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Keynote

7/07, 9:30, Auditorium Santa Margherita

How Can Linguistics Contribute to Learning Japanese?
With a focus on the acquisition of invisible linguistic structures

Wesley M. JACOBSEN, Harvard University
(jacobsen@fas.harvard.edu)

Japanese shares with all human languages the property of having structure to it. Though the
ultimate goal of learning Japanese is to internalize that structure so one doesn’t have to think about
it, there is much discussion in second language acquisition theory and pedagogy as to whether or
not such structures should be explicitly taught in language instruction. This lecture will deal with
three types of structure are not directly visible on the surface and will discuss them from the
standpoint of linguistics, second language acquisition, and pedagogy in an attempt to show how
linguistic research on these structure can provide useful tools for teachers and learners of
Japanese. They are (1) Argument Structure (paying attention to the sometimes hidden parts of
meaning that one needs to know to make sense of verbs and other predicates); (2) Information
Structure (being able to understand the link between what's being talked about now and what went
before); and (3) Immediate Constituent Structure (knowing what goes with what in sentences).
Along the way we will hopefully gain some practical insights into various aspects of Japanese
grammar that can cause problems to non-native learners, such as the particles wa and ga, relative
clauses, transitive and intransitive verbs, causatives, passives, and other related topics.
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In this Panel, we will show our attempts to develop practical reading materials for beginners from the point
of view of learners’ well-being. In our panel, the term ‘practical’ is used to mean ‘useful for everyday living’.
There are four discussion points.

1. Principles and procedures in developing practical reading materials for beginners

2. The creation of the ‘Prescription medicine bag’, what kind of survey and analysis were employed
and how it was created.

3. The creation of the ‘On-line reviews of buffet-style restaurants’, what kind of survey and analysis
were employed and how they were created.

4. The responses from the learners in Europe who tried out the above materials.

The contents of Japanese language education are shifting from teaching the language by focusing on
linguistic features such as grammar and vocabulary to contributing to something which could be of practical
use for the learners. Accordingly more learning materials place importance on the learner’s well-being.
However, in those materials, depending on the level of Japanese and skill area, we can observe the
following:

5. Practical materials appear mainly in intermediate and advanced texts, and majority for beginners still
focus on language.

6. Productive skills, for example conversation and sakubun (a short writing piece), materials are
increasing, but material for receptive skills such as listening and reading have not seen a similar
increase.

As mentioned above, the majority of the beginners’ materials still focus on the language itself and there are
few reading materials focusing on practical uses. Therefore in this panel, we discuss the development of
reading materials for beginners.
The reading materials for beginners we refer to in this panel have the following features:

7. What a learner reads is authentic, thus creating a realistic situation.

8. The objective of reading is to obtain the necessary information, thus setting a realistic objective.
Finally, these materials were piloted for learners in Europe and obtained favourable responses. We report
these responses and discuss points for further improvement.
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Presentation 1: Principles for Developing Practical Reading Materials
for Beginners

Hisashi NODA, The National Institute for Japanese Language and Linguistics
(noda.hisashi@ninjal.ac.jp)

In this presentation, I will discuss the principles and process in developing practical reading
material for beginners contrasting it with conventional reading materials.
The majority of conventional beginners’ reading materials are based on the following principles.

1. Vocabulary and sentence patterns are controlled so that the texts are not too difficult to read.

2. The purpose of the reading comprehension exercises is to review vocabulary and sentence
patterns in order to reinforce them.

However, these materials cannot contribute to the learners’ language use in everyday reality. I
suggest that if the Japanese reading materials for beginners are to be practical, the materials should
be based on the following principles.

3. Authentic texts which learners are likely to encounter in everyday life should be used.

4. The main purpose of reading is to obtain necessary information from the texts.

Based on these principles, the development process will follow. (The ‘coupons for foods and drinks’
are given as examples in brackets.)
The following steps are possible.

5. Taking into account of learners’ opinions, choose the authentic reading texts which learners
will encounter in their everyday life and will need to read. (It is useful if one can read and
understand ‘coupons for foods and drinks’. So choose this as one of the authentic texts.)

6. Collect authentic materials and analyse the Japanese language in those texts. (The kanji ¢ 1=’
“H> ‘PRI ‘Pl are often used and identified as the days when the special treat cannot
applied for.)

7. Investigate which parts are difficult for learners when reading such authentic materials. (The
investigation showed that learners have difficulty in understanding expressions like ‘i
EDOBHZITTEERA)

8. From the results of analysis 6 and investigation 7, determine the reading skills necessary for
such texts. i.e. What are the key points the learners should know and what they should be
looking for. (Using kanji ‘1=> and ‘4~ F]” as a key, learners should understand the days when
coupons cannot be used.)

9. For the learner to learn the skills determined in 8, create description and exercises. (Create
descriptions and exercises to learn the meaning of ‘12 ‘N7’ etc. and to understand the
meaning of ‘ 12 H HL~ A" from the authentic coupons.)

If we follow this process, we can develop practical reading materials for beginners. The three
presentations after this introduction will illustrate the above points in detail.
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Presentation 2: The Development of Practical Reading Materials for
Beginners - ‘Prescription Medicine Bag’

Madoka KONISHI, The National Institute for Japanese Language and Linguistics
(kmadoka@ninjal.ac.jp)

The ‘Prescription medicine bag’ is developed as one of the practical reading materials for beginners.
Prescription medicine bag contains information for medicines prescribed at hospitals and
pharmacies. There are two main reasons for choosing ‘medicine bag’.

1. Prescribed medicines should be taken properly according to the prescription.

2. Therefore it is essential to be able to read and understand it correctly. The information
contained is very clear and straightforward. Once the necessary reading skills are learned, it
is not too difficult to understand this type of authentic materials.

First, 100 medicine bags were collected and analysed. Although there are many varieties of
medicine bags, there is information common to all bags such as ‘how many times a day’, ‘when to
take’, ‘how many per dose’ and so on. This is essential information for the correct consumption of
medicines. So I created materials to learn how to read these medicine bags.

In this presentation, I concentrate on two examples of dosage, i.e. ‘how many times a day’ and ‘how
many per dose’. In order to understand dosage descriptions correctly, readers need to pay attention
to numbers. Analysis of numbers on the medicine bags demonstrated the following points.

3. ‘How many times a day’ is often displayed as ‘ 1 H[#7]lE]" a day (number) times. e.g.
“1 A 28] [a day (2) times], 1 H 3 [H]” [a day (3) times]. The reader should be able to
identify ° 1 H’ [a day] and the number that appears immediately after that.

4. ‘How many per dose’ is displayed as ‘1 [F] 2 2 or “ 1 [B[IZ 1 7 7 &/, [FF]6E
[(number) tablets] or ‘[$XF-] % & /L’ [(number) capsules ] following ¢ 1 [A]> (one
dose).The reader should be able to identify 1 [F]” (one dose) and the number that appears
immediately after © 1 [A]”.

The reading skills required for obtaining information such as ‘how many times a day
many per dose’ are determined as 5 and 6 respectively.

5. The ‘Dosage; how many times a day’ is obtained by reading the number between ‘ 1 H’ and
GIE]’.

6. The ‘how many per dose’ is obtained by reading the number that comes after ¢ 1 [F]’.

By analyzing authentic texts, these patterns could be identified. These patterns can be made into
learning materials for the beginners. This method is different from the conventional learning of
grammatical items.

<

and ‘how
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Presentation 3: The Development of Practical Reading Materials for
Beginners - ‘On-line Reviews of Buffet-style Restaurants’

Yoko KUWABARA, University of Fukui
(kuwayo@gmail.com)

‘On-line reviews of buffet-style restaurants’ have been developed as one of the practical reading
materials for beginners. There are two main reasons for choosing ‘on-line reviews of buffet-style
restaurants’.
1. Being able to read reviews equips the learner with more knowledge for finding good
restaurants.
2. The information contained is clear and straightforward. Once the necessary reading skills
are learned, it is not too difficult to understand this type of authentic materials.
In this presentation, I will describe the characteristics of the ‘On-line review of buffet-style
restaurants’ using ‘understanding whether the desserts are good’ as an example.
First, over 560 on-line reviews of buffet style restaurants which contain the word ‘desserts’ were
collected from food review sites, then the expressions used for describing and commenting on taste
were analyzed and their frequency checked. The following points emerged.
3. ‘EBE LV is used more often than ‘3N LU Y,
4. For negative comments, indirect expressions such as ‘1 ~ - 7 and ‘fi#) are used and a
direct expression such as ‘F 7V are seldom used.
5. For negative comments, a negative form ‘FEME L < 720V is used, but ‘ER L H VY T
A’ is not used.
From these results, for understanding reviews of desserts, the following reading strategy can be
employed.
6. From the form ‘35%£ L’ and ‘< 72°, a reader can understand whether the desserts are tasty
or not.
7. From expressions such as ‘4~ 7’ and ‘%), a reader can understand whether the
desserts are not tasty.
Since the expressions ‘M L7y 72, ‘SEBE L VY and ‘3EBE L < are used frequently when
meaning ‘tasty’, the common part of these three expressions ‘M L> is determined as a key
learning point. As for the negative, considering result 5, ‘< 72 is explained as an indicator of
negative. The explanation reads as:
8. If ‘<72 (not) does not appear after ‘F8: L (delicious), it means "delicious". If << 72’
(not) appears after ‘38 L’ (delicious), it means "not delicious".
As a results of placing importance on the expressions actually used in our daily life and
concentrated on the authentic texts used for the on-line review of buffet style restaurants, we
reached these learning points and explanations. If one would like to know whether desserts are tasty
or not from on-line reviews, this learning material asks a learner simply to identify the sequence of
the letters. This is quite different from the conventional learning of inflection forms ‘3L VY,

‘BWwlLo7= and ‘BUWLL L 720y,
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As mentioned in the previous presentations, on-line reading material for beginners which has
practical use in everyday living are being developed. In this presentation, we report the learners
responses on using ‘Prescription medicine bag’ and ‘On-line review of buffet-style restaurants.’
These materials were tested by the students at a beginners level in England, France and Germany.
There were 30 students in each country, 90 students in total. Their mother tongue was mostly
English, French or German.

After using these materials, they were asked to fill in questionnaires written in English, French or
German. There were 7 questions graded from 1-6 and 4 questions on which they could write their
comments freely.

Positive results are:

1. Useful as these are related to the daily life.

2. Enabling access to authentic texts for beginners

3. Well constructed exercises
There are detailed comments such as:

4. Notes on medicines are important. It is easy despite the presence of many kanji.

5. Itis good to read a text using slang and without controlling the tense.

6. As I progress through the exercises, I can feel that I am getting better at it. So enjoyable.
They would like to see more of this kind of materials and suggested topics such as daily
conversation, job ads, supermarket flyers, timetables for trains and buses, manuals, allergy warning,
food ingredients and so on.

As for the points for improvement, there are comments such as:

7. More variations in exercises

8. Some questions and answer choices are not easy to understand.

9.  Would like to know the meaning of the whole sentence
More specifically

10. Exercises monotonous and not much variation

11. For exercises using ‘fib” and ‘¥ & F &, it was not easy to choose the correct answer

from good or bad.

12. If scanning for just the word I know, I don't understand the whole sentences. I would like

to understand the whole sentence.
As described above, the materials tried this time show many points for improvement. Still, the
students found these materials useful. As there are not many of these kind of learning materials,
more development is needed.
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Welfare, Plurilingualism, and Japanese Language Education
Possibilities of community involvement project

Shinji SATO, Princeton University
(ssato@princeton.edu)

If welfare means “the state of doing well especially in respect to good fortune, happiness, well-
being, or prosperity,” Japanese-as-a-foreign-language education cannot focus on using solely
Japanese for all the activities because it excludes people who want to, but cannot speak Japanese
(for some reason). It does not provide “the state of doing well” for all Japanese learners. In fact,
adult learners who are studying Japanese as a foreign language already have the language(s) that
they can function in many communities. What is missing in the current Japanese language
education is the activities which encourage learners to use Japanese as one of many resources that
they already have (i.e., Japanese with other resources including other languages). Learners
sometimes need to able to use Japanese with other resources depending on learner’s personal goal
of why he/she communicates with others.

In this presentation I first examine people’s everyday language uses in many different contexts and
demonstrate how people often “mix languages” in our daily lives. I then review how a concept of a
language is defined, especially in the theories of plurilingualism (Council of Europe 2007),
metrolingualism (Pennycook & Otsuji 2015), and translingualism (Canagarajah 2013). Here I show
how their views of a language can promote (Japanese) language education for welfare. Finally I
report on an advanced-level Japanese Community Involvement Project to demonstrate how this type
of project has potential to realize Japanese language education for welfare.

The Community Involvement Project was conducted at a private university in the United States
between 2013-2016. This project was part of the requirement for advanced-level Japanese course.
In this project learners think about the relationship between their future and Japanese language
learning by engaging in a community that they (would like to) belong to. In this presentation I
examine a case of English-Japanese language exchange by analyzing the transcript. I also discuss
how we can promote Community Involvement Project to make the most of their linguistic and
cultural background to attain learners’ personal goal so that Japanese language education for
welfare can be realized.
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From Know-how to Existential competence
What skills should the Japanese Language learner develop?
The Case of French Student before mobility.

Nozomi TAKAHASHI, University Bordeaux Montaigne

In this presentation, based on the example of French students preparing home their departure to
Japan, we try to rethink which skills are to be developed in order to live in the conditions of
Japanese university life.

European higher education institutions promote intercultural mobility. Exchange programs with
Japanese universities of about one year are becoming more and more frequent. An increasing
number of students learn Japanese at the university having in mind the purpose to go to Japan
through a foreign exchange program, but educational support to students on mobility is likely to
remain at the individual level of the teacher.

When it is about intercultural mobility of learners, one has to take into account before and after
study abroad various socio-cultural aspects, affective change (Alao et al., 2013) and learning
profiles of the learners (Lin-Zucker et al., 2011). This suggests a strong correlation between
Japanese learning experience and the learner’s personality, as well as between communication skills
and existential capacity (CEFR, pp.9-11).

From this point of view, we have got datas from a questionnaire and an interview. Three following
issues are to be discussed:

1. Observation of student’s activities during mobility (Develotte, 2006)
2. More accurate analysis of learner’s profile and motivations
3. Conception of culture in the classroom.

On the other hand, assessment of the personal growth of the learner is still at stake. We finally
intend to build an appropriate education before study abroad until returning home, from both sides,
theory and practice.
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Speakers’ Speech Related to Personal Territory

Comparison of the communication style of the Japan, Korea, and China

Kyoko MIKI, Université Grenoble Alpes
(kyoko.miki@univ-grenoble-alpes.fr)
Myeongjia HEO, University of Tsukuba
(heo.myeongja.gf(@u.tsukuba.ac.jp)

There are many differences in communication style based on cultural or language, and sometimes
these may lead to misunderstandings or friction in interpersonal relationships. Statements
concerning one’s ‘personal territory’ (Heo; 2015) might pose challenges to human relations. But
there are also instances of stepping into the personal territory of others in order to get close to them,
and there is a difference in what aspects of ‘personal territory’ may be talked about from culture to
culture. In this research, we report about what kind of topic French speakers choose to engage in
during conversations with persons they meet for the first time through a questionnaire survey. This
data was then compared with the data of Japanese, South Korean, and Chinese speakers.

We asked native French speakers about the topic of ‘personal territory’ that they felt comfortable
talking about or chose to ignore when talking with strangers or teachers they met for the first time
and who were the same age as them.

As a result, we found the follow three differences;

(1)The percentage of French speakers who selected the topic ‘Can you speak English?” was high.
People of various nationalities live in France, so there are many more opportunities to speak
English than in East Asia. This topic is therefore seen as a safe choice. However, in Japan, South
Korea, and China, the question ‘Can you speak English?’ can be seen as a measure of the person’s
ability, and so it can be a problem during communication in contact situations.

(2) All the persons answered that they can ask ‘the university’ and ‘the age’ on the first meeting.
This is because in the French university system, it’s not difficult to change one’s major or schools.
However, in South Korea and Japan, the university one goes to is avoided as a possible topic
because it can be used as yardstick to measure the ability of others, and might cause
misunderstanding.

(3) Japanese and South Korean speakers usually talk about personal belongings on first meetings,
but in France this topic was less likely to be taken up than “university’ or ‘Do you speak English?’.

Based on the above findings, I will search for research tasks concerning mutual understanding.
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Systematic L1-L.2 Comparison for Multiple L.1-L.2 Combinations to
Predict Overall Difficulties in Learning Japanese Prosody

Motoko UEYAMA, University of Bologna
(motoko.ueyama(@unibo.it)

Prosody has a significantly stronger effect on L1 speakers' evaluation of L2 pronunciation than
individual sounds (Sato 1994 for Japanese), and it is the only significant variable correlated with
overall rating of non-native pronunciation by L1 speakers (as reviewed by Sato 1994; Lengeris
2012). The goal of this talk is to present some hypotheses on the expected difficulties in Japanese
prosody learning for four L2 Japanese-L1 types, comparing the target language (Japanese) with four
Indo-European languages as L1s (English, Italian, Spanish and French), in consideration of findings
reported in earlier research. This will serve as a preparatory study for the author's ongoing project
to investigate L1 prosodic effects on L2 Japanese production within the same experimental
framework from a typological point of view.

The two most salient phonological aspects of Japanese prosody are phonemic length contrast and
lexical accent. Japanese prosody is challenging for L2 Japanese speakers independently of their
L1s (e.g., Toda 2008), but the nature of the difficulties varies, depending on the learners' L1s (for
reviews, Oguma 2002 for phonemic length contrast; Ayusawa 2003 for accents). Japanese is one of
the rare world languages displaying a phonemic length contrast for both consonants and
vowels. Among the four L1s analyzed, Italian is the only one with a phonemic length distinction
(limited to consonants), which predicts fewer difficulties for L1 Italian speakers in learning the
Japanese phonemic length contrast. As for the availability of lexical accent, the four L1s of interest
are categorized in two groups: three L1 have lexical accent (English, Italian, Spanish), and one does
not (French, where accent falls predictably on the last full syllable of a phrase). This leads to the
prediction that it is less difficult for the former category group to learn the position of Japanese
lexical accent than for the latter. Acoustic differences in word accent production between the four
L1s of interest and Japanese are expected to cause learning difficulties as well. To conclude, I will
present general observations concerning these four L2 Japanese types based on my own teaching
experience along with a survey of recent related studies and a brief discussion on possible directions
for future research.
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Effects of Online Repetition Practice with Animated Visual Aids on
the Acquisition of Japanese Pitch Accent and Special Moras

Natsumi SUZUKI, Purdue University
(nsuzuki@purdue.edu)

Mayu MIYAMOTO, Purdue University
(mmiyamot@purdue.edu)

Atsushi FUKADA, Purdue University
(afukada@purdue.edu)

One of the goals of language education is to facilitate learners’ social interactions through a new
language. But just like a dialect speaker’s inferiority complex, learners’ pronunciation issues can
inhibit their socialization. Thus, we can say that improvement on pronunciation will help remove
barriers between Japanese speakers and leaners, promote their sociality, and bolster their confidence.
Japanese language professionals agree that accent and special moras require practice early on
because errors on these elements can change the meaning. However, pronunciation practice is often
neglected in the classroom due to time constraints and a lack of systematic materials (Taniguchi,
1991; Shibata, 2015). For this reason, we set out to develop a set of materials that allows learners to
practice these pronunciation elements as part of their vocabulary learning, and examined its effects.
In this one-semester long study, 80 first-year Japanese language students formed four groups: 1)
video + visual aid training group, 2) visual aid only training group, 3) video only training group,
and 4) control group. The first two groups used an animated visual aid, where each mora of the
word appears as that mora is pronounced to promote mora awareness, and the vertical position of
the mora indicates a high/low pitch. The third group practiced with videos of a model speaker
saying the target words without a visual aid. While the three training groups practiced new
vocabulary words in every chapter as online homework throughout the semester in addition to in-
class practice, the control group only received in-class training.

A pre-test and post-test consisting of perception and production items were conducted, and gain
scores were obtained to examine the effect of each treatment. Perception items were in multiple-
choice format and they asked the learners to choose what they thought they heard. Production items
asked them to produce and audio-record the target 30 words containing special moras and accents.
The perceptions items were automatically graded by a computer program, and the production items
were rated by six native Japanese speakers.

In our pilot study, an immediate effect was seen on the acquisition of accents but not on special
moras. For this reason, in the main study, longer-term training (i.e. one semester) was given to
examine the effects of an animated visual aid. This presentation will report the results and discuss a
new perspective on pronunciation training.
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Native Speakers’ Tendency in Assessing the Pronunciation by
English-Speaking Leaners of Japanese

The development of automatic diagnostic system of L2 pronunciation in Japanese

Yukiko HATASA, Hiroshima University
(yhatasa@hiroshima-u.ac.jp)

Eriko TAKAHASHI, Mejiro University
(e.takahashi@mejiro.ac.jp)

Good pronunciation is a prerequisite skill for second language (L2) learners to successfully
communicate. Poor pronunciation raises processing demands on the listener, and native speakers
experience comprehension difficulty, misunderstand the speaker’s intent, or consider him/her
incompetent. A computerized assessment system which diagnoses learners’ pronunciation enables
them to receive individualized training on their problematic features. However, no assessment of
this type is currently available in Japanese. Previous studies on L2 pronunciation in Japanese
primarily employ Likert scales to rate overall accentedness, segments, and/or prosody. However,
ratings can vary depending on the rater’s familiarity with non-native speech and expertise in the
Japanese sound system. An alternative solution is to have a group of phoneticians evaluate speech,
or to calculate the degree of deviation from the model sound using acoustic analysis. While both
methods provide more reliable results and information about the nature of deviation, they do not
provide information about how the learner’s pronunciation is perceived by regular native speakers
of Japanese.

