way medication is prescribed, nutritional 
recommendations, and payment of consultation fees), misunderstandings when communicating 
with doctors, and inadequate understanding of how to call an ambulance. Counsellors stated that 
they assist by reassuring the counselee, helping to resolve misunderstandings in communication 
with the doctor, and explaining cultural differences in medical care. 

 The analysis revealed that counsellors for foreign residents listen actively to concerns fundamental 
to foreign counselees’ lives that often go unheard, including concerns relating to medical care, work, 
divorce, and domestic violence, devising a variety of ways to offer assistance. Counsellors for 
foreign residents could therefore be said to play a key role as personnel essential to the provision of 
communication assistance for welfare purposes. 
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vqtqjml�a[uυ΂�Չ�CeԛèǗ˱˪o_mu̬̇Ӗ˹ѹfuɝ�o�nqoa}r̓

T̴ml�oҿn�ma 
[m_gϮϧrkqT�ϼМuãͰՠo_mCąǐC�Ý·nΌſñuόѶ JICA Ê×Ý´��̬̇

Ӗ˹ɗְƳrңjg�Ý¯ÁÓâӝ́uŤ̸щ̻�Ǩƹa�aҒӖ�ŔϒӖo_CшΝϣȾ�ҝ_l

�Ý·r΍Ԯ]�gǗգÊ×Ý´��̬̇Ӗ˹ɗvCόǝu˹ѹόǩnu҄ԄuĈüuʨѪ�C҄ɐ

uɾŵ�pu�mro�nml�uh�mpa 
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ʆǓլqϹӦ�ӲĒʩ�ǡmȧ̬Ӗ˹ѹe�҄ĠTǝǠuЋІƴèrϯщa�ǩմvΞȶ_m�C

[m_gӷӹ�ԄrkYgă̱�Єĕrԗ�ţaãku§©´Îo_m͟ѻ_mlt[ovĊ̬Ӗ
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The Widening Perspective of Teaching Japanese  

for Development Assistance  
An analysis based on an interview survey of young  

japanese language teachers as international volunteers 
 

Nami HIRAHATA, Shiga University 
(n-hirahata@biwako.shiga-u.ac.jp) 

 
After World War II, Government-led teaching of the Japanese language in foreign countries had 

been abolished. In the mid-1960’s however, official teaching of Japanese language had been 
revived, but mainly with the mission of assisting people in developing nations. A good example of 
an organization that assembled volunteer teachers is the Japan International Cooperation Agency or 
JICA.  To date, JICA has dispatched about 2,000 young Japanese teachers, highly motivated as 
international volunteers, to build the welfare of developing nations. 

However, recently this aspect of the world has changed. The economical gap between Japan and 
developing nations is becoming smaller. The prestige of English is as high as ever before as a 
lingua franca. As the demand for English remains high, the desire for learning Japanese as an 
economic development tool is losing value. The number of applicants to become JICA volunteers 
has significantly decreased. Now, it is necessary to re-direct the purpose for JICA volunteers who 
are to teach Japanese so that the teaching of Japanese by JICA volunteers will not lose it’s value.  

To work towards this goal, I conducted an interview survey in India of nine young volunteers 
who were teaching Japanese at schools and universities. The purpose of this survey analysis was to 
find how volunteer teachers felt about the value of their teaching in the schools and universities 
they were placed in. The study also aimed to find if such volunteers thought the Indian students felt 
that learning Japanese was relevant in this day and age.  

In conclusion, they did find value in working there. Their actions to improve the relationship 
between Japan and India were perceived as meaningful. Initially, most of them became international 
volunteers mainly for having experience to live abroad and to teach Japanese, not to build the 
welfare of developing nations. However, it was through the activities of teaching both the Japanese 
language and culture along with learning the local languages in severe and difficult living 
conditions in which they acquired a whole new point of view. Volunteers took pride in building a 
bridge among languages and cultures, even though they anticipated that their efforts might not be 
praised by Japanese society. It is important to maintain this group of volunteers who are valuable in 
bridging Japan to many other developing nations who are not able to sufficiently make this 
connection through English as the practical common language. Such knowledge and responsibility 
of the specialties of language education cannot be attained by studying abroad or by internship 
alone.  Therefore, the renewed purpose for the teaching of Japanese by JICA should now be focused 
on cultivating the youth in interacting on the global stage. 

Due to the findings that this experience is not highly valued in Japan, the true obstacle to be 
solved is in Japanese society, not in the field of teaching. Ignoring the value of teaching Japanese 
for such a purpose can make young volunteer teachers lose motivation. How to address these issues 
is the future agenda. 
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Є��̵ā�� 
①̩ϯȐ֟2009֠eȖѭѰ�â¶¼Íâ͕ӟfÃ×Ý©̬̇Ӗ˹ɗĕϼĴĕ  
http://www.let.osaka-u.ac.jp/~naoko/jlp/pdf/handouts/Paris2009.pdf֟ՒҺֱ̇2016 ɠ 1 ̢ 20 ̇֠ 
Académie de Nancy-Mets,  « Le concept d’étayage  J. Bruner relisant Vygotsky »  
http://www4.ac-nancy-metz.fr/ien57yutz/IMG/pdf/Le_concept_d_etayage.pdf֟ՒҺֱ̇2016 ɠ 1 ̢ 5 ̇֠ 
Ð±Çâ§ÕÝύӟ e҄ɐŽŷʩf֟A. Bandura֠  
http://www.motivation-up.com/motivation/efficacy.html ֟ՒҺֱ̇2014 ɠ 4 ̢ 6 ̇֠ 
  



   The 2016 Symposium on Japanese Language Education 

 135 

 
Presentation  

)
7/08,)16:15,))Rio)Novo)8)

 
The Benefits of Simulation Training in a Japanese Company�or in 

another Business as Demonstrated in Japanese Class Learning  
Case study to observe the Building Process of Japanese Learners   

Well-being and Personal Development  
 

Kazuko USHIYAMA, Université Grenoble Alpes, LIDILEM (Laboratory) 
(kazuko.ushiyama@univ-grenoble-alpes.fr) 

 
 In recent years, some pedagogical studies of foreign language learning have shown the importance 
of a learner’s well-being as well as the acquisition of a language itself. In this study, we report the 
process of construction of the well-being and personal development of a French Master degree 
student specialised in foreign languages (Japanese and English), international marketing, and other 
domains. This study presents how the student improved his motivation and how his personality 
evolved during simulation training in either a Japanese company or in another business as 
demonstrated in Japanese class learning. The primary data used for analysis are the following: (1) 
several recordings in the semester, (2) oral presentation at the end of the year and (3) some 
discussions with his Japanese teacher. The observation and the analysis of these data have shown us 
the benefits of simulation training thanks to the effect of the social environment created in 
“professional activities”. In this study, our background theories are based on the CEFR (Policies for 
plurilingualism), psychology of learning, cognitive psychology, social psychology, and other 
disciplines in order to try to find a learner-centred approach. (cf. Maslow, A. (1970), Bruner, J 
(1983), Vygotsky, L.S (1978), Bandura, A (1997), Aoki, N (2009), etc.). One important point in this 
case study is the speed at which this student progressed both in the Japanese language, his self-
efficacy (Bandura 1997), and his self-confidence in a simulated social situation. In light of these 
considerations, we can consider a new role for the teacher who helps the student not only to develop 
his linguistic ability but also a part of his social development. Starting from this study, we hope to 
find some useful elements to construct a curriculum that promotes the building of a learner’s well-
being.   
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As a research group, we have been conducting a multilingual web/paper-based questionnaire survey for 
teachers of the Japanese language, who have been teaching outside Japan since August 2013, asking about the 
current situation regarding the teaching of Japanese pronunciation in the teaching organisation where the 
respondent works. In this presentation, the data from Europe (130 respondents), out of 488 completed 
questionnaires conducted in Japanese and in English, are compared with the data from North America (74 
respondents), Central/South America (34 respondents) and China (81 respondents), and suggestions for Japanese 
pronunciation teaching in Europe are presented. 

According to the analyses of the data, teaching Japanese pronunciation in Europe is characterized as 
follows: Compared with those of North and Central/South America, feedback from teacher to student, 
explanations and practices with visual aids for students are conducted more in Europe. Two reasons are 
speculated. The first is that the proportion of the number of teachers who have taken lecture on Japanese phonetics 
is larger in Europe. This may suggest that they have more knowledge of teaching Japanese pronunciation. The 
second reason is that the proportion of the number of teachers who are engaged in a general teaching organisation 
is larger in Europe. This may mean that they engage in various kinds of activities in the class in order to deal with 
learners of more diverse motivations and backgrounds. 

On the other hand, compared with the data from China, the following activities are less likely to be 
conducted in Europe: the explanation of a pronunciation, the usage of teaching materials for pronunciation 
practice and the specification of a plan for teaching pronunciation in a syllabus. According to the open-ended 
answers on the questionnaire, positive attitudes for pronunciation teaching are found in the answers of the teachers 
in China, less than 10% of whom are native speakers of Japanese. However, the teachers in Europe, more than 
70% of whom are native speakers of Japanese, answered that even though they knew the importance of 
pronunciation teaching, they had negative opinions regarding it: they do not have enough time and ability; they 
feel that the strict correctness of pronunciation is not needed in communication; their students have poor 
endurance for severe correction of pronunciation and there are too many students in a class for pronunciation 
teaching. Thus, it is suggested that teaching Japanese pronunciation is influenced by the teachers’ beliefs and 
teaching environment. 

These analyses conclude that teaching Japanese pronunciation needs the development of teaching plans 
and materials for the teachers who have the type of beliefs and teaching environments mentioned above. We hope 
that this presentation will help the development of Japanese pronunciation teaching, especially the diffusion of 
pronunciation teaching in Europe. We feel certain that it will contribute to making learners fluent in spoken 
Japanese, and finally, it will be recognized as part of the ‘welfare’ for Japanese learners in Europe. 

 
֡� This work was supported by JSPS KAKENHI Grant Number 25284094.  
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̬̇Ӗ˹ѹroY�ժӔ�ĦjgӚҽ˝ uƣ�ч��

 
ҖÿЃȐC¶Ù£ǗП±Ñ¸²�Úá�Ý«�ªáÌÙ¶ǷȖ 

(rarai.0820@gmail.com) 
 

� ̬ϣҨv±Ñ¸²�Úá�Ý«�ªáÌÙ¶ǷȖ̬̇Ӗ˹ѹȖЏroY�Ӛҽ˝ uȟԁǨƹnM

�añèрroY�Ӛҽ˹̱vCӎ֐ȯЭ�ãҊϧq˹Џ̟u~pr˿Ȗģƾ�ȰՋ̟�ƶ���g

�ԱȞTլ_tq�aeuèCȟԁϧqŚȦǨƹ�ȶqlae[nĊ̬Ӗ˹ѹȖЏu 2 ɠϐ�ȯӭ

o_g˝ uȟԁǨƹ�ңlgla2014-2015 ɠɨuʂ̨rCӎ�o_ṁ̬хĆ�Ϯϧo_gժӔ

grj�rMhgr�rphgrj��h�˝ nĦϒ_gaȯӭ�×©v 2 ɠϐֺ֟23ֺ־ ÚÇÙ

22 Ƴ֠nCԠr 1 ǐ 90 Ťȟ̄a˝ uΎ�v�âÜâ·oҨόuȖѭC̬˿֙ӚCͰқͲuŚȦϿӕC

ʨҶĀ˧nM�a�  
� [��uժӔv̬̇rklm̟p�gә̋˿CхĆ˿TǶtCӐփ�Ƕɂrƞ�nl�aeuñp

�̬̇Єĕ�¹Óâ©nӐփrqjml��u�ԱȞ_gȧ̬uo�mq_C̡ƇuſσǙCЎҜ

ƚuҥlt�ЪnM�a̬˿rvz�ĎƳ�M�C③άȑǘuȖѭѰ�Ȧ̌rҿҜ�ӝ}�[oTn

r�a˝ ʂu�Ý¡â¶щ̻nve[��nu˹Џ̟���l�l�q´âÌTMjm�pjgf

ė̬ăoӐ_gor˝ nӚ�hӐTngfeo�mq_uӐ��tҹnml�fê_lҨόT

žɷnrgfolmȂʨϧqǐЬTǶpjga[u�mqǐЬvĊ̬ăuƟăTl�ȖѭѰĊ̬

rңjg[oTM�ȖѭѰTñʍnMjgaȖѭѰT̂_tʆgϹӦ�ӐփrklmĉѰoӐa[o

TnrgorCeӚ�[ofuʨƻ�͔_]Tϐ��mt�unvqlh�mpaeuш֐TCeӚ

�glfolmͶ˕ir]c�unvqlh�mpa�  
� ã̃nCϐ˹̱rêʬ�qg�CӚ�[or©¶Ú©�ʩ`�ȖѭѰTlga�gCãҊϧq˹Џ

̟uѝѭǆփ�_glȖѭѰCǆփrЬn�[oTȟŷ�Ęwaoѯnml�ȖѭѰ�lga[u[

op�Ceӹǆ�Ьn�g�r̬˿�Ӛ�nl�folmӕӦ�˕jml�ȖѭѰ�l�[oTѯn

���aeug�Cė̬ӖnӚ�CϹӦ�ʆ�folm˝ uϮϧ�CȖѭѰՏnŖ̣_motʎ

ҵʗ�ʩ`ga 
� �gCЄĕ�ϏǭvɜrǳƆ_mlt�unM�g�CӄüuŚȦv͡ШrƦtqjmlta�j

mĈ_lʤǨrҾ���CϹӦ�ʆ����mq˹̱ԱȞ�a�[oTąʂuӜփoҿn�a�gC

ȖѭѰTϹӦ�ԄrkYgppmp�pm�jmΠ��polmδ�ąʂ̋�pr_mlrgla 
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Japanese Reading Class with Magazine 
 
Reiko ARAI, Canakkale Onsekiz Mart University 

(rarai.0820@gmail.com) 
 
 

This announcement is a practice report of the attempt in the reading class for the second-year 
students (N2-N3) of Japanese language education in Canakkale, Onsekiz Mart University of 
Turkey. Finding reading teaching materials for mid-seniors is difficult because it contains literary 
works and technical books in addition to the test measures and general textbook.Moreover, less 
practical content reporting. 
 
In the spring semester in 2014-2015 academic year, magazines such as “Nipponia”, “Niponika” and 
“Nippon”, these are written about Japan for foreginers, had been used in the class. Selected topics in 
the magazines were used in the class. For there are Furigana in the body text, it is easy to learn the 
meaning of the word themselves for learners who don't understand Kanji. Learners who have a 
Japanese friend or have been to Japan responded positively.  
 
Some learners, however, felt the stress in reading magazines. They seem to want  “normal”  
textbooks such as text for the Japanese Language Proficiency Test. Besides, they seem to intend to 
read something to answer the question. It clearly shows that we should share more strongly the 
purpose in the class and the strategy for reading. 
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նǗue͙ΤӖfǆփp�̬̇Ӗ˹ѹ�ѯn��
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͘ƥӣãԶC͐ɁȁȖǙǷȖ 

(higuchi@sugiyama-u.ac.jp) 
 

� ̬̇uѪƀ˹ѹrveǗӖfuЏϮTM�TCǗӖovġp�Ȟ�g΄ČvqlaeŔϒӖf�

e͙ΤӖf�Ʋ͗nCe���̋ϿrȞ�g΄ČvqtCeŔϒfe͙Τfuгǔ�ǢΤ�ͽ��˴

ɧ͟Ր�ǒĠqp�̬̇rvqla ã̃nCնǗrveǗӖǢ̬΄fTM�CƲ΄ūңČ�̄ңҷ

Ů�M�a[u΄ʁTCնǗӖ�ǗӖCŔϒӖoȞ�ml�a]�re͙ΤӖҷȞfe½Ý Ùѓȑ

΄feǵ̴ӖҨӄ΄feǗӖuÛâÌȑҨӄ΄fTң˴͟ՐuƹЂnȞ���ml�a[��vCǗ

ӖǢ̬΄rolm�Ŕ˿̟�Ȗ̓˹Џ̟qpnĦϒa�[oT̋ӄ]�ml�a  
o[�TԒɠCǗӖǢ̬΄up�mq̳˿TնǗʯ΄rԫơ_ml�o_mC͙ΤӖҷȞTʯ΄ҫ

ŨʸuԫʯȮ́uȯӭoqjg[oTM�aƲҷȞuШ 1 СШ 1 ռre˹֊M�ăbTM�ttĦm

όċu­�Ùu[owoa�[o�ƚŮoa�folm͙ΤӖuȞѪTԕ}��ml�TCǗӖǢ̬

΄r�ollme˹֊M�ăbfue­�Ùu[owfr�jmŔ˿̟�˹Џ̟T̟p��uvCʯ

΄TȞ��ɡЋԖ͹͛CɟЪ͛C˹ѹ͛qp�īȤ_ml�ColmòɶnMjga 
e[n̬ϣҨnvCնǗroY�e͙ΤӖfuʱПo˴Эϧʨƻrklmӟ`CèԕuԫʯȮ́

֟ʯ΄Ӊօ֠uŚȦo�yӟδ�Ť̸_meҿӖ͛frpp��ǆփo_m˦Ђ_Ċ̬roY�

eǗӖfҼrȯa�ϰȯϧqҸδ�˦Ђa�a 
նǗroY�ãԟuӨӟvĊ̬roY�̬̇Ӗo�yeǗӖfáe͙ΤӖfuǆփ�ѯn�èn

Ђǂϧ��g�a�unM�Cė̬ӖTȖѭѰ҄Ԅrpu�mrɾПkup�͑ӂa�ʎҵTM�f

olmӕӦrǢlte��ÙÃ��(well-being) �Ϯ˖ȧ̬Ӗ˹ѹfrՐa�ǆփ˦ӻo�q�ma 
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The Implications of the "Standard Korean Language" Issue for 
Japanese Language Education 

Based on an analysis of a constitutional petition of the “framework act on Korean language” 
 

 Ken’ichiro HIGUCHI, Sugiyama Jogakuen University 
(higuchi@sugiyama-u.ac.jp) 

 
Japan's compulsory education contains the subject of a ‘national language’, but there is no law that 
defines what a national language is. The terms ‘official language’ and ‘standard language’ have the 
same issue: they are not clearly defined by laws and regulations, and there are no government 
agencies or organisations in Japan to determine the scope and criteria of ‘official’ and ‘standard’. 
On the other hand, in South Korea, there is the ‘Framework Act on Korean Language’, and there 
are an ordinance and regulations related to the Act, which has set the Korean language as the 
national/official language. In addition, the standard language provision, the Hangul spelling system, 
loanword transliteration and the Romanisation of Korean have been established by administrative 
bodies. These are specified in the Framework Act to be used in official documents and school 
textbooks. 
 
The Act and those related provisions, however, have been the subject of judicial review of the 
Constitutional Court because of the suspicion that they violate the South Korean Constitution. The 
definition in Article 1, Clause 1 of the Framework Act states the definition of the standard language 
– ‘in principle, it is the language of Seoul today that is used by cultured people’. Nevertheless, it has 
been claimed that official documents and textbooks written with ‘the language of Seoul’ ‘by 
cultured people’ based on the Framework Act infringe upon the Constitutional rights of the pursuit 
of happiness, equality and education. 
 
In this presentation, the establishment and the political meaning of the ‘standard language’ in South 
Korea will be discussed. Moreover, the contents and issues of judicial review mentioned above 
(Constitutional petition) to analyse the issues will be investigated as a problem related to ‘language 
rights’. Thus, this work presents a relative point of view for the ‘national language’ outlook in 
Japan. 
 
