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K4ǰЌЏfɴ҄Ũ�Ʋ\Y5 
 

A peer and self-evaluation activity in a Japanese Drama Project Class 
 
This study discusses the significance of a peer and self-evaluation activity conducted by students in a 
Japanese drama-project class. Furthermore, it examined the students’ attitudes towards the activity.  
Through this project-based class, students experience the process of creating an approximately 40-min 
drama piece. The performance is open to public, and the class closes with review sessions after the 
performance. The class setting is as follows: Students$ Japanese language competence level is 
advanced–intermediate to superior or semi-native; the class meets for three periods (90 min per 
period) per week for 15 weeks. 
Peer and self-evaluation are employed as part of assessment, because in such project-based classes, 
only students are in a position to thoroughly observe and assess their fellow students’ participation. 
Furthermore, we believe that peer and self-evaluation encourage students’ autonomy in class 
participation. Regarding the creation process, students discuss, set criteria and conduct evaluations 
after the performance. In a past class, some students did not seem to find the evaluation meaningful. 
Thus, in the subsequent semester, we revised the process and held a class discussion on the 
significance of peer and self-evaluation prior to setting criteria. 
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An Analysis of the Learning Process and Awareness through Collaborative Group 
Activities in Japanese Composition Sessions with a ‘Senpai’ Japanese Learner:  

How a ‘Senpai’ Learner Interacts with Novice-Intermediate Learners 
 
This study attempts to clarify how a ‘Senpai’ interacts with a group of novice-intermediate learners to 
promote active learning in Japanese composition classes over a period of 6 weeks. The class focused 
on what occurs in the group through collaborative activities, what students learn, how they generate 
new ideas, how they develop their thinking and how they write what they want to write. Three to four 
students working with a group leader in a small group learned together and students completed their 
own composition. One of the interesting findings was that “non-teaching activities” occurred in the 
group with Senpai C whose Japanese proficiency was closest to that of the participating students, 
compared to other leaders, and that it effectively promoted more learning. Data was collected by a 
series of interviews with the group-leaders and students after each session. The field notes during each 
session indicate that ‘non-teaching activities’ were generated by the way in which Senpai C interacted 
with students. In this group, a ‘supportive learning community’ (Nuibe, 2001) was gradually created 
from the first session. The learning of both the participating students and Senpai C enhanced sharing 
questions, experiences of each participant and repeated interaction in the whole group. 
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FDíAfǰЌˍ̈́wǰ�`GYMa�ÈµÇ�ҘC_ĺˮS}Mag`GcAEaЎC4

ňϥɗŮE{ÝϥA2-2, B1, B2ԱfǰЌЏY[aˁȫ`4ňϥǰЌЏA1-1, A1-2ԱfYt
f��¥�ϋ[ÕLY5WfͷɟgSn_fˁ˺�ǰЌЏFď\YMad@}5ˁ˺ďɿ�

ҼQ_х\YÝϥǰЌЏaf9Ȇѭ:E{gˁǺ`gΫ|CcA˓˶ѵǰЌdȆS}¯ÆÏ

±4ĕĢј4ǰЌfаŞwȢǘF˘{Edc\Y5qY4ÂÏ�Ï`@}ňϥǰЌЏf±�

Ï¦¬¡�E{ǰЌ�ϳϴS}YtfФɖǰЌf@|ˍ���¥fÝ`bBшSEaABǖ

GcѻԕFѻU{~Y5 

 

A dialogue with students with the aim of carrying out a team project involving 
students and teachers to create a self-learning webpage. 

 
Oriza Hirata defines “dialogue” as the exchange of values and information and a way of bringing 
different scale of values together (Hirata, 2012). The latter is particularly relevant in teaching Japanese. 
In this talk, I would like to analyze the real value of Japanese learning for students, especially in self-
learning as a method for developing long term study skills. With this aim, we created the web page 
called “nihongo sensei” to establish a dialogue with students.  
According to CEFR, students are socially active language users – social agents. I think students as 

social agents can share their learning experience and methodology. So we created “nihongo sensei” 
together with the A2.2, B1 and B2 students to be used by the A1.1 and A1.2 students. The distinctive 
feature of the web page is that all the materials are developed by the students.   
During the creative process and the dialogue with the students I could understand certain aspects, 

such as motivation, evaluation, effort and students’ resources, which I had not seen in the classroom. 
Similarly, a questionnaire filled in by the web page users made me think about the need of conveying 
the different self-learning methods in a more effective way.   
!
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The effects of dialogue with native Japanese speakers on learning Japanese 
: An experience with Japanese teacher trainee students 

 
I researched the effects of dialogue with native Japanese speakers on the learning process. The 
subjects of my research were 25 Japanese language learners, who had learned Japanese for about 5 
months and had had limited contact with native speakers. Through the dialogue, they gained 
confidence and became more positive which enhance their concentration on learning. In earlier 
literature, including Tomiya (2007), they dealt with the effect on the trainee student, but in this 
research, I investigate the trainee experience effect on the learner. I accepted 2 trainee students from 
Japan and made an opportunity for them to communicate both internally and externally with the class. 
I used a multiple-choice questionnaire and with essay questions in the Turkish language. From the 
multiple-choice questions, I got the following result. They wanted to increase their opportunity to 
speak Japanese more and they gained confidence in speaking Japanese, but did not become nervous 
and frightened. From the essay questions, they realized that communication, as well as grammar and 
kanji are important. This connects with improvement in learning Japanese. In addition, they learned 
Japanese people’s gestures. This occurred from meeting Japanese people face to face. There were 
various answers from the essay questions. The result of this research suggests that dialogue with 
trainee students brings about a variety of positive effects on learners.!
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Collaborative learning In Japanese-Language Interns in overseas  
 
Every year, our university hosts Teaching Assistants (TA) who participate in the� Japanese 
curriculum of their home university. 
During his/her internship in our university, the TA has two activities: 
- Observing teaching practices (how does a teacher do a course, etc) 
- Giving lectures for a Professor 
After each class, the TA writes a report, the referring teacher reads this report (dialogues, 
written) and discusses (oral dialogue) with the TA at the brainstorming meeting. 
I intend to apply the "cooperative learning" theory to study this program. 
Through written and oral dialogues with TA, the referring teacher helps the student be 
autonomous and to better adapt to his/her environment. At the same time, this experience 
allows the teacher to reflect on her teaching. Thus, the two actors, the TA and the teacher 
reciprocally learn from this process. I want to show the importance of such dialogues for 
"cooperative learning" in my communication. 
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Learning for teaching through lesson observation:  
in the case of non-native Japanese teacher training students 

 
The present study investigated the effects of lesson observation by non-native Japanese teacher 
training students. An analysis was carried out on the comments written by teacher training students 
after the class observations. The teacher training students were advised to participate for the 
observation every week during the spring semester and write comments after each lesson (overall 10 
times). A comparison was conducted between 1st half comments (1st five comments) and 2nd half 
comments (2nd five comments). The results showed that the comments between 1st half and 2nd half 
have undergone an attitude transition from a student-perspective to a teacher-perspective. It can be 
assumed that the participatory nature of the teacher training students in teacher training program have 
led an attitude transition among teacher training students. Therefore, the study concluded that, it is 
vital to have classroom observations as a part of teacher training program to nurture nonnative 
Japanese language teachers those who are with limited teaching experience. 
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Teaching strategies for aural communication at B1level 
 On the development Japanese Language Textbook "MARUGOTO B1"   

 
At B1 level, learners are required to deal with a variety of situations where they might come into 

contact in everyday life as "independent user." For this purpose,! they have to take full advantage of 
their repertoire of language, and also need to apply various strategies for effectively using a limited 
range of language in order to achieve their communication goal, in receptive skills, as well as in 
productive skills. 