For this reason, the present research takes a new approach to L2 pronunciation assessment. It is
different from the above mentioned approaches in three important ways: (a) the use of the paired-
comparison method to judge pronunciation quality, (b) crowdsourcing of judgments, and (c)
acoustic analysis of stimuli that contribute to the negative evaluation. The paired-comparison
method is a technique for comparing a number of different items in pairs and ranking them in order
of preference. In crowdsourcing, anonymous non-experts collaboratively compare portions of pairs
of items using a web-based interface. This makes it possible to obtain large amounts of judgment
data rapidly and inexpensively. The obtained data can be analysed to establish a model of judges’
decision-making trends and the quality of items using the MDPREF analysis. Taking those items
that discriminate learners, an acoustic analysis is performed to identify what type of speech errors
have contributed to the negative evaluation. In the present study, 40 sentences read by 30 English-
speaking learners of Japanese and ten native speakers were used as stimuli. The results showed that
native speakers’ judgements were highly consistent, suggesting that the paired-comparison method
can be used to establish an evaluation measure for computer-based assessment. Also, the
combination of accent and intonation errors and sentences with multiple segmental errors resulted
in negative evaluation. However, segmental errors such as the articulation of aspirated dental stops,
the alveolar flap [r] and double vowels did not contribute to the low evaluation when appearing in
isolation.
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Selinker, L. (1972) Interlanguage. International Review of Applied Linguistics in Language Teaching, 10, 209-231.
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Production of Japanese Pitch Accent by Italian Students of Japanese

Giuseppe PAPPALARDO, Ca' Foscari University of Venice
(giuseppe.pappalardo@unive.it)

The term interlanguage, introduced by Selinker who first used it in 1972, refers to an autonomous
linguistic system evidenced when an adult second-language learner attempts to express meanings in
the target language. The phonology of interlanguage investigates the phonetic and phonemic
characteristics of this linguistic system, influenced both by the native and the target language, and
attempts to determine the strategies of the learners in the process of acquiring the sounds of
thesecond language.

This paper aims to analyze and describe the phonetic characteristics of the interlanguage of Italian-
speaking learners of Japanese. As parameters of investigation, the production and perception of
Japanese pitch accent have been chosen. Japanese has a lexical pitch accent given by the variation
of fundamental frequency (FO) while Italian has a dynamic accent in which the prominence of the
stressed syllable is given by a stronger intensity and a longer duration of the final vowel. In the
Italian language, the pitch variation produces the phrasal intonation and has no distinctive features
at lexical level. While Japanese native speakers can perceive even minor variation of pitch and can
easily distinguish minimal pairs with the same segmental structure, Italian-speaking learners of
Japanese have difficulty in perceiving and producing the difference of pitch variation in single
words, like for example in the words hashi ‘chopsticks’ and hashi ‘bridge’. After a contrastive
analysis of the prosody of the two languages we can suppose that Italian learners will read Japanese
words with the indication of the accent realizing the prominence with an increased loudness and a
longer vowel rather than a variation in pitch. An experimental study has been conducted in order to
verify this assumption.

In this paper I will describe the methodology and the results of two longitudinal experiments. In the
first experiment, conducted with 48 Italian-speaker learners, the perception of the pitch variation in
single words has been analyzed. In particular I examined (1) the difficulty in perception of accent
for the four accentual patterns, (2) the difficulty in perception of accent of words with unvoiced
vowels, long vowels, moraic nasals and long consonants, (3) the difference in perception of accent
of meaningless and meaningful words, (4) the relation between the perception of accent and the
informant's proficiency level. In the second experiments I examined the strategies of Italian-speaker
learners in producing Japanese pitch accent. The informants were asked to read words and
conversation sentences with the indication of the place of the accent. Through an acoustic analysis
of the spectrogram it has been possible to determine the parameters, (pitch, intensity, length) used
to realize the prominence.

The results of this research will provide useful scientific information for the developing of new
Japanese language teaching materials for Italian learners.

References

Selinker, L. (1972) Interlanguage. International Review of Applied Linguistics in Language Teaching, 10, 209-
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This paper presents an autonomous learning system using smartphone to improve learners'
pronunciation of Japanese special morae such as /iQtekudasai/ and /joNde/ in te-form verbs, and
/toRkjoR/, /kjoRto/, /oRsaka/, /okaRsan/ and /otoRsan/ in noun words. The system is available to
students speak words to the App [SASAKI (2015)], and the App automatically evaluates the
pronunciation and it shows how good the pronunciation is with a score, such as between 0 and 100
points using a posterior probability [TIAN (2002)]. In an interactive testing, students speak an
answer for a question such as /ikuno tekeRwa naNdesuka/ from the App, then get the evaluation
score and phoneme recognition result by display on the smartphone. The App can be effectively
used at anytime, anywhere and by anyone in the learning environment of only Japanese non-native
speakers.

The evaluation experiment carried out by 60 students in the USA for special morae in about
50 words. About 80% of the utterances are correctly evaluated. One of merits using smartphone is
better for signal-to-noise ratio than PC. This is a new learning style using a smartphone such as
teaching robot in the learning environment of only Japanese non-native speakers

You can freely download Android App form the following URL after registration. This work
was partially supported by KAKENHI Grant (Number 15K12891).

http://sw.sp.cis.iwate-u.ac.jp http://sw.sp.cis.iwate-u.ac.jp/s/registration.jsp
University Name: EU University
Class Name:  EU Japanese
Class Keyword: eujapanese
First Name:
Family Name:
Nickname:
E-Mail Address:
Password:
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Feminine Sentence-Final Forms in Light Novels
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The purpose of this study is to investigate feminine sentence-final forms and the character traits of
those who use the forms in light novels. We examined one of the popular light novels, “Saenai
Hiroin no Sodatekata” to point out that the forms are used by “extraordinary” characters. Although
there have been many studies on the forms, few have focused on their usages in light novels. In the
recent years, more and more students of Japanese language are interested in light novels.
Examination on the usages would be of great benefit.

In this study, based on the previous studies such as Kinsui (2003), we investigate thirteen
expressions such as wa, wane, wayo, dawa, noun/na-adjective+ne, noun/na-adjective~+yo, no, none,
noyo, kashira, te, teyo and koto as feminine sentence-final forms. Firstly we analyzed eight series of
light novel. It was observed that characters who use the forms appear in each novel. Secondly we
focused on three characters from “Saenai Hiroin no Sodatekata” to investigate the character traits
and the usages of the forms. Even though Megumi Kato is the heroine of the series, she is described
as an “ordinary” high school girl. She does not use the forms. On the contrary two “extraordinary”
female characters use the forms. The first one is Eriri Spencer Sawamura, who was born to a rich
family and is a talented painter in the art club. The second one is Utaha Kasumigaoka, who is
intelligent and beautiful. She is also an established writer of light novels. These two use the forms
frequently although not in all of their words. Comparison of Megumi with Eriri and Utaha makes it
clear that “extraordinary” girls are characterized by the use of feminine sentence-final forms.

The feminine sentence-final forms can be frequently found in light novels and they are germane to
the character traits. Clarifying the usages of the forms would help students to gain better
understandings of Japanese language as well as characters in novels and novels themselves.
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Nemoto, Naoko. (2013) [HAFGEZBEL THAE WS E%ZE 25| A CLIL Textbook in Japanese Linguistics. MS.
Mount Holyoke College.
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Learners to Collaborate: A Case of a CLIL
Course in Japanese Linguistics

Naoko NEMOTO, Mount Holyoke College
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The present work will discuss how the CLIL approach and today’s technology assist us to create an
environment in which intermediate-high to advanced level students can collaborate without being
too concerned about their language proficiency differences.

Collaboration is considered as one of the necessary skills in the 21+ century (e.g. ACTFL
World Languages 21+« Century Skills Map), and enhancing students’ ability to collaborate with
people from various backgrounds is one of our crucial educational goals today. Ikeda (2007:5)
argues that the sense of equality is one of the important factors to promote collaboration. We want
each student to know that he/she is as valuable as anybody else in class. However, in language
classes, a difference in the proficiency level can be a cause of unwanted power relationships among
students; needless to say, the higher their proficiency is, the more power they possess in class. For
the sake of students’ wellness and to build their confidence as a Japanese user, it is ideal to provide
learners with different types of opportunities to contribute regardless of their language level,
especially in intermediate-high to advanced level courses in which language level differences
among students can be truly significant.

This presentation will be concerned with a course that I taught three times over three years,
each time with a small number of students at different proficiency levels (J-CAT score 140-280
including heritage learners). The main goal of this course is to provide students with new
knowledge such as the characteristics and history of Japanese vocabulary, writing system, and
dialects. At the same time, it is also targeted at non-native speakers of Japanese and they are
explicitly instructed with language skills such as how to conduct presentations and discussion in
Japanese. The course involves collaborative learning through activities such as peer reading and
group presentations. Each chapter of the main textbook of this course (Nemoto 2013) contains
multiple reading materials that introduce related but different characteristics and issues of the
Japanese language. The articles not only provide different contents but also different language
levels; for example, some readings are from children’s books or middle school textbooks, while
others are from newspapers or academic books. It is important to note here that all of the readings in
this textbook were selected to provide significant contents regarding the characteristics of the
Japanese language, and students are expected to add their own findings to the contents in their
presentations.

The students’ class activities demonstrate that what became significant in this course was
not language proficiency differences but their knowledge of Japan and their own countries, research
skills, presentational skills, computer skills, and leadership/collaboration skills. The results of the
course surveys show that students were satisfied to discover what they could do using Japanese.

References
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A Philosophical Analysis of Understanding
Others Through Video-Screen

A case study of video conference discussion

Kenji KAWAMOTO, Canakkale Onsekiz Mart University
(kawakenji99@hotmail.com)

A video conference discussion of cross-cultural understanding and language education has been
carried out by Kanazawa University (Japan) and Canakkale Onsekiz Mart University (Turkey) since
2011. This is an Internet-based learning activity that has much to teach both Japanese learners and
native Japanese speakers. It has produced methodological results for research, but it is difficult to
say that this project has carefully considered the idea of “cross-cultural understanding”; therefore, it
is necessary to consider this term fundamentally.

In last year’s presentation, we discussed "cross-cultural understanding" in video conferencing by
focusing on discussion partners, that is to say, an "other", based on social thought and philosophical
arguments. Then, we pointed out the need to rethink the very idea of "understanding", rather than
prematurely assuming a complete “understanding” and to expand the "time" of dialogue and contact
with others.

However, we must consider the video conferencing specific space; the image-media technology
and the network-space, along with the problem of "other". In this presentation, I discuss the cross-
cultural understanding or understanding of others in the network-space through a case study of
video conferencing.

Images of the "other" in the video conference are supported by the image-media technology, and
must be considered a perception theory problem, as well as utilising the video media technologies
to understand them. So first I indicate that our perception itself is transformed for each era, by
referring to the discussion of modern media and some perception theory, and, on the epistemology,
argue that our perception to accept "others" in the video conference.

This consideration means that the limit of understanding others exists not only in real space, but
can also be applied in a video conference. At the meeting, reaffirm the premise of the difficulties of
understanding others, and point out the need to expand the "contemplation", in addition to the
"contact time". Finally, I propose a practical method of video conferencing using such tools as e-
mail.

This consideration applies in the case of the video conference, but is very relevant in language
education which expands to further learning activities on the internet.
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Evaluating the Competence of Intercultural Communication
A practical report of a collaborative project via the Internet under the theme of telling “my funny
stories”

Ryoko HAY ASHI, Kobe University
(rhayashi@kobe-u.ac.jp)

Chiyo KUNIMURA, University of Rennes 1
(chiyo@neuf.fr)

This report outlines the attempt to conduct a remote lesson via the Internet between a Japanese
class of Centre Franco-Japonais de Management (Master course) at the University of Rennes 1 and
a seminar in Human Communication at the Faculty of Intercultural Studies of Kobe University. The
goal of this remote lesson was to cultivate information transmission capacity utilizing IT and the
capacity to collaborate with foreign partners. Each group consisted of a French student and one or
two Japanese students who worked together to make short movies or presentations about “my funny
stories”. Since understanding the partner’s humour or laugh was difficult, the participants had to
discuss much more than they did with other topics in our previous attempts of remote lessons. The
difference in discourse strategy, including the difficulty in telling funny stories in a foreign
language was frequently observed. Even if the learners had good proficiency in Japanese, it was
often difficult for them to share the laugh and humour with the Japanese students. Thus, we
observed how important the selection of the topics, together with communication strategy, is to
Japanese oral communication.

As an attempt to measure the competence of intercultural communication, we employed FREPA
(A Framework of Reference for Pluralistic Approaches). FREPA consists of more than 500 items in
three groups of Knowledge, Skill and Attitude and all items were further subdivided into three
categories to indicate whether the contribution of pluralistic approaches is “essential”, “important”
or “useful”. Given the complexity of FREPA, it was not easy in the class room to refer to all the
items, so we asked the participants to extract the most important items for evaluating this project.
Some responses were different from the above mentioned three categories, such as “confidence of
one’s oral communication”, “communication strategy to recourse to others” and “reflection on
one’s language learning”. In general, however, FREPA appears to be effective as a reference index
to measure the competence of intercultural communication.
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Students for Students

The development of a new pedagogy exemplified in kanji acquisition

Divna TRICKOVIC, University of Belgrade
(divna.trickovic@gmail.com)

Ljiljana MARKOVIC, University of Belgrade
(ljiljana.markovic@gmail.com)

This paper aims to demonstrate how Content and Language Integrated Learning (CLIL), autonomy
of learning (David Little’s Autonomous Learner paradigm) and the Can-Do system of descriptors
(CEFR and JF Standard) directly contribute to students’ wellbeing in the process of learning
through the presentation of different approaches to learning Japanese kanji from beginner level
upwards. By means of preliminary interviews and questionnaires we have examined whether or not
this approach has an effect on the development of students’ cognitive abilities.

For this case study we chose beginner level kanji learning as it is relatively poorly and rather one-
sidedly presented in literature from the aforementioned angle (CLIL, Autonomous Learner
Paradigm and Can-Do). A new approach to learning characters is reflected in the choice of kanji
taught at beginner level which are different to the ones commonly selected, as well as in placing all
previously learned ones into context, rather than into logically organized entities. This way of
learning is in line with the more recent theories of vocabulary acquisition (Nation: 2001), and
represents their practical application at the level of learning kanji, which is a novel and original
practice.

The key element of our new approach is manifested in the fact that students, with the help of
professors, actively assist other students in the process of learning. More specifically, students are
directly involved in developing new methodological models and choosing kanji which should be
taught based on their interests, which, among other things, affects the development of their self-
evaluation skills, enables them to create and perceive their own learning objectives and helps them
visualize the necessary steps for their realization. This way of empowering students remains an
important factor for their further development as members of society even upon the completion of
their studies.

Nowadays, individuals have been exposed to many manifestations of Japanese culture in the
process of Japanese language acquisition and continuous learning of additional new kanji, through
their hobbies or spheres of interest, which continue to enrich them, develop their cognitive abilities
and broaden their horizons, indirectly contributing to the creation of new perspectives in solving
problems within the community to which they belong.
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Learning Japanese
A PBL experience at university in a japanese mountain village community

Shuichi MATSUNAGA, Jumonji University
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Shinsuke KISHIE, Tokushima University
(kishie@gmail.com)

Yukako SAKOGUCHI, Tokushima University
(naminyuka@hotmail.co.jp)

Recently universities have been required to be involved in the mission to contribute to regional
regeneration.

These requirements have become stronger in recent years and has led to efforts to involve students
with community in a variety of settings at many universities.

I believe in principle that this provides opportunities for cooperation between students and
communities resulting in good edu experiences in welfare subjects.

PBL education has been steadily growing in Japanese universities. I suggest that this has provided
deeply meaningful experiences for both the students and citizens concerned.

In this project prejudices dissolved, ways of life were reconsidered and a respect for traditional
Japanese culture developed.

the students' motivation gradually shifted from wanting experience to help them get a job to one of
wanting to gain a deeper understanding of culture.

There are three important benefits for citizens and students.

Deep learning is experienced through involvement. Locals reconnect with their own culture and
experience a sense of self worth and pride in it. Students come to recognise diversity and re-
evaluate their mother culture.
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Task to Establish the Environment

to Promote Communication
A conceptual evaluation for reflecting its practice

Masakazu KUDARA, Cardiff University
(kudaram@cardiff.ac.uk)

This presentation discusses tasks in Task-Based Language Teaching (TBLT) by employing a
concept presented in Hosokawa (2005 and 2007). Hosokawa (2007:80) argues that Japanese
language education should aim at designing an environment to activate language
communication/interaction rather than teaching discrete language items and propose a newly
defined Japanese language pedagogy research by presenting a concept called “practice=research”
rather than “practice for research” or “research for practice”. This presentation also regards tasks as
a device to establish an environment to activate language communication/interaction and present a
proposal for language pedagogy research based on an insight from TBLT.

This presentation first defines tasks in TBLT and discusses its significance in language pedagogy
and also presents some points for practitioners / task designers to keep in mind in designing tasks.
Then, “Multidimensional approach” (Samuda 2015) will be presented to seek possibility of framing
language pedagogy research. This approach takes a gradual and multidimensional approach to task
design and its pedagogy research. Furthermore, “Micro Evaluation” (Ellis 1997 and 2015) will be
presented as a framework for language pedagogy research in relation to TBLT. This micro
evaluation takes three forms: student-based, response-based and learning-based. This presentation
discusses a framework for Japanese language pedagogy research by reviewing Samuda’s
multidimensional approach and Ellis’s micro evaluation. Finally, some suggestions on teacher
education will be presented based on some data from a teacher education programme and this
presentation will consider how to support teachers in order to conduct pedagogy research in relation
to TBLT.
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Field Survey of Hungarian-Japanese Business
Interpreters with Regard to Interactual Position and
its Application to Japanese Education

Noriko SATO, Budapest Business School, University of Applied Sciences
(sato.noriko@uni-bge.hu)

As the economic relationships between Hungary and Japan have more and more deepened, the
number of Japanese learners in Hungary has considerably increased since 2000. Many of them work
in Japanese companies as a business person or as in-house interpreter with Japanese language
proficiency at B 1 level, or took part in internship programs in Japan for half or one year. As a
result, there has appeared a growing need for learners to gain Japanese intercultural communication
skills in the field of business in Hungary.

Under such circumstances, in order to meet such needs, it is necessary to investigate actual facts
about the Japanese communications in the Hungarian business field, and to design classes based on
these findings. Number of researches on business Japanese and intercultural communication in the
Japanese companies abroad has developed since the 1990s and several teaching materials on such
topics have been published. However few studies have come out with business contact situations
between the Hungarian and Japanese native speakers or Hungarian- Japanese business scene.
Wakai, Somodi and Uryu (2006) conducted deep interviews with inexperienced in-house
interpreters about these difficulties. Sato, Székéacs (2008) and Székacs (2009) revealed the Japanese
companies’ expectations in Hungary to local employees on the basis of the feedbacks from the
graduates. Sato (2014) analyzed translation texts produced by the professional interpreters from a
pragmatic point of view and discussed impact on the audience of their translations.

In order to investigate communicational problems that may occur in the business scene between the
Japanese and Hungarian native speakers and explore their solutions, the author of this paper
analyzed the narrative of interpreters from the point of view of position and role of the interpreter,
and the interpreter’s loyalty to the clients (Nord 1997) on the base of data collected between 2012
and 2013 from seven business or in-house interpreters asked to translate six speech acts and a
dialogue and to proof-read a translated e-mail. Respondents except for one were veteran interpreters
of 10 to 40 years experiences. It was revealed through their narratives that they serve to bridge the
communication gap between Hungarians and Japanese people making use of cultural filter and
suffer from not taking an impartiality.

As an example to take advantage of the knowledge obtained in this study in Japanese education, this
paper makes a practical report about task-oriented collaborative learning performed by multi-
cultural and multi grade group of Japanese students and Hungarian learners of Japanese language in
order to develop relationships of the senpai and the kohai.
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Social Contribution and Experiencing

Self-fulfilment in a Translation Class
Report about a project of translating testimonies of atomic bomb survivors in Hiroshima and
Nagasaki

Heike PATZSCHKE, University of Cologne
(heike.patzschke@uni-koeln.de)

Naoko TAMURA-FOERSTER, University of Bonn
(tamura@uni-bonn.de)

Graduate students at the University of Bonn have been translating audio-visual testimonials of
atomic bomb survivors in their Japanese-German translation class since 2014. Some of their
translations have already been published on the homepage of the National Peace Memorial Halls for
the Atomic Bomb Victims in Hiroshima and Nagasaki. These activities do not only contribute to the
understanding of testimonials of the victims in the German speaking countries but have also
boosted the language abilities and the self-esteem of the participating students.

In translation classes students often show heterogeneous Japanese language proficiency what makes
it difficult to offer translation tasks meeting the needs of all students. They need to be supported
systematically to improve their language abilities at the same time. (Tamura 2015) In the classes of
the Hiroshima Nagasaki project each course participant could improve both his receptive and
analytical skills in the Japanese language and his expressive skills in the German language quite
satisfactorily. The possible reasons for the significant improvements are:

1. The students pledged themselves to high quality output because their task was a real
translation contract.

2. To achieve a high quality of their translation they had to use correct technical terms which
required solid background knowledge. The students did not only realize this and did a lot of
research but also shared their research results with their class mates.

3. The translation task itself was given as a group work. The students presented their own
translation drafts in the classes, compared and discussed them and in the end they chose the
best version for the group translation.

The high motivation and engagement have been nurtured and supported by the following factors:

4. The meaningfulness of the translation task itself is obvious.

5. The students have shared their translation online worldwide which has lifted up their self-
esteem enormously because they could see themselves not only as language learners but also as
mediators (translators) between languages and cultures.

6. Students got a feeling of a community through TV conferences with the contract giver, a
Japanese NPO (NET-GTAS), other participants of the Hiroshima Nagasaki Translation-Project in
Japan and a second generation Hibakusha who was kind enough to visit us in our classroom.
Actually a group of former project students volunteered to translate another testimony. This
development shows us that the students have found self-fulfilment in this project which has enabled
them to contribute socially according to their abilities. Therefore this translation project can be seen
as an example of self- and peer empowerment.
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Challenges in Educating Medical Interpreters
and Measures for Social Contribution

Han-Sik KIM, Hankuk University of foreign studies
(hansiku77@daum.net)

As the South Korean government has provided robust support for medical tourism as a priority
industry, the number of foreign tourists visiting the nation for medical treatment has soared. As part
of this initiative, the Korea Human Resource Development Institute for Health & Welfare, affiliated
with the Ministry of Health and Welfare, has offered a medical interpreter training program since
2009. As the only program of its kind offered by a public agency, it includes English, Japanese,
Chinese, Russian and Arabic languages, and its trainees receive certification upon successful
completion of an exam following 200 class hours over six months.

Between 2009 and 2015, 72 trainees have passed the exam as Korean-Japanese interpreters,
including 30 medical professionals such as nurses and doctors and 23 professional interpreters. In
addition, 16 of the program graduates were Japanese native speakers and 56 were Korean native
speakers.

Although there are some challenges in running the Japanese course for students from such
different backgrounds, the advantage is that they can teach and learn from each other. It is essential
for the program to make the most of such benefits, and one effective method is peer-facilitated
group study.