The main proposal and conclusion will be: although the ‘standard language’ in South Korea has 
been explicitly defined in recent years, sometimes it is recognised as a matter of constitutional 
rights. A series of discussions will result in the suggestion of considering the Japanese language and 
the ‘national language’ and ‘standard language’ problem in Japan and will also raise an issue 
regarding the ‘Japanese language education for well-being’. 
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ȟԁ£ÍÓ¹´�uύӟ�ϒlg˹ȡnuҿӖȖѭϼМ�
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ȵɇƏøC¹Óâ¥�©��âÙªǷȖ 

(t.kojima@unsw.edu.au) 
 

� ̬ϼМTȯӭoa�ӮɋuǷȖu̬̇ӖȖЏv Communities of Practice֟ȟԁ£ÍÓ¹´�Cčé

CoPCWenger et al., 2002֠uύӟrǢltȖѭϏǭ�µ¦�Ý_CǶ͗q˿ƆáҿӖѺ̖�˕kȖѭѰ

uȖy�˱n�֟Thomson & Mori, 2014֠aCoP veM�´âÌrՐa�Րʍ�ǆփCνʨqp�Ŗ̣

_CeuŤԾuϹӦ�ʿѻ�˕ёϧqϰþĀΎ�Ԝ`mΗ�mltըǒf֟Wenger et al., 2002, p. 4֠o

ȞѪ]�CȖѭv CoP ŚnƺԐϧƝŹp�ƊŒϧƝŹ|oƝŹ�֒��ԨДnӻ[��uo˛n��

�aCoP u–ч�v͗bq£ÍÓ¹´�nuƝŹu֒��oҿӖȖѭuՐԟ�̋�pr_gȧ̬Ӗ

˹ѹuŤԾn�C£ÍÓ¹´�ƝŹ�Ԝ_Ċ̬ӖĦϒ�ėjgϰþՐĭu͖д�ȟԁƝŹuĈ̃�

Ȗ{eƝŹǟfuȖѭ֟֋Ƀ, 2015, p. 11֠|oՐʍ�ɣwC£ÍÓ¹´�uȟԁƝŹ�ʨӦ_g˹ѹ

ȟԁTң���a 
� _p_CШýҿӖѭʆuŤԾnvCCoP u–ч��˹ȡnuҿӖȖѭuŤ̸rʑϒa�[oTC̪

hӨӟuİèrM�a˹ȡnuŤ̸r CoP �ʑϒa�[onĈgqҸδp�uҿӖȖѭuύҽ�Ʃ

ѻra�[ovӕ���C˹ȡT CoP uҵт�Œm˕koПӋcbCM���˹ȡuŤ̸r CoP �ϒ

lg[oTʽŨ]�ml�aŉ̴C˹ɗTȖѭѰ|ϹӦ�ĖԪa�Ėэϧq˹ȡv CoP o_m͟ѻ_

qlo]�qT�CǶtuϼМT˹ȡ� CoP oʦȞ_gu�nϼМ�ңjgaąC£ÍÓ¹´�ƝŹ

uҼδp�˹ȡnuҿӖȖѭuύҽ�Η��g�rʎҵquvCȟԁƝŹ�Įa˹ȡuҿӖȖѭuŤ

̸� CoP �ϒlmңlC]�rC˹ȡ� CoP o_m˛n�rvpma}rp�ŝѯa�[oha 
� čèp�C̬ϼМuϮϧvȯӭuǷȖu̬̇Ӗ˹ȡuȟԁ�ȖѭѰuш֐��Ý¯ÁÓâ�˝ Ҽ

Ȭuµâ¯�Ǣrӄԕ_Cȯӭu˹ȡnu£ÍÓ¹´�uȟԁƝŹ�ʨӦ_g˹ѹȟԁuŤ̸�ңlC

̬̇Ӗu˹ȡT CoP o_m͟ѻa�p�ѯȬa�[oo_ga̬ϼМvόǜ�µâ¯Ƣըñug�C

̬ϣҨvC�bCӮɋuɸӑǷȖu˹ѹȟԁ�Րԟ˿χrǢlrхĆa�ae_mCCoP �ϒlg˹

ȡnuҿӖȖѭϼМ�ʽŨϧrѯȬ_CCoP –ч��ɸӑǷȖuȟԁŤ̸rϒl�ʨѪ�͢ɋuՐĭ

ѰoӨӟ_CCoP uҼδp�̬̇Ӗ˹ѹȟԁuǆlϯ_�Ϯ˖aa �  
�  
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Applying Communities of Practice in Language Classroom Research 
A case of an introductory Japanese course in Australia 

 
Takuya KOJIMA, UNSW Australia 

(t.kojima@unsw.edu.au) 
 

 The Japanese program in an Australian university has developed a unique educational practice to 
support learners with diverse language and cultural backgrounds based on the concept of 
Communities of Practice (CoP: Wenger et al., 2002). CoP is defined as “groups of people who 
share a concern, a set of problems, or a passion about a topic, and who deepen their knowledge and 
expertise in this area by interacting on an ongoing basis” (Wenger et al., 2002, p. 4). Learning 
occurs during the process of evolving from peripheral participant to full participant as a member of 
CoP. As a theoretical framework, CoP has contributed to answering how changing degrees of 
participation impact on language learning in various communities. The field of Japanese language 
education has started paying attention to Japanese learning as participation in a community in which 
individuals learn to build interpersonal relationships and engage in social practices mediated by 
their use of Japanese. 
 While CoP has contributed to understanding language learning as participation, many classrooms 
under investigation did not prove to share all features of CoP. Therefore, there is much debate in the 
literature as to whether classroom language learning research fully employs CoP as a theoretical 
framework. Researchers assumed that classrooms under their investigation were CoP although 
critics argue that traditional teacher-centred classroom seldom function as CoP. Thus, research in 
classrooms that allow learners to participate plays a pivotal role in investigating if a language 
classroom functions as CoP. Further, rethinking classrooms to function as a CoP where learners 
engage in social interaction will enhance language learning. 
 The present study aims to empirically investigate if Japanese language classrooms under the 
investigation come to function as CoP. Inductive and deductive analyses of qualitative data include 
interviews with various types of classroom participants and class observation to describe focal 
classrooms’ educational practices in detail and students’ learning experiences. The descriptions 
form the basis for discussion of whether classrooms under the investigation function as CoP. As 
data collection has not yet been completed, in this presentation, the Australian university’s 
educational practices are introduced to European scholars. The literature related to language 
classroom research that employs CoP as its theoretical framework are critiqued. Lastly, the 
presenter discusses with the audience the importance of application of CoP to the investigation of 
classrooms in the Japanese language program.         
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ǟuñn̡�Ë�Ý¶T֒pjga�ga	)á	
 ɠɨu~mTCË�Ý¶Tȶqtqjmvl�TC

euɏṛʨɏvҶ��qpjgaͦϿ]ʏƴǑȐrklm�C̣ʨɏvҶ��qpjgaǗũͳԊ

�ңjgTCŒĠuщ̻oƲ͗rCȖѭш֐uǳƆTϿӕ]�gã̃nCe�TÁØâÃuǳƆra

XrщyĊlml��Ynvql[oT̋�prqjga�

�
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Change in learning experience and beliefs of NN Japanese teachers 
Investigation in fiscal year 2004/2005 and 2014/ 2015 

 
Yoshiko KUBOTA, Mejiro University 

(yo.kubota@mejiro.ac.jp) 
 

Beliefs (principle and conviction) of linguistic teachers plays the important role in a face of 
consideration and behaviour of linguistic teachers. Richards and Lockhart (1994) mentions teacher's 
learning experience as one of factors of their beliefs. Therefore experience as Japanese learners of 
non-native Japanese teachers is an important element of their beliefs. In recent years, learning 
experience of non-native (NN) Japanese teachers are changing. We should investigate about their 
beliefs with their learning experience and reflect on effective teacher education. 
Investigations are questionnaire surveys about learning experience and beliefs. It was investigated 
in (1) Japanese fiscal year 2004 and 2005(from April, 2004 to March, 2006) (Kubota 2007) and (2) 
fiscal year 2015 and 2014 (from April, 2014 to March, 2016). Kubota (2007) picked factors out 
from the obtained answers in investigation (1). These factors are used for an analysis by this study. 
In the investigation (1), investigation object persons are 654 NN Japanese language teachers, in (2), 
386 NN Japanese language teachers. The result is as follows. 
1. The difference in the learning experience (the whole)   

study activity experience factor (1) fiscal year 
04/05 

(2) fiscal 
year14/15  

communicative activity type* 2.34  2.54  
composition, presentation and debate type 2.47  2.51  
grammar, translation and memorization 
type 

2.93  2.87  
 

2. The difference in the beliefs (the whole) 

Belief factor (1) fiscal year 
04/05 

(2) fiscal 
year14/15  

accuracy-orientation type 3.71  3.55  
expressiveness-orientation type* 4.08  4.11  
The number shown on the table indicates the mean of each factor score. 
* The significant difference was admitted by the 5% standard as a result of the t test. 

Grammar, translation and memorization type indicates highest score in 3 study activity experience 
types in (1) fiscal year 2004/2005, and also in (2) fiscal year 2014/2015, and the significant 
difference wasn't seen by (1) and (2). Accuracy-orientation type score in (2) is lower than the score 
in (1), but the significant difference wasn't seen.  
By comparison by country, on the whole, communicative activity type score in (2) is higher than 
the score in (1), but a big change wasn't seen by accuracy-orientation type score. Even if learning 
experience changed, it became still clear that belief isn't changed.  
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� ĖэϧqҿӖȖvԕӖϼМ�ñʍo_mo�Ceuɽչ�ƤYṁ̬Ӗ˹ѹn�ԕӖv͓�mԽҸ

]�ml�ahTC[�v̻g_ṁ̬Ӗuȟυrưjml�uh�mpֵ� ̬ϣҨvCԕӖñʍu

̬̇ӖϼМTC[��nѯn��ml�čèrCόȟu̬̇ӖuȊoư�ql[o�CĕӐµâ¯u

ӝ́��orЂa�unM�a 
̬̇Ӗv˿̫֟_gTjmԕӖ֠�vjr�ҿ�qlłƴTM�olm[ovʅ̴p�Ϲ��ml

�a�gC˿̫�ҿ�breuŰnϣӐ�цn�ңεTeҿl]_folmϣӐ΄o_mӕ���m

]nl�olm[o�C�tϹ��ml�ahTĊ̬ӖroY�ԕӖuǝĜvCe˿uՊ]fol

mҼδp��Ҷ�[oTnr�aŗĠϧrvčéuoo�nM�a 
2014 ɠɨr�Ý¯â»²¶èrŔՍ]�g 21 Ӑu̬̇ӖuĠ֐Ӟ֟͵ՏӐҎµâ¯e�g_ui�

joմϥlӐf֠�ӝ}gщ̻C3 Ťu 2 rMg� 14 ӐTC1 ˿Mg�uɟǞ̓ՏT 10 АčènMj

gañrvCĠ֐ӞŒĠ� 1 ˿nӐaӐѰ�lga[�vτϞq[onvqlaՊlĠ֐Ӟ� 1 ˿n

ӐaӐѰvĊ̬ӖuĠ֐Ӟ�ӝ}g Clancy (1982)n�Ǩƹ]�ml�a[��TЂǂ_ml�uvC

Ӑ_ҿҜn�CĠ֐Ӟu�mqCϣӐ͛�φƔ_mՊtӐaǩưrvC˿vՊtq�ʆ�olm[o

nM�a˿TՊlolm[ovC˿̫uԕӖuţόցɨTĝlolm[oCe_mCe־Tfe־�f

e־_mfe־Ypfu�mq③ԕӖ˿вTǶtό��olm[on�M�a_gTjmĊ̬Ӗ˹

ѹuĕӐ˖ȴnvCԕӖhYnqtC③ԕӖ˿вu˖ȴrǶtuŷTΆT�m_p�}rh�ma 
˿uՊ]vCՏ˂źӍuցɨo�Րĭa�aȞɬ֟2005֠r��wCՊl˿�ϣa�Ӑ_ʹuʨӦ

v_w_wC˿ŒĠnvqtĵbu˿вrըñ_Ceuщ̻C˿в̫rvl���Տ˂źӍTό��

atq�aӝ́_gĠ֐ӞumiC3 Ťu 1 rMg� 7 ӐuĠ֐ӞrolmCՏ˂źӍetfTɟǞ 20
АčéuՏբnցѢrό�mo�CՏ˂źӍetfuţόՏբTɟǞ 10 АčéuĠ֐Ӟ� 4 ӐMjg

olm[ovC[u˖˭oЧưa�a_p_όǜu̬̇Ӗ˹Џ̟nvCĕӐħrՏ˂źӍetfvő

jmlqlȧ̬ӖϣӐuȟυr��ԯư_gĕӐħTɌǹ]��}rh�ma 
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Is Japanese Speech Predicate-centered? 
 

Emiko MATSUMOTO, Kwansei Gakuin University  
(esmatsumoto25@kwansei.ac.jp) 

 
Traditional linguistics focuses on predicate research, and its influence has caused the 

predicate to be highly emphasized in Japanese language education as well. However, is this actually 
appropriate to the realities of the Japanese language? This presentation will demonstrate that 
predicate-focused research on Japanese is less suitable to practical Japanese than previously thought 
based on a survey of data gathered from conversations. 

It has long been known that in Japanese there is a tendency to not clearly pronounce the 
ends of sentences (i.e. the predicates). In fact, this style of speaking, in which speech halts before 
the end of the sentence, is so well recognized there is even a term for it in Japanese —iisashi. But, 
the status of the predicate in Japanese can also be viewed from the perspective of “sentence length.” 
The specifics of this are as follows. 

As a result of studying 21 Japanese narratives released on the Internet in FY 2014 (Minkan 
Wagei Data, Watashi no Chotto Omoshiroi Hanashi), it was found that in two-thirds (14) of them, 
the average length per sentence was 10 seconds or longer. Among these were speakers who told 
their entire narrative in a single sentence. This is not unusual. Clancy (1982), which also 
investigates Japanese narratives, reports speakers telling a lengthy story in one sentence. This 
suggests that sentences can become long in cases such as narratives, where the speaker occupies the 
role of narrator and speaks at length about a subject. When sentences are longer, the frequency of 
predicates is low, while non-predicative bunsetsu (syntagma) such as …ga, …o, …shite, and 
…kedo appear in great numbers. Consequently, in giving instruction on conversation in Japanese 
language teaching, it would probably be appropriate to put most of the effort not just into teaching 
about predicates, but non-predicative bunsetsu as well. 

The length of the sentence is also related to the frequency of interjectory particles. 
According to Sadanobu (2005), speakers of long sentences focus their attention on individual 
bunsetsu more than the sentence as a whole, resulting in the more frequent appearance of bunsetsu-
ending interjectory particles. This observation is supported by the narratives surveyed, where the 
interjectory particle ne appears with an average frequency of 20 seconds or shorter in one-third (7) 
of the stories, and 10 seconds or shorter in four of the stories. However, in current textbooks for 
Japanese language learning, the interjectory particle ne does not appear in example conversations. It 
is therefore necessary to create example conversations suitable to the realities of spoken Japanese. 
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� ̬ϼМvĊ̬ӖȖѭѰ֟·�³ăáñр֠uĕӐroY�MlliuĦϒȟʪ�̋�pr_CM

lli˖ȴuƩѻʗ�ˠ�[o�Ϯϧo_ml�aȖѭѰu̬̇ϛȖŰáϛȖñáϛȖʂroY�M

lliĦϒuτʋƞyǳƆ�Cãɠr�g�џ́ϧqӝ́�Ԝ_mŤ̸_ga 
� ӝ́v 2013 ɠ 10 ̢C2014 ɠ 4 ̢C9 ̢uӁ 3 ǐC·�³ăñр̬̇ӖȖѭѰãƳrȯ_mCÁµ�

ԜӐ�ϒlmϣҨѰouÛâÙÅÚ�r��ĕӐ�ңjgaȖѭѰTĦϒ_gMlli�①eMll

iӍf֟evlfem�fe~�omfeq�~pfeemnatfennâ֝fqpuel���

Mllif֟Ǥƥ 1988֠֠②eѥ�ԓ_f③eҿl˧nf④eŌƣ�ϣӐfu 4 ЕֆrŤֆ_C˿в

ƒĜnցɨ�ӁΠ_ga 
ӝ́uщ̻CȖѭѰuMlliĦϒȟʪvCϛȖŰoϛȖñuՏrτrǷrqǳƆ�Ҷcga�bC

MlliT˿̫u�nqt˿вՏn��tʺg���mrq�CցɨTèTjga]�rCMlli

ӍuɺɰTǮnCӐ_ʹrƒӝqƕӭ�ënrttqjga_p_CÃ�âÌÙqĕӐnuevlf

oem�fqpu©Ââ±©¯�ÙuϞq�MlliuΙƲvCpuӝ̨́̓n�Ҷ��ga 
čè��o��oCMllivCŒmuȖѭѰT̬ϼМuҪ֐Ѱu�mrш֐ϧrѭʆnr��Y

nvqtC�gCgonѭʆnr�Ϗǭrlgo_m�Cѭʆ_l�lMlli�M�olm[oha

e[nCMlli˖ȴ�̬̇Ӗ˹ѹrƣ�ő�mvpmh�mpa˖ȴuҵδvčéu�mr˦͈a

�a 
֟1֠Mlli�ʺk¯�ÍÝ  
֟2֠MlliӍuЕֆ�Ǯ�a 
֟3֠©Ââ±©¯�Ùr��MlliuĦlŤY 
ʅ̴u̬̇Ӗ˹ѹneѳtѻŷfolnweѵҽѻŷf�˖_Ċ̬Ӗ�ͦϿrѳrƣ�CŚȦ�

ύҽa�[oTԽҵҸ]�mlga_p_Ċ̬ӖnuĕӐnvCѳrʹvӐ_ʹuӐ�ghѳtƤ

ſϧqȒǜnvqtCӐ_ʹuϣӐrMlliЪnơʑ_qT�ĕӐ�ԡ��ѻſϧqȒǜnM�a

k��Ceѵҽѻŷfu�nvqtełѵѻŷf��gԽҵqѻŷoҿn�aȖѭѰuełѵѻŷf

uѹʱolmҼδvĊ̬Ӗ˹ѹT˕jmlgeѳtѻŷfr̂gqҸδ��g�aoo�rCxl

mvȖѭѰu̬̇Ӗ£ÍÓ¹¡â§ÕÝѻŷuѹʱrѣT�h�ma 
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   The 2016 Symposium on Japanese Language Education 

 149 

 
Poster 

 
 

A Survey of an Intermediate Japanese Learner’s Use of 
Backchanneling in Conversation and Feasibility of Instruction  

 

Ayano MIURA, Rikkyo University 
(14vu001z@rikkyo.ac.jp) 

 
This study intends to clarify the actual usage of the backchanneling in the conversation of the 
Japanese learners (German, Intermediate) and to explore the possibility of backchanneling 
instruction. The features and changes of the use of backchanneling were analysed through a 
longitudinal study over one year: before, during and after studying in Japan. 
Surveys were carried out in October 2013, April 2014 and September 2014 with an intermediate 
German Japanese learner, by role-play conversation using a video call. The backchannels that the 
learner used were classified into four types: "supportive response words" ("Hai", "Un", "Honto", 
"Naruhodo", "Sodesune", "E!", "So-called supportive response" (Horiguchi 1988)), "repeating", 
"paraphrase" and "ahead of speech". The measurement of the frequency was the clause units. 
In the results of the study, actual use of learner’s backchanneling showed a big change especially 
before studying in Japan and during his stay there. Firstly, the frequency of backchannels has raised. 
In addition, the types of supportive response words has increased. However, confusion of different 
speech styles of the backchanneling, such as "Hai" and "Un" in formal conversation, appeared 
during all of the before mentioned surveys. 
In summary, I suggest to incorporate backchanneling lessons to Japanese language education. The 
important points which should be taken into consideration when creating a lesson plan are as 
follows: 

(1) Timing of using backchannels 
(2) Increasing the types of supportive response words 
(3) Proper use of backchannels by the speech styles 

Formerly, what has been most important in “listening ability” as “listening comprehension ability”, 
was understanding the content correctly. However, in a real conversation in Japanese, the listener 
does not only passively listen to the speaker but also actively reacts. It can be said that not only 
"listening comprehension ability" but also "active listening ability" is an important capability. The 
development of "active listening ability" of the learner brings a new perspective to the "listening 
ability" and will eventually lead to the development of Japanese communication skills of learners. 
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� ̬ϼМvĊ̬ӖȰ˳uȖѭѰ�ȯӭo_g˝ neǷЋɛf�Ħϒ_C�Ý¡â¶ӝ́�ңlC

Ť̸_g�unM�aǨƹѰvCǷȖ֨ɠϐ�ȯӭo_g˝ �Ԡ֩ǐˊɸa�ͱӖӐѰ˹ɗnM

�aՙ��g˝ ǐ˼u�onȖѭѐё�Įag�C҄ɐӝ˾Ȗѭύӟoe52֟�Ý©¶×�§Õ¸

Ùµ¦�Ý֠uШãƚύfrϷϮ_g˝ �ӆӁ_ml�aeID uШãƚύfvC˹ѹuŽ̻áŽωá

֓ŷ�֒��[o�Ϯϧo_g ID u˼ǶtuÐµÙCύӟrŖԜa�̃Ϝo_mŽ̻ϧqȖѭϏǭ�

ȟόa�g�rʎҵq֬kuҵđ��o�g�unM�֟Ղ̩á̬ͅ,2011 a֠҄ɐӝ˾Ȗѭύӟo�y

52 ύӟrǢllġ̬Ӗ˹̱uӆӁoӎңrolmvC˹̱TȖѭѐё�Įԡa�ƩѻʗTЂǂ]�

mo�͎֟ϓáՂ̩áʵϓáưϓ֣
�	) C̬֠̇Ӗ˝ uӆӁroY�Ž̻�̨ʀ_ga 
� ӆȞ_gȖѭϮ͙uʨӦlY�Įag�Ūϒ_guTeǷЋɛfnM�aǷЋɛovȖѭѰá˹ɗ