At first, in this presentation, the meaning of “can-do” and performance tasks for adult learners 
abroad would be discussed, with some examples from Japanese language material “MARUGOTO  
(B1)” which is being  developed on the basis of the "JF Standard for Japanese-Language Education”. 
Secondly, authenticity of the text, where grammar and vocabulary are not controlled very much,would 
be reviewed from the material side. Then the learning designs leading to their communication goal and 
examples of how to incorporate strategies in it would be examined. In addition, with some reports of 
using a trial version of this material, future possibilities should be discussed. 
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�¥� 2012ȲȻ͊šǇƙ˪< 
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Development of Japanese Conversation Learning Materials: Focusing on the Process 

of Problem-Solving in Interaction 
 
According to the Common European Framework of Reference for Languages (CEFR, 2001), language 
interaction by at least two interlocutors comprises an oral/written exchange in which production and 
reception alternate. However, learning to interact involves not only acquiring production and reception 
skills but also learning “strategies” to manage the interactional process. We attempted to develop 
Japanese conversation learning materials that focus on activities to solve problems in the interactional 
process. We referred to findings from studies of Conversation Analysis when creating these materials. 
This presentation will demonstrate the process of how we developed the materials and discuss its 
significance. Furthermore, we present the result of our analysis of responses to compliments from the 
data of a conversation between three students, which we plan to use for subsequent materials. Our 
observation indicates that most compliments in our data are related to the interlocutor’s ability or 
appearance and that the responses to them are (1) denial, (2) denial + counter-compliment, (3) denial + 
expression to correct or mitigate part of the compliment. We believe that it is important to make 
Japanese learners aware of how people react to compliments because it enables learners to manage the 
interactional process and appropriately respond to compliments.  
 
ŽЎˆͻ  
Council of Europe. (2001) Common European Framework of Reference for Language: Learning, 
teaching, assessment. Cambridge: Cambridge University Press. (ƑȜвÎụ̈̄̄øѤÎϼ42004
;ǔƴѵfǰЌ4ˁʧ4ѨĕfYtfÄÏÉ¡ĺҼŽͭ̅<˱˓ńͳζ)  
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ʀ6fӥ˲Ιc�ÏÇgԴOPI(Oral Proficiency Interview)fÈµÇŉǷdђ{~}àјɫfƥ
ԕ� SPOT(Simple Performance-Oriented Test)�ΈA_њ̽QԴ¦�¢òǰЌЏf OPId͝ʛ
QY�Ï��̜ϙS}Ma`@}5˶Ζш`gԴԹԱOPIa SPOTfӪҿ�ϰўΙdŅ́
S}MaaԴԺԱOPIfÈµÇŉǷfǡɊɫ�̖ѧS}Ma�ΟΙaS}5 
ŋΈQY¤Ï�gԴ¦�¢ѵ̱ѵѭЏ 35Ɠňϥ 10ƓԴÝϥ 13ƓԴÕϥ 12ƓԱfΖѭ

¤Ï�a SPOTfɛͨ¤Ï�`@}5Ņ́ˍ̈́gԴOPIa SPOTfӪҿ�Ѽn}YtԴŅ˂
Ņ́aϺɌƭȭŅ́�хAԴÈµÇŅKfǡɊɫ�̖ѧS}YtԴŉŊŅ́�х\Y5 
Ņ́fϮ̃ԴƭȭŅ́`gĶčfϸΖѭ˄ԴšѩԴɌѩfđΈԓȻE{ SPOTfɛͨ�

ԦAϝȻ`é͚`GY(R2=.852)5qYԴŅ˂Ņ́`g OPIfÈµÇ�ɚȖǑ˄dԴSPOTf
ɛͨ�ͺϋǑ˄dQ_Ņ́QYϮ̃Դˮɴş̃FѲt{~Y (F(2,32)=65.964 ,p<.001)5O{
dԴŉŊŅ́`gќѵΙёϦfđΈԓȻE{ OPIfÈµÇ�é͚OUYaM�Դ97.2%`̫
ϔ`GY5üÕfѼ̉dz|Դ˶�Ï�FǹјɫfԦA¤Ï�`@}MaFδO~Y5 
ôɗgԴ˶�Ï��ԴǰЌЏfќѵđΈfǸɷѼ̉fҒˉaQ_ԴWQ_ԴˁИ�Ë£

Ë¢ďɿfǂγҒˉaQ_͊ΈQYA5 
 
 
Construction of a Dialogue Corpus for German Japanese Language Learners based on 

Linguistic Tests 
 
Our long term goal is to establish a corpus in accordance with OPI of German students. The objectives 
are 1) to conduct a statistical analysis of the relationship between OPI and SPOT, 2) to examine the 
validity of determining the levels of OPI. 
 Methodology: OPI data and SPOT score data were collected from 35 German speakers 
(Novice 10, Intermediate 13, Advanced 12). Variance and Line-Regression Analysis were conducted 
to examine the relationship between OPI and SPOT, and Discriminant Analysis was conducted to 
verify the validity of determining based on the language proficiency level. 
 In Regression Analysis, the number of utterances and the frequency of use of verbs and 
adjectives were examined to determine the SPOT score. As a result, the SPOT score was predicted 
with a high precision (R2=.852). In ANOVA, if OPI level was set as the dependent variable, and the 
SPOT total score was set as the independent variable, statistically effect is significant at the .001 level 
(F(2,32)=65.964 ,p<.001). In Discriminant Analysis, OPI level was predicted from the frequency of 
use of linguistic elements. As a result, OPI level was predicted with 97.2% accuracy. In conclusion, 
this corpus has been shown to measure proficiency level with high objectivity. 
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Using Internet Japanese Test to Guide Autonomous Learning 
 
The intermediate and advanced Japanese course under the master’s program in the University of Bonn 
used Internet Japanese tests, study groups, and personal portfolio for developing autonomous learning 
skills among the students.  
The students took the J-CAT Japanese Language Test and the Intermediate level Kanji Diagnostic 
Test from TTBJ at the onset of the course. The results were shown to students as individual cobweb 
charts.  Based upon these charts the students created autonomous study groups, and time was provided 
in each class to discuss their learning progress. They were also given portfolio folders and were 
encouraged to keep a record of their autonomous learning progress. Four months later the students 
took the same Internet Japanese tests again, the results of which were superimposed onto the earlier 
cobweb charts.  The students were asked to evaluate their autonomous learning and identify their next 
goal based on the results.  
Internet Japanese tests and cobweb charts can be effective tools for students and teachers to visualize 
and help determine learners’ Japanese language proficiency. Such visualization helps learners to 
identify their learning goals and guides their autonomous learning. 
 