The program provides some 60 hours of medical lectures, 60 hours of the interpreting course, 70
hours of the interpreting practicum and 10 hours of on-site training. The main teaching method of
the interpreting practicum involves the role-playing of students as a doctor, a patient and an
interpreter followed by feedback. There are three teachers in the Japanese program, and it is
important for them to coordinate and cooperate closely to enhance the learning effect.

Since the test criteria are not overly stringent, only two Korean-Japanese trainees have failed the
exam so far. However, as a national qualification exam is planned from this year, a stricter
assessment will be implemented. Therefore, thorough preparation for testing and assessing test
takers is needed.

After completing the course, not many Korean-Japanese trainees have landed a job or worked as
freelancers in the medical interpreter field. As most Japanese medical tourists come to Korea for
aesthetic plastic surgery, interpretation services are mainly provided by their tour guides. With
active promotion of the medical interpreter program for tour guides or for volunteer services, the
trainees who complete the program are expected to have more opportunities to contribute to society.
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Collaborative Language Teaching by Non-Native Speaker Japanese
Teachers and Native Speaker Japanese Teachers at High Schools in a
Japanese as a Foreign Language Environment

Kaoru KADOWAKI, Setsunan University
(kkaoru@ilc.setsunan.ac.jp)

According to the 2012 Survey of Overseas Organizations Involved in Japanese-Language
Education conducted by the Japan Foundation (Japan Foundation 2013), many of learners who
study Japanese as a foreign language (JFL) outside Japan were students who study Japanese as part
of their secondary education. The number of Japanese language teachers who teach in countries and
areas where Japanese is taught as a JFL was 63,805 and 70% were non-native speaker teachers
(“NNT”s). While NNTs play a primary role in Japanese language education, particularly in high
schools due to the requirement of obtaining a teaching license issued by the local authority, there
are increasing number of cases in which a Japanese native speaker teacher (“NT”) teaches in a high
school Japanese class together with a NNT. In many such cases, a NT teaches with a NNT as a
teaching assistant in the form of team teaching (TT). In Japanese language education, there are
many studies about collaborative language “learning “ by students, however the extent of research
and practical reports on TT and studies on NNTs / NTs are limited.

This study focuses on high schools in Australia, South Korea, Thailand and Indonesia,
where most of the Japanese learners are high school students. The interview survey and the
questionnaire survey on collaborative language teaching by NNTs / NTs were conducted from 2012
to 2016. The survey showed there are the 4 stages about collaborative language teaching by NNTs /
NTs.

I Australia : The mature period

Il South Korea  : The stabilizing period

Il Thailand : The phase-in period

IV Indonesia : (TT started from 2014)

The results of quantity and quality analysis on the teacher’s role and teaching method
identified the current situations of TT by NNT / NT, and the required roles of NNT/ NT were
examined.

The situation of teaching Japanese outside Japan is different in each country, however it is
the same in terms of JFL environment. This study discusses “collaboration by NNT / NT” in JFL,
which little study has been done in Japanese language education. It makes a contribution to become
one of the significant data in order to understand the situation of Japanese language education in
JFL
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Challenge to Japanese Education Paradigm Shift in Russia
On the basis of the higher education institutions analysis in Moscow

Uliana STRIZHAK, Moscow City Teacher Training University
(uliana@uliana.ru)

Miki OTA, The Japan Foundation Moscow
(miki0313@gmail.com)

The history of Japanese language education in Russia dates back to the 18th century, and its main
purpose has not changed until now. It is a training of professionals in higher education institutions
in the field of interpretation, translation, literature, history, and so on, and as far as we know, the
perspective of other educational goals hasn’t been discussed in academic conferences in Russia. It
seems like that any paradigm shift of Japanese education, as well as
the diversification of the paradigm does not occur in Russia. Though, is it true indeed?

At the university we belong to, the Japanese education has been started quite recently in Moscow,
in 2006, and the age of teachers there is also relatively young. They feel the changes in society and
the needs of students more sensitively and they try to incorporate the new educational materials and
technology into their teaching process. From the result of the questionnaire survey we carried out
on our campus, most of the teachers answered that they recognize the need for a change in the
Japanese education of these 10 years and take some actions in order to respond to it. However, the
survey results about the ideal form of Japanese education and the role of the teachers are sometimes
similar to the results of the students, and sometimes different. Teachers of younger generation feels
change in their practice and attempt to respond to it, but except for the use of new materials and
technology, do they think about a change in the very purpose, or the possibility of diversification of
the Japanese education?

In the presentation, with analyzing the results of questionnaire survey of teachers and students on
the purpose of Japanese education and the role of teachers, we try to clarify the background factors
of it by interview survey. Based on the results, we would like to discuss teachers training and
syllabus development in the future. We hope that the present study is able
able to contribute to the analysis of the studying processes in higher institutions not only in Moscow
or in Russia, but also to in the institutions, where it is also occurring changes in the generations of
teachers and students or the paradigm shift of Japanese education.
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Can a Beginner’s Course Textbook Help a Learner to Read a Comic?

NISHIKAWA Hiroyuki, Meikai University
(nskwhryk@gmail.com)

“I want to read Japanese comics, manga, in Japanese!” This can be a good reason for some
people to start learning Japanese. This study regards a motive for learning as a learning target, and
examines how learners of Japanese can achieve their purpose as a result of learning. The paper
proposes that learners who have already studied Japanese for beginners, say Minna no Nihongo
Shokyul& I1, further need to study the elements shown in (1), (2) and (3) at least in order to read

Japanese comics in Japanese:

(1) Utterances ending with noun, such as Kondo wa teiden!? | Nanda, kono kami?

(2) Variations on use of sentence-final particle, such as Kyuni hara ga hetta kara toka ka? /
Bakuyaku ka?

(3) Iisasi-bun, such as Isho to ieba..., including inverted sentences and utterances ending with
case particle.

Some studies on motivation to learn Japanese, including Hagino (2007), point out that manga
and anime can motivate some learners to study Japanese. This presentation takes up for analysis
both dialogue examples included in a beginner’s course textbook and words used in manga. Data
are all taken from Minna no Nihongo Shokyul&IIl and Case Closed (Detective Conan) by Gosho

Aoyama. Analysis according to part of speech follows the units shown in the textbook. The reason
why is that the analysis need to be done from the viewpoint of learners. Whether words and
expressions were previously learned or not is not included in the analysis. The study observes
which part of speech is contained at the end of utterances focussing on the forms used there.
Moreover, in order to compare manga with other media, data are also taken from the general-policy
speech by Prime Minister Shinzo Abe to the 183rd session of the Diet. The result clearly tells that
manga shows high frequency in the use of both utterances ending with noun and those ending
without subsidiary verb while the textbook shows low frequency in the use of both.

References
HAGINO Sanemi (2007) / KUMANO Nanae (2010) / TANAKA Yusuke (2012) / NISHIKUMA Shun'ya (2006) /

YANASHIMA Fumie (2007) / MACHI Hiromitsu, UCHIY AMA Kazuya, and SEO Hong (2003)
--- References will be shown in detail on the presentation.
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Rethinking the Role of Language Education from a
Perspective of Diversity and Multidimentionality

Ryuko KUBOTA, University of British Columbia
(ryuko.kubota@ubc.ca)

This talk will explore how teaching Japanese may lead to individual and societal welfare by
focusing on the diverse and multidimensional nature of Japanese language teaching and learning.
With regard to diversity, globalization has expanded learners’ ethnic and linguistic backgrounds,
their needs and desires, learning goals, learning contexts, and means of learning. Such diversity has
transformed the traditional assumptions about teaching and learning Japanese in classroom settings.
It also raises several questions: Do current teaching practices meet the students’ needs? Should all
students’ needs be met? What is the purpose of teaching/learning Japanese? What is entailed in
learning a language for wellbeing? These questions are closely linked to the multi-dimensional
nature of Japanese language education. Indeed, learning and teaching Japanese are embedded in
social, economic, cultural, political, and historical conditions as well as ideologies. Despite the
tremendous amount of diversity, fluidity, and hybridity in linguistic and cultural practices, language
ideology that valorizes fixed linguistic and cultural norms persists. These norms are also racialized.
Teachers can strive to seek individual learners’ and societal wellbeing in Japanese language
education by raising their critical awareness of the diversity and multidimentionality of language
education. This awareness and critical reflexivity in daily educational practices will also invite us to
redefine and reimagine the role of language education.
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Panel: Impoliteness and Japanese Language Education in
Europe: What Can Japanese-language Education do to
Facilitate the Understanding of Different Cultures?

Mayumi USAMI, National Institute for Japanese Language and Linguistics
(usamima@gmail.com)

Tomoko HIGASHI, Université Gernoble Alpes - LIDILEM
(tomoko.higashi@univ-grenoble-alpes.fr)

Michiko TAKAGTI, Institut Libre Marie Haps

(mtakagi59@gmail.com)

As contact situations with Japanese people are growing and diversifying in Europe, it is necessary
that Japanese language learners develop communicative competence for cross-cultural contact
situations. There are many situations in which Japanese language learners are unable to
communicate with Japanese native speakers in a natural manner by only using the honorifics and
phrases learned from textbooks and/or from model conversations. In these situations, Japanese
language learners, who unconsciously base their behaviour on the norms and customs of their
culture, are often regarded as impolite by native speakers of Japanese regardless of the learner’s
language ability.

Since the number of foreign students going to study in Japan is increasing, it is crucial to teach
learners how to communicate smoothly and naturally in Japanese before going to Japan in
Japanese-language classrooms. Language education from the viewpoint of politeness helps learners
to avoid giving bad impressions and receiving negative evaluations from Japanese native speakers.
Thus, it fits the conference theme "Japanese Language Education for Welfare (well-being) ".
However, there are very few examples in Europe of Japanese language education attempting to deal
with politeness and impoliteness, and intercultural miscommunication.

In this panel, researchers and educators of Japanese-language education from France, Belgium
(French area) and Japan will discuss impoliteness and intercultural miscommunication based on the
results of an empirical study, a case study, and theoretical analysis respectively. How the findings
can be applied to Japanese-language education in Europe will also be considered. Using discourse
and socio-cognitive approaches, presentation 1 demonstrates that the Japanese schema of behavior
in situations involving impoliteness is not necessarily understood and evaluated in the same way by
French students and Japanese students through experimental data. Presentation 2 analyzes situations
where proposing a kind-natured action becomes impolite, and the use of some expressions of
consideration (SASSHI) can also become impolite in certain situations. Presentation 3 introduces
the key concepts of “Discourse Politeness Theory”, which explains that the actual impoliteness
effects are caused by the discrepancy of estimations of the degree of “Face Threat” between speaker
and hearer. Then, it analyzes several miscommunication cases in France and Belgium from the
viewpoint of this theory. It also discusses how these analyses can contribute to preventing
miscommunication among people from different cultures.

Finally, we would like to discuss ways to deal with politeness and impoliteness in Japanese-
language education in Europe based on our analyses. We would also like to exchange views with
the floor audience.
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Bousfield, Derek (2008) Impoliteness in interaction, John Benjamins Publishing Company.

Culpeper, Jonathan (2011) Impoliteness, Cambridge.

Goffman, Erving (1973) La mise en scéne de la vie quotidienne, 2. Les relations en public (Relations in public), les éditions
de minuit.

Goffman, Erving (1974/1991) Les cadres de [’expérience (Frame Analysis), les éditions de minuit.

Kecskes, Istvan (2014) Intercultural pragmatics, Oxford University press.

Tannen, Deborah (ed) (1993) Framing in Discourse, Oxford University press
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Presentation 1: How French Students Understand

Situations Involving Impoliteness in Japanese People
A reflection towards intercultural understanding

Tomoko HIGASHI, Université Gernoble Alpes - LIDILEM
(tomoko.higashi@univ-grenoble-alpes.fr)

In recent years, due to the increased pace of globalization, situations of communication that
learners of Japanese may encounter have diversified. Learners might be unable to cope with new
situations that are different from the “smooth communication” or “polite model” dialogues in their
textbooks. They need to acquire the competence to recognize and cope with “Face Threating Acts”
appropriately, but currently, it appears that this aspect of communicative competence has not been
taken into account sufficiently in the Japanese teaching field in Europe.

The objective of this study is to demonstrate with discourse and socio-cognitive approaches that
the Japanese schema of behavior in situations involving impoliteness is not necessarily understood
and evaluated in the same way by French students and Japanese native speakers. The data were
collected in the following manner: I selected some extracts (less than 3 minutes) of Japanese
contemporary films/TV series and used them as resources. The videos represent situations such as:
(1) an impolite act occurring during the first meeting (a polite situation), (2) an offensive act
occurring at a family party or with in-laws, (3) a dispute between father and son, and the
apologizing scene that follows, etc. Five pairs of Japanese students and five pairs of French students
participated in this project. The think-aloud protocol was used and participants talked freely about
how they understood and evaluated each scene. Afterwards, an “intercultural workshop” was
conducted, in which these students exchanged their views, allowing me to get more in-depth data.
On the surface, there was no clear difference between Japanese and French students. However, an
analysis focusing on the concepts of salience (Kecskes2014) or framing (Goffmanl991,
Tannen1993) revealed some interesting differences. While the offensive act itself may be universal,
it appears that the reason why it is considered impolite and the interpretation of repair work
(Goffman 1973) are closely linked to the Japanese communication style, with emotions such as tere
(embarrassment/shy), and sociocultural background variables like the concept of uchi/soto (in-
group/out-group). Some para-verbal and non-verbal acts (gesture, posture, glances, laughter etc.)
are also elements where the interpretations of French and Japanese students differed. Through this
reflection, 1 attempt to present some pedagogical suggestions to deepen the intercultural
understanding element in Japanese language education.

References
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Goffman, Erving (1973) La mise en scéne de la vie quotidienne, 2. Les relations en public (Relations in public),
les éditions de minuit.

Goffman, Erving (1974/1991) Les cadres de [’expérience (Frame Analysis), les éditions de minuit.

Kecskes, Istvan (2014) Intercultural pragmatics, Oxford University press.

Tannen, Deborah (ed) (1993) Framing in Discourse, Oxford University press
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Presentation 2: When the Polite Expression
of Consideration Becomes Impolite

Michiko TAKAGTI, Institut Libre Marie Haps
(mtakagi59@gmail.com)

Japanese culture is often referred to as the “culture of SASSHI” (consideration)" or the “culture
of SUMIMASEN” (thank you for your consideration)". So, in the classroom, I put emphasis on
these expressions, but it is quite difficult for students to grasp these concepts.

I have experienced situations where Japanese language learners proposing a kind-natured action
was interpreted as being impolite.

The use of expressions of consideration can also be perceived as impolite in certain situations.

There are 4 types of expressions of consideration:
l~FLxo572? Shalll~?

2 ~%9, Iwill do it (for you)

3£5%, Please

4 Perform the act without saying or asking anything.

All of the above expressions or actions are intrinsically very polite, but sometimes depending on
the situation, they may become rude or disrespectful.

I have noticed that this is especially difficult for native speakers of French learning Japanese.
They usually want to fulfil the desires of the other person so they will ask what the other person
wants directly before acting.

The mother tongue of the learner can play a significant role in the way the learner uses these 4
types of expressions of consideration. Sometimes, a learner of Japanese will use an expression of
consideration that he/she thinks is correct because of his/her mother tongue, but in reality, it is
considered incorrect from a Japanese person’s perspective. The expression used is not considered
suitable for the situation and it could lead to misunderstandings and even conflicts.

The aim of this presentation is to propose solutions to this problem.
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Presentation 3: Why Intended Politeness Becomes Impolite?
Implications for Japanese language education from the viewpoint of Discourse Politeness Theory

Mayumi USAMI, National Institute for Japanese Language and Linguistics
(usamima@gmail.com)

In this presentation, I start by introducing the seven key concepts of “Discourse Politeness Theory”,
which explains that the actual impoliteness effects are caused by the discrepancy of estimations of the
degree of “Face Threat” between speaker and hearer. Next, [ analyse several miscommunication cases in
France and Belgium from the viewpoint of this theory. Then I discuss how these analyses can be applied
to the prevention of miscommunication among people from different cultures.

There are seven key concepts in discourse politeness theory: (1) Discourse politeness, (2) Discourse
default, (3) Marked politeness vs unmarked politeness, (4) Marked behaviour vs unmarked behaviour,
(5) Politeness effect, (6) Discrepancy in estimations between speaker and hearer, and (7) Relative
politeness vs absolute politeness. According to this theory, “politeness effect” represents “perceived
politeness from the viewpoint of hearer” and it is caused by the “discrepancy in estimations” between
speaker and hearer on the degree of Face Threat of: (1) A certain language behaviour, (2) Discourse
default, and (3) Speaker's politeness strategies. There are three kinds of “politeness effects”. (1) Plus
effect, (2) Neutral effect, and (3) Minus effect. In other words, (1) comfortable, polite effects, (2) neither
comfortable nor uncomfortable, such as emphasizing and changing topics, and (3) uncomfortable,
impolite effects.

In this presentation, focusing on the cases of learners of Japanese in French speaking areas described
in presentation 1 and 2, I theoretically analyze the perceived difference of politeness of a certain
behaviour, the cause of miscommunication and impoliteness from the viewpoint of the concept of
“minus politeness”. Based on these analyses and interpretations, I discuss what is necessary in Japanese
language education in Europe, in order to prevent misunderstanding and miscommunication related to
politeness. Also, I attempt to promote mutual development of theory and practice by examining the
discourse politeness theory applied to the analyses of actual cross-cultural and intercultural contact
situations.
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Contents and Conceptualisation of Japanese

Language Learning in Unexplored Contexts
“Charming” or “arming” learners?

Riikka LANSISALMI, University of Helsinki
(riikka.lansisalmi@helsinki.f1)

The Japanese Ministry of Foreign Affairs has recently noted with alarm that efforts to spread Japanese
language education outside Japan via official channels such as the Japan Foundation have not been able to
match similar global endeavours promoting Mandarin Chinese, French, English, German and Korean.
Against this background, a special panel was set to examine the current Japanese language education
situation and suggest measures for improvement. The panel published its final report in December 2013,
including an overview of the present situation, discussion of particular problems, and suggestions for
concrete measures for improvement.

This presentation takes a close look at this final report from the perspective of language learners
studying Japanese as a foreign language outside Japan and asks what typical stories of figured worlds the
Ministry document is assuming and inviting the readers to assume (Gee 2010). By focusing on how
stakeholders, referred to as [ HAGE AFT | |, are represented in these figured worlds and what values or
ideals are associated to them, the presentation demonstrates how the suggested measures centre around the
strategic promotion of the following: Japan’s “charm” (#£7/J), dissemination of information, maintenance
and implementation of various supportive programmes (e.g. JET, dispatching instructors), strengthening the
relevance of normative assessment (JF Standard, JLPT), and developing ICT-based learning materials and
resources. Concepts such as language learners’ well-being gain little or no attention in the report. By contrast,

['HAGE AFS]  are mainly seen as instruments, that is, as an asset or property (& £, 7 & > ) that plays
an important role in deepening the general understanding of Japan in today’s globalised world. Japanese
language instruction outside Japan thus contributes directly to national interests (E4£IZ& 95, K& 727
WwERD, BANIEE . 2@ U TOHNEANDOEENE BARD THEH ] RELN L5 EWRITRE W, BH
MAKRT 7 72D HARGENHD).

This analysis is further contrasted with the values, objectives and core contents outlined in the
newly reformed Finnish National Core Curriculum for Upper Secondary Schools, to be implemented in
August 2016, officially including for the first time in Finnish history Japanese and Mandarin Chinese as
optional foreign languages. General overarching themes in the curriculum include for example multiliteracy,
active citizenship, well-being and security, sustainable lifestyle and global responsibility, and knowledge of
cultures and internationalisation, all thematic areas which are to be concretized in daily education, including
in the Japanese language class.

The talk concludes with the analysis of an emerging mismatch: the programmatic, assessment-
focused and ICT-centred top-down incentives of the Ministry report vs. the agent-driven aspirations of an
active well-being global citizen learning Japanese as a foreign language. Would it be time to replace
“charming” learners with “things Japanese” with arming them with communicative competence and
intercultural sensitivity required from reflexive, yet active agents in the global era?
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Rethinking ‘Correct’ Gender Ideologies in the Japanese as an
Additional Language Classroom

Maki YOSHIDA, The University of Melbourne
(myoshida@student.unimelb.edu.au)

This presentation sheds light on some issues regarding the reproduction of gender ideologies in the
classroom of Japanese as an additional language (JAL) in tertiary institutions in Australia, and
addresses some implications for teaching practices.

It is generally held that Japanese contains both ‘women’s language’ and ‘men’s language’,
both of which are marked by a variety of (para-)linguistic features. While former studies ascribed
these features to speakers’ fixed identity, classified into the binary categories of women or men,
since the 1990s, a number of scholars have paid attention to the multiple and dynamic (gender)
identities of speakers, and the diversity of their discourse practices. Many of these studies have
found that language is not employed merely shaped by one’s biological sex; speakers negotiate their
language upon considering various factors, such as gender, sexuality, age, occupation, social status,
context, and so on. However, despite the paradigm shift, little attention has been paid to applying
this understanding to the JAL learning and teaching. As a result of this, the fixed rubric of
‘women’s language’ and ‘men’s language’ continues to be a dominant paradigm in the JAL
classroom, including classrooms which feature a body of students from diverse backgrounds.

Based on semi-structured and group interviews of seven Australian-based tertiary level
JAL students, this presentation discusses the extent to which the binary categories of ‘women’s
language’ and ‘men’s language’ are effective tools for the participants to negotiate (gender)
identities they wish to convey. By qualitatively examining the acquisition of such language
resources and the participants’ attitudes towards them, this study shows that classroom teaching,
where there is an emphasis on the ‘women’s language’/’men’s language’ dualism, can often
reproduce what Japanese society generally regards to be ‘correct’ gender ideologies.

These findings encourage those engaging in JAL research and practices to reflect on
gender ideologies that are explicitly and implicitly reproduced in class. Critically examining this
enables us to question the dominant gender ideologies that are generally regarded as ‘correct’
ideologies. This examination is important for catering for JAL users’ diverse backgrounds,
including but not limited to gender and sexual identity, and for contributing to JAL speakers’
welfare by enpowering them to play a role in the construction of a more inclusive society.
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From a Passive Learner to an Independent Language User
The learners’ grammar wiki project

Hanako FUJINO, Oxford Brookes University
(hfujino@brookes.ac.uk)

In this presentation, I will show how students specializing in Japanese at a UK university have
created a Japanese grammar wiki and how it has been used in their grammar lessons. I will propose
that this kind of practice brings grammar -an often complicated and distant thing- closer to the
learners and helps them internalize it as a tool for self-expression in Japanese.