Տu£ÍÓ¹¡â§ÕÝ�â·nĊ̬uǷȖroY�̬̇ăȖϐ�ȯӭo_g˝ nuĦϒrol

m CƤӤϐT˝ �˚�ԓjg�C˝ uŚȦrklmѯn�[o�Įԡa�Ž̻TM�~pCţɘ

uĮԡ�˿С�̟tѝѭr�q�[oT̋�pr]�ml�֟ƴʂ, 2006 a̬֠ϼМrolmvȯӭT

̬̇ӖȖѭѰnM�[op�Cɸ̇uȖѭռϮ�Й͓ϧrĦjṁ̬Ӗnӹǆ�ʩʦ�ӄőa�üħ

TҶ��CͱӖӐѰ˹ɗp�uǐЬT]�q�ĕӐrkqT�qpCӆӁѰ֟ǨƹѰ֠TʨǕ_gč

èuŽ̻TϿӕnrgaã̃C£ÏÝ¶̪ӄőuȖϐ�Ȓǜ_CąʂuӜփ�Ђ]�ga�

�
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Rethinking the Role of Native Teachers through “Daifukucho” 
The practice for Japanese-major learners 

 
Junko MORITA, National Taras Shevchenko University of Kyiv 

(moritajunko15@gmail.com) 
 
��In this study, “Daifukucho(communication cards)” were used in a class for students majoring in 
the Japanese language, and the results of a questionnaire survey were analysed. The author, a native 
speaker of Japanese, teaches a class for first-year university students two times a week. To 
encourage students to continue studying throughout a limited number of classes, the classes are 
designed around the theory of self-regulated learning and the “First Principles of Instruction” The 
“First Principles of Instruction” are comprised of five conditions for creating an effective learning 
environment that are common to different instructional design theories and models aimed towards 
making education more effective, efficient, and attractive(Suzuki&Nemoto,2011). The design and 
tentative usage of Japanese language teaching materials based on the theory of self-regulated 
learning and the First Principles of Instruction suggest that the materials may encourage continued 
study(Morita,Suzuki,Toda&Goda). Furthermore, it was assumed that these materials would be 
effective in designing Japanese language classes. 
� To encourage awareness of the learning goals that were established, Daifukucho were used. 
Daifukucho facilitate communication between students and teachers, and when used in classes for 
Japanese students at Japanese universities, they have been found to be effective in encouraging 
students to reflect on their class experience and to think about the content of the class. Moreover, 
communication cards are effective in encouraging attendance and in providing an opportunity for 
students to practice writing skills(Kogo,2006). The subjects of this study were Japanese language 
students, and there were cases in which students made proactive use of the learning goals for the 
day and wrote questions and comments in Japanese. In some instances, responses from the native-
language instructor led to further conversation, and produced results that exceeded the designer’s 
(the author’s) expectations. Additionally, some students did not enter comments, suggesting a task 
to be taken up by future research.� 
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eǶ͗ʗf�ϐ�̬̇Ӗ˹ѹȟԁrʎҵqҸδovġp�
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ԒɠCЄĕϧѺ̖o_meϵuʨƻnuǶ˿ƆŖϐ֟Ɂϓ, 2010֠fTƨw�ml�ȧ̬Ӗ˹ѹr

olm�Cė̬ăTӐaͦ_l̬̇Ӗuѭʆf�Ϯ͙oa��µ�Û�âp�ѿ_Ċ̬Ӗ�Ƕt

uărՍp�gŔŖʗ��kҿӖo_mŝ͖д_mltʎҵTM�anvCǗзЪuȿʗrԴŉ]�

�[oqtãăuăՏo_moþluȒǜ�ӕ�ưmЄĕCk��eǶ͗ʗfuM�Єĕ�͖дa�

g�rĊ̬Ӗ˹ѹuόǩrolmpu�mqȟԁTƩѻpa)
ϣҨѰ�vC2015 ɠ 12־11 ̢ṙ̬u̬̇ӖȖ̓uȖϐoÃ×Ý©u̬̇ӖЏuǷȖϐ�r��Ԭ

բÁµ�Ï²«â¨Ā˧�ңjgaȯӭѰv̬̇ļTӁ 7 ßǗ 16 ƳCÃ×Ý©ļT 13 ƳnñрДɨu

ȖѭѰnM�a̬ȟԁnveͦ_l̬̇Ӗf�ʏƴa�unvqtCMt�n�£ÍÓ¹¡â§ÕÝ

uʹͰo_mu̬̇Ӗ�Ԝ`mCþluȒǜ�ӕ�ϰʹouՐĭʗ�͖дa�[o�Ϯϧo_CeǶ

͗ʗfuM�ǩŶ��Ϯ˖_ga�bĊćƯ 3־2 Ƴ� 1 ±âÎbkÈ�r_CÏÝ¾âuŞϵĀ˧

� ÙâÅƳuͽȞ�ңjgaÁµ�ŚȦvCϰʹp�uÏ²«â¨�ƤYȖѭѰ҄ԄTѯnga[

u�mqΌſ�Ԝ`mʆgỠuÁµ�Ï²«â¨CΌſʂu£ÏÝ¶§â¶��orpu�mq�

�ƣ�Tϐ��p�Ť̸_Cpu�mreǶ͗ʗfTϐ��gp�ѯȬa�a)
Ť̸uщ̻CƲɠ 11 ̢u¿Øá´Ûüđuգrvɿ�҄ԄT˦͈_҃̓Ï²«â¨�ԗjg�Cȟ

ԁцùʂrv SNS �Ԝ`mĀΎ_g�a�ȊTҶ��ga�gĊ̬ӖT8nrql9oƺ�u˹ɗ

p�ʕ��mlgȖϐTЙ͓ϧr£ÍÓ¹¡â§ÕÝ�ƣ�C҄ĳ�ƣ�ʶaȊTҶ��gak��C

ɿ�u[ownɿ�TĖngl[o�Ėn�ԨДrolmՐĭʗT͖д]�CeǶ͗ʗfTϐ��m

lga)
˹ɗuɾŵovăoă�kqw�rjpY�kt�CeuՏnѹ���[ow�ȳԽ_CȖѭѰ�

ãăuăՏo_m˛n�[onM�CeuȊƃ[eeǶ͗ʗfuM�ǩŶ�rolmʎҵnM�a[

u�mqǩroY�ҿӖш֐vCɿ�u̬̇ӖȖѭCxlmvąʂuăϐ�Ӭpra��uoq�h

�ma)
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The Effectiveness of Practices for Teachers 
 in Variable Japanese Teaching 

This study was conducted via a series of video messages from students who’re learning Japanese in 
Japan and at university in France 

 
Hiromi MURAKAMI, OLJ Language Academy 

(murakami.h@olj-academy.com) 
Yoshie YAMASHITA, Grenoble Alpes University 

(yoshie13yocchi@gmail.com) 
 

Nowadays, a sense of multicultural symbiosis has become necessary in Japanese society. Japanese 
teaching is no exception. We need a departure from the ideology that ‘a learner must master proper 
Japanese’ and instead make Japanese more appealing to a wider range of people. How then do we 
design and implement a teaching practice to foster a sense of mutual understanding among students 
who may come from different nationalities? How do we build a ‘diverse society’? 
In order to address these issues, a series of video messages were exchanged between the students 

of a Japanese school and their counterparts in a Japanese language department in France, from 
November to December, 2015. The Japanese group consisted of 16 students from 7 different 
countries, with the corresponding French group numbering 13 Intermediate level students. In this 
practice, ‘proper Japanese’ was not pursued, but rather the emphasis was laid on the importance of 
‘appreciation,’ ‘rapport’ and the recognition of ‘diversity’ with Japanese being used as the medium 
of communication. 2 to 3 students from each target group were teamed up. Photographs were 
exchanged between participants, and a name for the team was chosen. A series of video messages 
were also exchanged among the group, on the initiative of the students themselves, and without the 
prompting or mediation of the respective teaching faculties. Afterwards, the messages were 
examined and students were assessed on their ‘communication’ and whether or not ‘diversity’ had 
been emerged. 
 November 2015, saw Paris being hit by a number of terrorist attacks. At this time, students 

followed up on their recent video messages, and stayed in contact by SNS. Furthermore, some of 
the students who were considered ‘not good at Japanese’ by teachers, took positive steps in 
regaining their confidence. Students overall were considered to have been successful at 
communicating with each other, and ‘saying what they wanted to say’ and ‘in their own words. ‘It 
was determined, therefore, that ‘rapport’ had been built and ‘diversity’ created. 
The role of the teacher is to give their students the opportunity to connect with others, regardless 

of those others’ cultural and language backgrounds. The student must be considered as a unique 
individual with correspondingly unique needs and talents. This attitude is required to create 
‘diversity’. Through such a unique classroom setting, students will enrich their study of Japanese 
and their lives in general. 
________________________________________________________________ 
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̬ϣҨvCҒǗuM�ǷȖu̬̇Ȗ£â©nȖ�hµ�©Ú�§��˕kȖѭѰ˼Ƴ|uѳrƣ�

ӝ́�ǢrĊ̬Ӗ˹ѹuŤԾroY�µ�©Ú�§�uȖѭѰ˱˪rՐa�όυoǆփδ�ȖѭѰ

uҸδp�̋�pra��unM�a 
e�Ý�Ùâ§Ä˹ѹfuɣ��oȖϐuǶ͗ƆrėlC֒Ъ˹ѹ͟Րn�µ�©Ú�§��ˆn�

Ȗϐ|uȯʑT͹�����mrqjgaҒ˴ɧû̡uэӁr��oCҒǗuǷȖϐuн 5֞Tġ�

pu SpDLs �˕ko]�֟Times Higher Education, 2015֠Ceuqpn�µ�©Ú�§�vǷԸŤ�Ɣ

��a 
µ�©Ú�§�rklmvC[��nCǶϒa�Ȗѭ©¶×´¨â�Ȗѭ©�ÙC˹ɗou��ƣ

�roY�ǆփCӎ֐|uȯʑCЋІ͟ǎ֟assistive technologies, ATs֠uĦϒȟʪC˱˪ѰuȟʪC

��µÍ²�áÏÝ¯ÙÆÙ©C��µÝ´�´�â�ƣ�ɒtǆփqpCǶ͗qҼδp�ϼМTԡ

���ml�a[��ŌңϼМuŤ̸щ̻p�Cmultisensory instruction֟Ƕʩҹ�ϒlg˝ ɺʪ֠�

Ȗϐòȴu˝ ɺʪTȂ���[oCATs uĦϒTµ�©Ú�§�uȖϐrojmԽҵnM�[oC

ȥ̅u˱˪�µ�©Ú�§��ˆn�ĐՏou»²¶Üâ�Ý TÏÝ¯ÙÆÙ©r�lɽչ�ën

�[oCµ�©Ú�§��˕kȖϐvCµ�©Ú�§�nM�[o�ƤYő�҄ɐՍЂnr�oCŰ

ƴrrq�C҄ŤrưjgȖѭ΄�ҶkY�molmʨͣT֒�jg�Cɖ̦�˕jmԡԀuԱ˅T

nr��mrq�[oCqpuδT̋�pr]�ml�֟Jordan et al. 2014, Nalavany et al. 2015,!Pino & 
Mortari 2014֠a 
̬ϣҨvCŌңϼМn̋�prqjgèӄuҼδrklmCѳrƣ�ӝ́nʆ��gµ�©Ú�§

��˕kȖѭѰuĠ֐Ӟ�Ť̸_Ceuщ̻TЂǂa��u�̬̇Ӗ˹ѹolm£Ý´�©¶uñn

ѯȬa��unM�a�Ý�Ùâ§Ä˹ѹuˢԡug�rąʂƣ�ч�}rӜփrklm�ҿƞ_g

la 
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Supporting Japanese Language Learners with Dyslexia 
Analysing voices from dyslexic students 

 
Kaori NISHIZAWA, University of Oxford 

(kaori.nishizawa@orinst.ox.ac.uk) 
 
This presentation aims to address issues concerning support of Japanese language learners with 
dyslexia from a learner’s perspective. Two former university students learning Japanese as part of a 
degree course at a UK higher institution were interviewed, and the findings from that are presented 
here. 

The expansion of a system towards a more inclusive higher education had led to an increase in 
university students with dyslexia being enrolled. The latest! figures from the Higher Education 
Statistics Agency show that five percent of UK students were registered as experiencing specific 
learning difficulties (SpLDs) of which dyslexia is the most common (Times Higher Education, 
2015). Institutions and teachers are now required to make provisions to promote equal conditions to 
such students and make suitable arrangements so that students can succeed. 

Research into the educational needs of dyslexic students in higher education has focused on 
various aspects, such as frequently used learning strategies and study skills, issues relating to 
communication with teachers, exam accommodations, as well as use of assistive technologies (ATs), 
investigation of supporters, academic mental health issues, and identity issues. These studies 
indicate that dyslexic students prefer multisensory instruction and student-centred approach over 
more traditional instruction, they regard access to and use of ATs as vital for a successful academic 
life, and find that family support and networking with other dyslexic students give a positive impact 
on their mental health. Dyslexic students who do not mind to disclose their condition tend to have a 
positive attitude with an high will to seek for the best study methods, and be hopeful about their 
career course (Jordan et al. 2014; Nalavany et al. 2015; Pino & Mortari 2014).  

This presentation analyses interview data from dyslexic Japanese learners with regard to the 
above-mentioned standpoints, and discusses implications of inclusive teaching practice in Japanese 
as foreign language education. 
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ԒɠCȖѭѰuǶ͗Ɔrȯʑ_ġ̬Ӗ˹ѹuʎҵʗT͹���ml�aԾϓ֟2005֠vC[��

nu̬̇Ӗ˹ѹ˿΄TԽҸ_mrg˿΄�e֑“ԸŤu˿΄foƼyCąʂv£ÍÓ¹¡â§ÕÝu

ϰʹTp�qănM�pC�g҄ŤoϰʹTpu�mqʤǨ�˕jml�pr�jmǳ��eĖԪԸ

Ťu˿΄f�ԽҸa�ʎҵʗ�˖˭_ml�a�gCǾԾ(2012)vCӐ_̃veueǩf�ăՏՐĭC

υ΂rʑ`mǳƆa��unM�Cѳrԓ_�φӐϧ͟ѻ�˕k�mqҨόCųӍqp�ƶ�Cee

uă�_lḟ̬Ӗ��©¯Ì�ªnr��mq˹ѹ̃΄�ϿПa�ʎҵTM�oԕ}ml�a 
̬ϣҨvCȖѭѰ�o��tϏǭTCpu�mrɿ�uϣӐu˿ĠǳƆrɽչ_ml�up�Cџ

́ϧq OPI µâ¯p�ˠ�[o�Ϯϧoa�aӝ́ȯӭvȖԸϛȖϐ 3 ƳnM�a�bC֫ɠƍu

OPI µâ¯̴֟̇ϯʂCƍɠʂC1 ɠƍʂC2 ɠƍʂC4 ɠƍʂ֠p�Cѳrԓ_�φӐϧҨόCųӍC

ƼБqp�ˉţ_CeuϣӐ©¯�ÙuǳƆ�Ђaa�geuǳƆuҵǑrklmCȖѭѰ�o��

tϏǭuǳƆ�Ã�Ûâ�²Å�Ý¯ÁÓâr��̋�poqjgʍǭuǳƆЪp�ѯȬa�aeu

щ̻CȯӭѰuϐΌҿӖϏǭȯ̬ӖuϣԪυ΂TCɿ�uϣӐu˿ĠǳƆrՐë_ml�[oTŤ

pjgaȖԸőȖC�Ù¾�¶C¥â�ÙCȸѶΌſCǷȖ՚őӎqpoljĝ_lϏǭrėmҿ

Ӗ�ÝÅ²¶uǳƆC�geuǩrưjgӐ_̃�_glolmȖѭѰuͣ͹r��ſ͟ĊY��C

ϣӐ©¯�Ù�ǳƆa�[o�˖˭a�a 
� џ́ϧqµâ¯r��CϣӐ©¯�ÙuǳƆ�CȖѭѰuƣ�ɒtϏǭp�ѯȬ_gϼМvаҶu

ՙ�qlaąǐuŤ̸r��CϣӐ©¯�ÙvCȖѭѰ�ƣ�ɒtҿӖϏǭ�CȖѭѰTe�rưj

gӐ_̃�_glolmϯˡϧqſ͟oŖrǳƆa�[oTęngaeĖԪԸŤu˿΄fuѭʆrvC

ȖѭѰ�o��tϏǭ�ſ͟�ѯʭ_CϐrgĕӐp�u�ÝÅ²¶TԽҵnM�֟ǾԾĉ 2016֠o

ѯn���a 
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ĴϬĴ֣¨Ñ¿Ý¯�Îª. 
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Tracing speech style levels using longitudinal data 
A consideration of the L2 learner's environment 
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WOO Chiayin, Tokyo Metropolitan University  

 
In recent years, the need for Japanese education that corresponds to the diversification of the 

learner has increased. Noda (2005), have pointed out the need to focus on "grammar for 
communication," which varies depending on who is the conversation partner and what kind of the 
information they have. Okuno (2012) also pointed that, speech style (including the clarification 
requests) should be changed depending on the situation and the relationship with the interlocutor. 
Therefore, it is necessary to establish a teaching method that enables Japanese learners to "be the 
person they want to be". 
This study tracked the changes of speech style (ex: clarification requests) thought the longitudinal 

OPI data of 3 Japanese learners. Follow up interviews also conducted about how the mental state of 
the learner changed. As were result it was found that, language input changes associated with the 
new environment caused the change of speech style. For example, enrolment in undergraduate 
school, part-time jobs, club activities, job hunting, entrance examination of graduate school. 
Japanese learners were motivated by the surroundings, because they want to learn how to talk 
adequately when the situations and the inter locaters change. 
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� ĖэϧqҿӖȖve˿ȑҿӖ���շǲҿӖTňĜfolmύʔ�˕iqT��Cȟգrvշǲҿ

Ӗ�ԽҸ_m[qpjga�gCշǲrϮ�ƴYm�C�¸�Ý¥âu¹Óâ©շӚu�mqeͦ_

lշǲfwp�rΆϮ_mlga_p_CǶtu̬̇ӖȖѭѰuȖѭſ͟v˿ȑҿӖʏƴ̬֟̇ăo

ÏâÙ_gl֠nvqtĊɜϧqշǲҿӖʏƴ̬֟̇ăȯɜĕӐ�_gl֠nM�a[��uȖ

ѭѰu¹âªrʑn�rvCҿӖȖvė̬ӖuzkmuӐ_̃f�ҽ̋a�ʎҵTM�ačèuӕ

ӦrǢlrC̬ϣҨvė̬ӖuzkmuӐ_̃frCτrϣӐƒĜuҼδp�ō�ɸmĊ̬Ӗ˹

ѹrĦn�ҷŮ�ˉţa�a 
ȯմɰՆշÄâ©nƢՆ]�ġ̬ӖͱӖӐѰu҄θȯӐ 10 ̓ՏuҼȬp�̋�prqjguvC

̬̇ӖveӐa}rŚȦ�ѯnѯnӐafeϰʹuơʑ�mpTlqT�ӐafqpCg��lur

�i�˕ikkӐaǩưvCэӖϧq͖ԞovՐĭqtϣշ�os�]cg�Ęw_g�olmӐ_

̃Tê҄θnqlolm[onM�aŗĠϧrv͡u 3 δnM�a 
Ш 1 δCgonwe¯�ÙTfeϛȖop�fqpu˿вvC͖ʱҵтrŤ́_mϣշ_m��la

euǩưCʂԸҵтvϯʂu˿вo�o�jmCgonwe¯�ÙCTζlp�feϛȖCop�ѯ

nmmfeϛȖopC�ѯnmmfu�mrϣc���a 
Ш 2 δC˿в�͖ʱҵтrŤ́_qlǩưn�C͖ʱҵтpm_��o�mϣշcbCĘw_m

e¯�ÙâTfeϛȖâop�feϛȖopâ�feϛȖâopâ�fu�mrϣշa�[ovƊŤ

r҄θnM�aě_͖ʱҵт֟eopf֠uŚԸ�ɬĘa�գvC͖ʱҵтՏ�ɬĘ]��al

֟eϛȖâoâpâ�fv҄θCeϛȖoâp�fvM��҄θnvql֠a 
Ш 3 δCӖuŚԸ�ɬĘv҄θnM�aɷӝuǩưveooâq_lfovҿ�ql�mrCɬĘ

uĜѧTūՙ]��TCg��luǩưvūՙvqtCeooâq_lfqpoҿjmɏ_˱nqla 
čènԕ}ġ̬ӖuϣӐroY�Ť́oɬĘu҄ϔ]vCҒӖ�·�³ӖqprvҶ��bCǶt

uȖѭѰvͶllmlqla[��˹ѹa�wĊ̬ӖuϣշrƊŤʬ�mlql̬̇ӖȖѭѰTC

҄ŤuÈâ©nՏ�ojṁ̬Ӗ�Ӑ_mltg�ụŽqʹПmoq�h�ma 
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How is Japanese Casual Speech Free from its Syntactic Structure? 
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Although traditional linguistics holds that “spoken language takes precedence over written 

language,” it has not actually emphasized spoken language throughout the past. When it has turned 
its eyes towards speech, it has focused solely on “proper speech,” such as the recitation of the news 
by newscasters. However, the motivation to study for many Japanese learners comes not from the 
written language (e.g. wanting to exchange e-mail with Japanese people), but from the spoken 
(wanting to have everyday conversations with Japanese people). To meet the needs of these learners, 
it is necessary for linguistics to clarify the “normal way of speaking in Japanese.” Given this 
awareness, in this presentation I hope to shed some light on the “normal way of speaking in 
Japanese,” particularly from the perspective of units of speech, and extract some rules for Japanese 
language teaching. 