 
ŽЎˆͻ  
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EjÕF\Yƥԕ4OqPqcĬƔwёƮ4WQ_˓˶ѵǰЌafӪĖd]A_ЎȂS}5 
 
 

French-Japanese teletandem at a French University 
Towards autonomous learning through dialogue 

 
A French-Japanese teletandem has been held between the University of Lille 3 and Japanese 
universities for three years since 2012-2013. “Teletandem” is used here in a wide sense and includes 
not only communications using video, but also those using email, chat, facebook, etc. The participants 
from Lille 3 were 36 to 67 students in ‘Japanese Language, Literature and Culture’ from the first year 
of Bachelor degree to the first year of Master degree who wanted to participate. Our first aim was to 
resolve some problems, such as an insufficiency of teaching hours and students’ passive attitude. 
Inspired by our experiences through “French-Japanese Online Dialogues Project” held in 2012, which 
revealed the importance of dialogues in learning Japanese to us, we have aimed to offer an opportunity, 
outside of classes and through dialogues, of reflection about their learning as well as about what the 
Japanese language means for each one of them. Thus, in this study the background and the conditions 
of setting up and running of this system will be presented, as well as the difficulties we met, the 
diverse tendencies and factors involved, and a reflection on the relation between teletandem and 
learning. 
 
ŽЎˆͻ  
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Japanese language education: an experiment of distance exchange using Skype.  
A collaborative research between the University of Milan and Waseda University 

 
The current research investigates distance exchange in Japanese language education through online 
exchange between students of Japanese at the University of Milan and students majoring in Japanese 
language education at Waseda University. Participants took part to the language exchange using 
Skype in a one-to-one and one-to-two format, after choosing a common topic and preparing for it. 
Previous literature on the use of video conversation in distance Japanese language education mainly 
concentrates on discourse analysis and most studies deal with learners studying their partner’s mother 
tongue as the target language (Hayashi, Sugihara, Trummer-Fukada 2012). The main feature of this 
project is that it involves Japanese participants specializing in Japanese language education. Three 
objectives were set: (1) to learn the necessary knowledge and skills for remote Japanese language 
education and to raise participants’ awareness; (2) to provide non-native speakers with more 
opportunities of language exchange in Japanese; (3) to explore learners’ emotional side during the 
experiment. 
At the end of the project students showed a good response, but despite the effectiveness of distance 
exchange in Japanese language education, challenges towards the continuity and reciprocal benefits of 
the project became evident. Methods needs to be further improved in the future. 
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aQ_ƃ|ĵ~}5qY4űŘЏdz}±ÅË�fǇƙ�ƃ|ĵ~_҅Ѿf͊ɫŨ�Ʋ

}5MfzBc҅Ѿ�хBMag NTa NNTaABŪŊwɑŕfӉA�˟ѲQ4ƳǷŨOU
}aABɴђu@}EuQ~cAF4ˁИǈf�ҠqCY4ɁѣΙc҅ѾFхC~h
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˶�Ë¹��¼fŽŚЏg NTFǕAaéɳO~}F4NNTduφ̘Ιd҅ѾdŽŚQ_

u{A4MfÊÏ��Ã¡³ФčFÛЏfȆѭfǈac}Ma�˲ɕS}5ÄÏÉ¡üǔ

E{fŽŚЏuðC_4Mf£Ïºd]A_ȶIЎC}̤ăaQYA5 
 

On dialogues between native teachers and non-native teachers of Japanese  
– Thinking about possible collaborations within teaching institutions in Europe  

 
The proportion of Japanese language teachers who are native Japanese speakers is far higher in 

France (79,7%) and Europe (73%) than the global average (23,2%). In this workshop, we will discuss 
with the participants about how native teachers (NT) and non-native teachers (NNT) work together in 
their respective teaching institutions in Europe, and will explore possible ways to collaborate further in 
the future. 

Such a distinction between NT and NTT can of course be questioned. Also, this workshop could 
arguably be accused of taking the distinction for granted. However, while being conscious of the above, 
the moderators believe we must admit that this distinction is actually a commonly used framework 
within which roles of teachers are molded. By observing the real situation in various institutions, we 
wish to instigate and nurture a more informed debate about this issue.  

It is likely that most participants to the symposium will be NTs, but we hope that many NNTs will 
also take part in this workshop. This should ideally be the place for NTs and NNTs to constructively 
discuss the issues involved. Also, we would particularly welcome participants from non-European 
countries, in order to widen the discussion.  
 
ŽЎˆͻ  
���ÏÎ�Á£±�Ë1995Ա9ªË©�£�²˓˶ѵˁȫfɑŕ"ΒˆŨөˁИfǈ
aQ_f˓˶ѵˁǺ�ΟʠQ_":;ϓͅǖǰϓͅǖǰΏǰΆ�Ë�Ï˓˶ѵˁИѾӽ<

10! 
ΉÝӘǛ2013Ա9˓˶ѵˁИdDK}9©�£�²:/9ªË©�£�²:̚ɧ� ќѵǰί
χDzjќѵˁИdDK}ӪҿˆͻfÈ¯ÁÏE{:;ќѵˆŨˁИίχ<11!

Martine! DERIVRY! (2006)! «! Les! enseignants! ‘natifs’! et! ‘non! natifs’! de! langue(s)! :! catégorisation!
linguistique!ou!construction!sociale!?!»!Travaux!de!didactique!du!FLE!55!
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ŚЏE{fɴђ�ǖņdQ4�Ë¹��¼f£Ïº9Ȇѭ:�čɶQĺˮS}5 
 

Performative Learning 
-In Search of a New Way in Japanese Language Education- 

  
In language education, where communicative competence is the aim, the vital necessity of role-
playing is self-evident. The objective for this workshop, based on the idea of 'Performative Learning,' 
is for teachers themselves to create conversation skits, present role-playing performances, and look 
back at their experiences together. Performative Learning (Takao 2006) involves expressing oneself 
through movement, an approach to learning which involves both dialogue with oneself and with others. 
From an educational perspective, Performative Learning offers an opportunity to reconstruct oneself 
and in terms of language education, provides a chance to establish oneself as a user of the target 
language.In this workshop, we will engage in (and through) the following activities: 
1) Warm-up using improvisation techniques� 2) Creating conversation skits in groups (utilizing 
language functions such as invitation and rejection.� 3) Performance of the skits by each group 
4) Evaluation  
It is hoped that this workshop will provide a space within which to reflect on our own practice and to 
reconsider the utility of role-playing. The goal is for each of us to feel and share 'dialogues' between 
body and voice in Japanese expression. 
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ԦȐӵ2006Ա;�Ë³ÉˁИ―ŸЧ͡ŗgŖҾɫ�И_}E?<±�Ç¼�Ï¥ζ 
ȱΉ�Æ�2012Ա;�E|@CcAMaE{-�»Á¨�Ï�ÃËЛŘagĎE<
҂ѽζûˌ˪ 
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Multimedia Poetry Workshop - Community Building through Arts 
 
The Poetry Workshop is the alternative method of teaching and learning foreign languages, 
based on the psychology of L. Vigotsky (interactive learning; the zone of proximal 
development; inner speech; external speech). One of the purposes of this method is creating a 
good community in the classroom. The Poetry workshop motivates not only the inner speech 
but also the external speech of all participants (teachers and learners), by using poetry in 
combination with sound and visual art. This method integrates the emotional and cognitive 
development of paticipants in the classroom, deepening and enriching their interaction. 
Former participants highly evaluated this method, using following expressions: creativity; 
originality; joy; warmth; relaxedness; freedom of expression; empathy; sense of community. 