Prior to embarking on this project, students were asked informally about how they perceived
Japanese grammar and how they studied it on their own. In general, they were strongly aware of the
fact that grammar forms the base of other skills and is essential for improving their Japanese.
However, when it came to learning it, many replied that grammar manuals were confusing or that
they did not understand grammatical terms well, suggesting that grammar was difficult for them to
learn by themselves and that they were rather passive about it. The grammar wiki project was
started in the hope that learners could understand grammatical explanations with more ease, feel
that they own the knowledge, and become more confident when communicating in Japanese.

The grammar wiki was created in 2 semesters. A total of 83, A2/Bl-level students from 2 cohorts
participated. For each grammar point that was taught by the teacher, a student was tasked to write a
short page in the Japanese grammar wiki section on the university website. The page was to contain
a brief explanation on the grammar point and a few original example sentences. The process of
putting what they learnt in their own words helped assimilate the grammar point and making their
own example sentences created a sense of achievement that they could apply the new grammar to
their own context. When the finished page was posted, the teachers checked the content and wrote
comments as necessary. They also encouraged other students to post their comments or questions
freely and promoted online discussion. After one academic year, the pages covering the second half
of beginner-level Japanese (shokyu-bumpo) were completed. The following year, these pages were
edited into a booklet and used in the grammar courses as the official grammar manual. Now the
students study grammar reading the explanations and examples that their seniors wrote. When the
explanations are unclear, they are discussed in class and students are invited to write additional
pages or suggest example sentences for the next edition. This exercise of proactively creating the
opportunity for students to think about grammar and approximating grammar to them through
encouragement by the teacher is continued to present day.

In another questionnaire administered to students at the beginning of the semester, they replied that
when they have something they don’t understand in Japanese grammar, they refer to the textbook,
revise their notes, and/or search on the Internet. I will contrast the pros and cons of different types
of resources and claim that the use of a grammar wiki created by the students, together with support
from the teacher are a good encouragement for beginner-level learners and increases their
confidence in Japanese.
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Error Analysis of Italian Speaking
Learners’ Essays Written in Japanese

Momoko YOSHIDA, Ca’ Foscari University of Venice
(momoko.yoshida@unive.it)

This presentation is based on the data analysis carried out in my doctoral thesis submitted to Ca’
Foscari University of Venice.

There are several databases of essays written by Japanese language learners. However not one of
them contains those written by Italian speaking Japanese learners, nor can be found any preceding
study about their error analysis. Although theories abound as to the influence the first language has
on the errors made in a second language, teachers know intuitionally and experientially that learners
of a certain mother tongue make similar errors. These errors are possibly explained by the
interference from their mother tongue. The purpose of my thesis was to make an unprecedented
experiment in collecting and analyzing such essays, to substantiate the teachers’ “intuition” by
actual data, and research what leads the learners to make specific errors.

215 essays written mainly by Italian university 3rd grade level students or higher are examined in
the analysis. One essay is composed of 416 characters on average. After correction, errors are
identified and divided into 88 lexical or grammatical categories. Errors are counted by their
category, and the distinctively frequent ones are closely examined for an explanation considering
both the learners’ mother tongue, materials used and methods used, and also their learning
environment.

The types of errors observed in this research were common to those made by learners with other
mother tongues. However, the origin of very many of them can be traced to the interference of
Italian language and to the circumstances in which Japanese language is taught to Italian students.
Thus, these errors were explained in terms of a combination of the interference of the mother
tongue and various learning strategies. Learners try to apply Japanese lexical or grammatical rules
as taught in classroom, in doing so, overgeneralization and analogies with the mother tongue tend to
occur. It has been observed that factors like dictionaries, textbooks and classroom explanation can
interfere in the process as well.

When an adult starts learning a second language only in the classroom environment, as almost all of
the cases in Italy are, the influence of his/her mother tongue is inevitable. In such cases, it is
deemed desirable to utilize the mother tongue for efficient teaching and learning of the Japanese
language, and not to avoid the use of it. To be more precise, it would be necessary to devise a
dictionary, textbook and a way of explaining the grammar, that are adapted for their mother tongue.
All of these are important elements that affect the learner’s strategies and analogies. The results of
the analysis in this thesis are potentially valid for other learners whose learning environment is
similar to that of Italy.
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Talmy, L. (1985). Lexicalization patterns: Semantic structure in lexical forms. In T. Shopen (Ed.), Language typology and
syntactic description, Vol.3: Grammatical categories and the lexicon,57-149. Cambridge: Cambridge University Press.
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Influences of L1 Typological Patterns on L2 Learners’
Acquisition of Motion Event Descriptions: Focusing
on Italian and Hungarian Learners of Japanese

Yuko YOSHINARI, Gifu University

(yyoshi@gifu-u.ac.jp)

Kiyoko EGUCHI, Applied Tech-nology High School, Abu Dhabi
(egukiyo@gmail.com)

Miho MANO, Naruto University of Education
(mmano@naruto-u.ac.jp)

This is a cross-linguistic study on motion event descriptions by Italian and Hungarian learners of
Japanese. It examines the characteristics of the learners’ expressions and how the description patterns of a
first language (L1) influence their descriptions in a second language (L2).

Talmy (1985) suggests the typology of motion event descriptions based on the patterns by which
languages code the Path of motion. This divides languages into two types: Satellite-framed languages (S-
languages) that express Path outside the verb and typically Manner through the verb like Germanic
languages, and Verb-framed languages (V-languages) that express Path through the verb like Romance
languages. This typology of motion descriptions has influenced not only linguistic studies but also L2
acquisition studies. Numerous attempts have been made to show the characteristics of learner languages by
examining different types of L1 and L2, however there are limited studies on the same type of L1 and L2 and
few on Japanese learners.

The target of this study is Italian and Hungarian L2 learners of Japanese whose L1s are classified as V-
language and S-language respectively. They are all intermediate level adult learners. We adapted a
production experiment using movies as the stimuli, and the learners were asked to describe an event verbally
in Japanese (V-language). This study focuses on twelve movies that are different in the deictic directions,
paths, and manners, and compares the data from Italian learners of Japanese (JL2i) and Hungarian learners of
Japanese (JL2h), with the data from three native language groups (Japanese, Italian, and Hungarian).

The results show that JL2i, whose L1 is the same type (V-language) as the target language, Japanese,
and JL2h, whose L1 is of a different type, show two different characteristics. One is that they tend to choose
different types of verbs in the main verb, and another is that they show different frequency of using complex
predicates. JL2i tends to describe Path in the main verb, as in heya-ni haitta “(someone) entered the room,”
while JL2h often expresses Manner in the main verb, as in *heya-ni aruita “lit. (someone) walked to the
room.” L1 Japanese speakers, however, remarkably use complex predicates including deictic verbs, as in
hait-te kita “(someone) came entering,” and JL2h tends to use these complex predicates less frequently than
JL2i. These analyses demonstrate that the coding patterns of the L2 are influenced by that of the L1.

These findings indicate the necessity of a deeper understanding for not only the coding patterns of the
target language but also the L1 of the learner, when teaching Japanese to European learners with different
linguistic backgrounds in various settings.

References
Talmy, L. (1985). Lexicalization patterns: Semantic structure in lexical forms. In T. Shopen (Ed.), Language

typology and syntactic description, Vol.3: Grammatical categories and the lexicon,57-149. Cambridge:
Cambridge University Press.
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How to Teach the Decoding of Kanji Strings

Aldo TOLLINI, Ca’ Foscari University of Venice
(tollini@unive.it)

I want to deal with a particular field of the “kanji teaching/learning” process, that of kanji strings (a
sequence of only kanji characters composed by at least four or normally more characters). I am
convinced that the decoding of kanji strings requires a particular teaching and learning strategy
which goes in parallel with that of the usual kanji education. The reason is that kanji strings (which
have a “condensed” language structure) have a linguistic structure which is partly different from
sequences in kanji kana majiri (which have a “diluted” language structure), and therefore constitute
a particular case which should be dealt with separately. As a matter of fact, as far no teaching
strategy has been developed to cope with this matter.

Two operations are requested in decoding kanji strings:

1. Correct segmentation of the string in components

2. Correct mutual relations among the components of the string

For example the string: 7 H T [E FR 2

Can be destructured in four parts: 37 + B + EFE + 293k

That is a prefix and three independent words. However, a student unfamiliar with kanji strings may
decode incorrectly for example like that: ##+ F[E+ BRZZ + ¥ or B AU +HEFR+Z2 95, instead
of: Br+{ M A[EEE (Z23) 1) or A{B[C (D) 1}

In the condensed form, the language structure is different from that of the diluted form, since a
“syntactic reduction” takes place, and the result is that the number of functional words are reduced.
This causes a reduction also of “syntactic complexity” and makes the string less structurally
complicated. This is the reason for the necessity of an ad hoc teaching strategy.

In teaching kanji strings, first of all the existence of the condensed and diluted forms must be
presented with examples. Then, the two basic operations of segmentation and component mutual
relation must be introduced, again with many examples. Lastly exercises of decoding of kanji
strings.
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A Contrastive Study of Japanese and Italian

from the Perspective of Transitivity
Towards a support for learners of Japanese

Junichi OUE, University of Naples 'L'Orientale’
(ouejun@unior.it)

I have discussed the topic of transitivity in a previous contribution titled "A contrastive
study of Japanese and Italian from the point of view of transitivity". In the era of formal grammars,
transitivity has become a purely formal concept: verbs with a subject and a direct object are
classified as transitive while verbs without a subject are classified as intransitive without taking into
account their semantics. The present study, however, is based on the recent developments of the
research on transitivity, now considered as a gradable and multi-factorial notion. Drawing on
Tsunoda's theory of verb type hierarchy, which predicts the distribution of intransitive and transitive
patterns in individual language, I focus on the different cut-off point of the transitive frame in
Japanese and Italian.

Pardeshi and Imamura have launched a collaborative research project on transitivity based
on the analysis of about 40 languages from around the globe, including Japanese. The project aims
to shed light on how semantic transitivity is reflected in (i) the construal of an event, (ii) its
linguistic encoding and (iii) acquisition of transitive and intransitive verbs by learners of Japanese
as a foreign language (JFL). A further objective is to apply the insights emerged from theoretical
research to language pedagogy. In order to achieve this, they are developing a free-access online
handbook of polysemous basic verbs.

Referring to the geo-typological database of lexical transitivity pairs called “The World
Atlas of Transitivity Pairs (WATP)”, which includes data on 31 causative-inchoative verb pairs as
pointed out by Haspelmath (1993) from over 50 languages (including dialects), this paper examines
the morphological relationship between the intransitive and the transitive counterparts of the
transitivity pair, classified into five types in Italian, in comparison with Japanese. The present
survey shows that the pattern of verb pairs whose causal member, i.e. the transitive verb, is the basis
from which the intransitive counterpart is formally derived (detransitivization or anticausative) is
more frequent in Italian and that in Italian we mostly find the same verb form for both the causal
and the noncausal sense (labile).

With regard to the handbook, which builds on the insights of theoretical research while
applying them to the semantic and syntactic aspects of polysemous verbs, through the results of this
comparative study I shall put forward a number of suppletive suggestions of useful description for
Italian learners of Japanese. We should not rely solely on the form-meaning parallelism. We should
notice, for example, the cases in which the linguistic form indicating high transitivity can be also
used to describe a low transitivity situation.
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Even if intransitive and transitive verbs have a correlation, Japanese native speakers do not use the
pair of them every time. Intransitive and transitive verbs lay on the line of continuum from pairs
where intransitive verbs are used by preference to pairs where transitive verbs are used by
preference. For example, Japanese native speakers use often Umini buiga uiteiru, though Umini
buiwo ukasetearu is also grammatically correct. Often Japanese learners use intransitive verbs (or
transitive verbs) when native speakers use transitive verbs (or intransitive verbs). I want to show
that we can make a judgment on properly using either intransitive or transitive verbs according to
their semantic features. In extensive previous research, including OKUTSU (1967), the pairs of
intransitive and transitive verbs were classified as to morphologic, syntactic semantic features. They
also insisted that the pairs of intransitive and transitive verbs have the meaning of expressing
“changing”. In this research, the target verbs are collected from NARROG et al. (2015), except for
the pairs which do not have the semantic relationship and which do not appear in corpus. I present
the line of from pairs which often use intransitive verbs by preference to pairs which often use
transitive verbs by preference based on their appearance frequency in corpus. After that, I indicate
what kind of “changing” is expressed by the pairs that often use intransitive verbs by preference and
pairs those that often use transitive verbs by preference have and what kind of semantic features
pairs occupying an intermediate position between the pairs which often use intransitive verbs by
preference and pairs which often use transitive verbs by preference.

The semantic features of pairs which often use intransitive verbs by preference, like furu/furasu
and kireru/kirasu, are what is meant by spontaneous “changing” or “changing” about human
feelings. On the other hand, the semantic feature of pairs which often use transitive verbs by
preference, like yakeru/yaku and sasaru/sasu, is what is meant by intentional “changing”. These
features are at the two extremes. The semantic features of pairs occupying an intermediate position
between pairs which often use intransitive verbs by preference and pairs which often use transitive
verbs by preference, is what they mean by bad “changing” normally, or in other words, negative
“changing” for humans. As the verbs strongly mean negative “changing”, they are closer to an
intermediate position on the line of the continuum. The list can not only be made, but also a
Japanese learner will be able to guess either of the pairs for which they often use intransitive verbs
by preference or pairs for which they often use transitive verbs by preference from their semantic
features, in particular how they express “changing”.

References

Keiichirdo OKUTSU (1967) Transitivization, Intrasitivization and Polarization of Japanese Verbs. Kokugogaku 70,
pp46-66.

Heiko NARROG, Prashant PARDESHI, Taro KAGEYAMA and Shiro AKASEGAWA (2015) [EEEB
xt—% 3 Excel ix]  (http://watp.ninjal.ac.jp/resources/)

105



o 2016 FFH AFEHB L VARV T A

AEAFR

7/08, 16:15, Rio Novo RN

HRETHDNIC VI SRR
RURFvE L B B & B ORA

(v NN PNE
(ynishina@hiroshima-u.ac.jp)

INETHARBHEBEIENVLOSEF L VWXL, AAREEEEMAEEONEBICL > T &SN
REZOHRZ AREHABTICHLIEZLONIZLEALE TH 12N, ARE T IKSHEFZOM R
DX, %ﬂﬁwlhf%éa~u/ﬂéﬁ ELOETHMETEL OB EIL R0 DD, HARGESF
BHOEERRIZOWT, FZREELOREELEHHZIT O,

L ENTEL DL FMEICHOWT, HE LOMENERM I ZERLE LIS D, BHREYH
BRECSCETEE & L CHERW S ORan=g1T, ToMmoAERS - LT, WELELTE
FKENDZ NN, BN FEEICERIN N ERZ, 728 X 2008 M0 OfF
kaﬁhf%éioé\7%44%fﬁﬂju%@§% IHRTCE RV BRI EEN S THD L
wiiﬁﬂﬁiéhfmé Flo, T UVAMEXTIE, TELS bR TNy REDODY VT 77T
S TR BRI DM Lﬁ#ﬁbnfw%m\

%@%77»@@%@1&LT®%%%¢i thDZL ODFFEICR LN LI EHETH D, I,
HAGEHRZIZT 7 VBRBEIRBISOT A7 FREFEALE LTRBENRTWTEH, R EHIEL T
Xl [XXMESE->TEL] OXOIBREBENREWE L OT 7 AN, ol x ERRICEATHEIICH
a2 Z &iRFEAER Y, ENEZHIEIND]) EEVNANTELEo1C, EFEoxziTH LD
BRI ORNB DN, ZUHHOEATT 7 AnNHbhb Z b, BRmiz @@%ﬂi%&J?
ORI EELN, BARGEDOSGG S IIUEbOBIREN R 5, Fz, Tyw&m?fﬁxér4
JHEANWT BREZEEL W] EInATERWI a2, FEEIEOEEB THMDADEA D D,

AFERTIEH, FEHENZNETNRTANZ(THE LT SRS IE 2 8 S8, BEREA 208l i <ot
MEEEREIL L, OLODRIEA LELTRRT D, THICE-T, BRLIRBENVED LS ITHRA
LD, HHWE, FALERIOZEMEE EOLHICLTHRBD 500, BERM RS 218435, #
ﬂi IFHEE & L CREB SN TR0V NREL OEEB 2 BfiET 572D @ 3 5 EEZRFEIZON

FEHEBEOEWILARET S LB TEDLTHA I,

106



The 2016 Symposium on Japanese Language Education

Presentation

7/08, 16:15, Rio Novo RN

Less Learned/Taught Usages of Grammaticalized Verbs
and Related Constructions a Functional Explication

Yoko NISHINA, Hiroshima University
(ynishina@hiroshima-u.ac.jp)

The science of language which should be helpful for teaching Japanese as a foreign language has
mainly been an application of Japanese linguistics seen from the point of view of native linguists. In
this presentation a new approach in describing grammaticalized constructions in Japanese from the
point of view of language typology will be proposed.

In the advanced learners classroom, the polysemy of grammaticalized constructions is rarely
considered adequately. In the early stage, the students are taught only the core meanings of a
specific construction, but thereafter, more marginal meanings are ignored by teachers and — so — by
the learners. As Endo 2008 pointed out the inflexibility in beginner’s level sentence patterns,
advanced learners are apt to keep their knowledge of certain constructions at the beginner’s level
and don’t make any efforts to learn further polysemic functions. For example, the benefactive
construction with -tekureru is rarely treated as a malefactive construction as in yoku-mo yat-tekure-
ta.

The verb of moving kuru “come” features a grammaticalized construction with a cluster of meaning
components such as motion modification, aspectuality etc. as likewise proved in many other
languages. Japanese textbooks, however, even hardly explain that this construction may have
passive and negative meaning. In Italian there is a passive construction with the verb of moving, but
its motivation of the grammaticalization is different from that in Japanese. Furthermore, there is no
conclusive explanation for why there is no construction with the other verb of moving iku “go” in
this meaning.

This presentation provides a paradigm of the grammatical relations; it aims to show the functional
vicinity and contrastivity, allowing the difference in the different expressions and the polysemy of
the same expressions to be visible. This will hopefully help learners to pay attention on the common
principles of grammatical understanding which are still missing in textbooks.
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Language Practice and Learning About Culture in Computer Class

Kayoko IWAUCHI, Cergy-Pontoise University
(kayoko.iwauchi@u-cergy.fr)

In my university, the second-year undergraduates have a “multimedia in Japanese” course . Here,
various "themes” related to Japanese culture (history, literature, cuisine, economy, festivals, annual
events, etc.) are given to learners who must produce a text about these Japanese themes using
computer technology such as videos, graphs and photos. This description of Japanese culture may
be in the form of a word document, a PowerPoint or another format. There are two goals in this
class.

The first purpose is to describe Japanese culture in the Japanese language. Students take a number
of classes, like Japanese history or Japanese culture, in their native language at the same time and
these other classes can help them with this objective. Students are also free to seek more
information using Wikipedia or You tube in their native language. Thus, students can describe each
theme by referring to these helpful sources. What is more, they learn how to search in Japanese and
they practise getting the Japanese text right by selecting the correct Chinese characters on a
computer and the correct one Kana notation, while learning the Japanese-specific vertical writing
for documents. They may also look for Chinese characters using an online dictionary, check the
meaning of vocabulary or put together vocabulary tables.
The second goal of the course is to learn about the various features and functions a computer offers,
such as putting a PPT together, learning how to produce graphs using Excel data and so on.
In this computer class, I can see another side of the students that cannot be seen in other language
classes. A student who has discouraging results but is very good with computers gains self-
confidence by helping other students. Interest in learning by actually using real Japanese sites helps
students to perform better in other language classes. Preparing text in Japanese on their own
motivates students to study Chinese characters. Some students find Japanese pen friends and
correspond by e-mail or on forums. Using computers to explore Japanese culture as they wish
brings joy and satisfaction that students may not feel in their usual class room activities. So I think
that learning about Japanese culture using a computer as we do in this course is a very enriching
experience for each student. Let me provide some examples of what we do in this course.
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Efforts in Improving Learner’s Welfare: Effects of Repetitive Practice
by Exchanging Text Messages via Cell Phones

Naoko SOURIAL, Baruch College, The City University of New York
(naoko.sourial@baruch.cuny.edu)

This study investigates the effect of the educational method of assigning the exchange of text
messages outside of the classroom on both improving proficiency in the Japanese language and
promoting selected measures of learner welfare and wellbeing. — Thomson (2015) describes that
the fundamental objective of foreign language education is “connecting people”. Studies on
neuroplasticity have shown that, with repeated exercise, the human brain can change and even
restructure itself (Dodge, 2007). A focus on fundamental objectives of foreign language education
and a knowledge of neuroplasticity suggested that assigning the exchange of text messages outside
of the classroom could help overcome the constraint of limited class time to practice grammar and
vocabulary. Students who met in Japanese class for the first time were paired and encouraged to
practice every week after they learned new grammars such as TE forms and short forms and
vocabularies by exchanging text messages outside of the classroom. This method was practiced as
an extra credit activity and students took a screen shot of their text conversation and sent it to an
instructor. Among the twenty-seven first year students who participated this practice, a majority of
them found this repeated exercise useful and felt comfortable learning and practicing through
texting with other students. A survey conducted after the semester showed that students had a
positive recognition of the effects of this assignment on learning grammar and vocabulary,
reviewing material, practicing typing, writing characters and communicating. The assignment also
led to unexpected outcomes such as students correcting errors in text messages between themselves
and getting together in a larger group to work on making a skit for an oral test towards the end of
the semester. In addition to presenting the data and discussing the results of the survey, the paper
reports on the process whereby the teacher and the students worked together to solve problems that
arose over the course of the assignment. For example, some students were frustrated by not
receiving replies from their partners and wished the assignment could have been more strictly
enforced. However, as evidenced by the survey, the assignment stimulated independent learning
and increased pleasure in learning, leading to comments such as “it was fun to learn with someone
else outside the classroom”, and these can be considered positive results. The study further
examines what could contribute toward learner welfare and wellbeing beyond the improvement of
Japanese language proficiency, making specific mention of the significance of sincere and
respectful teacher student engagement.
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Language Learning in a Shared Virtual Space
JaJan, an application of the next generation

Takako AIKAWA, Massachusetts Istituite of Technology
(taikawa@mit.edu)

This presentation demonstrates how technology (such as augmented reality) can transfer the way
learners learn a new language while enhancing their motivation and creativity. To this end, I use
the language learning application called “JaJan,” which my research team has been developing over
the last few years. JaJan exposes users to so-called “shared virtual space,” and it can provide users
a virtual study-abroad experience. For instance, if you want to teach your students how to shop at a
Japanese grocery store or how to greet someone at the Narita Airport when you first arrive in Japan,
you and your student(s) can instantly immerse yourselves in a virtual Japanese store or in the virtual
Narita Airport through JaJan. I argue that language learning with JaJan is engaging, interactive, and
fun, and it enhances learners’ motivation, creativity, and collaboration, which is the essence of
language learner’s well-being.