By monitoring 10 hours of natural conversation between two Japanese native speakers in a 
face-to-face recording booth, the following, albeit provisional, observation was obtained: in cases 
where speakers feel hesitant, e.g. when thinking about what they should say or appraising the 
other’s reaction while speaking, they can interrupt or elongate their pronunciation without regard to 
syntactic structure. Here we will look at three specific points. 

Firstly, bunsetsu (i.e. syntagma) such as taoru ga and ryūgaku to ka mo can be decoupled 
and pronounced. In such cases, the subsequent elements are spoken together with the bunsetsu that 
directly follows the decoupled one, for example: taoru, ga nai kara (lit. towel... don’t have it’s that;” 
i.e. “it’s that I don’t have a towel...”), and ryūgaku, to ka mo kangaete te (lit. “study abroad... also 
am thinking about;” i.e. “I’m also thinking about studying abroad...”). 

Secondly, when bunsetsu are not decoupled in structural elements, there can be plenty of 
cases in which they are not spoken together with their structural elements, and are given an 
elongated pronunciation, such as taoruuuuga, ryūgakuuuuu to ka mo, ryūgaku to kaaaa mo, and 
ryūgakuuuuu to kaaaaa mo. However, when a structural element (to ka) is elongated internally, 
elongation frequently occurs in between the structural elements as well (e.g. ryūgaku tooooo ka mo 
is rare compared with ryūgakuuuuu toooo ka mo). 

Thirdly, it can be also natural for words to be elongated internally. While there are 
restrictions on the location of such elongation when it is used for emphasis (one does not say 
otooooonashi to mean “s/he is so calm”) these restrictions do not apply when expressing hesitancy 
(in which case one can say otooooonashii, meaning “s/he is...uh... calm”). 

The high degree of freedom with which decoupling and elongation can occur in Japanese 
pronunciation is not found in languages such as English and German, and is not noticed by most 
learners. If it is taught to them, it could be an effective method for allowing Japanese language 
learners, who are not fully accustomed to the pronunciation, to speak Japanese at their own pace 
with natural pauses. 
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ӖɹØ©¶CǵǗӖuĦn�ϡ՚Ø©¶�ԳլǩʸuǝǕoljgǝǠʤǨuЂ_̃�ȟσoo�r

ˤԋ�ңma 
̬ϼМuʱ̻vCʊɇǷȖuϛȖϐá̬̇ӖϼĴϐu�q�bCʊɇϳrǜĞa�ǵǗărȯ_m

�Ƕlrǉw���uhoʕ���a 
 
________________________________________________________________ 
Ɲѯ˿χ 
 
ɳŰǷȖЄĕҿӖȖϼМȡ ֟2013֠ecǮҰρde�]_l̬̇Ӗfģʱug�u��·×ÝfǷȖЄĕҿӖȖ

ϼМȡ� http://human.cc.hirosaki-u.ac.jp/kokugo/ej-gaidorain.pdf 
  



   The 2016 Symposium on Japanese Language Education 

 161 

 
Poster 

 
 

Crisis Management with Regard to the Nankai Trough Massive 
Earthquake 

A case study on the University of Tokushima 
 

Yukako SAKOGUCHI, Tokushima University 
(naminyuka@hotmail.co.jp) 

Shinsuke KISHIE, Tokushima University 
(kishie.shinsuke@tokushima-u.ac.jp) 

Shuichi MATSUNAGA, Jumonji University 
(matsu67shu@gmail.com) 

 
This study explores a type of effective measures to be undertaken in minimizing the damage to be 
incurred caused by the forecasted Nankai Trough massive earthquakes in the coming decades with 
reference to the case study conducted by the University of Tokushima. 
Tokushima Prefecture has carried out evacuation drills and fire disaster prevention workshop for the 
foreign resident workers in the various assumed scenes and situations in the past. For example, 
Tokushima Prefecture International Exchange, as a sponsor, has been putting efforts in assisting to 
gather experience in a simulated diastral situation at the prevention centre as well as promote 
awareness on disaster prevention in a situation on Nankai Trough huge earthquake disaster by 
conducting a study tour. 
In the University of Tokushima, the number of foreign students is growing every year and rose to 
208 in the year 2015. The acceptance of Japanese language trainees in addition to regular students is 
going on steadily. In this circumstance, training program on disaster prevention and training for 
building leadership on disaster management to people of University of Tokushima are being carried 
out in the university as a part of crisis management measures. Though a disaster manual has been 
developed for the foreign students and Japanese language trainee, it is still far from a complete 
manual in easy Japanese. 
Therefore, in this study, we would like to offer a provision of information by developing a Safety 
Manual for Foreign students and the Community written in easy Japanese understandable to the 
foreigner of any country. Accordingly it can be assumed that the learning of Japanese language of 
basic-level by the foreign students will lead to the reduction of disaster of the affected region if the 
local residents and faculty members provide enough information in easy Japanese at the time 
occurrence of disaster. Hence I will compile some information in a booklet which will serve as a 
means of communication between community and foreign students to be useful in preventing and 
mitigating the damages caused by a disaster. More specifically, I will display a list of basic 
vocabulary specifying earthquake disaster, a list of hospitals where foreign languages can be used 
and a map showing evacuation locations along with the real thing. 
The results of this research can be useful not only for the foreign students and Japanese language 
trainees of the University of Tokushima but also for all the foreign residents in Tokushima 
Prefecture. 
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Despite the growing demand of corpus based teaching or learning tools, accessing and processing 
digital data remains an issue, mainly due to technical constraints and lack of familiarity with corpus 
processing tools and methodologies.  
We will review the tools already available including, but not limited to, those addressing Italian 
learners of Japanese. We will present some digital resources expressly designed for Italian mother 
tongues, which can be used either as self-learning tools, or as a base of data for further teaching 
tools’development. We will illustrate, in particular, the Japanese Italian Parallel Corpus (JAICO) 
and the Bilingual Corpus Navigator (BCN - http://cl.naist.jp/~zottip/tools.html), providing 
examples of parallel concordances in a KWIC-like format retrieved by querying the corpus through 
its web interface (BCN).  
Far from considering them as turnkey tools, we firmly believe that both the data and their outcomes 
may be easily processed by teachers and learners to develop didactic materials and to discover 
language patterns. 
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Language Education for Welfare 

The case of Japanese in Europe 
 
Patrick Heinrich, Ca’Foscari University of Venice 

(heinrich@unive.it) 
 
Time and again, language educators have reconsidered the practices of language teaching and 
learning. They have put under scrutiny what language learning means in a sociological, cognitive or 
philosophical sense, what language teaching and learning does to learners, how progress in learning 
could be assessed or measured, or what would constitute “progress” in the first place. If we are 
interested, as we are, in concrete language learners and their experiences, we have to keep a firm 
eye on them. We already know since a long time that language is not simply a tool to communicate 
one’s ideas and attitudes to others, but that it is a resource upon which speakers draw for number of 
reasons. We interact with the world through language and – on the most general level – we seek our 
to ensure our wellbeing through such interactions. We should therefore no longer content ourselves 
with saying that foreign language teaching should serve students learning to “to communicate 
adequately” and “to interact successfully” in the new language. We should set our sights on the fact 
that learner do all of this for the sake of their own wellbeing. In this presentation I will present some 
fields on which “Japanese language education for welfare” can draw on, show some directions of 
JFLáJSL education where the idea of welfare is already prominently included, discuss important 
fields of research for welfare education, and, last but not least, discuss some ideas how the objective 
of “welfare” affects the organization and practice of Japanese language education. 
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eug�rC¿»Ùu͖ʱo_mv�bC̬¿»ÙuēϘѰř£âµ�»â¯nM�ֶTCēϘʨ

Ǖ�Ӿ̈rklmԕ}qT�џ́ӝ́�ȟ̄a�ʎҵʗЪrklmҿƞa�aёlmCӐփ˦ĨѰ(1)
֟ԾɁ֠o(2)֟ɉϓ֠TCӝ́�ȟ̄_g[or�jm̋�prqjgδuãԸrklmǨƹa�a

qo[uǩưuӝ́ovCeӝ́ug�uӝ́nqtCόǩuծҵ�ҵ̦rʑnkkCȖѭѰ�˱˪

ՐĭѰoȨ�ΚlqT�Ɛńnңmӝ́fu[onM�a[m_gȊƃCk��CWelfare Linguistics
ϧqҼδ֟ʊɊֱ1999֠p�ңjmrgџ́ӝ́uщ̻C̋�prqjgǜĞǵǗăuҿӖĦϒuτ

ʋo_mCħnw 1֠ǝǠ̃ҿoЄĕ̃ҿTĦϒ]��[oC2֠ҿlť�uɺụζT̜̏C3֠ǲϵ

Ěr��ɲϒTǶl[oC4֠ϣշuƆϻƆo©¯�ÙuѭʬƆuɽչqpT˘w���֟ӝ́щ̻u

Ӓфrklmvɸ̇Ǩƹa�úȞ֠a 
[��uǨƹ�Ԃ�nmCeǶă˼ĕӐfuʎҵʗqpCąʂuӜփrklm�ƣ�èw�ae_

mCēϘʨǕáӾ̈�(1)(2)uüħ�Ԃ�nmCµ�©�²¥Ý¶̲֟ϓ֠Te��ÙÃ���Ϯ˖a

̬̇Ӗ˹ѹrȨëa�[of�Ϯ˖_mȾՍ_mrgӝ́��Ý¯ÁÓẫ΄uǜ�̃�ƩѻʗЪr

klm£ÏÝ¶�ңma̡цϧrCÃ�âÙ·uՐĭѰCȟԁѰouƐńuǜ�̃rՐ_mCƩѻq

ՙ�͢ɋǩմnuֆĚuӝ́rӱχţ̴��mCƝŹѰuⅠ]�ouʨҶĀ˧�ӎ�gla 
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A Longitudinal Study of the Japanese Conversational Ability  
and Language Life of Foreign Permanent Residents in Japan: 

From the viewpoint of the research attitude/methodology of welfare linguistics 
 

Hiroshi NOYAMA, NINJAL National Institute of Japanese Language and Linguistics 
֟wisen@ninjal.ac.jp֠ 

Kazuko SHIMADA, ACRAS Japanese Language Education Research Institute 
֟kazushimada@acras.jp֠ 

Akiko MURATA, Hosei University 
֟akiko.murata.53@hosei.ac.jp) 

 
This panel presentation reports on some of the results of the collaborative research project 

"Interdisciplinary Study on Learning Japanese and the Reality of Language Life of Foreign 
Permanent Residents in Japan" that are relevant to the theme of this workshop, as well as results 
from a longitudinal study conducted continuously over eight years prior and subsequent to the 
project.  
 

This research involved conducting interviews based on the OPI (Oral Proficiency Interview) 
framework once yearly over five years in order to investigate the actuality of residents' Japanese 
conversational ability and language life longitudinally, as well as providing constructive 
feedback  and assistance attuned to local needs.  
 

The longitudinal research in the widely scattered area A has been continued and is now entering 
its eighth year. In this panel we, while touching on the implementation of the project and the survey 
methods and formats used as the project progressed, we will discuss locally generated, cooperative 
interview and survey methodology.�  
 

By doing so, finally, we want to consider as much as possible also for the contribution to the 
similarity of a longitudinal study in the field of Japanese education in Europe. 
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ϣҨ֨���ǜĞǵǗău̬̇ӖĕӐѻŷoҿӖϐΌrՐa��

џ́ϼМ�
―ӝ́áϼМuȊƃ֦̃΄olmҼδp�―�

 

ԾɁ� ɣCǗПǗӖϼʸ 
֟wisen@ninjal.ac.jp֠ 

 
̬џ́ӝ́nvCǝǠrȞĞa�ǵǗă̬֟̇ӖȖѭѰ֠rȯ_mCOPI u–ч��Όϒ_g�Ý¯

ÁÓâ� 5 ɠՏ8־ ɠՏrΟjmңjmrga5 ɠŤuȖѭѰo´©¯âuĕӐµâ¯rՐ_mvC˿

ȑƆ�ңlCĕӐѻŷ֟ŧр־Ӽрu 10 ͰՠӌĪ֠uӌĪʤǨCՐԟʤǨЪoo�rCė̬ӖȖѭ

ѰĕӐµâ¯Çâ©џ́ӝ́њfo_mCǗПǗӖϼМʸu HP n˦ĨáŔՍ_ml�

֟http://nknet.ninjal.ac.jp/judan_db/֠a 
[uӝ́nvCͲɠu�Ý¯ÁÓâʂoÃ�Ûâ�²Å�Ý¯ÁÓâCՐĭѰouʨҶĀ˧Ъuգ

rvCnr�ՙ�ɺʱϧqÃ�â·¾²��a�[or�jmĊ̬ӖȖѭu˱˪�ңqjmrga

[m_gl���eӝ́ug�uӝ́nqtCόǩuծҵ�ҵ̦rʑnkkCȖѭѰ�˱˪ՐĭѰo

Ȩ�ΚlqT�Ɛńnңmӝ́f�ңm[o�ԽҸa�ȊƃrklmC[[nvCWelfare Linguistics
ϧqҼδ֟ʊɊֱ1999֠p�ңmӝ́֟≒ɺʱϧÃ�âÙ·Üâ�֠o˧ҿ_morgla 
ӝ́�µâ¯Ƣըrգ_mvC̆rԕ}g�mrCWelfare Linguistics uѯñ�ȳԽ_kkCčé

u�mqόǩϐʱǟuӝ́̃΄�Ǣϭo_mȟԁϼМ�ңlCӹϧqµâ¯Ƣը�ԽtmrgaŗĠ

ϧrvCόǩϐʱǟϼМ֟ğҢĉֱ2006֠ uҼδp�CՐĭѰ|u�Ý¯ÁÓâӝ́�ȟԁΌſЪ�

ңjgaqoCόǩϐʱǟϼМnvCǝǠuτʋ�ϼМŤˊѰáƐŷѰuȰՋʗ�φŶʗ�ѯʭ_k

k�C֟֨֠Րĭʗuч�̠nug�ũ΄C֟֩֠҄�eueǩfrՐë_CeuՐë�ƶ�gȟ

ԁΌſoeǩfuǳȦ�ҼȬ_Cӄԕa�olm̃΄C֪֟֠҄�uՐë�Ѥ�ԑ�CՐĭʗuñn

҄ɐuǳȦoeǩfuϰþǳȦ�ӄԕ_CӜփҽͽrƴYĝ_lՐĭʗu͖дolm°�¸Í²�

qԨД�˛n�̃΄qp�Ǣ̬o_mCόǩuăboƐń_mrga 
¿»ÙnvCŗĠϧüħ�хĆ_qT�Ceuόǩ|uƝŹ�ƐńroY�ӎңՅӘuԨДrkl

mηδ�ɸm�aema�[onC̡цϧrC͢ɋu̬̇Ӗ˹ѹuόǩnuֆĚuџ́ӝ́|uӱχ

rklm�ţ̴�hYѯȬ_gla 
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Presentation 1: A Longitudinal Study of the Japanese Conversational 
Ability and Language Life of Foreign Permanent Residents in Japan: 

From the viewpoint of the research attitude/methodology 
 

Hiroshi NOYAMA, NINJAL 
֟wisen@ninjal.ac.jp֠ 

 
In this longitudinal study , foreigners who settled in the region for the ( Japanese students ) , the 
interview that utilize the framework of the OPI from 2007 to 2015 , it went about 8 years . For the 
five years of learners and testers of the conversation data , it was character of the voice 
(conversation) data. Then, the evaluation information of the conversation ability ( Elementary to 
more than grade of 10 stage evaluation ) , etc. along with the related information , as " Japanese 
learners conversation database Longitudinal Survey Guide" , has to offer , published in the HP of 
the National Language Research Institute (http : //nknet.ninjal.ac.jp/judan_db/). 

In this study , after a year of interviews and follow-up interviews , and , at the time of the 
exchange of opinions with the officials , by the formative feedback as much as possible , we have 
made the support of Japanese learning . In this posture , the so-called attaches great importance to " 
rather than research for the study , while responding to the demand and needs of the site , to carry 
out an investigation carried out in the learners and support officials and snuggle while cooperation 
" . It is this research attitude , exactly Welfare Linguistics point of view ( Tokugawa : 1999 ) , 
which is the core of the investigation (≒ formative field work ) to perform from . 

Upon investigation and data collection , site –generated–type (genba seiseigata) research ( Sato 
Other : 2006 ) from the point of view of , we have conducted interviews and hands-on activities 
such as to the persons concerned . It should be noted that in the genba seiseigata study , the 
following three points are important . ( 1 ) a method for the relationship of the reclassification , ( 2 ) 
their own and to be involved in the "place" , to observe the transformation of the hands-on activities 
and "place" , including its involvement , be described , ( 3 ) based on the relationship between the 
people in the field , that like to write a self- transformation of the mutual transformation of "place" . 
In this study , based on these , towards the resolution of the problem , as the basic how to capture 
the dynamic process of building of new relationships , it has been in cooperation with the people in 
the field . 