The Poetry Workshop will be demonstrated in following steps: 1. the theoretical 
framework; 2. characteristics of poetic language and principles of selecting poems for a 
workshop activity; 3. principles of using sound and visual art; 4. the structure of Poetry 
Workshop; 5. demonstration of the basic steps of the Poetry Workshop with poems, music 
(jazz and classical) and fine art photography. 
 
ŽЎˆͻ  
Ì��¢�Ï2009Ա;ɩЎaќѵ<ˌѹ˪ζ. 
¬± Ë� (1999);хͩfơǰdzU_<(»«�ÇÎ¬± ËĶкďϏ 1Ȧ)� ̷ǐ
ζ. 
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On!"Dialogue"!in!Japanese!Drama!Class 
 

Dialogue in a drama class can be of three types: 1) dialogue within the drama, 2) 
dialogue between members of the class, and 3) dialogue with the teacher. During dialogue 
between class members students may experience conflict or differences of opinion that can 
lead to new learning. However, teachers aren’t always aware of the dialogue or what the 
students may be feeling. In this workshop participants will perform a short drama and then 
examine these three types of dialogue that take place and clarify the teacher’s role in class. 
 
ŽЎˆͻ  
ˇ˳xE|(2013)9ƆԒш�Å�dDK}¦Åº³É���¥fѪr:;˓˶ѵÎ
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Existence, elucidation and development  
of “non-transmissional” Japanese interactive capability 

 
Within traditional linguistic research, it has become conventional to deemphasize conversation 

(i.e. speech) and explain it using the common view that it is an “exchange of information,” rather than 
investigate the question of “What is conversation?” This state of affairs has not changed, despite 
criticism from related fields. The influence of linguistic research has saddled language teaching with a 
basic attitude of disregard for speech and conversation. 

This panel discussion aims to start a movement to push for innovation in this traditional 
mindset in order to remedy this situation, enable substantial research on conversation, and foster truly 
effective conversation skills. 

In short, conversation is not simply centered on conveying propositional information, such as 
5W1H. The important position occupied by everyday conversation dictates not information 
transmission, but rather seemingly meaningless filler, interjections, and sentence-ending particles. 
Such words are produced in intimate conjunction with context. For that reason alone, a comprehensive 
perspective that takes context into consideration is necessary when teaching these words.  
 
ŽЎˆͻ  
ũ˻ĳì1988Ա9�»Á¨�Ï�ÃËagĎEՄ:;ǯŇ òԘǰ<19-1, pp. 40-49. 
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Existence of “non-transmissional” Japanese interactive capability 
 

This presentation will objectively show that Japanese filler, interjections, and sentence-ending 
particles cannot be explained entirely in terms of information transmission and are tied to context. 

Consider for example a patient who asks a doctor if a prescribed medicine can be taken 
together with another medicine for a different illness. The doctor might say: Eeto, sono kusuri wa 
daijoobu desu ne (“Hmm... that medicine will be fine”). Responses such as this, using the filler word 
eeto and the sentence-ending particle ne, are limited to “responsible parties” (i.e. doctors) when 
considering a problem as if it were their own problem. A person (a nurse) transmitting that 
information between the questioner (patient) and responsible party (doctor) would have to say to the 
patient: Sono kusuri wa daijoobu desu (“That medicine will be fine.”). Even if the nurse, busy with 
various other tasks, had tried to recall exactly what the doctor had just said, he/she would not be 
qualified to utter eeto and ne with the patient. If we treat this conversation as the transmission of 
information, we see only a collection of the transmitter’s (nurse’s) statements, and fail to recognize the 
eeto and ne that were actually present. 
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Elucidation of “non-transmissional” Japanese interactive capability 
Discoursal Sense and Proficiency: In Search of the Origin of Dialogue 

 
 
Claim: Given the existence of soliloquy and dialogue it could be reasonable to say that human 

beings possess an innate ability to accomplish coherent communication, or discourse acts, through 
verbal/non-verbal means.  Naming this “discoursal sense,” we claim that the notion of proficiency 
originates there. 

Rationale: Given Sadanobu’s (2013) claim that backchannelling and fillers are innately 
acquired and error-free, coherent discourse acts become possible with the occurrence of those items 
which connect a series of utterances and cover the whole unit.  It is well known that for both L1 or L2 
acquisition the early stage of language acquisition is characterized first as the use of unanalyzed 
chunks as a whole and then as initiation of the meaningful processing of the chunk.  This is 
comparable to the processing of discourse acts---first holistically analyzing discourse as a whole 
which is covered by backchannelling and fillers and then to recognition of patterns and sentences, 
leading to “context-preferred instruction.”  The development of proficiency is also based on this 
premise. 

Point: Development of proficiency becomes possible by “processing of context,” which places 
emphasis on the discoursal sense. 
 
ŽЎˆͻ  
Ƿɀŋã2013Ա9±�ÅÏg9ƓМɑ:EՄ:;˓˶ѵǰ<32-5, pp. 10-25, ˘̀˪
Ӱ. 
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Development of “non-transmissional” Japanese interactive capability 
 
!
This!presentation!aims!to!explain!the!importance!of!!

1.!classroom!activity!in!a!situational!context!
2.!learning!of!filler!and!sentence!particle!in!the!elementary!level!

1. In!the!development!of!interactive!capability,!to!set!up!a!scene!and!a!situation!is!required!to!
extend! classroom!activity! in! a! context.! If! such! considerations! are! ignored,! it!must! be! very!
hard!for!the!learners!to!acquire!authentic!interactive!capability.!For!example,!when!a!teacher!
asked! to! a! student! “Have! you! done! your! homework?”! the! student! might! answer!
“Iie,madadesu,+Arubaitode+isogashiindesu.+(No,!not!yet.!I’m!busy!with!my!part-time!job)”.!His!
Japanese!is!impolite!and!inappropriate!from!the!conversational!view!point.!