The organization of my presentation is as follows: first, I provide a brief introduction of
JaJan. Then, I contend that the use of JaJan can promote language learning concepts such as the
following.

Language Learning in Contexts: Language learning requires context(s) where the target language is
being used. JaJan provides a real-time virtual environment where users can enact dialogue(s) with
each other using the target language and have the experience of being in a context similar to the real
context. This certainly motivates learners to learn the target language.

Personalized Learning: The notion of personalized learning is critical to promoting individual
learner’s well-being; people learn a new language for different reasons and accordingly, learning
materials should differ depending on learners’ needs. JaJan lets users create their own background
scenes. The more customizable it is, the more effective language learning can be for individual
learners. I argue that personalization of learning environments is a key to the welfare of language
learners.

Learning with Cultural Information: Languages are inseparable from the culture in which they
originated, and it is important to learn a new language together with the culture of that
language. JaJan allows teachers to demonstrate non-verbal cultural information and body
language. This can be a great advantage for learners with different cultural backgrounds.

Lastly, I argue that JaJan can make a great contribution to language learning while promoting
language learner’s well-being.
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Report on CEFR/JF Standard Application
to the Traditional Teaching Methods

Shifts from grammar-based to task-based

Azusa SAITO, The Japan Cultural Institute in Rome
(istituto.azusa@gmail.com)

After the CEFR (Common European Framework of Reference for Languages) was published in
2001 and the JF Japanese Standard from the Japan Foundation was published in 2010, some
Japanese Language institutes in Europe have been shifting from grammar-based to task-based
teaching methods. The Japan Cultural Institute in Rome also started doing task-based lessons using
“Minna no nihongo Shokyu 1 and 2” which are grammar-based textbooks used previousely because
task-based textbooks were still under development when the shift occured. I would like to give a
report on how we organized task-based lessons using “Minnna no niongo Shokyu 1 and 2”

As preliminary information, Suzuki gives an example how the lessons proceed; 1) Showing Can-
do (task). 2) Showing the conversation example in Exercise C. 3) Finding the necessary
grammar/expressions to achieve the task. However, the conversation example in Exercise C is too
short to undestand the situation and context of the task.

To give more concrete task examples for learners, we made them on our own or used other
conversation examples from various published textbooks. I would like to show in tables of Can-do
statesments of each lesson, necessary grammar and expressions to achieve these tasks, and concrete
materials to show to students.

I hope that our example of how to adapt grammar-based materials to a task-based lesson can be
useful and serve as a reference for any Japanese language educational bodies who are moving to a
task-based system as outlined in CEFR/JFSTD.
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The Significance of the Japanese Teachers' Association in Spain
(APJE), from the Perspectives of Teachers’ Professional Development

Yuko SUZUKI, Language Centre (CSIM) of the University Complutense of Madrid
(yukoszk24(@gmail.com)

Yumiko KONDO, the Japan Foundation, Madrid

(yumifaai@gmail.com)

This research aims to analyze the importance and the impact of the activities provided by the
Japanese Teachers’Association in Spain (Asociacion de Profesores de Japonés en Espania, APJE) to
each individual association member, from the perspective of the professional development and life-
long learning.

In view of the Paradigm shift of language teaching and learning and the transformation of the
needs and education of learners due to the development of ICT in recent years, each Japanese
teacher is required to take part in continuous learning which reflects their day-to-day educational
practices, getting information about new teaching resources,etc. Therefore associations of Japanese
teachers are considered as a learning community for professional development, providing learning
opportunities to Japanese teachers.

We conducted a survey of the members on the importance of activities of the APJE in February
2016, and 38 answers were obtained. The questionnaire consists of 18 questions (open-ended
questions and multiple choice questions), which are divided into three parts;

1. Attribute information of a surveyee

2. Attitude toward the expertise and professional development as a Japanese Language teacher
3. Participation and expectation of activities provided by the APJE

The data obtained from the questionnaires were analyzed using the method of Text Mining

This case study is expected to be the starting point for discussions on the role and importance of
the Japanese teachers association from the perspective of teacher training, although the research
target is limited in Spain.
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Report of the E-Portfolio’s Introduction in the Japanese Course at the
University of Bern

Sawako SULZBERGER-MIKI, University of Bern
(s.miki@sulzberger-be.ch)

European Language Portfolio (ELP)/CEFR enhances mobility and cultural exchange by registering
language competence und qualifications clearly, and stimulates the motivation to acquire
plurilingualism by lifelong learning. It is a useful tool to support the idea of “Japanese Language
Education for Welfare (well-being)”.

The E-Portfolio ELP (European Language Portfolio) model No. 1.2000 (Switzerland), accredited by
the Council of Europe, exists as an electronic version that corresponds to the voluminous paper
version of the ELP 1.2000 in principle, but offers the online registration of additional documents
and pictures. Since 2013 we have encouraged the students to use this E-Portfolio.

The Japanese courses held at the University of Bern are optional and last 12 weeks per semester, (2
lessons of 90 minutes twice a week). We aim to approach level A1 of CEFR after the basic course
(2 semesters). As a part of our teaching method our students write a particular essay per semester
and, after correction, prepare a Powerpoint presentation to be shown in the class who reviews it on
the base of a questionnaire. The lecturer then gives a feedback to each student individually. All the
data involved can be filed in a folder in the E-Portfolio. This process is repeated in the following
semester. The use of the E-Portfolio allows the comparison of the elaborations easily as well as the
progress that has been achieved in the meantime. The goal is to boost the students’ motivation for
continuous learning further, even after leaving the university courses by use of the E-Portfolio.
During the presentation the practical use of the E-Portfolio is shown and an overview of the positive
points and possible difficulties is given.
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Relation Between Learner's Identity and Ideology of

Japanese Language Education
Investigation into students of the Japanese department in a French university

Rei KOMALI, INALCO
(rei.komai@inalco.fr)

The investigation by Norton (2000) has highlighted the difficulty to be accepted into the target
language community. Miyo and Chung (2006) questioned the “correct Japanese” by taking a
student who has negative values of his own Japanese as “Japanese of foreign speakers,” “Japanese
imperfect and seen as idiotic" as an example. However, this depends on the national origin and
work, and foreigners may be treated as guests and complimented with just a little talk in Japanese.
On the other hand, many learners in Europe; that are not living in Japan; have multi-lingual
identities, and with their own learning purposes, do not have to be native speakers of Japanese like
Japanese, and learn Japanese as one of foreign languages. Japanese in the classroom is more of a
real problem for them. For students that specialize in Japanese at a university, ideologies such as
correct Japanese and academic Japanese of teacher and teaching materials may be the psychological
pressure.

Nonetheless, there are students that are likely to be affected and not so. Additionally, what is the
difference in their sense? In this study, I assume a relation between learner’s identity and ideology
of Japanese-language education, and focus on the learner’s perception, wich influence Japanese
learning. Therefore, with the anthropological method, and by life story interviews, I conducted
research into students of the japanese department in a French university. Additionally, from the data,
I analyzed as well their learning motivation, the factors behind their learning difficulties,
and the process to overcome these difficulties.

This research result is applicable to educational practice, and in consequence, practice that learner
be able to communicate through Japanese, which leads to their identity construction, is an
issue. Without sticking to the correct Japanese and the usefulness in the future, teachers are able to
consider on the learning process of the learners in and out of the classroom. For anxious learners,
using cognitive-behavioural therapy, based on neuroscience and psychology, is applicable, and
experience of real communication using Japanese language becomes a solution. Furthermore,
learners should also be aware of their own learning purpose and think what kind of Japanese they
would like to learn. Moreover, Having a self is important to have empowerment in the target
languege community.
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Language Selection and Identity of Learners

of Japanese Language in Abroad
Based on experience of learners of Japanese language in Syria

Noriko ICHISHIMA, Akita university
(ichis@gipc.akita-u.ac.jp)

“Survey Report on Japanese-Language Education Abroad 2012” (The Japan Foundation, 2012)
reveals that the numbers of Japanese language education institutes, Japanese language teachers and
learners in abroad are on increase. On the other hand, scholars have long neglected the trend of
Japanese language education in the Middle East, partly due to the ongoing security instability in
Arab countries. Especially, there have been few studies on Japanese language education in Syria
conducted, which this study focuses on, leaving little understanding on learners of Japanese
language in Syria. This applicant had worked as a Japanese language teacher at the Japanese
Studies Center of Damascus University for 3 years from September 2000 under Japan Overseas
Cooperation Volunteers programme and has continuously conducted researches on Japanese
language education in Syria since then. Based on the research above, this study is going to
demonstrate, 1) why the Japanese language learners in Syria had decided to learn Japanese, 2) what
kind of linguistic perceptions they had developed, after having what kind of experiences related to
Japanese language they had had on course of learning Japanese both inside and outside classroom,
and 3) how the linguistic perception had affected to their identity development. The study will
analyse the interview data collected from interviews to 5 Japanese language learners in Syria
conducted from 2014 to 2016 (around 16 hours) and their memorandums. The applicant analysed
the data using the life story interview method framework. (Sakurai, 2002) The learner A said,
despite emphasising the difficulty in maintaining Japanese language education under the ongoing
Syrian Crisis, “Japanese is a part of expressing myself, so that I will definitely continue to learn”,
while the learner B said “I want to maintain the Japan Center, because it is very important.” These
comments revealed that the learners regarded the Japanese language as a part of their identity, and
Japanese language and its learning environment seemed to maintain their psychological well-being.
Indeed, the demand for Japanese language in Syrian society remains small, and learning it does not
always guarantee better jobs or leading to higher education. Again, Japanese language has little
direct impact on their day-to-day life under the Crisis. However, why did they decide, and want to
keep learning it? This study will first analyse the relation between Japanese language and identity
for the Japanese language learners, and then, attempt to re-identify the role and ideology of
Japanese language education.
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How Has the “L2 Self” of Learners of Japanese
Changed Through their Study Abroad?

Kazuki MORIMOTO, University of Leeds
(K.Morimoto@]leeds.ac.uk)

Recently, the notion of “L2 Self” or one’s future self-image as a language learner has been
attracting a great deal of attention with regard to the study of motivation for foreign language
learning (e.g. Dornyei and Ushioda 2009, Dornyei and Ushioda 2011, Doérnyei and Kubanyiova
2014). According to Dornyei’s “L2 Motivational Self System” (Dornyei 2005, Cited in Dérnyei and
Ushioda 2009), the factors contributing to learner motivation are composed of the “Ideal L2 Self”
or a learner’s ideal future self-image, the “Ought-to L2 Self” or the future self-image a learner feels
s’/he has to attain shaped by the influence of pressures from society and the surrounding
environment, and the “L2 Learning Experience” or a learner’s actual learning experience. These
factors could be altered significantly by a change of learning environment, and study abroad
experience in particular is considered to play an important role, not merely to a learner’s linguistic
and cultural development, but also to his/her extension of self-identity and motivation (Jackson
2008).

Focusing on the year abroad students who studied in Japan after one year of study of elementary
Japanese, this presentation investigates both how their “L2 Self” has changed over the period in
Japan and what kind of experiences have influenced these changes by analysing the results of an
online survey with a couple of open-ended questionnaires based partly on the one employed by
Taguchi, Magid and Papi (2009). The first questionnaire, conducted approximately half way
through their period of study, observes how students’ “L2 Self” and motivation changed in
comparison with the beginning of their year abroad and how they became aware of any such
changes. The second questionnaire, to be conducted near the end of their study, will seek to
highlight further changes in the students’ “L2 Self” and degree of motivation, as well as summarize
their learning experiences on the year abroad.

By paying particular attention to the learners’ internal changes and their notice of such changes this
study aims to shed some light on the significance and problems of study abroad for Japanese
education.
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Communication Assistance for Welfare Purpose
Based on the discourse of counsellors for foreign residence

Atsuko TOKUI, Shinshu University
(at630@su.valley.ne.jp)

Helping foreigners to communicate as citizens could be described as communication assistance for
welfare purposes, as advocated by Tokugawa (1999). Requests for advice about medical care, work,
divorce, and domestic violence in particular relate to life’s most fundamental problems. This study
treats communication addressing problems such as these as part of welfare-related communication
and reports the results of analyzing interviews with 10 counsellors for foreign residents who handle
these problems. The interviews lasted for approximately one hour per person and were conducted
using a semi-structured interview method. The interviews addressed the problems faced by foreign
counselees with regard to medical care, work, divorce, domestic violence, and similar issues, as
well as the means by which counsellors for foreign residents assisted them with these problems.
The analysis revealed the following:
1 The discourse of counselees with regard to work revealed that some experienced anxiety as a
result of being unable to speak the language, or they experienced misunderstandings and anxiety
due to lack of knowledge about their company’s employment system, the law, and related issues.
Counsellors stated that they assist by offering two separate forms of support: psychological
support and support in the form of information regarding the employment system. For a counselee
suffering anxiety, they provide careful explanations of employment system in the counselee’s
native language.
2 The discourse of counselees revealed that, with regard to divorce and domestic violence, some
attributed the cause of the problem to the fact that they themselves were foreigners, which could
on occasion render them incapable of personally controlling the situation. Counsellors stated that
they assist by encouraging self-reliance in the counselee, advising the counselee to view
circumstances and facts objectively to reassess their life from a long-term perspective, and helping
the counselee to consider their situation in light of multiple options. Counsellors also stated the
importance of listening, and ensuring accuracy when passing on information to the counselee.
3 With regard to medical interpreting, counsellors stated that counselees’ problems include
cultural differences in medical care (such as the way medication is prescribed, nutritional
recommendations, and payment of consultation fees), misunderstandings when communicating
with doctors, and inadequate understanding of how to call an ambulance. Counsellors stated that
they assist by reassuring the counselee, helping to resolve misunderstandings in communication
with the doctor, and explaining cultural differences in medical care.
The analysis revealed that counsellors for foreign residents listen actively to concerns fundamental
to foreign counselees’ lives that often go unheard, including concerns relating to medical care, work,
divorce, and domestic violence, devising a variety of ways to offer assistance. Counsellors for
foreign residents could therefore be said to play a key role as personnel essential to the provision of
communication assistance for welfare purposes.
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The Widening Perspective of Teaching Japanese

for Development Assistance
An analysis based on an interview survey of young
japanese language teachers as international volunteers

Nami HIRAHATA, Shiga University
(n-hirahata@biwako.shiga-u.ac.jp)

After World War II, Government-led teaching of the Japanese language in foreign countries had
been abolished. In the mid-1960’s however, official teaching of Japanese language had been
revived, but mainly with the mission of assisting people in developing nations. A good example of
an organization that assembled volunteer teachers is the Japan International Cooperation Agency or
JICA. To date, JICA has dispatched about 2,000 young Japanese teachers, highly motivated as
international volunteers, to build the welfare of developing nations.

However, recently this aspect of the world has changed. The economical gap between Japan and
developing nations is becoming smaller. The prestige of English is as high as ever before as a
lingua franca. As the demand for English remains high, the desire for learning Japanese as an
economic development tool is losing value. The number of applicants to become JICA volunteers
has significantly decreased. Now, it is necessary to re-direct the purpose for JICA volunteers who
are to teach Japanese so that the teaching of Japanese by JICA volunteers will not lose it’s value.

To work towards this goal, I conducted an interview survey in India of nine young volunteers
who were teaching Japanese at schools and universities. The purpose of this survey analysis was to
find how volunteer teachers felt about the value of their teaching in the schools and universities
they were placed in. The study also aimed to find if such volunteers thought the Indian students felt
that learning Japanese was relevant in this day and age.

In conclusion, they did find value in working there. Their actions to improve the relationship
between Japan and India were perceived as meaningful. Initially, most of them became international
volunteers mainly for having experience to live abroad and to teach Japanese, not to build the
welfare of developing nations. However, it was through the activities of teaching both the Japanese
language and culture along with learning the local languages in severe and difficult living
conditions in which they acquired a whole new point of view. Volunteers took pride in building a
bridge among languages and cultures, even though they anticipated that their efforts might not be
praised by Japanese society. It is important to maintain this group of volunteers who are valuable in
bridging Japan to many other developing nations who are not able to sufficiently make this
connection through English as the practical common language. Such knowledge and responsibility
of the specialties of language education cannot be attained by studying abroad or by internship
alone. Therefore, the renewed purpose for the teaching of Japanese by JICA should now be focused
on cultivating the youth in interacting on the global stage.

Due to the findings that this experience is not highly valued in Japan, the true obstacle to be
solved is in Japanese society, not in the field of teaching. Ignoring the value of teaching Japanese
for such a purpose can make young volunteer teachers lose motivation. How to address these issues
is the future agenda.
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The Benefits of Simulation Training in a Japanese Company or in

another Business as Demonstrated in Japanese Class Learning
Case study to observe the Building Process of Japanese Learners
Well-being and Personal Development

Kazuko USHIYAMA, Université Grenoble Alpes, LIDILEM (Laboratory)
(kazuko.ushiyama@univ-grenoble-alpes.fr)

In recent years, some pedagogical studies of foreign language learning have shown the importance
of a learner’s well-being as well as the acquisition of a language itself. In this study, we report the
process of construction of the well-being and personal development of a French Master degree
student specialised in foreign languages (Japanese and English), international marketing, and other
domains. This study presents how the student improved his motivation and how his personality
evolved during simulation training in either a Japanese company or in another business as
demonstrated in Japanese class learning. The primary data used for analysis are the following: (1)
several recordings in the semester, (2) oral presentation at the end of the year and (3) some
discussions with his Japanese teacher. The observation and the analysis of these data have shown us
the benefits of simulation training thanks to the effect of the social environment created in
“professional activities”. In this study, our background theories are based on the CEFR (Policies for
plurilingualism), psychology of learning, cognitive psychology, social psychology, and other
disciplines in order to try to find a learner-centred approach. (¢f. Maslow, A. (1970), Bruner, J
(1983), Vygotsky, L.S (1978), Bandura, A (1997), Aoki, N (2009), etc.). One important point in this
case study is the speed at which this student progressed both in the Japanese language, his self-
efficacy (Bandura 1997), and his self-confidence in a simulated social situation. In light of these
considerations, we can consider a new role for the teacher who helps the student not only to develop
his linguistic ability but also a part of his social development. Starting from this study, we hope to
find some useful elements to construct a curriculum that promotes the building of a learner’s well-
being.
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As a research group, we have been conducting a multilingual web/paper-based questionnaire survey for
teachers of the Japanese language, who have been teaching outside Japan since August 2013, asking about the
current situation regarding the teaching of Japanese pronunciation in the teaching organisation where the
respondent works. In this presentation, the data from Europe (130 respondents), out of 488 completed
questionnaires conducted in Japanese and in English, are compared with the data from North America (74
respondents), Central/South America (34 respondents) and China (81 respondents), and suggestions for Japanese
pronunciation teaching in Europe are presented.

According to the analyses of the data, teaching Japanese pronunciation in Europe is characterized as
follows: Compared with those of North and Central/South America, feedback from teacher to student,
explanations and practices with visual aids for students are conducted more in Europe. Two reasons are
speculated. The first is that the proportion of the number of teachers who have taken lecture on Japanese phonetics
is larger in Europe. This may suggest that they have more knowledge of teaching Japanese pronunciation. The
second reason is that the proportion of the number of teachers who are engaged in a general teaching organisation
is larger in Europe. This may mean that they engage in various kinds of activities in the class in order to deal with
learners of more diverse motivations and backgrounds.

On the other hand, compared with the data from China, the following activities are less likely to be
conducted in Europe: the explanation of a pronunciation, the usage of teaching materials for pronunciation
practice and the specification of a plan for teaching pronunciation in a syllabus. According to the open-ended
answers on the questionnaire, positive attitudes for pronunciation teaching are found in the answers of the teachers
in China, less than 10% of whom are native speakers of Japanese. However, the teachers in Europe, more than
70% of whom are native speakers of Japanese, answered that even though they knew the importance of
pronunciation teaching, they had negative opinions regarding it: they do not have enough time and ability; they
feel that the strict correctness of pronunciation is not needed in communication; their students have poor
endurance for severe correction of pronunciation and there are too many students in a class for pronunciation
teaching. Thus, it is suggested that teaching Japanese pronunciation is influenced by the teachers’ beliefs and
teaching environment.

These analyses conclude that teaching Japanese pronunciation needs the development of teaching plans
and materials for the teachers who have the type of beliefs and teaching environments mentioned above. We hope
that this presentation will help the development of Japanese pronunciation teaching, especially the diffusion of
pronunciation teaching in Europe. We feel certain that it will contribute to making learners fluent in spoken
Japanese, and finally, it will be recognized as part of the ‘welfare’ for Japanese learners in Europe.

*  This work was supported by JSPS KAKENHI Grant Number 25284094.
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This announcement is a practice report of the attempt in the reading class for the second-year
students (N2-N3) of Japanese language education in Canakkale, Onsekiz Mart University of
Turkey. Finding reading teaching materials for mid-seniors is difficult because it contains literary
works and technical books in addition to the test measures and general textbook.Moreover, less
practical content reporting.

In the spring semester in 2014-2015 academic year, magazines such as “Nipponia”, “Niponika” and
“Nippon”, these are written about Japan for foreginers, had been used in the class. Selected topics in
the magazines were used in the class. For there are Furigana in the body text, it is easy to learn the
meaning of the word themselves for learners who don't understand Kanji. Learners who have a
Japanese friend or have been to Japan responded positively.

Some learners, however, felt the stress in reading magazines. They seem to want “normal”
textbooks such as text for the Japanese Language Proficiency Test. Besides, they seem to intend to
read something to answer the question. It clearly shows that we should share more strongly the
purpose in the class and the strategy for reading.
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Based on an analysis of a constitutional petition of the “framework act on Korean language”
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Japan's compulsory education contains the subject of a ‘national language’, but there is no law that
defines what a national language is. The terms ‘official language’ and ‘standard language’ have the
same issue: they are not clearly defined by laws and regulations, and there are no government
agencies or organisations in Japan to determine the scope and criteria of ‘official’ and ‘standard’.
On the other hand, in South Korea, there is the ‘Framework Act on Korean Language’, and there
are an ordinance and regulations related to the Act, which has set the Korean language as the
national/official language. In addition, the standard language provision, the Hangul spelling system,
loanword transliteration and the Romanisation of Korean have been established by administrative
bodies. These are specified in the Framework Act to be used in official documents and school
textbooks.