In the panel , while introducing a specific case , we focus on the process of trial and error in the 
participation and cooperation to the scene . By doing so , finally , we want to consider as much as 
possible also for the contribution to the similarity of a longitudinal study in the field of Japanese 
education in Europe . 
________________________________________________________________ 
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ϣҨ֩���OPI �Όϒ_gǜĞǵǗăuџ́ӝ́p��

Ҷnmrg[o�

―ЄĕƝŹolmҼδp�―�
 

ɉϓƽȐC��×©̬̇Ӗ˹ѹϼМʸ 
֟kazushimada@acras.jp֠ 

 
A ϳ B ɓrolmC2007 ɠ 9 ̢�� 2012 ɠ 3 ̢�n 5 ɠr�g� OPI֟Oral Proficiency Interview֠

�Όϒ_mџ́ӝ́�ңjga1 ɠr 1 ǐ OPI �ȟ̄_CцùϯʂrÃ�Ûâ�²Å�Ý¯ÁÓâ�ң

lC´©¯âr�jmģʱ]�gÃ�â·¾²�§â¶�ԗ�olmɺ�ƣjga̬ӝ́rolm OPI
�Όϒ_guvC1.͖ʱT͙ΤƆ]�ml�[o�̋ϿqӌĪǢΤTM�g�Cµâ¯uͳԊT_�a

lC2.ӹǆüռvͽ�jmo�b҄θq�Ý¯ÁÓânM�g�CҪ֐Ѱuѯnáʕl�ɲrţ_�a

loljgύϔp�nM�a 
̬ϣҨnvC̬ӝ́uñp�Ċ̬ă�ǹr˕kǵǗăԻľѰ 8 ă֟čéCǵǗăԻľѰ֠rηδ

�ɸmClpr_ṁ̬ӖTѭʆ]�mltprklmѯȬa�a�gCeuщ̻�Ԃ�nCǵǗă

ԻľѰuЄĕƝŹ�Ʃѻra�rvCpu�mq̬̇Ӗ˱˪TԯťnM�prklm�ԕ}�a 
̬̇ăuǹ�ȥ̅CǝǠĞ͵ou£ÍÓ¹¡â§ÕÝrolmvC~�̬̇Ӗu��Ħϒolmυ

΂nM�CΪǜɠ˼�ш�[or�jmñр֤ñrvԪa�TCe[ṅ̬ӖŷTͥ�jm_�m¡

â©TǶla_p_Cȥ̅�ǝǠЄĕnƒrϐΌѰo_m̛�ahYnvqtC��Й͓ϧrЄĕƝ

Ź��^arvCeжƒqĀΎǩմrolmC͗bqҲժnql£ÍÓ¹¡â§ÕÝá¯©��m�

t[qa[oTnr�aĕӐvCãҊϧrCϮ͙˿ƆǘnϐΌa�urʎҵq�tӻ[�m�ŗĠϧ

q��ƣ�rՙ���f(p.58)oljgñр֤ñÚÇÙ�ӼnC]�rèрÚÇÙrőjmlt[oT

͹����a 
̬ӝ́nvCOPI �oo_mǵǗăԻľѰv҄�u̬̇Ӗŷ�ȠҼϧr˛nȇ�CĉѰoƴrưjm

ѯn�ʨҶ�ԕ}�[ou͔_]áԽҵʗrklmͶllmljgaȞĞǵǗăuǩưvC˹ѹ͟Ր

nȖ{ȖѭѰoͳ}ṁ̬Ӗŷ�ӌĪ]�g�C҄�uϣӐ�˚�ԓ�olm͟ĕvȶqlahp�

[e OPI �Ġ֐_C҄�uϣӐ�˚�ԓ�ñnCpq�u˼uèрÚÇÙu¯©��[qa[oTn

r�olmñр֤èrèT�[oTƩѻrq�oҿn�a_p_CèрÚÇÙuǯ�Ӽn�[ovլ

_tCeug�rvԯťq̬̇Ӗ˱˪TԽҵnM�aϣҨnvCǵǗăԻľѰu֨ɠϮC֪ɠϮC֬

ɠϮuϣӐ�˦Ђ_Ceu̬̇ӖŷuǳƆoЄĕƝŹuȟʪrklmԕ}�[ooa�a 
 

________________________________________________________________ 
Ɲѯ˿χ 
 
ָ֥©��Ý°âáּ֥Þ��â©њ(2012)g�â×ÙáÅÛÃ�§�Ý§âá�Ý¯ÁÓâӎ֐ȝ֊ʱÌ¹Ó�
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Presentation 2: What Was Found by an OPI Based Longitudinal  

Study of Foreign Permanent Residents in Japan: 
From the viewpoint of social participation 

 
Kazuko SHIMADA, Acras Japanese Language Education Institute 

֟kazushimada@acras.jp֠ 
 

Basing upon the OPI (Oral Proficiency Interview) method a longitudinal survey was implemented 
for five years (September 2007-March 2012) in B city of A prefecture of Japan. OPI was practiced 
once in a year, and soon after that a following up interview was executed and the feed-back sheets 
made by the interviewers was returned to the testees. The reasons why OPI method was employed 
are as follows: 
áThe data are easily compared with each other because OPI has the standardized constructions 

and also the clear and uniformed evaluation standard. 
áQuestionnaires are not prepared beforehand and so natural interview could be realized through 

inducing testee’s  
ideas and feelings.  

In this presentation we consider how Japanese is acquired focusing upon the eight foreign spouses. 
And basing upon the outcome results we also consider what sort of supports are appropriate to 
encourage their participation in the Japanese society. 
In the communication with their husbands, family and other inhabitants of the area, actually 
Japanese is the only acceptable language. When they stay long, their Japanese could be improved to 
the Intermediate Mid level , but usually it stops to be improved farther more. When they intend to 
participate in the social activities beyond the daily communication with their family or neighbour, 
they have to make a progress from the Intermediate Mid level to the Advanced level. “Speakers at 
the Intermediate High sublevel are able to handle successfully a variety of uncomplicated 
communicative tasks in straightforward social situation. Conversation is generally limited to those 
predictable and concrete exchange necessary for survival in the target culture.”(p.58) 
This survey found out that through OPI the foreign spouses begun to acknowledge their Japanese 
skill objectively and realize the pleasure and importance to face the Japanese people and express 
their own opinions. Comparing with the foreign students in the educational institutes, foreign 
inhabitants do not have sufficient opportunity to be evaluated their Japanese skill and reflect their 
own communication ability. They can make a progress to Intermediate High level through the 
experience of OPI by reviewing their own utterances, and in this level they could accomplish the 
various high level tasks. But to go up to the Advanced level is still difficult for them. To make it 
possible some proper supports for their Japanese skill are required. In this presentation we produce 
the utterances of a foreign spouse in the first, third and fifth year, and also we show her progress in 
the Japanese skill and the actuality of the social participation. 
 
________________________________________________________________ 
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ϣҨ֪���Welfare Linguistics p�ҶgόǩϐʱǟuҿӖӝ́o�

�Ý¯ÁÓâȟԁuƩѻʗuŤ̸�
 

̲ϓ̗ȐC΄˴ǷȖ 
֟akiko.murata.53@hosei.ac.jp) 

 
��ÙÃ��ҿӖȖovЄĕӱχug�u[owo£ÍÓ¹¡â§ÕÝuϼМ�ʨƻa�TC[u

͕ʔv˹ѹϼМѰuӝ́roY�eɸüѰʗf�ǆlCϼМѰTpu�mrӝ́�ңjml�£ÍÓ

¹´�âouՐĭʗ�ϣȾ]cmlt}rp�ǆlϯa͕ʔn�M�a 
̬Ǩƹv¿»Ùuµ�©�²¥Ý¶olmПǩp�¿»Ø©¶uԾɁCɉϓuџ́ӝ́uʹ΄�Ť

̸_C˹ѹϼМѰTÃ�âÙ·ՐĭѰoՊ̨Տr�gjmՐ��Cόǩu¹âªrѲ�łYCȨ�Κ

lqT�ӝ́�ңm[o֟όǩϐʱǟuӝ́֠T��ÙÃ���Ϯ˖a[owu˹ѹáϼМ�ϣȾ]

c�ènpu�mrɾПkuprklm£ÏÝ¶a�a 
� ̬Ǩƹn͑ӂa�ŗĠϧqռϮvčéuçδnM�a 
ШãrCԾɁCɉϓuӝ́uʹ΄TCЄĕӝ́uӹϧӝ́΄uñnpu�mrĜѧĊY���up

�͑ӂ_C2 Ƴuӝ́ѰTCҿӖuɺʱӌĪuȟԁoҿӖϐΌӝ́�ч�ư�c�olmφ҄uʹ΄�

ϒlmӝ́�ңjg[ouʨѪ�̋�pra�a 
ШýrCԾɁCɉϓuӝ́ΌſroY�Ë¨§Õ¸Ø´�â֟Пǩʗ֠uǳȦ�Ť̸_CԾɁCɉ

ϓuӝ́�˚�ԓjgӖ�Ce_mȟգuɿ�uÃ�âÙ·roY��Ý¯ÁÓâµâ¯qp�Ԝ`

mCeӝ́ѰfCe˹ǀfCeҿӖѻŷuӌĪѰfqpuË¨§Õ¸Ø´�âTҿӖ˱˪ѰCӐ_ϰ

ʹCƟăqpCǶ͗qɺrǳȦ_mltԨД�Ť̸a�a 
̡ʂrC[m_gӝ́ѰoÃ�âÙ·ՐĭѰouՐ��̃uǳȦTC��ÙÃ���Ϯ˖a[ow

u˹ѹ�ϣȾ]c�ènpu�mqЂǂ�ënC�gC[m_gʹ΄v[owu˹ѹáϼМrpu�

mrʑϒa�[oTnr�upolmδrklmC¿»Ø©¶CĕǩuƝŹѰoŖrѯn�a 
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Presentation 3: Analyzing the Possibilities of Field-Oriented Language 

Research and Interview Practices Through the Perspectives of 
Welfare Linguistics 

 

Akiko MURATA, Hosei University 
֟akiko.murata.53@hosei.ac.jp) 

 
Welfare linguistics (the study of language and communication for the welfare of people and 

society) is a concept to facilitate researchers’ social contribution through their projects. The concept 
also allows us to reconsider the ways in which we, as educational researchers, should be involved 
with those whom we investigate in our research.  

As a discussant of Noyama and Shimada’s panel session, I will analyze the research methods 
used in their longitudinal study, and highlight the significance of their relations with the community 
that they investigate. Based on their research outcomes and their narratives, I will discuss how their 
field-oriented research can contribute to educational researchers’ search for welfare linguistics.  

The main foci of this presentation are as follows: First, I will locate Noyama and Shimada’s 
approach in the qualitative research literature, and clarify the uniqueness of their research methods, 
which combine the formative evaluation practice of language and the investigation of their social 
participation through language.  

Second, I will analyze the shifts in their positions through their reflective narratives on their 
research, and their interviews with people in the field, and show how multiple positions—such as 
researchers, educators, and language evaluators—have transformed during the course of their 
longitudinal studies into companions, friends, and other diverse positions, as well as what impacts 
this has had on the research outcomes. 

Finally, I will discuss how the researchers’ involvement in the community and their 
transformation can impact our educational and research practices in search for welfare linguistics, 
and how their practices can be applied to language education and research together with the 
audience of the panel. 
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� ̬ϣҨnvCҒǗṅ̬Ӗ�Ȱ˳a�ǷȖϐTãɠՏu̬̇ϛȖñre�f�Ṫ̬ă

�̬̇ЄĕouˡҾrpu�mrʑ`Cpu�mrʩ`�upolmҸδp�ȖѭѰu

e��ÙÃ��f�ѯȬa�a 
� ãҊϧrϛȖñul���e��ÙÁâ�Ý fCaq�iCĻɫϧqυʪo_mvC

̬̇ouѸȞϧqՐĭĊ̬rklmuϹϧȂǻʍu֒��Ċ̬ӖȖѭuſ͟uƴèC

]�ṙ̬Єĕu͖ʱǀouһԒʩu֒��qpT˘w��CϛȖu̦�_lʱ̻oѯn

���aŌңϼМnvC[u�mqʱ̻vϞ˿ƆѻŷuϣԪoՐԟĊY���[oTǶl

֟ħnwCBaker-Smemoe ĉ 2014)a_p_CȟգrvϛȖñuȖѭѰuш֐�ɿ�uϛȖ

Ϗǭ|uơʑ�ȟr͗bnĊ̬rȯ_m]�rʤνϧrՐʍ�˕iȖѭνʍrq�Ȗϐ

Tl�ã̃Ċ̬rɢΦ_g�ζՐʍrqjg�a�Ȗϐ�l�a_p�CϛȖnʎb_

�ҿӖѻŷT֒��ql[o�̋�prqjml�֟Kinginger 2011֠a 
� ЩѰ�vĊ̬rϛȖa�ȖϐTϛȖŰṙ̬Єĕ�̬̇ă�pu�mr˛nCʩ`m

l�upC]�rϛȖñrvĊ̬ă�Єĕu�q�b҄Ť҄Ԅuш֐�pu�mr˛n

mʩ`ml�up�CҒӖȯ̬Ӗr���Ý¡â¶��Ý¯ÁÓâqpuµâ¯�Ԝ_

mӝ́ñnM�aȯӭoqjgȖϐv 14 ƳnCҒǗău~pËâ×Ý·C·�³C©Û

¾��qpu͢ɋӠǗuţԄuȖϐ�ƶ�a�gCҒǗăȖϐuñrv��Ù×Ý·лC

¶Ù£лC�ØÄ��ÃØ�лuȖϐ�ƶ�Cʅ̴uţԄǝ�Ǘзr��ƳĊYnv��

µÝ´�´��ԯ“rˀ˨nrqlÅÛÃ�âÙ�˕ka 
� ŌңϼМn̋�prqjmlgԜ�Ȗϐuш֐�ơʑ�Ƕ͗nM�TC̬ϣҨnvCŌ

ңϼМnvҶԘ]�TinMjgϛȖñ̴֟̇_m֫−֬à̢ʂ֠uµâ¯�ԽҸ_CϞ

˿ƆѻŷuϣԪrklmuñՏǨƹ�ңmaόͰՠnvCǶ͗q˿ƆoҿӖ�Ѻ̖ra�

ȖϐgiṪ̬�̬̇ă�pu�mrτʋĊY�upĊ̬ăouˡҾш֐�pu�mr

˛ngup�Cτr��ÙÁâ�Ý rǷrtɏϞu����ýăuȖѭѰrηδ�ɸm

mŤ̸_CѯȬa�a 
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Learners’ Welfare in Japan During Periods of Study Abroad: 

The development of intercultural competence  
 

Barbara PIZZICONI, SOAS University of London 
(bp3@soas.ac.uk) 

Noriko IWASAKI, SOAS University of London 
(ni3@soas.ac.uk) 

 

This paper tackles the theme of learner’s ‘welfare’ from the viewpoint of the learners’ personal 
responses to their encounter with Japan during the period of study abroad (1 year) within an 
undergraduate degree programme in Japanese.  

A general state of well-being, i.e. a positive relation with the host culture, an enhanced 
intellectual curiosity about it, and an increased motivation to learn the language, together with a 
sense of increased closeness to members of the host culture, are the desired outcomes of prescribed 
periods of study abroad. This overall transformative experience is commonly referred to in the 
literature as a result of the development of intercultural competence. However, empirical data 
suggests that learners’ responses to the encounter with Japan are extremely varied, ranging from 
enthusiastic to disenchanted, passionate to indifferent; there is also evidence that the experience 
does not necessarily promote improved language proficiency.  

We present some data from an ongoing research project, which follows the development of 
leaners’ perceptions of not only the host culture but also themselves, before and during the period of 
study in Japan. Learners’ perceptions are solicited through a battery of various instruments, 
including written questionnaires and oral interviews, conducted in London and Japan in both 
English and Japanese. Our 14 participants include not only British students (including some of Irish, 
Caribbean, Turkish ancestry) but also Polish, Slovak, and German students with complex cultural 
and linguistic backgrounds that cannot be accounted for by simple national labels.  

Our study pays particular attention to students’ experience during the period of residence 
abroad, generally neglected also in previous research on the impact of study abroad. At the current 
stage in our research (4 months into the period of study abroad) we offer some initial observations 
on their experience with interculturality. We present some ‘typifications’ of the Japanese culture 
produced by this (multilingual and multi-ethnic) group before and after their arrival, and discuss the 
different ways – some more effective than others - in which learners’ respond to the experience of 
intercultural exchange.  
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� ҒǗØâªǷȖu 1 ɠ͡u̬̇Ӗ̆ѭѰ�×©nvCǷȖoe��nu֒̓nu˹˝΄uԫlrʵ

ʥmȖѭѰTǶtCτrCĕӐѝѭ�ȟգu£ÍÓ¹¡â§ÕÝo_mu̬̇Ӗrêʬ�q͗ȐTҶ

���a�gCȶă˼u�×©Ï�¶�˹ɗčǵȯ̬Ӗ�Ħmǩvՙ��mo�CÐ±Çâ§ÕÝ

Tĝéa�ȖѭѰ�ȶqtqlaã̃C̬ȖrҒӖ�Ȗyr̴ml�̬̇ăȖϐ�C�v�˹ȡǵn

u£ÍÓ¹¡â§ÕÝr҄ĳT˕mbCȕПʩ�ʩ`ml��mnM�a 
� e[nCïѰr��ƐńȖѭCeÂ�×â¹Ý f�̬̇Ӗ£â©u�Ø�Ó×ÎrŹnCƒq�

ӖȖȖѭuˢԡrϛ��qlC˿Ɔϧ҇ƻuƴè�£ÍÓ¹¡â§ÕÝѻŷuϣԪ�ƶ�CȖѭѰu

їưϧϣȾ�Ϯ˖_ga 
� Â�×â¹Ý rՐ_CƐńȖѭroY�ĀΎvӕϹϧCϹϧ©�ÙuϣԪo�yϹӦ�ύҽuƴ

èrkqT�֟Falchikov 2001֠CȟգuʨҶĀ˧�Өӟ�ĮaƩѻʗT֒loҿ��ml�֟Piaget 
1971֟Falchikov 2001 ��ɲϒ֠֠a�gCЄĕϧ͖ʱòѪnҝƳq Vigotsky �Â�×â¹Ý �ԽҸ

_CȖѭѰƲǱuƐńr�jmϣԪa�©�ÙvĵăȖѭnʆ����u�����v�prɝɣl

�unM�oӟ`ml�֟Vigotsky 1962֟Falchikov 2001 ��ɲϒ֠֠a 
� 2015-16 ɠu̬̇Ӗ̆ѭѰ�×©nvĊ̬ăϛȖϐouƐńȖѭ˝ � 5 ǐңlC2 ku¯©��

ȟ̄_gaƯ«²§ÕÝnvĊ̬ӖȖѭѰ˼Ƴȯ̬ăϛȖϐ˼Ƴp�ʱ� ÙâÅrŤp�C�

Ý¯ÁÓâ�Ӑ_ưlqp�ңjga 
� ¯©� 1 v¨Õ�Ý¶áÅÚ¬Ý´â§ÕÝnCeմϥtmɾrПkʤǨf�´âÌrCƯȖѭѰ

uϮ͙ҿӖ�ϒlm ÙâÅáÅÚ¬Ý´â§ÕÝ�ңjga¯©� 2 nv YouTube ±ÑÝ»Ù�Ս

ӆ_CƯ ÙâÅṅ̬Ӗu©�²¶� 1 ̬CҒӖu©�²¶� 1 ̬ģʱ_Ċ̬ӖáҒӖr��ȑ

ɞ�kY�ģ �ңjga 
� ̬ϣҨnvCąǐuӎ�uȟԁǨƹ�ңmoo�rCȖѭѰrȯa� 2 ǐu�Ý¡â¶��orC

e�f�u¯©�vǵǗӖȖѭ|uʨͣƴè�Ǖ�gpCȖѭҿӖnu£ÍÓ¹¡â§ÕÝ|u҄ĳ

rkqTjgpC҄˿Ɔo�yϞ˿Ɔrȯa�ʨӦ�ǳƆ]cgprklmˠ�gla 
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First year students who are placed on the Japanese language course for post-beginner level at the 
University of Leeds often take time to become accustomed to the teaching method used at the 
university. In particular, they may be uncomfortable practicing Japanese in conversation. Apart 
from practicing the language with their fellow students or teachers, opportunities to use and practice 
the language are limited, and sometimes causes them to lose motivation. At the same time, students 
from Japan who come to learn English at Leeds may feel isolated and lonely because they have 
insufficient confidence to communicate in English outside the classroom. 

Peer learning, where both Japanese and Leeds students can meet and learn together, was 
introduced to the Japanese language curriculum for post-beginner level students in the 2015-16 
academic year. The aim of this was to develop the students’ learning in a more comprehensive 
manner including enhancing cultural awareness and communication skills. 

Falchikov (2001) notes that many researchers believe learning takes place through social 
interaction and she stresses the importance of the presence of others. She also states that ‘interaction 
with peers can result in the development of cognitive or intellectual skills or to an increase in 
knowledge and understanding’ (Falchikov 2001: 3). 

During the 2015-16 academic year, two special tasks were designed and international students 
from Japan were invited to attend the post-beginner Japanese language course. There were five joint 
sessions and students were asked to form groups each one comprising both Japanese and Leeds 
students. For the first task, each group was asked to give a joint presentation on ‘interesting and 
useful information’. For the second task, each group was asked to make a video clip both in English 
and Japanese and post it on the course YouTube channel. The students were also asked to add 
subtitles in their target language. 