2. In! the! classroom,! emphasis! on! the! correctness! may! lead! to! the! over-evaluation! of! forms.!
Sometimes!“stop!in!the!midway”(Iisashi)!might!be!understood!as!an!imperfect!sentence.!And!
also! “Hesitation”(Iiyodomi)! and! sentence! particle!might! not! be! paid! proper! attention.! For!
example,! when! you! see! a! man! is! going! into! a! house! taking! his! shoes! off,! “Ah!+ Kokodewa+
kutsuwo+nuganakutemo+ iidesuyo.(It! is! not! necessary! to! take! off! your! shoes.)”is! the! proper!
Japanese! expression.! This! kind! of! conversation,! which! give! proper! consideration! to! the!
relationship!with!others,!is!required!to!cultivate!interactive!capability.!
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́Q4ˁȫөfȆѭF˓˶ѵˁИduY{Sɴƛ�ЎC}5 
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ѣўaǿʫdӪ�\_A}5˶©Ç`g4ΖшЏÔƓFƏ6f˓˶ѵˁǺfΟ̞afӪĖ
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Implications and Possibilities of Dialogues in Japanese Language Education: 
From the Viewpoint of Autonomy and Independence of Learners and Teachers 

 
The three presenters in this panel are engaged in Japanese language class activities that emphasize 

interactions and self-reflection among students (dialogues that restructure their relationship with three 
elements—the subject, self, and others (Sato, 1995))—by treating language skills as multi-linguistic 
and multi-cultural abilities (CEFR), learners as self-directed and autonomous individuals, and 
Japanese language education as social and interactive practices where one can learn values and 
attitudes such as self-direction, autonomy, and cooperation (Sato, 1995). 

With such commonalities, the first presentation will examine the meaning of reading activities that 
aim to gain self-awareness and confidence as autonomous language user. The second presentation will 
discuss the way proactive dialogues with others should be in activities that consider various problems 
in modern society. The third presentation will analyze the activities in which teachers gradually reveal 
their own Japanese language educational philosophy through dialogues. 

Interactions (dialogues) as part of Japanese language classrooms activities are closely related to the 
objectives of Japanese language education, the goals of classroom activities, and the design of 
classroom. In this panel, three presenters will examine the meaning of dialogue as it relates to the 
relationship with their own goals in Japanese language classes and consider the value and potentials in 
incorporating dialogues in Japanese language education.!
 
ŽЎˆͻ  
Čтǰ1995Ա9ǰjfȆѭΙǸҟm:ČąКøϼ;ǰjmfѴA<˿ñǖǰńͳă4
pp.49-91. 
!
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̗ľ`fȆѭFbfzBd̤ЛS}fEd]A_ҶnYA5 
 

 
Three Dialogues to Support Reading Activities in the Classroom: 

Being an Autonomous and Independent Language User 
 

In this practice, three dialogues, namely, dialogue with the book (author), dialogue with self, and 
dialogue with classmates were incorporated in a classroom in order to support their free reading 
behaviour as independent language users with the autonomy (Little, 2011, pp.51-89). ‘Dialogue’, as 
the author sees it, is to express own opinion and value and, at the same time, to be exposed to the 
values of the other person (Hirata, 2001, p.170). It can also be regarded as a system to generate new 
feelings, senses, and thoughts by identifying the difference between self and others. 

In this study, I looked at the objectives of classroom practices, materials covered, outputs produced 
by students, and interviews to analyse and examine the positioning and meaning of three dialogues in 
practice. The results showed that assuring free and self-directing reading behaviour creates the joy of 
reading. Furthermore, it showed that the third dialogue (dialogue with classmates) is a comprehensive 
dialogue that includes non-verbal behaviours such as mutual observation of reading behaviour and 
resonance with the joy of reading. In this study, I would like to discuss how dialogues in the classroom 
function to support the regeneration of such autonomy.!

 
ŽЎˆͻ  
¤�¯¡¦ÎÆ¥Ç2011Ա9ǰЌЏ�Ï¥ª»ÏfǸҟ:ԃ˳ΠǬÎÝΉґãϼ;ǰЌЏ
�Ï¥ª»Ï<i]R˪ʅ4pp.51-89.�  
ȱΉ�Æ�2001Ա9Ȇѭ�ЎC}:;ûfƴѵ 2<Ôǅ4pp.166-172. 
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Language Learner Autonomy in Practice : 
 From Dialogue with the Subject to Dialogues with Self and Others  

 
In the Common European Framework of Reference for Language (CEFR), a learner is regarded as 

a ‘social agent’. This means an actor creates and changes society through communicative acts in 
practice.  The presenter considers it necessary to incorporate the deliberation process for learners to 
act as autonomous agents into class activities, in which one can reconsider the world hitherto regarded 
in a matter-of-fact-manner. The importance of one’s will and attitude to think and understand social 
problems independently, and of trying to adjust to or reconcile problematic issues, should be stressed 
in language education. 

In this presentation, the presenter defines dialogue as ‘constructive activities to understand each 
other and create something new’ (Sato & Kumagai, 2010, p.228) and she adopts it into her classroom 
as deliberation, which is characterized as discussing a defined issue. It is difficult for learners to set the 
issue themselves as a subject for their discussion. The presenter will analyse audio recordings of the 
class activities, which constitute a curriculum for the topic of social understanding, and consider 
conditions for the learners to communicate with each other on their initiatives. 
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Dialogic Activities among Japanese Teachers to Discuss, Re-discuss, and Exchange 
Opinions on Philosophy in Teaching Japanese Language: 

Aiming to Facilitate Autonomy, Independence, and Cooperation among Teachers 
 

For me, “dialogue” is an autonomous and cooperative interaction that is onymous and authentic 
and has a function to reconstitute and create a meaning while resonating with each other. To generate 
such a dialogue in the classroom, it is necessary to grant the classroom participants the power and 
authority as a speaker, revamp the old structure of classroom participants; and replace the economy of 
active teacher and passive students in the classroom. 

Based on this idea, this study will qualitatively analyze the activities held at graduate schools 
among Japanese language teachers to express own values on language, culture, society, and Japanese 
language education through interacting with others and reading literatures. There are various teacher 
development and training classes held in the field of Japanese language education; however, teachers 
rarely perform an exercise to think about own past, present, and future and discuss and re-discuss on 
regular basis in group about own educational philosophy. In this study, I would like to analyze the 
process of designing and creating the classroom for this dialogue activity, and discuss its relationship 
with dialogues among teachers, autonomy of teachers, and cooperation among teachers. Furthermore, 
I’d like to discuss their relationships with autonomy and cooperation of students. !
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Language Education: Anthropological Sociological Perspectives 
Collaboration between Language Educators, Anthropologists, and Sociologists 

 
This panel examines the significance of anthropological and sociological approaches in the field of 
language education research and practice, and demonstrates how we can incorporate these approaches 
in the field. In more traditional positivistic approaches of language studies, the entities such as 
language, culture, and society are analyzed by separating them from its context. Here culture and 
society is often treated as a secondary factor to analyze language. However, more recently scholars 
shed light on anthropological and sociological approaches, which focus more on ecological or The 
dynamic relationship among the individual, language, culture, society, and community. In this panel, 
by collaborating among language educators, anthropologists, and sociologists in the world (Australia, 
Italy, Japan, and U.S.), we would like to show how we, as anthropologists and sociologists, can 
contribute to the language education research and practice.  
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Anthropological Methods and Project-based Activity in the Japanese Language 
Education 