The Act and those related provisions, however, have been the subject of judicial review of the
Constitutional Court because of the suspicion that they violate the South Korean Constitution. The
definition in Article 1, Clause 1 of the Framework Act states the definition of the standard language
— ‘in principle, it is the language of Seoul today that is used by cultured people’. Nevertheless, it has
been claimed that official documents and textbooks written with ‘the language of Seoul’ ‘by
cultured people’ based on the Framework Act infringe upon the Constitutional rights of the pursuit
of happiness, equality and education.

In this presentation, the establishment and the political meaning of the ‘standard language’ in South
Korea will be discussed. Moreover, the contents and issues of judicial review mentioned above
(Constitutional petition) to analyse the issues will be investigated as a problem related to ‘language
rights’. Thus, this work presents a relative point of view for the ‘national language’ outlook in
Japan.

The main proposal and conclusion will be: although the ‘standard language’ in South Korea has
been explicitly defined in recent years, sometimes it is recognised as a matter of constitutional
rights. A series of discussions will result in the suggestion of considering the Japanese language and
the ‘national language’ and ‘standard language’ problem in Japan and will also raise an issue
regarding the ‘Japanese language education for well-being’.
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The Japanese program in an Australian university has developed a unique educational practice to
support learners with diverse language and cultural backgrounds based on the concept of
Communities of Practice (CoP: Wenger et al., 2002). CoP is defined as “groups of people who
share a concern, a set of problems, or a passion about a topic, and who deepen their knowledge and
expertise in this area by interacting on an ongoing basis” (Wenger et al., 2002, p. 4). Learning
occurs during the process of evolving from peripheral participant to full participant as a member of
CoP. As a theoretical framework, CoP has contributed to answering how changing degrees of
participation impact on language learning in various communities. The field of Japanese language
education has started paying attention to Japanese learning as participation in a community in which
individuals learn to build interpersonal relationships and engage in social practices mediated by
their use of Japanese.

While CoP has contributed to understanding language learning as participation, many classrooms
under investigation did not prove to share all features of CoP. Therefore, there is much debate in the
literature as to whether classroom language learning research fully employs CoP as a theoretical
framework. Researchers assumed that classrooms under their investigation were CoP although
critics argue that traditional teacher-centred classroom seldom function as CoP. Thus, research in
classrooms that allow learners to participate plays a pivotal role in investigating if a language
classroom functions as CoP. Further, rethinking classrooms to function as a CoP where learners
engage in social interaction will enhance language learning.

The present study aims to empirically investigate if Japanese language classrooms under the
investigation come to function as CoP. Inductive and deductive analyses of qualitative data include
interviews with various types of classroom participants and class observation to describe focal
classrooms’ educational practices in detail and students’ learning experiences. The descriptions
form the basis for discussion of whether classrooms under the investigation function as CoP. As
data collection has not yet been completed, in this presentation, the Australian university’s
educational practices are introduced to European scholars. The literature related to language
classroom research that employs CoP as its theoretical framework are critiqued. Lastly, the
presenter discusses with the audience the importance of application of CoP to the investigation of
classrooms in the Japanese language program.
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Change in learning experience and beliefs of NN Japanese teachers
Investigation in fiscal year 2004/2005 and 2014/ 2015

Yoshiko KUBOTA, Megjiro University
(yo.kubota@mejiro.ac.jp)

Beliefs (principle and conviction) of linguistic teachers plays the important role in a face of
consideration and behaviour of linguistic teachers. Richards and Lockhart (1994) mentions teacher's
learning experience as one of factors of their beliefs. Therefore experience as Japanese learners of
non-native Japanese teachers is an important element of their beliefs. In recent years, learning
experience of non-native (NN) Japanese teachers are changing. We should investigate about their
beliefs with their learning experience and reflect on effective teacher education.

Investigations are questionnaire surveys about learning experience and beliefs. It was investigated
in (1) Japanese fiscal year 2004 and 2005(from April, 2004 to March, 2006) (Kubota 2007) and (2)
fiscal year 2015 and 2014 (from April, 2014 to March, 2016). Kubota (2007) picked factors out
from the obtained answers in investigation (1). These factors are used for an analysis by this study.
In the investigation (1), investigation object persons are 654 NN Japanese language teachers, in (2),
386 NN Japanese language teachers. The result is as follows.

1. The difference in the learning experience (the whole)

study activity experience factor 814)/0 5 fiscal year §/2e)arl 4/15 fiscal
communicative activity type* 2.34 2.54
composition, presentation and debate type | 2.47 2.51
grammar, translation and memorization | 2.93 2.87
type
2. The difference in the beliefs (the whole)

. (1) fiscal ear | (2) fiscal
Belief factor 04/05 Y yearl4/15
accuracy-orientation type 3.71 3.55
expressiveness-orientation type* 4.08 4.11

The number shown on the table indicates the mean of each factor score.

* The significant difference was admitted by the 5% standard as a result of the t test.
Grammar, translation and memorization type indicates highest score in 3 study activity experience
types in (1) fiscal year 2004/2005, and also in (2) fiscal year 2014/2015, and the significant
difference wasn't seen by (1) and (2). Accuracy-orientation type score in (2) is lower than the score
in (1), but the significant difference wasn't seen.
By comparison by country, on the whole, communicative activity type score in (2) is higher than
the score in (1), but a big change wasn't seen by accuracy-orientation type score. Even if learning
experience changed, it became still clear that belief isn't changed.
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Is Japanese Speech Predicate-centered?

Emiko MATSUMOTO, Kwansei Gakuin University
(esmatsumoto25@kwansei.ac.jp)

Traditional linguistics focuses on predicate research, and its influence has caused the
predicate to be highly emphasized in Japanese language education as well. However, is this actually
appropriate to the realities of the Japanese language? This presentation will demonstrate that
predicate-focused research on Japanese is less suitable to practical Japanese than previously thought
based on a survey of data gathered from conversations.

It has long been known that in Japanese there is a tendency to not clearly pronounce the
ends of sentences (i.e. the predicates). In fact, this style of speaking, in which speech halts before
the end of the sentence, is so well recognized there is even a term for it in Japanese —iisashi. But,
the status of the predicate in Japanese can also be viewed from the perspective of “sentence length.”
The specifics of this are as follows.

As a result of studying 21 Japanese narratives released on the Internet in FY 2014 (Minkan
Wagei Data, Watashi no Chotto Omoshiroi Hanashi), it was found that in two-thirds (14) of them,
the average length per sentence was 10 seconds or longer. Among these were speakers who told
their entire narrative in a single sentence. This is not unusual. Clancy (1982), which also
investigates Japanese narratives, reports speakers telling a lengthy story in one sentence. This
suggests that sentences can become long in cases such as narratives, where the speaker occupies the
role of narrator and speaks at length about a subject. When sentences are longer, the frequency of
predicates is low, while non-predicative bunsetsu (syntagma) such as ...ga, ...o, ...shite, and
...kedo appear in great numbers. Consequently, in giving instruction on conversation in Japanese
language teaching, it would probably be appropriate to put most of the effort not just into teaching
about predicates, but non-predicative bunsetsu as well.

The length of the sentence is also related to the frequency of interjectory particles.
According to Sadanobu (2005), speakers of long sentences focus their attention on individual
bunsetsu more than the sentence as a whole, resulting in the more frequent appearance of bunsetsu-
ending interjectory particles. This observation is supported by the narratives surveyed, where the
interjectory particle ne appears with an average frequency of 20 seconds or shorter in one-third (7)
of the stories, and 10 seconds or shorter in four of the stories. However, in current textbooks for
Japanese language learning, the interjectory particle ne does not appear in example conversations. It
is therefore necessary to create example conversations suitable to the realities of spoken Japanese.
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A Survey of an Intermediate Japanese Learner’s Use of
Backchanneling in Conversation and Feasibility of Instruction

Ayano MIURA, Rikkyo University
(14vu001z@rikkyo.ac.jp)

This study intends to clarify the actual usage of the backchanneling in the conversation of the
Japanese learners (German, Intermediate) and to explore the possibility of backchanneling
instruction. The features and changes of the use of backchanneling were analysed through a
longitudinal study over one year: before, during and after studying in Japan.
Surveys were carried out in October 2013, April 2014 and September 2014 with an intermediate
German Japanese learner, by role-play conversation using a video call. The backchannels that the
learner used were classified into four types: "supportive response words" ("Hai", "Un", "Honto",
"Naruhodo", "Sodesune", "E!", "So-called supportive response" (Horiguchi 1988)), "repeating",
"paraphrase" and "ahead of speech". The measurement of the frequency was the clause units.
In the results of the study, actual use of learner’s backchanneling showed a big change especially
before studying in Japan and during his stay there. Firstly, the frequency of backchannels has raised.
In addition, the types of supportive response words has increased. However, confusion of different
speech styles of the backchanneling, such as "Hai" and "Un" in formal conversation, appeared
during all of the before mentioned surveys.
In summary, I suggest to incorporate backchanneling lessons to Japanese language education. The
important points which should be taken into consideration when creating a lesson plan are as
follows:

(1) Timing of using backchannels

(2) Increasing the types of supportive response words

(3) Proper use of backchannels by the speech styles
Formerly, what has been most important in “listening ability” as “listening comprehension ability”,
was understanding the content correctly. However, in a real conversation in Japanese, the listener
does not only passively listen to the speaker but also actively reacts. It can be said that not only
"listening comprehension ability" but also "active listening ability" is an important capability. The
development of "active listening ability" of the learner brings a new perspective to the "listening
ability" and will eventually lead to the development of Japanese communication skills of learners.
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Rethinking the Role of Native Teachers through “Daifukucho”

The practice for Japanese-major learners

Junko MORITA, National Taras Shevchenko University of Kyiv
(moritajunko15@gmail.com)

In this study, “Daifukucho(communication cards)” were used in a class for students majoring in
the Japanese language, and the results of a questionnaire survey were analysed. The author, a native
speaker of Japanese, teaches a class for first-year university students two times a week. To
encourage students to continue studying throughout a limited number of classes, the classes are
designed around the theory of self-regulated learning and the “First Principles of Instruction” The
“First Principles of Instruction” are comprised of five conditions for creating an effective learning
environment that are common to different instructional design theories and models aimed towards
making education more effective, efficient, and attractive(Suzuki&Nemoto,2011). The design and
tentative usage of Japanese language teaching materials based on the theory of self-regulated
learning and the First Principles of Instruction suggest that the materials may encourage continued
study(Morita,Suzuki,Toda&Goda). Furthermore, it was assumed that these materials would be
effective in designing Japanese language classes.

To encourage awareness of the learning goals that were established, Daifukucho were used.
Daifukucho facilitate communication between students and teachers, and when used in classes for
Japanese students at Japanese universities, they have been found to be effective in encouraging
students to reflect on their class experience and to think about the content of the class. Moreover,
communication cards are effective in encouraging attendance and in providing an opportunity for
students to practice writing skills(Kogo,2006). The subjects of this study were Japanese language
students, and there were cases in which students made proactive use of the learning goals for the
day and wrote questions and comments in Japanese. In some instances, responses from the native-
language instructor led to further conversation, and produced results that exceeded the designer’s
(the author’s) expectations. Additionally, some students did not enter comments, suggesting a task
to be taken up by future research.
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The Effectiveness of Practices for Teachers

in Variable Japanese Teaching
This study was conducted via a series of video messages from students who’re learning Japanese in
Japan and at university in France

Hiromi MURAKAMI, OLJ Language Academy
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Yoshie YAMASHITA, Grenoble Alpes University
(yoshiel3yocchi@gmail.com)

Nowadays, a sense of multicultural symbiosis has become necessary in Japanese society. Japanese
teaching is no exception. We need a departure from the ideology that ‘a learner must master proper
Japanese’ and instead make Japanese more appealing to a wider range of people. How then do we
design and implement a teaching practice to foster a sense of mutual understanding among students
who may come from different nationalities? How do we build a ‘diverse society’?

In order to address these issues, a series of video messages were exchanged between the students
of a Japanese school and their counterparts in a Japanese language department in France, from
November to December, 2015. The Japanese group consisted of 16 students from 7 different
countries, with the corresponding French group numbering 13 Intermediate level students. In this
practice, ‘proper Japanese’ was not pursued, but rather the emphasis was laid on the importance of
‘appreciation,” ‘rapport’ and the recognition of ‘diversity’ with Japanese being used as the medium
of communication. 2 to 3 students from each target group were teamed up. Photographs were
exchanged between participants, and a name for the team was chosen. A series of video messages
were also exchanged among the group, on the initiative of the students themselves, and without the
prompting or mediation of the respective teaching faculties. Afterwards, the messages were
examined and students were assessed on their ‘communication’ and whether or not ‘diversity’ had
been emerged.

November 2015, saw Paris being hit by a number of terrorist attacks. At this time, students
followed up on their recent video messages, and stayed in contact by SNS. Furthermore, some of
the students who were considered ‘not good at Japanese’ by teachers, took positive steps in
regaining their confidence. Students overall were considered to have been successful at
communicating with each other, and ‘saying what they wanted to say’ and ‘in their own words. ‘It
was determined, therefore, that ‘rapport’” had been built and ‘diversity’ created.

The role of the teacher is to give their students the opportunity to connect with others, regardless
of those others’ cultural and language backgrounds. The student must be considered as a unique
individual with correspondingly unique needs and talents. This attitude is required to create
‘diversity’. Through such a unique classroom setting, students will enrich their study of Japanese
and their lives in general.
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Analysing voices from dyslexic students
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This presentation aims to address issues concerning support of Japanese language learners with
dyslexia from a learner’s perspective. Two former university students learning Japanese as part of a
degree course at a UK higher institution were interviewed, and the findings from that are presented
here.

The expansion of a system towards a more inclusive higher education had led to an increase in
university students with dyslexia being enrolled. The latest figures from the Higher Education
Statistics Agency show that five percent of UK students were registered as experiencing specific
learning difficulties (SpLDs) of which dyslexia is the most common (Times Higher Education,
2015). Institutions and teachers are now required to make provisions to promote equal conditions to
such students and make suitable arrangements so that students can succeed.

Research into the educational needs of dyslexic students in higher education has focused on
various aspects, such as frequently used learning strategies and study skills, issues relating to
communication with teachers, exam accommodations, as well as use of assistive technologies (ATs),
investigation of supporters, academic mental health issues, and identity issues. These studies
indicate that dyslexic students prefer multisensory instruction and student-centred approach over
more traditional instruction, they regard access to and use of ATs as vital for a successful academic
life, and find that family support and networking with other dyslexic students give a positive impact
on their mental health. Dyslexic students who do not mind to disclose their condition tend to have a
positive attitude with an high will to seek for the best study methods, and be hopeful about their
career course (Jordan et al. 2014; Nalavany et al. 2015; Pino & Mortari 2014).

This presentation analyses interview data from dyslexic Japanese learners with regard to the
above-mentioned standpoints, and discusses implications of inclusive teaching practice in Japanese
as foreign language education.
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In recent years, the need for Japanese education that corresponds to the diversification of the
learner has increased. Noda (2005), have pointed out the need to focus on "grammar for
communication," which varies depending on who is the conversation partner and what kind of the
information they have. Okuno (2012) also pointed that, speech style (including the clarification
requests) should be changed depending on the situation and the relationship with the interlocutor.
Therefore, it is necessary to establish a teaching method that enables Japanese learners to "be the
person they want to be".

This study tracked the changes of speech style (ex: clarification requests) thought the longitudinal
OPI data of 3 Japanese learners. Follow up interviews also conducted about how the mental state of
the learner changed. As were result it was found that, language input changes associated with the
new environment caused the change of speech style. For example, enrolment in undergraduate
school, part-time jobs, club activities, job hunting, entrance examination of graduate school.
Japanese learners were motivated by the surroundings, because they want to learn how to talk
adequately when the situations and the inter locaters change.
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Although traditional linguistics holds that “spoken language takes precedence over written
language,” it has not actually emphasized spoken language throughout the past. When it has turned
its eyes towards speech, it has focused solely on “proper speech,” such as the recitation of the news
by newscasters. However, the motivation to study for many Japanese learners comes not from the
written language (e.g. wanting to exchange e-mail with Japanese people), but from the spoken
(wanting to have everyday conversations with Japanese people). To meet the needs of these learners,
it is necessary for linguistics to clarify the “normal way of speaking in Japanese.” Given this
awareness, in this presentation I hope to shed some light on the “normal way of speaking in
Japanese,” particularly from the perspective of units of speech, and extract some rules for Japanese
language teaching.

By monitoring 10 hours of natural conversation between two Japanese native speakers in a
face-to-face recording booth, the following, albeit provisional, observation was obtained: in cases
where speakers feel hesitant, e.g. when thinking about what they should say or appraising the
other’s reaction while speaking, they can interrupt or elongate their pronunciation without regard to
syntactic structure. Here we will look at three specific points.

Firstly, bunsetsu (i.e. syntagma) such as taoru ga and ryiigaku to ka mo can be decoupled
and pronounced. In such cases, the subsequent elements are spoken together with the bunsetsu that
directly follows the decoupled one, for example: taoru, ga nai kara (lit. towel... don’t have it’s that;”
i.e. “it’s that I don’t have a towel...”), and ryiigaku, to ka mo kangaete te (lit. “study abroad... also
am thinking about;” i.e. “I’m also thinking about studying abroad...”).

Secondly, when bunsetsu are not decoupled in structural elements, there can be plenty of
cases in which they are not spoken together with their structural elements, and are given an
elongated pronunciation, such as taoruuuuga, ryigakuuuuu to ka mo, ryigaku to kaaaa mo, and
rytigakuuuuu to kaaaaa mo. However, when a structural element (fo ka) is elongated internally,
elongation frequently occurs in between the structural elements as well (e.g. ryigaku tooooo ka mo
is rare compared with ryigakuuuuu toooo ka mo).

Thirdly, it can be also natural for words to be elongated internally. While there are
restrictions on the location of such elongation when it is used for emphasis (one does not say
otooooonashi to mean “‘s’he is so calm”) these restrictions do not apply when expressing hesitancy
(in which case one can say ofooooonashii, meaning “s/he is...uh... calm”).

The high degree of freedom with which decoupling and elongation can occur in Japanese
pronunciation is not found in languages such as English and German, and is not noticed by most
learners. If it is taught to them, it could be an effective method for allowing Japanese language
learners, who are not fully accustomed to the pronunciation, to speak Japanese at their own pace
with natural pauses.
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A case study on the University of Tokushima
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This study explores a type of effective measures to be undertaken in minimizing the damage to be
incurred caused by the forecasted Nankai Trough massive earthquakes in the coming decades with
reference to the case study conducted by the University of Tokushima.

Tokushima Prefecture has carried out evacuation drills and fire disaster prevention workshop for the
foreign resident workers in the various assumed scenes and situations in the past. For example,
Tokushima Prefecture International Exchange, as a sponsor, has been putting efforts in assisting to
gather experience in a simulated diastral situation at the prevention centre as well as promote
awareness on disaster prevention in a situation on Nankai Trough huge earthquake disaster by
conducting a study tour.

In the University of Tokushima, the number of foreign students is growing every year and rose to
208 in the year 2015. The acceptance of Japanese language trainees in addition to regular students is
going on steadily. In this circumstance, training program on disaster prevention and training for
building leadership on disaster management to people of University of Tokushima are being carried
out in the university as a part of crisis management measures. Though a disaster manual has been
developed for the foreign students and Japanese language trainee, it is still far from a complete
manual in easy Japanese.

Therefore, in this study, we would like to offer a provision of information by developing a Safety
Manual for Foreign students and the Community written in easy Japanese understandable to the
foreigner of any country. Accordingly it can be assumed that the learning of Japanese language of
basic-level by the foreign students will lead to the reduction of disaster of the affected region if the
local residents and faculty members provide enough information in easy Japanese at the time
occurrence of disaster. Hence I will compile some information in a booklet which will serve as a
means of communication between community and foreign students to be useful in preventing and
mitigating the damages caused by a disaster. More specifically, I will display a list of basic
vocabulary specifying earthquake disaster, a list of hospitals where foreign languages can be used
and a map showing evacuation locations along with the real thing.

The results of this research can be useful not only for the foreign students and Japanese language
trainees of the University of Tokushima but also for all the foreign residents in Tokushima
Prefecture.
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Despite the growing demand of corpus based teaching or learning tools, accessing and processing
digital data remains an issue, mainly due to technical constraints and lack of familiarity with corpus
processing tools and methodologies.

We will review the tools already available including, but not limited to, those addressing Italian
learners of Japanese. We will present some digital resources expressly designed for Italian mother
tongues, which can be used either as self-learning tools, or as a base of data for further teaching
tools’development. We will illustrate, in particular, the Japanese Italian Parallel Corpus (JAICO)
and the Bilingual Corpus Navigator (BCN - http://cl.naist.jp/~zottip/tools.html), providing
examples of parallel concordances in a KWIC-like format retrieved by querying the corpus through
its web interface (BCN).

Far from considering them as turnkey tools, we firmly believe that both the data and their outcomes
may be easily processed by teachers and learners to develop didactic materials and to discover
language patterns.
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Language Education for Welfare
The case of Japanese in Europe

Patrick Heinrich, Ca’Foscari University of Venice
(heinrich@unive.it)

Time and again, language educators have reconsidered the practices of language teaching and
learning. They have put under scrutiny what language learning means in a sociological, cognitive or
philosophical sense, what language teaching and learning does to learners, how progress in learning
could be assessed or measured, or what would constitute “progress” in the first place. If we are
interested, as we are, in concrete language learners and their experiences, we have to keep a firm
eye on them. We already know since a long time that language is not simply a tool to communicate
one’s ideas and attitudes to others, but that it is a resource upon which speakers draw for number of
reasons. We interact with the world through language and — on the most general level — we seek our
to ensure our wellbeing through such interactions. We should therefore no longer content ourselves
with saying that foreign language teaching should serve students learning to “to communicate
adequately” and “to interact successfully” in the new language. We should set our sights on the fact
that learner do all of this for the sake of their own wellbeing. In this presentation I will present some
fields on which “Japanese language education for welfare” can draw on, show some directions of
JFL - JSL education where the idea of welfare is already prominently included, discuss important
fields of research for welfare education, and, last but not least, discuss some ideas how the objective
of “welfare” affects the organization and practice of Japanese language education.
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A Longitudinal Study of the Japanese Conversational Ability

and Language Life of Foreign Permanent Residents in Japan:
From the viewpoint of the research attitude/methodology of welfare linguistics

Hiroshi NOYAMA, NINJAL National Institute of Japanese Language and Linguistics
(wisen@ninjal.ac.jp)

Kazuko SHIMADA, ACRAS Japanese Language Education Research Institute
(kazushimada@acras.jp)

Akiko MURATA, Hosei University

(akiko.murata.53@hosei.ac.jp)

This panel presentation reports on some of the results of the collaborative research project
"Interdisciplinary Study on Learning Japanese and the Reality of Language Life of Foreign
Permanent Residents in Japan" that are relevant to the theme of this workshop, as well as results
from a longitudinal study conducted continuously over eight years prior and subsequent to the
project.