This presentation will introduce the Japanese language course for post-beginner students at the 
University of Leeds. It will also examine the two sets of student feedback and assess the extent to 
which the joint sessions raised the students’ motivation to learn foreign languages, increased their 
confidence in communicating in the target language and changed attitudes to their own and other 
cultures.  
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ϹӦuѭʆp�ϹӦuΌϒ|�

―ϛȖϐȯ̬ăȖϐuưƲ˝ uȟԁǨƹ―�
 

ƚͿĔԹǹC②ɃǷȖ 
(harasawaitsuo@ybb.ne.jp) 

 
íϙu˹ѹՐĭѰT˦Ǆa�e21 íмǟ©�Ùfolm͕ʔnvC[�p�uǳƆuί_l Ûâ

¾ÙЄĕ�ϐr˄tg�rvϹӦuѭʆ�Ϯϧo_mrgʅ̴u˹ѹuM�̃p�CϹӦuΌϒ�Ʃ

ѻra�eϹӦá©�Ùáʪɨfuїưϧѹʱ�Ϯ˖a˹ѹ|ũƴԈ˧�͹�ml�a[uǗգϧ

qſƴr΁m�mrĊ̬ǗŚrolm� 21 íмЄĕ�ϐrstŷ�ѹ�˹ѹ§©´Î|uǳյTʖ

T�ml�a �  
[u�mq˹ѹ¿×°�ÎuԈ˧uãkuӎ�o_mCǶǗзuȖϐp�q��×©rolmCϞ

˿Ɔ£ÍÓ¹¡â§ÕÝuύӟ�lprȟϐΌrʑϒ_Cȟԁϧq©�Ùo_mȖϐrȞϷ]c�p

�´âÌr˝ �ȟ̄_ga̬ϣҨveuȟԁǨƹnM�a 
2014 ɠɨʂ̨rՍӤ_gė̬üʤfu˝ rĊ̬ӖèрϛȖϐ 19 Ƴȯ̬ăȖϐ 14 ƳuưӁ

33 ƳTƝŹ_C15 Ԡr�gjmeϞ˿Ɔύҽf�´âÌr͗bq¶Â²�rklmuĠ֐Ȗѭ�ңj

gaƝŹȖϐuȟԁϧqȖy�˱˪a�g�rCưӁ֬ǐuÚËâ¶�Ӝ_C˝ ŚȦrՐĭa�ĵ

ăϧqĠ֐üħoe�r��Ͷlr�Ȗyuӄԕ�ǿŻ_ga�gC˝ ŒҊrȯa�Ӓфq�Ý¡

â¶p�ƝŹȖϐu˝ rȯa�ωϯqʨҶ�Ƣը_ga �  
ÚËâ¶vCϞ˿Ɔύҽrpp��͗bqȟĠ֐rMz�CǶtuȖϐTƒq�ύӟo_mnvq

tCȟԁϧq©�Ùo_m˝ ŚȦ�˛nml��mrqjg[oT�p�a�gC�Ý¡â¶nvC

ȖϐrojmՐʍu֒lռϮo_me˿Ɔu͕ʔ֟Ҷn�֦Ҷnql˿Ɔ֠feϞ˿Ɔ|uӕӦ֟ǖ

ȞҼʔ֦©´Ú�¯�Å֠feɏũ֟ȟ֐˝ g①lϮáҕҌlϮh֠fe҄Ť�Ϲ�֟¨Õ½Øu

О֦llo[]T_֠fqpT˘w��ga 
̬ϣҨnvCƝŹȖϐuʨӦTpu�mrǳ��CϞ˿Ɔύҽ�ȟԁϧqȖyo_m˛n�[oT

nr��mrqjgp�CƝŹѰuÚËâ¶��orŗĠϧrǨƹa�ȧ̬nȖ{ϛȖϐuϞ˿Ɔ

rȯa�ƣ�ч��Ϲ�[ovCϛȖŰuȖϐrpu�mq˖ȴ�_g�llupѯn�mnnCΓ

ǵp�̬̇|ϛȖϐ�΍Ԯa�̬̇Ӗ˹ɗrojm�̣ⅡqʤǨrq�unvqlh�mpa 
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From Acquisition of Knowledge to Application 

A practical report on a joint class of international and japanese students 
 

Itsuo HARASAWA, Shizuoka University 
(harasawaitsuo@ybb.ne.jp) 

 
In today’s world, information and knowledge are increasing at such an astronomical rate that no one 
can learn everything about every subject. For this reason, students need to be taught how to process, 
analyze, and use information, and they need adaptable skills they can apply in all areas of life֤just 
teaching them ideas and facts, without teaching them how to use them in a real-life setting, is no 
longer enough. The above concept of abilities is called, “the 21st century skills”, which is made up 
of three types of skills: Learning, Literacy and Life Skills.  
 
In an attempt to put the 21st century skills into practice, I conducted a cross-cultural communication 
class of Japanese and International students in the Japanese language, in which the students learned 
how to use communication skills in daily life in order to apply their knowledge in the real world. 
 
The class consisted of 33 students, of whom 19 were international and 14 were Japanese students, 
providing them intercultural education for 15 weeks. In order for the students to gain adaptable 
skills in their life, they were required to submit 5 essays on how they can use their learning in the 
class as applied to practical situations. The essays are full of real experiences of the students’ and 
these essays prove that the participants succeeded to put the theory of intercultural communication 
to practical use. 
 
I will report on how the students came to gain adaptable skills through the class activities. It may be 
useful for Japanese teachers in Europe to know what elements of support are necessary to Japanese 
language learning students who are going to experience a new life in Japan in the future. 
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� ̬ϼМnvĊ̬ӖͱӖӐѰo③̬̇ӖͱӖӐѰTÁ¨»©ǩմrolm�ÚâÎ�ҿmգrC

FTA֟Ë×�¶»©uύӟnM�CѵѰuȂp�glCȎ��gtqlolmͣ͹�Ѽpaңε֠�

ӝ˾a�g�uҿӖңſo_mpu�mqҨό�ϒlml�p�CԻʭҨόϼМuҼδp�Ť̸_ͳ

Ԋa�aԻʭҨόovCeuҨόu˿΄ϧʨƻhYnqtCϣӐ͟ѻouՐ��p�pu�mqӖϒ

ӟϧŽ̻��g�ap�̋�pra��unM�C˿΄ϼМnҶқo]�mlgӄԕu˦͈�Ʃѻo

a�[o�Ϯ˖_C̬ϼМnv�ÚâÎϣӐrъjmŤ̸a�a  
̯֟2015֠vC�ÚâÎrɸg�˲ǈҵ͹ϣӐrklmCӞӐ͖Ԟ�eť�ţ_ԸfeҵđŚȦԸf

eцùԸfrŤYCҵđŚȦԸ�]�r 3 kuӕϹÅÛ«©֟üӭ<֟M�ңε�_g֠→üӭ=

֟êŪⅡ�ƤYg֠→üӭ[֟˲ǈ_m~_l֠֠rŤYmüӭ[uҨό�Ť̸_ga_p_Cüӭ

<o=uϰʹu③rklmԕ}�ԸŤvŤ̸]�mo�bCeuԸŤ� FTA rѣT�ҿӖңſqun

Ť̸a�ʎҵTM�a̬ϼМnve���Ť̸ȯӭo_Cʅ̴Ҷқo]�mlgŤ̸ȯӭuť�ŤY

̃�Ҷϯa[onĊ̬ӖӖϒӟϼМuƩѻʗ�ˑw�[o�òɶ_gla 
ŗĠϧrvCµâ¯Ƣըrգ_m�ÚâÎϣӐυ΂�˿Сr�jm˦Ђ_Ce[npu�mrҿm

p�̟lm��mҿӖʨӦӝ́�ңjgaЄĕăш֐�˕k̬̇ӖͱӖӐѰ 10 ărȯa�ӝ́֟Ɂé

2016֠nvCϰʹr③TM�[o�ԕ}�orre־�mnafu�mqՏˡϧҨό�ϒl�qp_

mϰʹ|uʽŨ�ћƽa�łƴTҶ��gaˢԿá͗ʪ�Ҩae�mhfveu˿΄ϧʨƻp�΍ϐ

_mCӐѰuӕӦṸ�ҨahYnvqtCϿȞ_gӕӦ�́ȞcbClprѵѰrĖn�polmC

Ë×�¶»©rՐ��Ҩόoѯngla̬ϼМnvĈüṅ̬Ӗ�Ħm③̬̇ӖͱӖӐѰ 10 ăuµâ

¯�̂grŹnĊ̬ӖͱӖӐѰuµâ¯C£â¿©rǢltӝ́oͳԊ_ga 
̬ӝ́щ̻vC③̬̇ӖͱӖӐѰuÁ¨»©ǩմnuǆփδ�̋�pr_C�g˹̱uŚȦ�͑ӂa

�g�ù̱rq�[o�ә̋a�a 
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In this study, a comparison and analysis is conducted between native and non-native Japanese 
speakers on their expressions used to make complaints in business situations in order to adjust for 
FTA (theory of politeness, and acts that threaten the desire to be liked and not to be hated by the 
listener) from the standpoint of considerate expression research.  Considerate expression, not only 
from a grammatical sense, clarifies the pragmatic effect in relation to discourse functions, and with 
the intention to enable the proposal of descriptions overlooked in grammatical studies, this study 
focuses on the analysis of claim discourse. 

Li (2015), with regards to the improvement request of discourse in relation to claims, has divided 
the discourse structure into "cut-out section", "requirements content section" and "end section", and 
further divided the requirements content section in to three cognitive processes (Event�5 (certain 
acts conducted) → Event II (incurred disadvantage) → Event III(desire to improve)) and analyzed 
the expressions of Event III.   However, the section that describes the fault of the other party in 
Event 5 and II was not analyzed, and there is a need to analyze such sections as it is also pertains to 
language behavior that links to FTA. In this study, such areas are subject to analysis, and by 
reviewing how the sectioning of subject for analysis conventionally overlooked, the intent is to note 
the expansion in the potential of Japanese pragmatics research. 

Specifically, upon data collection the claim discourse situation was presented in documented 
sentences, and a language awareness survey was conducted by writing down what would be 
mentioned.  In a survey of ten native Japanese speakers with working experience (Yamashita 2016), 
in noting the other party was at fault, a tendency to use indirect expressions such as “־�mna(- 
it appears) ” in order to criticize the other party was observed.  The term “�mh(appears)” which 
represents estimation/manner is derived from the grammatical sense, and not only does it represent 
the recognition decision of the speaker, but can be considered as an expression that does not assert 
the definite recognition and transmits ideas to the listener. In this study, data for ten non-native 
Japanese speakers that use Japanese at work was added, and compared to the survey based on data 
and corpus of Japanese native speakers.  The results clarify the issue non-native Japanese speakers 
have in business situations, and also serves as content in order consider contents for teaching 
materials. 
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    This is the teaching report regarding attitudinal expressions/interpersonal expressions in 

Japanese of the graduate students of Ca’ Foscari University of Venice.  Nowadays we see young 
people studying with smartphones—one of the most powerful language teaching tools—in hand. 
However, the students know that smartphones do not teach one how to improve their attitudinal / 
interpersonal expressions in spoken Japanese. 
     For advance-level students, they will find different subjects for communication skills from 
principal level students.  These are not questions about grammar, honorific forms, polite 
expressions, nor are they about sentence patterns.  They recognize that learning attitudinal 
expressions and interpersonal expressions in Japanese is one of the most particularly important 
matters. They consider that it is essential for them to overcome these difficulties.  Their outstanding 
questions are how to create good relationship with Japanese people using the honorific forms and 
casual/plain forms.  It does not mean knowing how to use keigo hyōgen .  This is the teaching 
report about the effects of classroom activities on the attitudinal expressions/interpersonal 
expressions in Japanese or Taigūhyōgen. Taigūhyōgen, which is addressed to advanced level 
students, teaches especially how to create good human relationships and presents why it is 
necessary and how to learn attitudinal expressions and interpersonal expressions, not only to 
communicate with one’s superiors, but also with other young students in their same 
generation.  Comments from the questionnaires will also be presented to the students.  In conclusion, 
the students will find out that it is necessary to learn the language expressions and also to 
understand Japanese human relationships. 
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In this presentation, we will highlight our intermediate Japanese program, which is designed for the 
learners to think critically and express the thoughts effectively in the language.  In recent years, 
goalposts for Japanese learning widened to include communication strategies, media literacy, 
'ability to think,' self-expression, and social participation, in addition to simple 'language ability.' 
Popularity of activities and courses with relevant objectives attests that the learners' focus has 
shifted from the language itself to ‘leaners´ empowerment’ by understanding a new language and 
applying it for social interaction. 
Aiming to cater for such needs, we are in process of revising our intermediate course at the 
University of Duisburg-Essen. Existing learning/teaching materials for the intermediate level often 
contain plain presentation of the state of things in Japan, in order to encourage deeper 
understanding of the country.  Their contents assume that teaching about Japan is conducted 
through one-sided feeding of information and are mostly free from any ideological 
spins.  Consequently, they are hardly appropriate to nurture autonomous thinking of the learners. 
Based on these considerations, we developed the following syllabus for those who completed the 
elementary level: (1) Six themes (e.g. regeneration of rural communities, ageing society) are 
selected to allow comparison between German societies and their Japanese counterparts. Each 
theme is examined through a range of methods, including watching video clips, reading documents, 
writing assignments, and classroom discussion. (2) Every participant is to choose one of the six 
themes to conduct further research and visit relevant facilities for an interview. (3) The interview 
results and individual arguments are compiled in a classroom presentation for a wider discussion. In 
the current semester there are approximately 30 participants. The final results are uploaded to the 
internet in German and Japanese. 
We place strong emphasis on the following points in designing classes and selecting materials: 
1.! Because the University of Duisburg-Essen makes it mandatory to study in Japan for a year after 

completion of first four semesters, we aim to maintain continuity of our Japanese program and 
outside learning. Students are expected to learn how to critically examine both societies and 
disseminate resulting opinions step-by-step; before, during and after their year in Japan. 

2.! Students are required to cooperate with Japanese exchange students for preparation, execution 
and presentation of the interview assignment. Using German and Japanese for interaction will 
allow German and Japanese students to mutually learn communication strategies. 

The ultimate objective is to promote students' active participation in regional communities in 
Germany and the wider Japanese society, leading to a meaningful contribution to social 
welfare.  This presentation summarises the first stage of our medium-term research by observing 
examples of activities on a specific theme, followed by analysis of the results of our student 
questionnaires and interviews, which are conducted before and during the academic term to monitor 
changes in students' social awareness and communication ability. 
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This study aims to find the best possible ways of paraphrasing expressions for Japanese language 
learners. Takiura (2007) found the following two types of paraphrasing: the first one is called Ƴ˖

a (naming), it defines a word in question and gives it a new name. The second one is called ԕ}

�(describing) and it explains the word in question in order to let a conversation participant 
understand its meaning.  
The authors of this paper presented twenty categories of paraphrasing from the survey taken from 
Japanese learners in Europe and Japan (Ono et al. 2015). These twenty categories can be integrated 
into two groups: a group based on "connotative knowledge of the word in question" and a group 
based on "denotative features of the word in question". The first group of paraphrases consists of 
expressions which refer to the same reference of the word in question but use different wordings. 
This kind of paraphrasing is commonly found in a dictionary. The second group of paraphrases 
consists of expressions which refer to the context or conversational situation where the word in 
question is used. Our focus here lies on the first group of paraphrasing. Our data show that Japanese 
language learners use their "connotative knowledge of the word in question" not only to define or 
name the word in question. They also describe and explain the word in question using connotative 
knowledge in a characteristic way: "which the learner knows is not correct, but which shares 
enough semantic features in common with the desired item to satisfy the speaker" Tarone (1981). 
The present paper analyses how those paraphrasing expressions are constructed and discusses the 
better way to explain words for Japanese language learners. 
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umiu 15 Ťi30 Ť 8 ǐŤ�CͱӖouȯκ�ѯʭa�ӖɹȖѭrMmgaeĬŪfC

eèʹfCer�lfuçӖ�ԱyCǶtuǩưeuӈӖoѯn��ml��¯Ø�Ӗu “comodo”C 
“bravo”C “bello”ouʨƻȯʑ�Ͽӕ_gap��ŧр˿΄uŧ̨rȖѭa�ҿҜnM�TCӖɹŷu

֒lñèрӐѰn�ӘϒTӕ����aȖѭѰuҨόu˲ǈ��^_C˹̱rojmʎҵqҵт�ѯ

Ȭa�[oTȟԁuϮϧnMjga 
� ȟԁ̃΄o_mvC1) ģ˿C2) ʨƻȯʑ�Ͽӕa�g�uѝѭǆփo£Û¡â§ÕÝu�o�C3) 
ŝɨuģ˿nҨόu˲ǈ�Ҷ�olmçͰՠ�úȞ_mlgTC1) uͰՠnCçӖ�Ʋ`ʹսnʼm

uvêԯťnM�[oCģ˿r��̡ц͑ӋTǓլnM�[orͶllm̃΄�ǳ̞_gaer�lf

rՐ_mvC�¯Ø�Ӗu “bello” rMg�Ƕ͗q̬̇ӖҨόCŞϵ©×�·u£ÏÝ¶r��ϒ΄u

Ͽӕrop�CeĬŪfCeèʹfrՐ_mv 3)nύҽϿӕuѝѭǆփ�ңjgaeuщ̻Cї`m

ʨƻȯʑuύҽvΗ�jgTCM��˲ǈuҶ��qlϒħ�Mjga 
� щӟo_mC[��uӘϒuƚǑrvCӖɹo_muϒ΄uȖѭT͠Ymlg[o�ѯn��C˹

̱rvȯκϧqә̋u~prӬȪq£Û¡â§ÕÝħCѝѭǆփTʎҵhoѯn�a�gCʼmӖɹ

yorϘãϧnvqlɌǹTʎҵnM�ma 
�  
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From the Mother Tongue to the Japanese Language:  

an Example of Vocabulary Learning 
 

Etsuko NAKAYAMA, Ca’ Foscari University of Venice  
(estsuko@unive.it)  

 
This is a report of a lexical learning lesson carried out for Italian intermediate learners based on the 
semantic correspondence of words between Italian and Japanese. 
In the composition class I thought it would be useful to make students aware of lexical errors 
influenced by native language. There are numerous studies on the influence of L1 in the learning of 
L2, such as Odlin (1989), and in Italy there are, among others, studies on contrastive analysis (Ōue, 
2006), or error analysis (Yoshida, 2015 ). So far there haven't been any studies focusing on lexis, 
but these aforementioned studies indicate the usefulness of specific learning materials for Italian 
learners. 
Considering this need, during my composition lesson I spent some time on lexical studies, focusing 
on semantic correspondence of the two languages (students: 50 -60 of the Master Course; period: 
from February to April 2016; duration: 15 -30 minutes for 8 lessons). Specifically, I compared the 
semantic field and usage of three example words: "benri", "jōzu", "kirei" with Italian terms often 
considered their equivalent, "comodo", "bravo", "bello." These  Japanese terms are studied at the 
beginning of the grammar study, but their errors in production are also found in students with high 
lexical skills. The purpose of this lesson was to improve the expression in student production and 
reflect on appropriate and necessary teaching material. 
As a method of study, I initially considered three steps: 1) composition; 2) exercises to compare the 
semantic correspondences, study of usage and collocations for each term; 3) final composition to 
check understanding. However, at step 1), I realized the inadequacy of the same method for the 
three terms and also of the difficulty of the final check using the composition, so I introduced some 
changes. For "kirei" we only tried to find expressions in Japanese by translating various uses of the 
term "bello", and to make comments on visual images using the term "kirei". For "benri" and "jōzu", 
at step 3) I used the same kind of exercises again to check understanding. 
As a result, in general, an improvement of understanding of the semantic correspondence was 
noticed, however, there were some usage examples for which no significant improvements were 
seen.  
In conclusion, among the causes of the errors in using these terms, must also be the lack of study 
dedicated to lexis. Therefore this kind of teaching material should not only have contrastive 
explanations of the two languages but also a sufficient number of examples of collocations and 
exercises. Furthermore, rather than a homogenous approach different kinds of exercises for each 
word should be considered. 
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ȖѭѰveԏ̟fuщ̻�pu�mrԱ˅_ml�up�

―ԯťqӖ�Ա˅nr��mrq�g�r―�
 

ϰɊɱ̍C̉ЖϓǷȖǷȖ՚ƓǱʂ̨ӜД 
(yumie999@hotmail.com) 