 
Jurasek (1995) states that ethnographic fieldwork can help foreign language learners explore culture 
and language in their study abroad experiences. However, organizing fieldwork can be a challenging 
task for instructors who do not have an anthropological or qualitative research background, although 
the educational significance is recognized. Some basic guidelines are therefore needed for instructors 
to utilize fieldwork methods in Japanese language education.  
This presentation thus proposes some guidelines for fieldwork for Japanese language instructors in 
study abroad programs based on an analysis of learners’ fieldwork practices and relevant literature. 
The main items of discussion are as follows: 1) how to prepare students for fieldwork in pre-departure 
and arrival orientations, 2) how to utilize basic anthropological concepts and methods for short-term 
fieldwork, 3) how to deepen fieldwork learning experiences with reflective journals and instructors’ 
feedback, and 4) its use in monitoring learners’ fieldwork and evaluating final products. To conclude, 
we explore how anthropological perspectives and fieldwork can help facilitate participants’ linguistic 
and cultural learning as well as their personal growth and social participation.  
 
ŽЎˆͻ  
Jurasek, R. (1995). Using ethnography to bridge the gap between study abroad and the on-
campus language and culture curriculum. In C. Kramsch (Ed.), Redefining the boundaries of 
language study (pp. 221-251).  Boston:  Heinle & Heinle. !
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Learners’ Social Class Background and Japanese Language Education: 
The Case of Australia 

 
One of the major research interests in sociology of education and anthropology of education has long 
been to examine how learners’ achievements and aspirations are affected by their backgrounds (e.g., 
class, gender and ethnicity). This paper explores how learners’ social class might influence learning of 
foreign languages, drawing on a case study of Japanese language learning in Australia, where the 
language is one of the most widely taught at secondary and tertiary levels.  
 
The majority of Australian students discontinue studying a foreign language as soon as it ceases to be 
a compulsory subject, as is the case with other Anglophone societies.  The paper suggests that a 
learner’s decision to give up Japanese is not simply an individual preference; and explores how his or 
her class background might have influenced on the decision directly and indirectly. In so doing, it 
illuminates the importance of understanding learner achievement and motivation in terms of social and 
institutional circumstances. The paper concludes by exploring how educational institutions and 
practitioners can use an understanding of learners’ circumstances to facilitate their learning in an 
individualized way. 
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Foreign language learners as social actors 
 

In this presentation, I consider problems that arise from the view of learners as passive subjects, and 
from the static social image represented in most textbook for Japanese Language teaching in Europe. 
To overcome these problems, I demonstrate through concrete case studies the importance of designing 
teaching and learning ‘actions’ that focus on the learner as a ‘social actor’. 
Firstly, through an analysis of textbooks, I consider the image of the Japanese society presented from 
the following viewpoints: gender, citizenship, power relations and economy. Then, I clarify the 
problematic points that can arise from such textbook-made-image of ‘learners’ as ‘passive beings’ 
who are supposed to adapt to the imagined ‘society’ presented in the textbooks. 
Secondly, I will point out the relevance of considering the concept of ‘learners as social actors’ (Koto 
1991), and of making this concept the background ideology for Language Pedagogy. In so doing,  the 
frame ‘learner, teachers, content, scene’ prescribed in ‘traditional’ textbook’ can be overcome (Doyle 
& Ponder 1975). 
Finally I reflect,from the standpoint of a ‘global action Language Pedagogy’ (Hosokawa 2014), how 
teachers of languages can overcome the images of society and of learner assumed by textbooks in 
order to promote activities/actions that truly consider learners as ‘social actors’. Through interviews 
data analysis to participants/actors, I then clarify why it is necessary to shift from the concept of 
‘learner’ to that of ‘social actor’.  �   
 
 
ŽЎˆͻ  

• Ź˿͈Ҫ1991Ա;ζăѲ҄aɳĮŘ <«Ïµ�¥ζ. 
• ϩȟбӻÎÔûϣȱ2014Ա;ǸҟίχgĎ�tPSE --˓˶ѵˁИdDK}Ǹ
ҟίχfɴƛaƉЛɫ<��ńͳ. 

• Doyle, W., & Ponder, G. A. (1975). Classroom ecology: Some concerns about a neglected 
dimension of research on teaching. Contemporary Education, 46, 183–190.  
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Dialogues in Learner Corpus of Japanese as a Second Language: 
Analysis of Role Plays, Emails and Essays 

 
We tend to think that Corpus has a static image; however, the International Corpus of Japanese as 

a Second Language (I-JAS), in preparation by the National Institute for Japanese Language and 
Linguistics, consists of two kinds of data, Spoken Data and Written Data of more than 1000 learners 
of twelve L1 backgrounds. In this panel, we will argue that the Learner Corpus is dynamic by 
analyzing the dialogues in (1) Role Play data, (2) E-mail data and (3) Essay data. Furthermore, the L1s 
of Learner Corpuses is, so far, likely to have been Asian languages so that studies of Learner Corpus 
also tend to have dealt with Asian learners. So, we will focus on the data of European learners and 
clarify the features of both spoken and written outputs as well as the problems, exploring implications 
for teaching speaking and writing in Europe. More specifically, we will discuss “Expressions of 
Request in Role Play by L2 Speakers,”  “Expressions of Reader Awareness by L2 Email-Writers” and 
“Reader Awareness in L2 Writer-Learner Essays” successively. 
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Expressions of Request in a Role Play by L2 Speakers 
 

In this presentation I discuss the features of learners of Japanese as L2 in comparison with native 
Japanese based on the analysis of role play data collected among French, Spanish, English and 
Chinese speakers. In the role play, learners who are working part time in a restaurant ask the manager 
to change the number of days to work from 3 days to 2 days a week.  
   The three parts of the role play, the start of the conversation (A) (e.g. “Excuse me, I have a favour to 
ask you.”), the known information (B) (e.g. “As you know, I am now working here three times a 
week.”, and the request (C) (e.g. “I would like to change the number of days to work from 3 days to 2 
days a week.”) were analysed compared to the data from native speakers.   
   In the first part (A), learners tend to use full sentences like “I have a request.”, while Japanese native 
speakers use non-full sentences like “I have a favour to ask you, but …”. In part (B), native speakers 
provide mutual information before the request; however, learners do not, so they seem impolite to the 
manager. In part (C), since learners cannot use the expression “Please allow me to … “ in Japanese 
appropriately, they say “Please change the number of days.”, or “I want to change …”, which also 
seem impolite to the manager.       
!
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Expressions of Reader Awareness by L2 Email-Writers 
!