This research involved conducting interviews based on the OPI (Oral Proficiency Interview)
framework once yearly over five years in order to investigate the actuality of residents' Japanese
conversational ability and language life longitudinally, as well as providing constructive
feedback and assistance attuned to local needs.

The longitudinal research in the widely scattered area A has been continued and is now entering
its eighth year. In this panel we, while touching on the implementation of the project and the survey
methods and formats used as the project progressed, we will discuss locally generated, cooperative
interview and survey methodology.

By doing so, finally, we want to consider as much as possible also for the contribution to the
similarity of a longitudinal study in the field of Japanese education in Europe.

References
Tokugawa, Munemasa. 1999. Welfare Linguistics no shuppatsu [Departure of Welfare Linguistics]. (Discussion

with Jiti Vaclav Neustupny) Shakaigengogaku [Sociolinguistics]. Vol. 2-1., Shakaigengo-kagakukai
[The Japanese Association of Sociolinguistic Sciences], 89—100.
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Presentation 1: A Longitudinal Study of the Japanese Conversational

Ability and Language Life of Foreign Permanent Residents in Japan:
From the viewpoint of the research attitude/methodology

Hiroshi NOYAMA, NINJAL
(wisen@ninjal.ac.jp)

In this longitudinal study , foreigners who settled in the region for the ( Japanese students ) , the
interview that utilize the framework of the OPI from 2007 to 2015 , it went about 8 years . For the
five years of learners and testers of the conversation data , it was character of the voice
(conversation) data. Then, the evaluation information of the conversation ability ( Elementary to
more than grade of 10 stage evaluation ) , etc. along with the related information , as " Japanese
learners conversation database Longitudinal Survey Guide" , has to offer , published in the HP of
the National Language Research Institute (http : //nknet.ninjal.ac.jp/judan_db/).

In this study , after a year of interviews and follow-up interviews , and , at the time of the
exchange of opinions with the officials , by the formative feedback as much as possible , we have
made the support of Japanese learning . In this posture , the so-called attaches great importance to "
rather than research for the study , while responding to the demand and needs of the site , to carry
out an investigation carried out in the learners and support officials and snuggle while cooperation
" . It is this research attitude , exactly Welfare Linguistics point of view ( Tokugawa : 1999 ) ,
which is the core of the investigation (= formative field work ) to perform from .

Upon investigation and data collection , site —generated—type (genba seiseigata) research ( Sato
Other : 2006 ) from the point of view of , we have conducted interviews and hands-on activities
such as to the persons concerned . It should be noted that in the genba seiseigata study , the
following three points are important . ( 1 ) a method for the relationship of the reclassification , (2)
their own and to be involved in the "place" , to observe the transformation of the hands-on activities
and "place" , including its involvement , be described , ( 3 ) based on the relationship between the
people in the field , that like to write a self- transformation of the mutual transformation of "place" .
In this study , based on these , towards the resolution of the problem , as the basic how to capture
the dynamic process of building of new relationships , it has been in cooperation with the people in
the field .

In the panel , while introducing a specific case , we focus on the process of trial and error in the
participation and cooperation to the scene . By doing so , finally , we want to consider as much as
possible also for the contribution to the similarity of a longitudinal study in the field of Japanese
education in Europe .

References
Sato Gunei, Masahiro Yokota and Takeshi Yoshitani. 2006. Ibunkakankydiku ni okeru jissensei-genba seiseigata

kenkyt [Practicability in Intercultural Education-productive research on site]. lbunka kan kyoiku [Intercultural
education], Vol. 23., Ibunkakan Kyoiku Gakkai [Intercultural Education Society of Japan]. 37-62.
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Presentation 2: What Was Found by an OPI Based Longitudinal

Study of Foreign Permanent Residents in Japan:
From the viewpoint of social participation

Kazuko SHIMADA, Acras Japanese Language Education Institute
(kazushimada@acras.jp)

Basing upon the OPI (Oral Proficiency Interview) method a longitudinal survey was implemented
for five years (September 2007-March 2012) in B city of A prefecture of Japan. OPI was practiced
once in a year, and soon after that a following up interview was executed and the feed-back sheets
made by the interviewers was returned to the testees. The reasons why OPI method was employed
are as follows:

* The data are easily compared with each other because OPI has the standardized constructions

and also the clear and uniformed evaluation standard.

* Questionnaires are not prepared beforehand and so natural interview could be realized through
inducing testee’s

ideas and feelings.
In this presentation we consider how Japanese is acquired focusing upon the eight foreign spouses.
And basing upon the outcome results we also consider what sort of supports are appropriate to
encourage their participation in the Japanese society.
In the communication with their husbands, family and other inhabitants of the area, actually
Japanese is the only acceptable language. When they stay long, their Japanese could be improved to
the Intermediate Mid level , but usually it stops to be improved farther more. When they intend to
participate in the social activities beyond the daily communication with their family or neighbour,
they have to make a progress from the Intermediate Mid level to the Advanced level. “Speakers at
the Intermediate High sublevel are able to handle successfully a variety of uncomplicated
communicative tasks in straightforward social situation. Conversation is generally limited to those
predictable and concrete exchange necessary for survival in the target culture.”(p.58)
This survey found out that through OPI the foreign spouses begun to acknowledge their Japanese
skill objectively and realize the pleasure and importance to face the Japanese people and express
their own opinions. Comparing with the foreign students in the educational institutes, foreign
inhabitants do not have sufficient opportunity to be evaluated their Japanese skill and reflect their
own communication ability. They can make a progress to Intermediate High level through the
experience of OPI by reviewing their own utterances, and in this level they could accomplish the
various high level tasks. But to go up to the Advanced level is still difficult for them. To make it
possible some proper supports for their Japanese skill are required. In this presentation we produce
the utterances of a foreign spouse in the first, third and fifth year, and also we show her progress in
the Japanese skill and the actuality of the social participation.

References

Swender, E., Vicars, R. (2012) Oral Proficiency Interview Tester Training Manual 2012: ACTFL
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Presentation 3: Analyzing the Possibilities of Field-Oriented Language
Research and Interview Practices Through the Perspectives of
Welfare Linguistics

Akiko MURATA, Hosei University
(akiko.murata.53@hosei.ac.jp)

Welfare linguistics (the study of language and communication for the welfare of people and
society) is a concept to facilitate researchers’ social contribution through their projects. The concept
also allows us to reconsider the ways in which we, as educational researchers, should be involved
with those whom we investigate in our research.

As a discussant of Noyama and Shimada’s panel session, I will analyze the research methods
used in their longitudinal study, and highlight the significance of their relations with the community
that they investigate. Based on their research outcomes and their narratives, I will discuss how their
field-oriented research can contribute to educational researchers’ search for welfare linguistics.

The main foci of this presentation are as follows: First, I will locate Noyama and Shimada’s
approach in the qualitative research literature, and clarify the uniqueness of their research methods,
which combine the formative evaluation practice of language and the investigation of their social
participation through language.

Second, I will analyze the shifts in their positions through their reflective narratives on their
research, and their interviews with people in the field, and show how multiple positions—such as
researchers, educators, and language evaluators—have transformed during the course of their
longitudinal studies into companions, friends, and other diverse positions, as well as what impacts
this has had on the research outcomes.

Finally, I will discuss how the researchers’ involvement in the community and their
transformation can impact our educational and research practices in search for welfare linguistics,
and how their practices can be applied to language education and research together with the
audience of the panel.

References
Sato, 1. (2002) Fiirudowaaku no gihoo, Shinyoosha.

Sato, I. (2015) Shakaichoosa no kangaekata (the second volume), Tokyo Daigaku Shuppan.
Fujita, Y., & Kitamura, A. (2013) Gendai esunogurafii: atarashii fiirudowaaku no riron to jissen. Sinyoosha.
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Learners’ Welfare in Japan During Periods of Study Abroad:

The development of intercultural competence

Barbara PIZZICONI, SOAS University of London
(bp3@soas.ac.uk)

Noriko IWASAKI, SOAS University of London
(ni3@soas.ac.uk)

This paper tackles the theme of learner’s ‘welfare’ from the viewpoint of the learners’ personal
responses to their encounter with Japan during the period of study abroad (1 year) within an
undergraduate degree programme in Japanese.

A general state of well-being, i.e. a positive relation with the host culture, an enhanced
intellectual curiosity about it, and an increased motivation to learn the language, together with a
sense of increased closeness to members of the host culture, are the desired outcomes of prescribed
periods of study abroad. This overall transformative experience is commonly referred to in the
literature as a result of the development of intercultural competence. However, empirical data
suggests that learners’ responses to the encounter with Japan are extremely varied, ranging from
enthusiastic to disenchanted, passionate to indifferent; there is also evidence that the experience
does not necessarily promote improved language proficiency.

We present some data from an ongoing research project, which follows the development of
leaners’ perceptions of not only the host culture but also themselves, before and during the period of
study in Japan. Learners’ perceptions are solicited through a battery of various instruments,
including written questionnaires and oral interviews, conducted in London and Japan in both
English and Japanese. Our 14 participants include not only British students (including some of Irish,
Caribbean, Turkish ancestry) but also Polish, Slovak, and German students with complex cultural
and linguistic backgrounds that cannot be accounted for by simple national labels.

Our study pays particular attention to students’ experience during the period of residence
abroad, generally neglected also in previous research on the impact of study abroad. At the current
stage in our research (4 months into the period of study abroad) we offer some initial observations
on their experience with interculturality. We present some ‘typifications’ of the Japanese culture
produced by this (multilingual and multi-ethnic) group before and after their arrival, and discuss the
different ways — some more effective than others - in which learners’ respond to the experience of
intercultural exchange.

References

Baker-Smemoe, W., Dewey, D.P., Brown, J., & Martinsen, R..A. (2014) Variables affecting L2 gains during
study abroad. Foreign Language Annals ,47 (3), 464-485.

Kinginger, C. (2011). Enhancing language learning in study abroad. Annual Review of Applied Linguistics, 31, 58-

73

179



o 2016 FFH AFEHB L VARV T A

AEAFR

7/09, 14:30, Rio Novo 3

HAANBZEZRZ 7Tk HARFELEEEZ 7 A TD
BT I—= T DER

KR, U — K%

(y.oeda@leeds.ac.uk)
PR, U —AKRF
(k.morimoto@leeds.ac.uk)

BEEY — RARFED 1 EROAAFEREEE 7 7 ATlH, RELENE TOER TOHEIRIEDEWICH
B FEENLL . FRIC, SEFECEROaIa=r—2 g0 LTOHAREICRIENEE T
BNb, o, DPAED I T AAAL FRHETLIAE BARGEEZHE S BRSO TEBY, TF =3
DIRTT2FEEL DRIV, —J, RFPICEELEFRITRTWD HARNFEL, R0 H=EHT
DaAIa=l—a ACEENFETCT, IWVIEEEETWD LD ThD.

T T, MFICLDWEFEE., €7 T7—=07) AREI—AON) X2 T HIMA, Hied
ERREOWEICEE S v, BBk EXa I a=r—v g VEBNOREEZ G, FERED
WERREEL B LT,

v 7 —= 7B, R ISR AR, A XL OFRER X ORERSCEAE O M\
1z 7253 0 (Falchikov 2001) | ZEEROE RAAEm 2T AIREMER®mW E STV D (Piaget
1971 (Falchikov 2001 KV 5IH) ) . £/, HLESAIRERK IR TELA R Vigotsky bET 7 —=0 7 Z EHR
L., ZFEHERLOBBMIC L > THRETHIAFVIIEAFTE THLADLED LD & LD ITD0ITEEAN
HLOTHD L LTS (Vigotsky 1962 (Falchikov 2001 X W 51H) )

2015-16 D HAGEREEFH 7 7 A TliX. BARANEFAEL OB FEREL S FEITWV, 2 DDF R T %
Ehi Uiz, Fviar Tk, BREFEERL E BRNEZERLNDKD 7 V—T120 0, A
VAL a—RFE LAV EEITo T,

HA7 11EZvaAr b Ty TF—varT, THAL TRIZYESER 27—, £FEE
DARESEEZAWCINV—T « LB T—va v &fTo7-, X A7 2 TlX YouTube F v > R/L % B
L, FTNV—TTHAREOAX Y o 1 R, JFEOAXy M 1 RIER L. HARGE - B L DT
HEOITHIEEXEBITo T,

AHEETIE, SRIORAOEERREZITI) &L bIZ, FEEICHT D 2BOT 7 — a2 d LI,
TNZEND X A7 IHNEFEFZE~OBRN L2Knlzn, FESHETCOaIa=r—rar~0AaE
(ool HIEE TOERIUKISH T 5 Bk 2 2 S BTN HOWNTERD 720,

p=1113

BE IR

Falchikov, N (2001) Learning Together: Peer tutoring in higher education. Oxon: RoutledgeFalmer.

180



The 2016 Symposium on Japanese Language Education

Presentation

7/09, 14:30, Rio Novo 3

A Showcase of Peer Learning for Post-beginner Students with
Japanese Students

Yuka OEDA, University of Leeds
(y.oeda@leeds.ac.uk)

Kazuki MORIMOTO, University of Leeds
(k.morimoto@leeds.ac.uk)

First year students who are placed on the Japanese language course for post-beginner level at the
University of Leeds often take time to become accustomed to the teaching method used at the
university. In particular, they may be uncomfortable practicing Japanese in conversation. Apart
from practicing the language with their fellow students or teachers, opportunities to use and practice
the language are limited, and sometimes causes them to lose motivation. At the same time, students
from Japan who come to learn English at Leeds may feel isolated and lonely because they have
insufficient confidence to communicate in English outside the classroom.

Peer learning, where both Japanese and Leeds students can meet and learn together, was
introduced to the Japanese language curriculum for post-beginner level students in the 2015-16
academic year. The aim of this was to develop the students’ learning in a more comprehensive
manner including enhancing cultural awareness and communication skills.

Falchikov (2001) notes that many researchers believe learning takes place through social
interaction and she stresses the importance of the presence of others. She also states that ‘interaction
with peers can result in the development of cognitive or intellectual skills or to an increase in
knowledge and understanding’ (Falchikov 2001: 3).

During the 2015-16 academic year, two special tasks were designed and international students
from Japan were invited to attend the post-beginner Japanese language course. There were five joint
sessions and students were asked to form groups each one comprising both Japanese and Leeds
students. For the first task, each group was asked to give a joint presentation on ‘interesting and
useful information’. For the second task, each group was asked to make a video clip both in English
and Japanese and post it on the course YouTube channel. The students were also asked to add
subtitles in their target language.

This presentation will introduce the Japanese language course for post-beginner students at the
University of Leeds. It will also examine the two sets of student feedback and assess the extent to
which the joint sessions raised the students’ motivation to learn foreign languages, increased their
confidence in communicating in the target language and changed attitudes to their own and other
cultures.
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From Acquisition of Knowledge to Application
A practical report on a joint class of international and japanese students

Itsuo HARASAWA, Shizuoka University
(harasawaitsuo@ybb.ne.jp)

In today’s world, information and knowledge are increasing at such an astronomical rate that no one
can learn everything about every subject. For this reason, students need to be taught how to process,
analyze, and use information, and they need adaptable skills they can apply in all areas of life —just
teaching them ideas and facts, without teaching them how to use them in a real-life setting, is no
longer enough. The above concept of abilities is called, “the 21+ century skills”, which is made up
of three types of skills: Learning, Literacy and Life Skills.

In an attempt to put the 21+ century skills into practice, I conducted a cross-cultural communication
class of Japanese and International students in the Japanese language, in which the students learned
how to use communication skills in daily life in order to apply their knowledge in the real world.

The class consisted of 33 students, of whom 19 were international and 14 were Japanese students,
providing them intercultural education for 15 weeks. In order for the students to gain adaptable
skills in their life, they were required to submit 5 essays on how they can use their learning in the
class as applied to practical situations. The essays are full of real experiences of the students’ and
these essays prove that the participants succeeded to put the theory of intercultural communication
to practical use.

I will report on how the students came to gain adaptable skills through the class activities. It may be
useful for Japanese teachers in Europe to know what elements of support are necessary to Japanese
language learning students who are going to experience a new life in Japan in the future.
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The study of expressions of consideration by native and non-native

Japanese speakers in business situations
Focusing on making complaints

Yukino YAMASHITA, University of Tsukuba
(yamashiyukino @gmail.com)

Masaki ONO, University of Tsukuba
(ono.masaki.ga@u.tsukuba.ac.jp)

In this study, a comparison and analysis is conducted between native and non-native Japanese
speakers on their expressions used to make complaints in business situations in order to adjust for
FTA (theory of politeness, and acts that threaten the desire to be liked and not to be hated by the
listener) from the standpoint of considerate expression research. Considerate expression, not only
from a grammatical sense, clarifies the pragmatic effect in relation to discourse functions, and with
the intention to enable the proposal of descriptions overlooked in grammatical studies, this study
focuses on the analysis of claim discourse.

Li (2015), with regards to the improvement request of discourse in relation to claims, has divided
the discourse structure into "cut-out section", "requirements content section" and "end section", and
further divided the requirements content section in to three cognitive processes (Event I (certain
acts conducted) — Event II (incurred disadvantage) — Event IlI(desire to improve)) and analyzed
the expressions of Event III. However, the section that describes the fault of the other party in
Event I and II was not analyzed, and there is a need to analyze such sections as it is also pertains to
language behavior that links to FTA. In this study, such areas are subject to analysis, and by
reviewing how the sectioning of subject for analysis conventionally overlooked, the intent is to note
the expansion in the potential of Japanese pragmatics research.

Specifically, upon data collection the claim discourse situation was presented in documented
sentences, and a language awareness survey was conducted by writing down what would be
mentioned. In a survey of ten native Japanese speakers with working experience (Yamashita 2016),
in noting the other party was at fault, a tendency to use indirect expressions such as “~ X 9 T97(-
it appears) > in order to criticize the other party was observed. The term “J 9 7Z(appears)” which
represents estimation/manner is derived from the grammatical sense, and not only does it represent
the recognition decision of the speaker, but can be considered as an expression that does not assert
the definite recognition and transmits ideas to the listener. In this study, data for ten non-native
Japanese speakers that use Japanese at work was added, and compared to the survey based on data
and corpus of Japanese native speakers. The results clarify the issue non-native Japanese speakers
have in business situations, and also serves as content in order consider contents for teaching
materials.
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The Teaching Report of the Attitudinal Expressions/Interpersonal
Expressions in Japanese

Masako SUZUKI, Ca’ Foscari University of Venice
(m.suzuki@unive.it)

This is the teaching report regarding attitudinal expressions/interpersonal expressions in
Japanese of the graduate students of Ca’ Foscari University of Venice. Nowadays we see young
people studying with smartphones—one of the most powerful language teaching tools—in hand.
However, the students know that smartphones do not teach one how to improve their attitudinal /
interpersonal expressions in spoken Japanese.

For advance-level students, they will find different subjects for communication skills from
principal level students. These are not questions about grammar, honorific forms, polite
expressions, nor are they about sentence patterns. They recognize that learning attitudinal
expressions and interpersonal expressions in Japanese is one of the most particularly important
matters. They consider that it is essential for them to overcome these difficulties. Their outstanding
questions are how to create good relationship with Japanese people using the honorific forms and
casual/plain forms. It does not mean knowing how to use keigo hydgen . This is the teaching
report about the effects of classroom activities on the attitudinal expressions/interpersonal
expressions in Japanese or Taigiihydogen. Taigiihydogen, which is addressed to advanced level
students, teaches especially how to create good human relationships and presents why it is
necessary and how to learn attitudinal expressions and interpersonal expressions, not only to
communicate with one’s superiors, but also with other young students in their same
generation. Comments from the questionnaires will also be presented to the students. In conclusion,
the students will find out that it is necessary to learn the language expressions and also to
understand Japanese human relationships.
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Developing Autonomous Thinking
and Assertive Communication SKkills in Japanese

Yuko SUGITA, University of Duisburg-Essen, Germany
(yuko.sugita@uni-due.de)

Yuka ANDO, University of Duisburg-Essen, Germany
(yuka.ando@uni-due.de)

In this presentation, we will highlight our intermediate Japanese program, which is designed for the
learners to think critically and express the thoughts effectively in the language. In recent years,
goalposts for Japanese learning widened to include communication strategies, media literacy,
'ability to think,' self-expression, and social participation, in addition to simple 'language ability.'
Popularity of activities and courses with relevant objectives attests that the learners' focus has
shifted from the language itself to ‘leaners” empowerment’ by understanding a new language and
applying it for social interaction.
Aiming to cater for such needs, we are in process of revising our intermediate course at the
University of Duisburg-Essen. Existing learning/teaching materials for the intermediate level often
contain plain presentation of the state of things in Japan, in order to encourage deeper
understanding of the country. Their contents assume that teaching about Japan is conducted
through one-sided feeding of information and are mostly free from any ideological
spins. Consequently, they are hardly appropriate to nurture autonomous thinking of the learners.
Based on these considerations, we developed the following syllabus for those who completed the
elementary level: (1) Six themes (e.g. regeneration of rural communities, ageing society) are
selected to allow comparison between German societies and their Japanese counterparts. Each
theme is examined through a range of methods, including watching video clips, reading documents,
writing assignments, and classroom discussion. (2) Every participant is to choose one of the six
themes to conduct further research and visit relevant facilities for an interview. (3) The interview
results and individual arguments are compiled in a classroom presentation for a wider discussion. In
the current semester there are approximately 30 participants. The final results are uploaded to the
internet in German and Japanese.

We place strong emphasis on the following points in designing classes and selecting materials:

1. Because the University of Duisburg-Essen makes it mandatory to study in Japan for a year after
completion of first four semesters, we aim to maintain continuity of our Japanese program and
outside learning. Students are expected to learn how to critically examine both societies and
disseminate resulting opinions step-by-step; before, during and after their year in Japan.