 
� �Ý¯â»²¶¥�¶��ÅØoljgȖѭØ­â©TMz�ml�όǜCԯťqØ­â©�Cԯ

ťrϒl�[onC��ŋȟ_g£ÍÓ¹¡â§ÕÝΌſ�ңm[oTnr�a˵rCȖѭѰTØ­

â©�ϒl�[o�CШýҿӖѭʆrv͠pcqlѻŷu֨knM�a 
� ̬ϣҨv̬̇ӖȖѭѰTeԏ̟fr��͑ущ̻�pu�mrԱ˅_ml�up�Cӝ́_gщ̻

�Ǩƹa��unM�aeԏ̟fovCпȍĠuԏ̟nvqtCόċЄĕnϒl���[ouǶlC

ԏ̟¥�¶�˖aaӝ́vC½Ý�ØâӖͱӖӐѰ�ȯӭrңjgaÚÇÙvCֶ֨p�ַ֨ÚÇÙ

�nɝɣlȖѭѰC30 Ƴ�ȯӭo_ga½Ý�ØâӖn̟p�g֪kuħ˿rM�Ӗ�eԏ̟f

֟jisho.org֠n͑у_gщ̻�ҶcCҲ˼M�͑ущ̻p�puӖ�Ħϒ_gloʕmpCqdeuӖ

�Ħϒ_gloʕmpC҄ϔӄԕɰu�Ý¡â¶ӝ́�ңjga 
� euщ̻CȖѭѰvčéu֫kũϜ�ϒlCҲ˼u͑ущ̻p�Ӗ�Ա�nl�[oT�pjga

֨kϮvCҒӖuȯӈ�CӖuĦϒ̃΄ә̋˿p�Ա{̃ϜnM�a֩kϮvĊ̬Ӗn̟p�għ

˿�ҶCĦϒ_glӖo̡�Ԓl�u�Ա{̃ϜnM�a֪kϮvCӖrĦϒ]�ml�άȑp�ʨ

ƻ�ˢΠ_CԱ{̃ϜnM�a֫kϮvCĦϒ_glӖuƾӍ�ѯnCԱ{̃ϜnM�a 
� ȖѭѰTϒl�̃ϜvC֨kovՙ�bCҲ˼ũϜ�ч�ư�cml�[o�Mjgae_mC

Ҳ˼ũϜ�ϒlml�ȖѭѰ~pCԯ_gӖ�Ա˅_ml�[oT�pjga�gC̃Ϝ�֏Ħ_C

ԯťqӖ�Ա{[oTnr�ȖѭѰoĊ̬ӖÚÇÙvͳħ_mlql[o��pjgȧ̬ӖÚÇ

ÙTֶ֨uȖѭѰnMjm�CҲ˼ũϜ�ϒlCԯťqӖ�Ա˅nr�ȖѭѰTl�ã̃Ċ̬Ӗ

ÚÇÙvַ֨nMjm�C֨kũϜhYnԯťqӖ�Ա˅nrqlȖѭѰ�lga 
� ӝ́uщ̻p�Ceԏ̟fr��Ҳ˼u͑ущ̻p�CԯťqӖ�Ա˅a�g�rvҲ˼ũϜ�

ч�ư�cg~mTҋl[oT�pjga[uщ̻vCҲ˼M�eԏ̟fuĦϒ̃Ϝ�ȖѭѰr˦Ђ

a�[onCֶ֨ÚÇÙuȖѭѰn�ԯťreԏ̟f�ϒlCԯťqӖ�Ħϒa�[oTnr��m

rq�Ʃѻʗ�Ђǂ_ml�a 
�  
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Whether How Learners Selected  
the Results of the "Dictionary" 

In order to be able to select suitable word 
 

Yumie AIKAWA, Waseda University 
(yumie999@hotmail.com) 

 
We live in the information technology age. Modern society is overflowing with learning resources 
such as internet site and applications software. Learners will be able to communicate better through 
using learning resources. Therefore it is one of the necessary for learning second languages.  
The purpose of this study is reported that how learners selected the results of the "dictionary". 
"Dictionary" means not paper medium dictionary but internet dictionary because often used modern 
society. This survey was implemented in questionnaire format to 30 Hungarian learners between A1 
to B1 level. First, showed three sentences written in Hungarian by using "dictionary" (jisho.org), 
and then questionnaire surveys were conducted about why selected the word and why want to use 
the word. 
As the results, it has been found that leaners used the following four strategies. The first strategy is 
using translated from an English. The second strategy is using example sentences in Japanese. The 
third strategy is guessing though Kanji’s meaning. The fours strategy is using part of speech. 
The strategy which learners used is not always only one, sometimes combined two or three 
strategies. And it has been found that the more using strategies, the more selected suitable word. In 
addition, it was found using good strategy is not proportional to Japanese level. Even if a learner 
who is A1 level can use good strategy, and can select a suitable word. On the other hand, some 
learner who is B1level used only one strategy, and cannot select suitable word.  
From the results obtained in these investigations, the following conclusions were reached. The 
results form “dictionary" is better to combine some strategies in order to select a suitable word. This 
result suggests that even if A1 level, the learner has a possibility of communicate his/her own 
proficiency or more though using "dictionary". 
 
________________________________________________________________ 
References 
 
Soeda, Eriko. & Mari Hiratsuka. (2009) How electronic dictionaries are used in searching for unknown Kanji 

words. Journal of International Student Center, Hokkaido University, 13, 58-77 
jisho< http://jisho.org >(accessed April 29th) 
 
  



��
�	� ɠ̬̇Ӗ˹ѹ§ÝË¨�Î�

 198 

 
 
 
 

 
 
 
 
 
 
 



   The 2016 Symposium on Japanese Language Education 

 199 

 
 
 
 

ĕǩ 3 
  



��
�	� ɠ̬̇Ӗ˹ѹ§ÝË¨�Î�

 200 

 
ƥրϣҨ 

 
7/09,)11:00,)Rio)Novo)7)

 

֒̓roY�̬̇ӖӜǵӤɩƴYu§×¾©�

ՍϣƞyӌĪuЭȞÅÛ¨��¶֟ñՏǨƹ֠�
 

ϓñôĄȐCǗПÇÙ�ÐǷȖ 
(kuniko.tz@gmail.com) 

 

όǜ�¯Ø�ǗŚnͦҷ̓ՏŚṙ̬Ӗ˹ѹ�ңjml�ñЪ˹ѹ͟ՐvŃprԨsbCeumi 1
̓u�C5 ɠՏnн 500 ̓Տu�Ø�Ó×Î�ч�n˹nml�aã̃CƌʂuӜǵӤɩo_ṁ̬Ӗ

£â©�ՍŁ_ml�֒̓vŒǗnн 15 ̓nM�a֒̓ϐuՏnv̬̇|uՐʍv֒tĊ̬Ӗ�ž

ɷ_m�gloѯn�ϐʄvȶqtqla_p_Cͦҷrc�CӜǵrc�Ċ̬Ӗ˹ѹrՐa�Œ

Ǘҷ͚nuƣ�ч�vң��mo�bCÃ×Ý©C·�³C��Ù×Ý·qpuҴ͢ӠǗoͳ}Cñ

Ъ˹ѹ͟Րnu̬̇Ӗ˹ѹvԤ��ƣjml�uTόυnM�aτrƌʂuӜǵ˝ uǩưCɠՏu

̓Տ˼�ĦϒƩѻqӆŀqp�Ư̓r�jmԫlC˹˝ŚȦ��i�iC̆ʱu˹Џ̟�ϒlmuŽ

̻ϧq˝ vͬpêƩѻnM�ae[nC֒̓ϐuϐΌr��ȩϷ_gŚȦCӖɹ�Ήlţ_Cԯť

q§×¾©�ч�CãȞuӌĪǢΤ�ӆY�[or�jmόǩu˹ɗu˖ȴ�̃ƴĊY�[oTʖƀ

oʕ���a[uģ v 2 ɠӁϘo_Cŧɠɨv§×¾©uԱȞ�Ϯ͙oa�aģ rɸgjmvÖ

âÛ²¿uǗbnĦϒ]�ml�֒̓ϐϒ˹̱�Ɲѯr_C�g�¯Ø�ǗŚuόǩu˹ɗԪuш֐

�Όp_m��Ħl�atC˹ňl§×¾©uūģ�ӎ��a֒̓ϐṙ̬Ӗ�˹n�ǩưC�Ø

�Ó×ÎvƄӟnM�TC˹ɗuƔ��ɾŵT[ou~pǷrla֒̓ϐrojmC˹ɗvɿ�Tŧ

�mˡa�̬̇ă֟M�lv̬̇rklmuϹӦ�̣a��¯Ø�ă֠nM�ƩѻʗT֒tCϐʄr

ojmûgq˿ƆuО�ՍYm��˹ɗuӹveu��ϐʄgiu̬̇Ҽrϯщa�aɿ�u҄ɐ

Ӱϑo_mu̬̇ӖĊ̬˿Ɔ�ǡjmltԽҵqɾϮ�əy�˹ɗrojm�CãȞu˖͙Tën

���wόǩuģ uźYoq�Cϐʄv�o��CՍŁa�֒̓ļrojm�CȖŚCοŊ|uә

ʆuʹͰo_ṃŽnM�ma̬ÅÛ¨��¶vȖѭѰrv��͔_l§×¾©�C˹ɗrv˹n�

at˖͙oq�m�§×¾©�˦Ĩa�[or��CñЪ˹ѹ͟ՐroY�̬̇Ӗ˹ѹuãź�Ϯ˖

a�unM�a 
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A Project for Syllabus and Assessment Development for High School 

Extra-Curricular 
Japanese language education (an interim report) 

 
Kuniko TANAKA, Bergamo State University 

(kuniko.tz@gmail.com) 
 
Italian secondary education institutions currently carrying out a Japanese language course in the 
regular curricular time are few. There is only one school in Lombardy teaching Japanese, providing 
for a curriculum of about 500 hours over five years. On the other hand, when considering Italian 
high schools offering Japanese language courses as an extra-curricular activity in the afternoon, 
there are approximately 15. Italian high school students are deeply attracted to Japan and thus the 
students interested in learning Japanese, whenever there is such a possibility, are surely not few. 

However, regardless of whether the Japanese language course is curricular or not, there is 
not a big commitment on national scale toward Japanese language teaching. This is particularly true 
when comparing the Italian situation to other Western Europe countries, namely France, Germany 
or Ireland. Italian secondary education is definitely lagging behind in Japanese language teaching.  

Especially if we focus on afternoon extra-curricular classes, there are remarkable differences 
between the schools offering Japanese language courses, in particular with reference to the amount 
of teaching hours, the available facilities and the contents; moreover, it is almost impossible to carry 
out effective lessons by using the existing textbooks. In such a situation, it would be more urgent to 
decide the content, to set up the appropriate syllabus, to select the vocabulary which is closer to the 
students everyday life and to provide a certain amount of assessment criteria in order to better direct 
the teacher on site. 

This plan will require two years. In the first year we will focus on the syllabus set up and on 
the selection of the objectives. Useful references may be provided by teaching materials used in 
other European countries as well as the feedback of Italian teachers having experience in the field. 
Therefore, we will try to produce a more convenient and teachable syllabus. Japanese language 
teaching for high school students is a very interesting and meaningful job. The syllabus is for sure 
important, but the key role is played by the teacher. For these high school students, the teacher will 
be the first Japanese they get into contact with; otherwise, their first contact with Japan will be 
through an Italian teacher highly learned in Japanese language and culture. The students view of 
Japan will owe to the quality and ability of the teacher that actually will open to them the window 
over a new culture. It would be very helpful also for the teachers who bear the responsibility to 
cultivate the students Japanese language and culture, that will both become as their own property, to 
be provided with certain indicators.  

This project aims at providing for a more effective and enjoyable syllabus for the students 
and more useful and easier for the teachers, in order to promote Japanese language teaching in 
secondary education institutions. 
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ė̬Ӗ˖ȴTʎҵqǵǗăŐТϐʄ˼fӝ́֟˿ԸЏȖϱ֠v̇лă�ƶ�ǵǗăuΪ̇TǮŹ_, 
Ʋė]��Ȑp�TǮŹ_g[o�ǽ͟r 1991 ɠrȇ�jgâ̡uӝ́֟2014 ɠ 5 ̢ 1 ̇όǜ֠n

vCŔПuȵñ֒̓Ъrǜзa�̬̇Ӗ˖ȴTʎҵqǵǗăŐТϐʄv 29,198 ănCŰǐӝ́֟2012
ɠ֠�� 2,185 ă֟8.1֞֠ǮŹ_ga10 ɠŰ֟2004 ɠ֠oͳ}Cї˼v 1.48 ĶCñn�֒̓ǜзѰv

1.89 ĶoʖԝqĘy�Ђ_ml�a҄΀Ġr��]�^�qőӎմuԻʭCτũ–̓ӆѧr��Ȟǀ

ƆCőȖʂu˱˪ЭTӤ`��g[oTҵǑo]��a_p_ė̬Ӗ˖ȴTʎҵfqϐʄT֒̓n

Ȗ{rvǷrqӜփ�M�a֒̓nv˹ЏuŚȦT“ͰrҲժpk֒ɨƆa�aˉӭϧqάȑӖɹ�

Ǯn, ֒ɨqӚ�uŷ�ʎҵo]�, άȑǘčǵuͱӖ��kϐʄrvτrǷrq˗ʴnM�a 
̬̇ϐ��C�gvɠȶ̓ṙ̴_gϐʄvȥɪnv̬̇Ӗčǵ, Ĳѹʸ�ȵñȖ̓nv̬̇Ӗol

mýҿӖϏǭnѹiqT�, ƊŤqͱӖѻŷ�ѭʆa�͟ĕ�qt, ̬̇Ӗu̇ɜҿӖvMjm�Ȗѭ

ҿӖTêӿa�[o�Ƕlaã̃CͱǗnñȖ˹ѹ�ƤYṁ̴_Ċ̬Ӗѻŷvĝto�ͱӖnu

Ȗŷ�ṸǢΤrőȖTӕ����e°�Ú�¶ϐʄf�Ǯnmo�CǷԹɓǘu֒̓nvǶ͗qҿ

Ӗ˿ƆѺ̖oϞq�̬̇Ӗѻŷ��kǵǗÙâ³ϐʄTǜзa�υ΂Tքҝoqjml�a 
10 �Ӽn�ͱӖӐѰϐʄȯ̬ăϐʄouŖϐ��^aόǩnveǵǗӖo_ṁ̬Ӗf�ӼngC

ȖЏϮύҽ�˱nCȥ̅�ǝǠou£ÍÓ¹¡â§ÕÝ�śΨrԡ�CȲ̴uȸѶ�ǷȖԡȖrkq

T�eШýҿӖo_mu̬̇Ӗfu֊ʱrƴYgӎ�Tq]�ml�aǷՕɧŚu֒̓v 1990 ɠŧ�

p�ǵǗăϐʄrƴYgԻʭˣѧ�Սȇ_C2001 ɠɨuτũ–̓uӆѧqpuŌԡϧqƣ�ч��ԡ

�mrga̬ϣҨnvă͛˹ѹuՊlш֐oҲҿӖòѪϧҸδp�ͱӖͱ˿ƆĲ˕�ҸԾrő�gǷ

Օɧu֒̓uƣ�ч��ñʍrCЄĕэư�ԡ��ҿӖ˹ѹolmҸδp�̬̇Ӗ˹ѹuˊm}rɾ

ŵ�ѯn�a 
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A New Horizon of Japanese Language Education for  
Senior High School Students with Diverse Language  

Backgrounds and Japanese Competence 
The case of public high schools in Osaka prefecture 

 
Akie TOMOZAWA, Momoyama Gakuin University 

(akie@andrew.ac.jp) 
 

The Ministry of Education, Culture, Sports, Science, and Technology started studying the number 
of foreign children and students who need Japanese language instruction in 1991, when massive influx 
of foreign workers was observed. In the latest survey, as of May 1, 2014, 29,198 children who need 
Japanese language education were enrolled in public elementary, junior high, and high schools, an 
increase of 2,185 (8.1 %) since the previous survey in 2012. The total number increased 1.48 times and 
in particular the high school enrollment increased 1.89 times compared with 10 years before (2004). 

Preferential treatment in the entrance examination, setting a quota on enrollment by local 
governments, and providing greater supports to meet the needs of the students after they enter high 
school contributed to the increase. However, there remain not a few problems for high school students 
who still need Japanese language education to attend regular classes, which are taught in Japanese with 
more complex syntax and kanji idioms.  

Students who were born in Japan or who came to Japan in their childhood are brought up in a 
bilingual environment; their mother tongue (L1) at home and Japanese (L2) at nursery, elementary, and 
junior high school. But many students have only a limited chance to acquire L1 competence 
corresponding to their age, and their Japanese, seemingly sufficient in daily communication, often lacks 
academic language proficiency. 

On the other hand, the number of students who came to Japan after they completed their junior 
high school education overseas is increasing rapidly. These are children of migrant workers and from a 
previous marriage of a parent, usually the mother. They are categorized as “dairekuto” (direct) students 
and are admitted to high school according to the scholastic aptitude test in their language in spite of a 
low score in Japanese. Foreign students with diverse linguistic and cultural backgrounds and different 
levels of Japanese competence are mixed together in high schools in many large metropolitan areas. 
Various ingenious measures are taken at each high school to foster Japanese proficiency of the students 
with more than 10 different language backgrounds, to enable them to understand the subjects, to manage 
communication in their families, at schools , and in the community, to proceed to a university, and lastly 
to find a suitable job. 

Public high schools in Osaka started to introduce a preferential entrance examination in the early 
1990’s and a quota system (5 % of the total enrollment) in 2001. Osaka’s go-ahead attitude derives from 
its long experience of human rights education and a plurilingual perspective which embraces students’ 
ethnic language and culture maintenance. In this presentation, a new role of Japanese language 
education to promote social integration is probed through an analysis of present situation of high 
schools in Osaka.  
________________________________________________________________ 
References 
Association of Osaka Prefectural High Schools for the Education of Foreign Students (2015) Abstract for the 23rd Annual 

Conference.  
Tomozawa, A.(2014) Language Competency of Foreign Students Educated in Senior High Schools in Japan -Criteria for a 
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  Œи¨Ñ¿ÝÊ�ÙǷĕvCǵǗӖo_ṁ̬Ӗ�ɀĴa��ÏØ�ă֒̓ϐug�u̬̇ӖĊ̬

˿ƆŒиǷĕnM�a1992 ɠCÜ§Ý¶Ý DC ̇иƐĕuòŁnŧՍŁ]�gaƝŹѰrv̬̇Ӗѻ

ŷu�q�bĊ̬u˿ƆCͪƫCѭʬCǝύC̓üĊиՐĭqpCɝɣlŤԾrklmȖѭa�

[oT͹����aǷĕnvCţǩѰ 2C3 ƳT±âÎoq�Ċ̬ӖȖѭͪrejg 3 ÚÇÙrŤp

�mФlưma¨Ñ¿ÝÊ�Ùuǆփģ�oǷĕuԦǋrvCиǗnuǵǗӖ˹ѹu˖Ձo]�� 5CC
(Communication:ĉăou£ÍÓ¹¡â§ÕÝCCultures:Ϟ˿ƆuύҽCConnections:ĉ˹Џouԟ˫C

Comparisons:Ϟ˿ƆuͳԊȯκCCommunities:Єĕ|uƝŹ)�ϒlml�aҿӖo˿Ɔ�ť�իa[o

qtCė̬�Ȗ{folmϮϧrejmȖѭѰuѻŷ�ȒŤrϣ˩a�͟ĕoq��mCɌǹ]�

ml�a 
 
  ħɠu�Ý¡â¶r��oCţǩѰu 90%čèTCƎ ʂ�̬̇Ӗ�žɷ_gloЬnmo�C85%
čèṪ̬rϛȖ_gloЬnml�aȟգrԨƜuƝŹѰuǶtṪ̬rϛȖ_g�CJET ÅÛ ×

Î(ǵǗӖ①ɠˏ҆ü )qpnȸѶ_g�_ml�a 
 
  ¨Ñ¿ÝÊ�Ùv 3 ă 1 чn˗ʴa�[orʨѪTM�aͪƫ�Ë²Å�Ù±ÑâCſ͏σqpC

͗bqŤԾr҇ƻTM�Cũbuĵʗ�˕jgȖѭѰTը��[onǷrqŷ�ϣ˩a�a¨Ñ¿Ý

Ê�ÙuÐ²¶SnM�eçăȨ�w˿ͭuϹʜf�Ԅ��jmш֐_m��mτũq͟ĕn�M�a

ɮӟǷĕnvC҉ƪènu�ÂâÙŷqp�͹����TC¨Ñ¿ÝÊ�ÙuǩưvCăŰrţ�[

oTґʹqϐʄn�C±âÎnƐŷ_mèĜrèT�[oTnr�a 
 
  όǜC͢ɋrm¨Ñ¿ÝÊ�ÙՍŁǝ�Ƃը_ml�aиǗnuՍŁnǡ��g¼�½��CԨƜu

ǆփqp�Ūϒ_CƯǝu̬̇Ӗ˹ɗĕCǗգĀΎǢՀCǷȖĊлē CǒĠqpou»²¶Üâ

��ɷƆ_C¨Ñ¿ÝÊ�ÙǷĕuՍŁr�jmC͡íċu̬̇ӖȖѭѰ�˱˪nr�Ġū�˾nm

lt[o�Ϯ˖_ml�a 
 
________________________________________________________________ 
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How to Organize a Japan Bowl 

Japanese language and culture competition for Japanese learners 
 

Risa KAMIO, International University of Sarajevo 
(rkamio@jaswdc.org) 

 
The National Japan Bowl is a Japanese language and culture competition for high school students 
who are studying Japanese as a foreign language. In 1992, the Japan-America Society of 
Washington DC organized it for the first time. It tests the students’ knowledge of Japanese culture, 
history, customs, geography, current events and the US-Japan relationship, etc. Each team consists 
of two or three students at the same level of Japanese study. At the Preliminary Rounds, students 
are asked 100 questions. The Conversation Round tests each student’s oral proficiency. The top 
three teams of each level proceed to the Championship Rounds. The questions and the style of the 
competition refer to the Standards for Foreign Language Learning in the 21st Century and the Five 
C’s of Foreign Language Education (Communication, Cultures, Connections, Comparisons and 
Communities).Those standards emphasise the importance of human-to-human interaction, 
understanding different cultures, connections to other areas of knowledge and study, comparisons 
and contrasts with their own cultures, and participationin multicultural communities. By 
participating in the Japan Bowl, learners gain the opportunity to learn about both Japanese language 
and cultureas an integrated whole. 
 