This!study!investigates!reader!awareness!of!European!learners!of!Japanese!and!what!kinds!of!
expression!they!use!in!emails!with!certain!readers!in!mind.!Emails!written!in!Japanese!by!200!
native!speakers!of!German,!French,!and!Spanish!were!analyzed!and!compared!with!emails!
written!by!native!speakers.!The!following!was!found:!

1) In!emails!requesting!a!letter!of!recommendation,!appreciation!of!things!done!in!the!past!
was!often!mentioned.!However,!few!emails!included!details!regarding!the!form!of!the!
letter!of!recommendation!and!when!the!letter!needed!to!be!sent!by.!

2) When!the!email!was!to!inform!that!they!would!be!submitting!a!report!late,!many!emails!
included!an!apology,!but!few!specified!when!they!would!submit!the!report.!

3) When!they!were!writing!to!say!that!they!could!not!help!with!sightseeing,!many!
suggested!an!alternative!date!or!suggested!someone!else!to!be!the!guide.!Some!included!
only!an!apology.!

These!results!suggest!that!while!vocabulary!and!grammar!are!important,!awareness!of!the!
reader!is!also!important!and!that!this!needs!to!be!kept!in!mind!when!teaching!Japanese!as!a!
second!language.!
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Reader Awareness in L2 Writer-Learner Essays 
 

In this presentation, considering that Dialogues in essay are viewed as writers’ “Reader 
Awareness,” I will discuss the features of European learners in comparison with previous research. 
The indices of “Reader Awareness” in L2 writer-learner essays are; (1) meta-languages, (2) calls, (3) 
rhetorical questions, (4) modal expressions, (5) sentence ending particles, and (6) macro-structures.  
The essay prompt requires writers to compare/contrast fast food and home-cooking, and to state 
his/her opinion on food habit. Essays written by German speakers, Hungarian speakers, Spanish 
speakers, French speakers, and Turkish speakers in the corpus (I-JAS) were analysed. Then, the results 
were compared with those of Tanaka and Kubota (2014), which analysed the same essays written by 
English speakers, Chinese speakers and Native Japanese. Synthesizing the results, while Chinese 
speakers and Native Japanese tend to write essays focusing on comparative/contrast, European 
learners have a tendency to write focusing on opinions; as the results, European learners use more 
calls, rhetorical questions, modal expressions and sentence ending particles than Chinese speakers and 
Native Japanese. However, sophisticated use of rhetorical questions does not suit to sentence ending 
particles (“ne” and “yo”). Moreover, inadequate use of modal expressions such as “te ha ikenai” may 
lack consideration for readers. 
 
 
ŽЎˆͻ  
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L2ƀˍƔE{fЎȂ:CAJLE 2014 Proceedings,  163-173. 
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Difficulties for intermediate learners of Japanese: 
How do learners interpret what native speakers say in dialogues? 

 
Foreign language learners can feel somewhat awkward during conversations with native speakers. 

Whereas awkwardness in speaking is an easy target to blame, problems often lie in listening 
comprehension. The current research investigates which parts of the listening comprehension are 
difficult and lead to incorrect interpretation for intermediate level learners of Japanese. 

We had 40 sessions in total to collect the dialogue data from learners whose native languages 
were English, French, German or Italian. In each session, a learner and a native speaker of Japanese 
engaged in a conversation, which was videotaped. The learner then watched the video and described 
what he/she understood from the utterance of the native speaker using his/her native language. 

The results suggest that intermediate level learners have experienced incorrect interpretations 
listed as follows. 

(1) Misunderstanding related to a question: Fails to recognize a question toward self or fails to 
understand what is asked. 

(2) Misunderstanding in an affirmation and a negation: Fails to recognize it when an affirmative 
form conveys negation or when a negative form does not convey negation (e.g., confirmation 
request using “zya nai desu ka”). 

(3) Misunderstanding when a subject of a sentence is omitted: Fails to identify the referent of the 
omitted subject. 

!
!
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The Importance of Focusing on Learners’ Cognition in Education on Kyowa 
 
 
Kyowa (joint talk) is a characteristic of Japanese conversation, such as showing sympathy with laugh 
or backchannel, or creating sentences together. Kyowa consists of consideration between speakers and 
listeners, so it is a kind of psychological attitude rather than technique. This study focuses on learners’ 
cognition in order to consider the education on Kyowa using the data of the lessons given for 6 
learners who live in Japan and overseas. They discussed the factors of misunderstandings and 
discomforts of backchannels and Sakidori. It suggests the importance of sharing different cognitive 
styles of learners because personal factors affect the attitudes to Kyowa.  
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Education of ‘dialog’ and ‘conversation’ using collaboratively constructing 
WEB materials compiled of natural conversation. 

 
In this presentation, I will discuss the education of ‘dialog’ and ‘conversation’ using 
collaboratively constructing WEB materials compiled of natural conversation. Natural 
Conversation Resource Bank (NCRB) is quite a new system because it is the system that can be 
constructed collaboratively by owner and users. It is the supporting system for making "teaching-
materials (using natural conversation)," which any user can upload the teaching materials that he or 
she created according to the needs of the users’ teaching environment.  
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Dialogic Effect of Japanese Environment among International Students  
on Short Stay Programs 

!
This study aims to ascertain the type of Japanese that international students learn in their non-Japanese 
environment and to evaluate their level of attainment, particularly that which pertains to 
conversational Japanese, at different phases of their stay in Japan. Eighteen students were involved in 
the study and all of them were enrolled in Japanese universities as Japanese Studies Students. In order 
to assess the level of their progress, the students were requested to make a recording of their 
conversation, of approximately 15-30 minutes in duration, two months after they started the program 
in the Japanese university and one month before they departed to their respective countries. After 
comparing the two recordings at different phases of their engagement with the Japanese language, it 
was concluded that their involvement shifted from one centered around prompting and promoting 
dialog that was merely intended to gather or provide information to a more diversified and nuanced 
involvement in conversation, such as that which accompanied surprise, empathetic and subtle 
responses and clarification and confirmation of the intent being expressed. The results obtained 
demonstrate that the participants in Japanese language and culture programs developed from mere 
conveyers and providers of information to more nuanced and active participants and agents of 
conversation. 
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Multimodal analysis of changes in a learner’s interactive acts after a stay in Japan 
  

This presentation uses a multimodal approach to examine how a French student’s interactive acts 
changed after an internship in Japan. 
Recent years have seen an increase in the mobility of students in European higher education 
institutions, with a rise in the number of the students staying in Japan for six months or one year, then 
returning to their home institution and continuing to study Japanese. 
These students acquire interactional competence through everyday interactional practices and 
negotiations during their stay in Japan. Therefore, second language acquisition can be considered not 
only as a cognitive level acquisition but also as a social acquisition. 
This study compares two conversational datasets from a basic level learner of Japanese: data from 
before his internship in Japan and data after his return to France. 
This presentation describes and analyses the changes in his verbal actions and co-occurring gestures 
(movement of body and head, gaze). It focuses on the learner’s listening, responding and explicating 
attitudes in order to clarify changes in how he organized interactions and participated in them. 
Pedagogical implications are discussed, in particular how to teach interactional competence in an 
exolingual context. 
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Providing a learning environment involving Japanese corporations:  
Analyses from the Situated Learning viewpoint 