2. Students are required to cooperate with Japanese exchange students for preparation, execution
and presentation of the interview assignment. Using German and Japanese for interaction will
allow German and Japanese students to mutually learn communication strategies.

The ultimate objective is to promote students' active participation in regional communities in

Germany and the wider Japanese society, leading to a meaningful contribution to social

welfare. This presentation summarises the first stage of our medium-term research by observing

examples of activities on a specific theme, followed by analysis of the results of our student

questionnaires and interviews, which are conducted before and during the academic term to monitor
changes in students' social awareness and communication ability.
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Paraphrasing Skills of Japanese Language Learners
How learners explain a word using connotative knowledge of the word

Masaki ONO, University of Tsukuba
(ono.masaki.ga@u.tsukuba.ac.jp)

Naoko TAMURA-FOERSTER, University of Bonn
(ntamura@uni-bonn.de)

Yukino YAMASHITA, University of Tsukuba
(yamashiyukino@gmail.com)

Nagisa MORITOKI, University of Ljubljana
(nagisa.moritoki@guest.arnes.si)

This study aims to find the best possible ways of paraphrasing expressions for Japanese language
learners. Takiura (2007) found the following two types of paraphrasing: the first one is called 44 &
9" (naming), it defines a word in question and gives it a new name. The second one is called iR~
% (describing) and it explains the word in question in order to let a conversation participant
understand its meaning.

The authors of this paper presented twenty categories of paraphrasing from the survey taken from
Japanese learners in Europe and Japan (Ono et al. 2015). These twenty categories can be integrated
into two groups: a group based on "connotative knowledge of the word in question" and a group
based on "denotative features of the word in question". The first group of paraphrases consists of
expressions which refer to the same reference of the word in question but use different wordings.
This kind of paraphrasing is commonly found in a dictionary. The second group of paraphrases
consists of expressions which refer to the context or conversational situation where the word in
question is used. Our focus here lies on the first group of paraphrasing. Our data show that Japanese
language learners use their "connotative knowledge of the word in question" not only to define or
name the word in question. They also describe and explain the word in question using connotative
knowledge in a characteristic way: "which the learner knows is not correct, but which shares
enough semantic features in common with the desired item to satisfy the speaker" Tarone (1981).
The present paper analyses how those paraphrasing expressions are constructed and discusses the
better way to explain words for Japanese language learners.
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From the Mother Tongue to the Japanese Language:
an Example of Vocabulary Learning

Etsuko NAKAYAMA, Ca’ Foscari University of Venice
(estsuko@unive.it)

This is a report of a lexical learning lesson carried out for Italian intermediate learners based on the
semantic correspondence of words between Italian and Japanese.

In the composition class I thought it would be useful to make students aware of lexical errors
influenced by native language. There are numerous studies on the influence of L1 in the learning of
L2, such as Odlin (1989), and in Italy there are, among others, studies on contrastive analysis (Oue,
2006), or error analysis (Yoshida, 2015 ). So far there haven't been any studies focusing on lexis,
but these aforementioned studies indicate the usefulness of specific learning materials for Italian
learners.

Considering this need, during my composition lesson I spent some time on lexical studies, focusing
on semantic correspondence of the two languages (students: 50 -60 of the Master Course; period:
from February to April 2016; duration: 15 -30 minutes for 8 lessons). Specifically, I compared the
semantic field and usage of three example words: "benri", "jozu", "kirei" with Italian terms often
considered their equivalent, "comodo", "bravo", "bello." These Japanese terms are studied at the
beginning of the grammar study, but their errors in production are also found in students with high
lexical skills. The purpose of this lesson was to improve the expression in student production and
reflect on appropriate and necessary teaching material.

As a method of study, I initially considered three steps: 1) composition; 2) exercises to compare the
semantic correspondences, study of usage and collocations for each term; 3) final composition to
check understanding. However, at step 1), I realized the inadequacy of the same method for the
three terms and also of the difficulty of the final check using the composition, so I introduced some
changes. For "kirei" we only tried to find expressions in Japanese by translating various uses of the
term "bello", and to make comments on visual images using the term "kirei". For "benri" and "jozu",
at step 3) I used the same kind of exercises again to check understanding.

As a result, in general, an improvement of understanding of the semantic correspondence was
noticed, however, there were some usage examples for which no significant improvements were
seen.

In conclusion, among the causes of the errors in using these terms, must also be the lack of study
dedicated to lexis. Therefore this kind of teaching material should not only have contrastive
explanations of the two languages but also a sufficient number of examples of collocations and
exercises. Furthermore, rather than a homogenous approach different kinds of exercises for each
word should be considered.

References

Odlin T. (1989) Language Transfer. Cross-linguistic influence in language learning. Cambridge: Cambridge
University Press.

Oue J. (2006) Analisi contrastiva italiano-giapponese e sua applicazione alla didattica e al materiale realizzato per
il progetto Oshil kydzai bank, Atti del XXIX Convegno di Studi Giapponesi, 285-298.

Yoshida M. (2015) Analisi degli errori nei testi redatti in giapponese da discenti di madrelingua italiana. PhD
thesis. Ca’ Foscari University of Venice.

195



e 2016 FFH AFEHB L VARV T A

AEAFR

7/09, 15:00, Rio Novo RN

Z2EEIT THE) OBREZ2LEOXIITBIRLTWVWSDOH
— O 7R FE A RN CE D LI D720l —

FRIN S FLAG I ORS R S2 Be i  1% RR AR
(yumie999@hotmail.com)

AVE—=Fy b A FRT TV Vo mFBl Y Y —2ARNHSNTWDLEE, @R Y —R%, i
PHCHWA Z T, JVFRELEZII 22— a U iEF#HE2TH 2N TE S, WU, 2EENY Y
—2FHWHZ b, BLFHEEBIEIRNPERVENIDO 1L HSOTH S,

ARBEBIIAAREFHED THE] CEIORFFEREZLEOLIITEBRLTWDHO0E, GHE LR
EWETLHLOTHL, [FFE) &k, EAROFE TR, BIfftETHVWLND Z EDZ 0,
FEEY A M2, HEX. V) —EREEE 2R IITo e, LU, A1 B 1 LY
FCIRIAWFEEE, 30 45288 e Lz, "o Y —GETEINTZIOOHICH Hitxw [FEE]
(jisho.org) TR LR a e, L OIMBRHERND EOFEEZEH LW EE D 2 REXDFE
EHEALZWER Y, BRHERXOT v r— MR EZIT- T2,

ZORE, FEHFIZUTOA4SDOHKE RV, BEOMRKEFBENOIEZRALTND Z ERNbNoT,
1 2B L, FEFHEOXRL, sBOMEHFERHAIHOLREAFKETH D, 228X, HARGE TEL N
XER, HHLEZWEERLIWVWLOEZRSFKTHD, 3O, BICHEHINTWIETNLE
BRAHERIL, EFETHD, 4281, FHLEWVEORGIEZE X, BEFKTH D,

FEREPHND KL, 1 2L FRLT, BROFKEELMAGDLE TSI bdboTo, £L T,
BEOHTMEHNTWDFEEFITE, BLEZELZRIRL TV ERnbhotz, 72, HEEEBRE L,
WHIRFEABES LN TEAEEEL, BREL-VIHAIL T RN Ebbholz, AAGEL N
IWBRATDFEREFETH-TH, BEOGTKE R, HUIRFEEZRINTE 22EEN VD —T7, HAGE
LLEB 1 ThHh-ThH, 1 OOFIEIE T CEblRiEz @R TE W EEE H W,

REORERMND, [FEE] X 2EBORBHER G, WU RFELRIRT 572 DIITEEO K%
MABDETIZI VRN R broTc, ZO/REIZ, LD TFEE] O Z 58 EF ITRR
THIET, A1 L LOPEFETHLEYNIC TF#E] 20V, BURELHEHATLIZENTEDLH L)
(72 D A REME A R LTV D,

BE IR

Bl H BT - SFIEEBE (2009) [#IFEEIC L DETFFEOBRBMEOT-DOIEY vV — A HERERE BT
FEOFEMEICEREH T T~ [MHumEa R eA e o2 =] bE R FAE
v H—, %1375, pp.58-77.

jisho< http://jisho.org >(2016 4F 4 A 29 H M%&)

196



The 2016 Symposium on Japanese Language Education

Presentation

7/09, 15:00, Rio Novo RN

Whether How Learners Selected
the Results of the "Dictionary"

In order to be able to select suitable word

Yumie AIKAWA, Waseda University
(yumie999@hotmail.com)

We live in the information technology age. Modern society is overflowing with learning resources
such as internet site and applications software. Learners will be able to communicate better through
using learning resources. Therefore it is one of the necessary for learning second languages.

The purpose of this study is reported that how learners selected the results of the "dictionary".
"Dictionary" means not paper medium dictionary but internet dictionary because often used modern
society. This survey was implemented in questionnaire format to 30 Hungarian learners between Al
to B1 level. First, showed three sentences written in Hungarian by using "dictionary" (jisho.org),
and then questionnaire surveys were conducted about why selected the word and why want to use
the word.

As the results, it has been found that leaners used the following four strategies. The first strategy is
using translated from an English. The second strategy is using example sentences in Japanese. The
third strategy is guessing though Kanji’s meaning. The fours strategy is using part of speech.

The strategy which learners used is not always only one, sometimes combined two or three
strategies. And it has been found that the more using strategies, the more selected suitable word. In
addition, it was found using good strategy is not proportional to Japanese level. Even if a learner
who is Al level can use good strategy, and can select a suitable word. On the other hand, some
learner who is Bllevel used only one strategy, and cannot select suitable word.

From the results obtained in these investigations, the following conclusions were reached. The
results form “dictionary" is better to combine some strategies in order to select a suitable word. This
result suggests that even if Al level, the learner has a possibility of communicate his/her own
proficiency or more though using "dictionary".
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A Project for Syllabus and Assessment Development for High School

Extra-Curricular
Japanese language education (an interim report)

Kuniko TANAKA, Bergamo State University
(kuniko.tz@gmail.com)

Italian secondary education institutions currently carrying out a Japanese language course in the
regular curricular time are few. There is only one school in Lombardy teaching Japanese, providing
for a curriculum of about 500 hours over five years. On the other hand, when considering Italian
high schools offering Japanese language courses as an extra-curricular activity in the afternoon,
there are approximately 15. Italian high school students are deeply attracted to Japan and thus the
students interested in learning Japanese, whenever there is such a possibility, are surely not few.

However, regardless of whether the Japanese language course is curricular or not, there is
not a big commitment on national scale toward Japanese language teaching. This is particularly true
when comparing the Italian situation to other Western Europe countries, namely France, Germany
or Ireland. Italian secondary education is definitely lagging behind in Japanese language teaching.

Especially if we focus on afternoon extra-curricular classes, there are remarkable differences
between the schools offering Japanese language courses, in particular with reference to the amount
of teaching hours, the available facilities and the contents; moreover, it is almost impossible to carry
out effective lessons by using the existing textbooks. In such a situation, it would be more urgent to
decide the content, to set up the appropriate syllabus, to select the vocabulary which is closer to the
students everyday life and to provide a certain amount of assessment criteria in order to better direct
the teacher on site.

This plan will require two years. In the first year we will focus on the syllabus set up and on
the selection of the objectives. Useful references may be provided by teaching materials used in
other European countries as well as the feedback of Italian teachers having experience in the field.
Therefore, we will try to produce a more convenient and teachable syllabus. Japanese language
teaching for high school students is a very interesting and meaningful job. The syllabus is for sure
important, but the key role is played by the teacher. For these high school students, the teacher will
be the first Japanese they get into contact with; otherwise, their first contact with Japan will be
through an Italian teacher highly learned in Japanese language and culture. The students view of
Japan will owe to the quality and ability of the teacher that actually will open to them the window
over a new culture. It would be very helpful also for the teachers who bear the responsibility to
cultivate the students Japanese language and culture, that will both become as their own property, to
be provided with certain indicators.

This project aims at providing for a more effective and enjoyable syllabus for the students
and more useful and easier for the teachers, in order to promote Japanese language teaching in
secondary education institutions.
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A New Horizon of Japanese Language Education for
Senior High School Students with Diverse Language

Backgrounds and Japanese Competence
The case of public high schools in Osaka prefecture

Akie TOMOZAWA, Momoyama Gakuin University
(akie@andrew.ac.jp)

The Ministry of Education, Culture, Sports, Science, and Technology started studying the number
of foreign children and students who need Japanese language instruction in 1991, when massive influx
of foreign workers was observed. In the latest survey, as of May 1, 2014, 29,198 children who need
Japanese language education were enrolled in public elementary, junior high, and high schools, an
increase of 2,185 (8.1 %) since the previous survey in 2012. The total number increased 1.48 times and
in particular the high school enrollment increased 1.89 times compared with 10 years before (2004).

Preferential treatment in the entrance examination, setting a quota on enrollment by local
governments, and providing greater supports to meet the needs of the students after they enter high
school contributed to the increase. However, there remain not a few problems for high school students
who still need Japanese language education to attend regular classes, which are taught in Japanese with
more complex syntax and kanji idioms.

Students who were born in Japan or who came to Japan in their childhood are brought up in a
bilingual environment; their mother tongue (L1) at home and Japanese (L2) at nursery, elementary, and
junior high school. But many students have only a limited chance to acquire L1 competence
corresponding to their age, and their Japanese, seemingly sufficient in daily communication, often lacks
academic language proficiency.

On the other hand, the number of students who came to Japan after they completed their junior
high school education overseas is increasing rapidly. These are children of migrant workers and from a
previous marriage of a parent, usually the mother. They are categorized as “dairekuto” (direct) students
and are admitted to high school according to the scholastic aptitude test in their language in spite of a
low score in Japanese. Foreign students with diverse linguistic and cultural backgrounds and different
levels of Japanese competence are mixed together in high schools in many large metropolitan areas.
Various ingenious measures are taken at each high school to foster Japanese proficiency of the students
with more than 10 different language backgrounds, to enable them to understand the subjects, to manage
communication in their families, at schools , and in the community, to proceed to a university, and lastly
to find a suitable job.

Public high schools in Osaka started to introduce a preferential entrance examination in the early
1990’s and a quota system (5 % of the total enrollment) in 2001. Osaka’s go-ahead attitude derives from
its long experience of human rights education and a plurilingual perspective which embraces students’
ethnic language and culture maintenance. In this presentation, a new role of Japanese language
education to promote social integration is probed through an analysis of present situation of high
schools in Osaka.
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How to Organize a Japan Bowl
Japanese language and culture competition for Japanese learners

Risa KAMIO, International University of Sarajevo
(rkamio@jaswdc.org)

The National Japan Bowl is a Japanese language and culture competition for high school students
who are studying Japanese as a foreign language. In 1992, the Japan-America Society of
Washington DC organized it for the first time. It tests the students’ knowledge of Japanese culture,
history, customs, geography, current events and the US-Japan relationship, etc. Each team consists
of two or three students at the same level of Japanese study. At the Preliminary Rounds, students
are asked 100 questions. The Conversation Round tests each student’s oral proficiency. The top
three teams of each level proceed to the Championship Rounds. The questions and the style of the
competition refer to the Standards for Foreign Language Learning in the 21st Century and the Five
C’s of Foreign Language Education (Communication, Cultures, Connections, Comparisons and
Communities). Those standards emphasise the importance of human-to-human interaction,
understanding different cultures, connections to other areas of knowledge and study, comparisons
and contrasts with their own cultures, and participationin multicultural communities. By
participating in the Japan Bowl, learners gain the opportunity to learn about both Japanese language
and cultureas an integrated whole.

The Japan Bowl is a team competition. Each student’s interest and knowledge of history, pop
culture, geography, politics, etc. contributes to their team’s results. Japan Bowl’s motto, “San nin
yoreba monjyu no chie” (Two heads are better than one) shows the importance of cooperating with
teammates and working as a team. In the case of a speech contest, students are asked to use their
presentation skills on stage before an audience, but at the Japan Bowl, students who are shy or not
good at being in front of the audience can do well as a team.

Every year, the results of the Japan Bowl survey show that more than 90% of participants say they
want to continue studying Japanese after graduation. More than 85% say they want to study abroad
in Japan. In fact, many past participants have studied abroad in Japan andworked as JETs(The Japan
Exchange and Teaching Programme), etc. in Japan.

Currently, The Japan-America Society of Washington DC is supporting European organizers to
start their own Japan Bowls in Europe. The know-how and past questions will be used to reduce the
burden of organizers. By holding the Japan Bowl, organizers will be able to build a stronger
relationship between Japanese teachers, the Japan Foundation, universities and educational
organizations, Japanese companies and organizations, etc. to support the next generation of
Japanese learners.

References

National Standards in Foreign Language Education Project (1999) Standards for Foreign Language Learning in
College Board AP (2015) Japanese Language and Culture Course Description.
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Practical Report and Development of
the JapaneseTextbook “Ohisama” for Multilingual Children

Emi YAMAMOTO, Leiden University, Waseda University
(e.yamamoto@hum.leidenuniv.nl)

Junko UENO, Terakoya Amsterdam
(juninmaas@hotmail.com)

Yoshie MERA, Terakoya Amsterdam
(yoshie.mera@gmail.com)

This presentation is about the development of the Japanese textbook, “Ohisama”, for multilingual
children growing in the plurilingual and pluricultural environments, especially who study Japanese
language as their mother tongue /heritage language in abroad.

We started making the textbook while referring CEFR in 2013. In 2015, we completed trial editions
with the funding of the Japan Foundation. At present, Japanese language classes in many countries are
using the trial versions. The textbook has the following characteristics:

1)Not only for the children in the Netherlands but all over the world.

2)Children can be proud of themselves about the fact they are plurilinguals.

3)Aiming for Japanese acquisition for self-expression and mutual understanding.

4)Widen children's interest about various languages and cultures rather than only Japanese.
5)Covering weak points of multilingual children, such as particles and vocabulary.

Concretely;

1) Pages which can be used differently depending on the resident area.

2) Activities in which children can use their knowledge not only about Japanese but also about
other languages and cultures.

3) Many activities which stimulate conversation among children, and presentations.

4) Pages such as "Greetings in the world", "Breakfast in the world", or research project on world
heritage

5) Practices with songs and games etc.

We conducted preliminary questionnaire and interview research with the teachers and the parents who
used the trial versions. The results indicate that: children became more active to study Japanese
language. We hypothesise that this is because children could gain more confidence and awareness about
their abilities, as the textbook helps them create on overview of what they can do in Japanese. In
addition to that, since there are many short sentences which are interesting for children, many of them
do not hesitate to read and they are likely to learn more vocabulary and characters. Furthermore,
children's interests widen. Practically, with the textbook, teachers can prepare for the lectures more
efficiently and it is easier for parents to support the children's preparetion and review at home. We will
continue using the trial versions and further the research. In 2017-2018, the textbook will be published
from Kuroshio-Shuppan.
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Development of JOPT (Japanese Oral Proficiency Test)

and Its Significance
Measurement of oral proficiency in academic, business and community domains

Osamu KAMADA, Nanzan University

Sukero ITO, Tokyo University of Foreign Studies

Kazuko SHIMADA, ACRAS Japanese Language Education Research Institute
Hiroyuki NISHIKAWA, Meikai University

Hiroshi NOYAMA, National Institute for Japanese Language and Linguistics
Masahiko MUTSUKAWA, Nanzan University

Whilst there is still an urgent need to measure Japanese oral proficiency, none of the major tests
(such as JLPT, EJU and BJT) have succeeded in including oral proficiency assessment. It is true
that ACTFL’s Oral Proficiency Interview (OPI) is widely known and used, but is not very practical
due to its complicated and time-consuming procedures for training testers and interviewing
candidates. With this in mind, in 2013 we started a large-scale project to develop a Japanese Oral
Proficiency Test (JOPT), which makes it possible to test the oral abilities of Japanese language
users in a variety of social situations.

The JOPT consists of three test domains, Academic, Business and Community. We believe that
these three represent the main domains that JSL users inhabit. The Academic and Business domains
are the principal domains; the Community domain is a sort of pivot domain that many candidates
also experience in their everyday life in Japan.

By developing the JOPT we intend to promote Japanese language education that contributes to the
welfare of potential candidates in all three domains. In this presentation, however, we will focus on
the Community domain and demonstrate the concept and the structure of the JOPT. Regardless of
one’s social status, whether a foreign student attending a university or a businessman working for a
trading firm, all potential candidates in Japan live in a community and use Japanese. To reflect this
reality, the JOPT is designed to make it possible for a person to test in different domains — for
example, first taking the Academic domain test and then the Community domain test, or the
Community domain test first and then the Business domain test.

In this paper, first we will discuss the basic principles used in the test development and then
explore the present direction of JOPT development by presenting test samples which are currently
being prepared, and compare them to other test modes such as OPI and CEFR.

The main features of the JOPT are:

1. Fifteen-minute, face-to-face interview between one tester and one testee

Testers are to be trained in a simple manner which does not require too much time, unlike

the OPI

Computer tablets are used to present question cues and record interview data

Candidates can take all three test domains

5. Test results are intended to provide formative assessment information for candidates, to
encourage awareness of further learning directions.

W
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Learner-Centered Activity of Material Design

Tomoyuki ISHIYAMA, Canakkale Onsekiz Mart University
(ishiyamatomoyuki86@gmail.com)

This study provides practice reports of the class, “Material Design” in Canakkale Onsekiz Mart
University. There are two purposes in this class. The first one is to learn how to design the teaching
materials. The second one is, for it is the first specialized class for students, to learn about basic
knowledge on “Japanese language teaching”. There had been some problems in the course. One of
problems for students is that there had been no place to make use of the knowledge learned in this
class. Therefore, an approach of “Learner-Centered” was introduced in the following two situations
First, the way of teaching has shifted in “Learner-Centered” rather than teaching knowledge with
activities such as discussion in groups or pairs. As a result, interaction between teacher and students
has increased and knowledge learned in the class has been shared with students more firmly.
Second, we tried to design “Learner-Centered” materials in the class. For that purpose, we
cooperated with weekend volunteer Japanese course, which is managed by third grade students.
This course is offered from autumn in every year. We surveyed needs and readiness in the weekend
course. Based on the results, we designed the materials that are suitable for students in the course.
As aresult of this cooperation, students in “material design” have been more motivated.

The result of our attempt clearly shows that higher motivation can be achieved by the method of
“Learner-Centered”. Besides, this study reveals that idea of “Learner-Centered” is effective not
only in the language class but also in the teacher training class.
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