The Japan Bowl is a team competition. Each student’s interest and knowledge of history, pop 
culture, geography, politics, etc. contributes to their team’s results. Japan Bowl’s motto, “San nin 
yoreba monjyu no chie” (Two heads are better than one) shows the importance of cooperating with 
teammates and working as a team. In the case of a speech contest, students are asked to use their 
presentation skills on stage before an audience, but at the Japan Bowl, students who are shy or not 
good at being in front of the audience can do well as a team. 
 
Every year, the results of the Japan Bowl survey show that more than 90% of participants say they 
want to continue studying Japanese after graduation. More than 85% say they want to study abroad 
in Japan. In fact, many past participants have studied abroad in Japan andworked as JETs(The Japan 
Exchange and Teaching Programme), etc. in Japan. 
 
Currently, The Japan-America Society of Washington DC is supporting European organizers to 
start their own Japan Bowls in Europe. The know-how and past questions will be used to reduce the 
burden of organizers. By holding the Japan Bowl, organizers will be able to build a stronger 
relationship between Japanese teachers, the Japan Foundation, universities and educational 
organizations, Japanese companies and organizations, etc. to support the next generation of 
Japanese learners. 
 
________________________________________________________________ 
References 
 
National Standards in Foreign Language Education Project (1999) Standards for Foreign Language Learning in 
College Board AP (2015) Japanese Language and Culture Course Description.  
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� ̬ϣҨvCҲҿӖáҲ˿ƆϏǭnʱՊa�ÌÙ±ØÝ�ÙŐТ֟τrΓǵroY�ͱӖ֦ѐʾӖӐ

Ѱ֠�ȯӭo_ġ̬Ӗ˹Џ̟uՍϣCo�y˹Џ̟�ӎϒ_mu˝ ȟԁǨƹnM�a�
� ϣҨѰv CEFR uύʔ�Ɲѯr_qT� 2013 ɠr˹Џ̟uՍϣ�ȇ�ga
�	
 ɠrǗգ�

ĀΎǢՀ��źʱՀ�lghrCӎϒρ�țʱ]cCόǜ��×Ý°u̬̇Ӗ˹ȡ�ñʍrCíϙñ

nӎϒ_ml�ae_mÃ�â·¾²��Ɲѯrˢ˽�ԽtCόǜCčéu�mqτՊ�ŀng˹̱

oqjml�a�

�

֟֨֠�×Ý°rՙ�bCíϙñuȐp�girĦn�ŚȦnM�[oa�

֟֩֠Ȑp�gi҄ԄTҲҿӖӐѰnM�[o�ӓ�r_C҄ĳ�˕m�ŚȦnM�[oa�

֪֟֠҄ɐҨόáϰþύҽug�u̬̇Ӗѭʆ�Ϯ͙o_ml�[oa�

̬֟֫֠̇Ӗá̬̇˿ƆhYnqtC͗bqҿӖ�˿ƆЪr҇ƻ�ɣw���[oa�

֟֬֠Ӗɹ�źӍqpCτrÌÙ±ØÝ�ÙuȐp�giTґʹoa�ԸŤ�Ұɷnr�[oa�

�

� ŗĠϧrvCe�f�C�

֟֨֠euǝǠrư�cmĦn�пմuɌǹqp�

̬֟֩֠̇ӖhYnqtCĉuҿӖ�˿ƆuϹӦ�ϐpc�ΌſuȴőC�

� � � ƯӜyou 1 I�2J Ø©¶qp�

֪֟֠˹ȡŚuȯӐ�ĮaΌſ�ϣҨu͟ĕuŋȟCeoȂ�ιrģ�f�eў̇uēϘfqp�� � �
� � � Ԝ_ġ̬ӖȖѭqp�

֟֫֠eíϙu˙˔feíϙu̧ևfЪuхĆÈâ¨�CíϙԲϑrklmuӝ}Ȗѭqp�

֟֬֠·ØÙɺɰhYnqtCͤ�¢âÎ�ő�gѝѭ�qpnM�a�

�

� ˹Џ̟rklmĊ̬Ӗ˹ȡ�ȥɪnӎϒ_g˹ɗoĲӪѰ|uúŀӝ́֟�Ý¡â¶ӝ֦́ѳr

ƣ�ӝ́֠�ȟ̄_gщ̻Cčéu[oT̋�prqjga�bCŐТṪ̬ӖȖѭr��Й͓ϧr

qjg[onM�ȧ̬Ӗnnr�[oCnr��mrqjg[oT҄ҹnr��mrq�Ce�T

҄ĳrkqTjgunvqlpoѯn���a�gCǗӖ˹̱���ϺtC_p�Ȑp�uϹϧՐʍ

rưjg˿СTǶlunCčŰvӚ�[orˇ˃TMjgŐТ�Cԡ�nӚҽrƣ�ч��mrq�C

eӚ��folmʱŸĠ֐uЙ�Խtuщ̻C˿ȑ�Ӗɹuѭʆω�MTjml�olmǲ�M�a

]�rCȐp�u҇ƻuɝ�ɣTjgaȟϒϧqմnvC˹Џ̟TM�[onCȟԁш֐uȶql˹

ɗ�C˝ Τŀ�Žωϧrңn��mrq�Cȥɪnvúѭáʈѭu¥Ëâ¶T_�atqjga�

� ˹Џ̟vCąʂ�ӎϒoȟԁϼМ�ԽtC
�	, ɠp� 
�	- ɠrt�_oţρ��ţρúȞnM�a�
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Practical Report and Development of �

the JapaneseTextbook “Ohisama” for Multilingual Children 
 

Emi YAMAMOTO, Leiden University, Waseda University 
(e.yamamoto@hum.leidenuniv.nl) 

Junko UENO, Terakoya Amsterdam 
(juninmaas@hotmail.com) 

Yoshie MERA, Terakoya Amsterdam 
(yoshie.mera@gmail.com) 

 
This presentation is about the development of the Japanese textbook, “Ohisama”,  for multilingual 
children growing in the plurilingual and pluricultural environments, especially who study Japanese 
language as their mother tongue /heritage language in  abroad. 
 
We started making the textbook while referring CEFR in 2013. In 2015, we completed trial editions 
with the funding of the Japan Foundation. At present, Japanese language classes in many countries are 
using the trial versions. The textbook has the following characteristics: 
 
1)Not only for the children in the Netherlands but all over the world.  
2)Children can be proud of themselves about the fact they are  plurilinguals. 
3)Aiming for Japanese acquisition for self-expression and mutual understanding. 
4)Widen children's interest about various languages and cultures rather than only Japanese. 
5)Covering weak points of multilingual children, such as particles and vocabulary.  
 
Concretely; 
1) Pages which can be used differently depending on the resident area. 
2) Activities in which children can use their knowledge not only about Japanese but also about 
other   languages and cultures. 
3) Many activities which stimulate conversation among children, and presentations. 
4) Pages such as "Greetings in the world", "Breakfast in the world", or research project on world 
heritage 
5) Practices with songs and games etc. 
 
We conducted preliminary questionnaire and interview research with the teachers and the parents who 
used the trial versions. The results indicate that: children became more active to study Japanese 
language. We hypothesise that this is because children could gain more confidence and awareness about 
their abilities, as the textbook helps them create on overview of what they can do in Japanese. In 
addition to that, since there are many short sentences which are interesting for children, many of them 
do not hesitate to read and they are likely to learn more vocabulary and characters. Furthermore, 
children's interests widen.  Practically, with the textbook, teachers can prepare for the lectures more 
efficiently and it is easier for parents to support the children's preparetion and review at home. We will 
continue using the trial versions and further the research. In 2017-2018, the textbook will be published 
from Kuroshio-Shuppan.  
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� ̬̇ӖȖѭѰu̬̇Ӗѻŷ�ΠȞa��uo_ṁ̬Ӗѻŷӎ֐ (JLPT)Ċ̬ϛȖӎ֐ (EJU)CBJT
Á¨»©̬̇Ӗѻŷ´©¶qpT˘w���TClb��ƥրѻŷvΠȞ_mlqlaƥրѻŷӎ֐

o_m OPI֟Oral Proficiency Interview֠TɣtϹ��ml�TCȟ̄a�rvӷ“ӕȞqpҲժqʹё

rTM�ȟϒʗrö_la 
e[nCЩѰ�vúmp�ɷtΜ̦]�qT��̪hȟό_mlqlͺϒϧCpkCȟϒϧĦϒr

ѱn�̬̇Ӗƥրѻŷ´©¶uՍϣϼМ�ŔϧӷՀ��or 2013 ɠ��Ϸʹ_gae�v JOPT 
(Japanese Oral Proficiency Test) oБ_C(A)��µÍ²�ǩմC(B)Á¨»©ǩմC(C)£ÍÓ¹´�âǩ

մuտǠ�ΠȞȯӭoa� 3 տǠ͖ʱo_gaտǠũrӎ֐Սϣrƣ�ч�huvC�]rȖѭѰu

ҿӖĦϒǩմ�ηδƆ_Cĵbăue�f�uϐΌտǠroY�Ӭpq̬̇ӖԦϒѻŷuӌĪ��^

_gloѯngp�nM�a 
JOPT vC֪տǠa}mrolme��ÙÃ���Ϯ˖ȧ̬Ӗ˹ѹrȨëa�[of�Ϯϧo_m

Սϣ�ԡ�ml�TC̬ϣҨnvόȟuŖϐЄĕ�Ѻ̖r_g (C)£ÍÓ¹´�âǩմ�ƣ�èw�[

ooa�ae�vCϛȖϐáÁ¨»©ÌÝЪa}mu̬̇ӖĦϒѰvǞ_teϐΌѰfnM�C£Í

Ó¹´�âuãǀnM�p�nM�aȟգuӎ֐ԦϒrolmvCϛȖϐT(A)�ƤYCƲ̓r(C)�Ƥ

Y�C�g(C)�ƤYgȞĞǵǗăTÁ¨»©մroY�]�q�ЄĕƝŹ��^_m(B)�ƤY�ol

jgǶ͗q¡â©Tѯn���a 
ϣҨrolmvC֑Ȑoq�͖ʱ͕ʔrŹnCόǜӎңñu´©¶ħ�ƣ�èwCCEFR ЪouՐĭ

ʗ�ѯʭ_Cąʂũƴʗrklmeuȅɸʗ�ǆmaqoC̡ʂr͡u 5 δ�̬ӎ֐uτʋo_m

˘w�a 
(1) 15 Ťu 1 ȯ 1 uȯմɰƥրӎ֐nM�[o 
(2) OPI u�mq´©¯âӷ“ūɨvqtCжƒqӃѝhYnȟ̄nr�[o 
(3) ȯմɰhTC¯ÄÚ²¶�Ħϒ_Ž̻ϧqշǲĲȒCӌĪ§©´Î�̣a�[o 
(4) 1 ăuȖѭѰTC֪ԸՋ�҄ϔrԱ˅_CҲ˼Ƥ֐a�[orʨƻ�˕kӎ֐nM�[o 
(5) JOPT �ƤY�[onC͡uȖy|uͶlrTʆ����mqɺʱϧӌĪo_mΌϒnr�[o 
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Development of JOPT (Japanese Oral Proficiency Test)  

and Its Significance 
Measurement of oral proficiency in academic, business and community domains 

 
Osamu KAMADA, Nanzan University 

Sukero ITO, Tokyo University of Foreign Studies 
Kazuko SHIMADA, ACRAS Japanese Language Education Research Institute 

Hiroyuki NISHIKAWA, Meikai University 
Hiroshi NOYAMA, National Institute for Japanese Language and Linguistics 

Masahiko MUTSUKAWA, Nanzan University 
 
  Whilst there is still an urgent need to measure Japanese oral proficiency, none of the major tests 
(such as JLPT, EJU and BJT) have succeeded in including oral proficiency assessment. It is true 
that ACTFL’s Oral Proficiency Interview (OPI) is widely known and used, but is not very practical 
due to its complicated and time-consuming procedures for training testers and interviewing 
candidates. With this in mind, in 2013 we started a large-scale project to develop a Japanese Oral 
Proficiency Test (JOPT), which makes it possible to test the oral abilities of Japanese language 
users in a variety of social situations. 
  The JOPT consists of three test domains, Academic, Business and Community. We believe that 
these three represent the main domains that JSL users inhabit. The Academic and Business domains 
are the principal domains; the Community domain is a sort of pivot domain that many candidates 
also experience in their everyday life in Japan. 
  By developing the JOPT we intend to promote Japanese language education that contributes to the 
welfare of potential candidates in all three domains. In this presentation, however, we will focus on 
the Community domain and demonstrate the concept and the structure of the JOPT. Regardless of 
one’s social status, whether a foreign student attending a university or a businessman working for a 
trading firm, all potential candidates in Japan live in a community and use Japanese. To reflect this 
reality, the JOPT is designed to make it possible for a person to test in different domains – for 
example, first taking the Academic domain test and then the Community domain test, or the 
Community domain test first and then the Business domain test. 
  In this paper, first we will discuss the basic principles used in the test development and then 
explore the present direction of JOPT development by presenting test samples which are currently 
being prepared, and compare them to other test modes such as OPI and CEFR.  
  The main features of the JOPT are: 
 

1.! Fifteen-minute, face-to-face interview between one tester and one testee 
2.! Testers are to be trained in a simple manner which does not require too much time, unlike 

the OPI 
3.! Computer tablets are used to present question cues and record interview data 
4.! Candidates can take all three test domains 
5.! Test results are intended to provide formative assessment information for candidates, to 

encourage awareness of further learning directions. 
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±Ñ¸²�Úá�Ý«�ªáÌÙ¶ǷȖ̬̇Ӗ˹ѹȖЏv¶Ù£nǃãu̬̇Ӗ˹ɗ֊ʱ͟ՐnM

�C͗bq̬̇Ӗ˹ѹՐԟu˝ TՍӤ]�ml�aϣҨѰv 2013-2014 ɠɨ�� 2 ɠϐȯӭue˹̱

Սϣf�ˊɸ_ml�a[u˝ v˝ nĦn�˹̱�ģʱa�[o�Ϯ͙o_ml�TCɀĴѰr

ojmvőȖʂ̡ŧu̬̇Ӗ˹ѹЏϮn�M�Ċ̬Ӗ˹ѹ|uȴőo_muļմ�ĥc˕ka 
2013-2014 ɠɨvCȖѭŚȦTqpqpȞϷcbC�gCŒmuɀĴѰṪ̬Ӗ˹ɗ�Ϯ˖_ml�

�Ynvqlg�CÐ±Çâ§ÕÝuĝé�Ҷ��gae[nC2014-2015 ɠɨnvτrCǷrtčé

u 2 kuδneȖѭѰñʍf�˝ rȴő_ga 
1 δϮveȖѭѰñʍfnu˝ 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Learner-Centered Activity of Material Design 

 
Tomoyuki ISHIYAMA, Canakkale Onsekiz Mart University 

(ishiyamatomoyuki86@gmail.com) 
 

This study provides practice reports of the class, “Material Design” in Canakkale Onsekiz Mart 
University. There are two purposes in this class. The first one is to learn how to design the teaching 
materials. The second one is, for it is the first specialized class for students, to learn about basic 
knowledge on “Japanese language teaching”. There had been some problems in the course. One of 
problems for students is that there had been no place to make use of the knowledge learned in this 
class. Therefore, an approach of “Learner-Centered” was introduced in the following two situations  
First, the way of teaching has shifted in “Learner-Centered” rather than teaching knowledge with 
activities such as discussion in groups or pairs. As a result, interaction between teacher and students 
has increased and knowledge learned in the class has been shared with students more firmly. 
Second, we tried to design “Learner-Centered” materials in the class. For that purpose, we 
cooperated with weekend volunteer Japanese course, which is managed by third grade students. 
This course is offered from autumn in every year. We surveyed needs and readiness in the weekend 
course. Based on the results, we designed the materials that are suitable for students in the course. 
As a result of this cooperation, students in “material design” have been more motivated. 
The result of our attempt clearly shows that higher motivation can be achieved by the method of 
“Learner-Centered”. Besides, this study reveals that idea of “Learner-Centered” is effective not 
only in the language class but also in the teacher training class. 
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ビジネス日本語 オール・イン・ワン問題集 
聴く・読む・話す・書く

ISBN ：978-4-7890-1625-4　価格： 2,600 円

日本語能力とビジネスシーンに必要なコミュニケーション能力を同時に身に付けることを目標とした、中・
上級者向け問題集です。会議、出張、営業、商品企画、顧客満足度調査をはじめ、日本のビジネスシーンで
必ず出会う 19 のテーマをピックアップ。上司や同僚、取引先との会話や文書・メールのやりとりなどを扱っ
た「読解」「聴解」「聴読解」計 50 問の問題と関連タスクを通して、「聴く・読む・話す・書く」の四技能を
総合的に伸ばします。豊富な関連表現や語彙リストには英中韓訳付き。BJT ビジネス日本語能力テストなど
の試験対策にも最適です。

レベル：中・上級

小野塚若菜・篠崎佳子・島 恭子・吉沢由香里 著　　　

MP３
CD

＊表示価格は税抜き（本体価格）です



日本語教材ならJP BOOKS
★日本語教材をお安く確実にお届けします。
★日本語教材個人向けオンラインショップがご利用いただけます。

24-25 Denman Street, London W1D 7HU, UK
Tel :   +44-(0)20-7839-4839
Fax :  +44-(0)20-7287-0903

E-mail : info@jpbooks.co.uk
Web: www.jpbooks.co.uk

Piccadilly Circusから徒歩２分

はやい！

やすい！

あんしん！弊社スタッフが、お問い合わせやご注文に関して、迅速かつ正確にご対応致します。
日本語教材購入に関するご質問がありましたらお気軽にお問い合わせください。

弊社は各教材出版社より直接仕入れるため、余分な中間マージンが
生じず、一般雑誌、書籍よりお安い価格設定となっております。
学校、先生、学生さんへの割引も充実。習字道具、折り紙、図表等
教具も取り揃えております。

ロンドンに日本語教材の在庫を豊富に持っておりますので、
英国、欧州にはすぐにお届けが可能です。「みんなの日本語」
「げんき」などの人気商品は常備在庫しております。

オンラインショップはこちら↓
www.shop.jpbooks.co.uk

大学採用品などのお問い合わせ、お見積もりのご依頼は
弊社Japan Language Centre(jlc@jpbooks.co.uk)まで
お気軽にご連絡ください。

JPT EUROPE LTD. 【日本出版貿易】





 
 
     
 

Roellin Books benefits 
for Japanese teachers and schools: 
 

- 20 % discount from  
roellin-books.com 

- free mailing 
- over 5'000 books on stock 
- payment 30 days after delivery 
- no customs duty or import issues 

for all EU-countries and 
Switzerland 

 
order by email to: 
info@roellin-books-com 
or 
Tel. +41 76 / 370 02 90 
Managing Director and Owner:  
Martin Roellin 
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