 
This is a report on two consecutive master’s level Japanese language courses at the University of Bonn, 
in which the syllabi involved organizing the “University of Bonn Student Translation Contest”. 
Subsequent participation in the contest itself was voluntary. As preparation for contacting potential 
sponsors for the contest, the students, a number of whom are German-Japanese translation majors, 
were first introduced to various text formats as parallel German and Japanese text examples (Tamura 
2015). With the goal of gaining sponsors and prizes for the contest, they then established contact with 
local Japanese corporations and governmental /academic offices using the Japanese 
language.  Following social skills training (Tanaka 2010) in the classroom, they personally visited 
their corporate counterparts to secure the sponsorship of the contest.  The contest culminated in the 
award ceremony, to which the sponsors were invited.  The project engaged the students with the 
sponsoring partners for over half a year.  
In “Situated Learning” (Lave & Wenger 1991), any learning is considered to result from the 
deepening of active involvement in a community.  It was expected that extending the learning 
environment beyond the classroom would provide students with such experience.  The course, 
students’ reactions, and comments from the local community are analyzed from the “Situated 
Learning” viewpoint.  
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Influence of Mother Tongue on Recitation by Turkish Learners of Japanese 
 
The purpose of this study is to analyze influence of learner’s mother tongue on the recitation. 
Recordings of the recitation in Japanese by Turkish learners were analyzed. The results indicate that 
pitch rising occur in the mora before pauses in the sentence and in the preverbal mora. These are seen 
also in recordings in Turkish. Konfilt (1997) has stated that the intonation peak is on the preverbal 
constituent of the sentence. Demircan (2013) has pointed out that pitch rising indicates the 
continuation of the speech. Therefore it is clear that pitch rising in recordings are interference of the 
role of pitch in Turkish language. The experiment of evaluation by native Japanese speakers shows 
that pitch has an effect on the naturalness of Japanese. 
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!
 
 
 
 
 
 
 
 
 
 
 



! ! � !
� � � � � � � � � � � � � � � � � � � � � � � � � ϏԹՁƭÄÏÉ¡˓˶ѵˁИ�Ë¹��¼!

! 71!

! ăǈԻՂΖшԺ 
 

ˇ̆˝̉˨ˠˤ˃ōŬʗʞȸ�ø°ɋ

ɾ˿̉̄ˠˬ}ďğǩ�ƶƸ˃®Ƿʦʗʤɾɋ
 

ʃΉҏǬ˖σΉǖǰԱ 
ǖâěӼǬ˿ñǖǰԱ 
ŭú̸˖σΉǖǰԱ 

 
� ˖σΉǖǰ`gɚ˾fȆԇɂʧ̗agĶIΒc}ˌQAΖԋνΟ9ct{E!Ζԋ 3−4:�
2012Ȳz|ѣІQ4�Ë�Ï©¡¥�͊ΈQYΖԋʠȋ�х\_A}5Mfʧ̗f�Ë¤
ºË¦҂Љdg̝6c̤ЛFʵҩO~_A}5Wfia]d4ǰЌЏFФŅfΖԋ�ӠԋQ

Yԋǐ±��Ç�ʰńQ4ʻʳЏ½Ë�ÏԱd±�Ï¦¬¡��u{B9Ζԋ �¡�:

aAB̤ЛF@}5Mf̤Лg4ԋǐʰńˡdǰЌЏФ{u�½Ë¥`G}zBdc\_D

|4ǰЌЏg±�Ï¦¬¡��ɛ}ZK`cI4ǰЌЏa½Ë�ÏFФΊdw|ƃ|�хB

MaFƉЛ`@}5  
� ˶ίχ`g4½Ë�Ïf�½Ë¥FǰЌЏfΖԋǰЌʻʳaQ_̤ЛQYEbBE�˘{

EdS}Ytd4qT�½Ë¥fľǾ�ҕΙdŅ́QY5̧d4ŀʰńf@\Yԋǐ±��

Ç�ԋԍњ́Q4ǰЌЏfΖԋfǑŨdͫͨ�Ɋ__Ņ́QY5  
� Ņ́fϮ̃4½Ë�Ïf±�Ï¦¬¡�FÄÏÉ¡Ƶ˓˶ѵǰЌЏfΖԋǰЌ�ʻʳQ4

Ќɛ�ėQYMaF˘{Edc\Y5MfMag4ɚ˾fȆԇɂʧ̗f͵ΙÎˡөΙōϠ

�ҘCYԋǐˁИǸҟfɴЉ�δQ_D|4ӊӸƺw͎ǔf˓˶ѵǰЌЏmfΖԋǰЌʻʳ

fƉЛɫ�δƢQ_A}5!
!

Teaching Japanese Pronunciation using Internet 
- A case study of European Learners of Japanese - 

 
In 2012, we started the new pronunciation class using the internet, "Speaking Japanese with fluency 

3-4" at Waseda University.  This class is totally different from the traditional pronunciation class 
based, face-to-face interaction.  Various functions are provided through the on-demand lecture.  For 
example, there is the function called "the pronunciation check", by which learners record their own 
pronunciation, submit an audio file and get feedback from a supporter (mentor) to improve their 
pronunciation.  As this function allows the learner to write comments when they submit their file, the 
learner can interact with their mentor more freely, instead of just receiving feedback.!

In this study, we conducted a qualitative analysis on mentor’s comments to find out whether they 
functioned to support learning for the learner.  Then, acoustic analysis was conducted on resubmitted 
audio files, in order to find out whether learners’ pronunciation was improved.!

The results of this study revealed that the mentor’s feedback effectively supported European 
learners’ acquisition of Japanese pronunciation.  This suggests that a new style of teaching 
pronunciation is possible instead of a traditional face-to-face teaching, which can overcome the 
restrictions of time and place, and expand its application to the distance learning for overseas Japanese 
learners.!
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Designing Rubrics for Assessing Pronunciation in Activity-based Classrooms 
 

In order to teach Japanese pronunciation effectively, it is necessary to assess learners' pronunciation 
appropriately. However, there has not been much discussion about what kind of basis should be used 
to assess learners' pronunciation. The reason is because it is difficult to decide upon common criteria 
due to the importance of each evaluation point. These points will vary depending on the difference of 
learners' level, classroom environment and objectives of the class among others. 
In this practice report, we will present how two different teachers designed rubrics for assessing 
pronunciation for their classes. Through the discussion about the criteria between the teacher and the 
students in each class and then between the two classroom teachers and other teachers, sharable 
criteria for assessing pronunciation was suggested. 
Two types of activity-based classrooms will be reported here; one is making a radio program, the other 
is drama. In each class the students discussed in sequence of performance and assessment interactively 
with the teacher about validity and appropriateness of the criteria for the rubrics. 
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Supporting!Japanese!Language!Learners!with!Dyslexia!at!Language!Institutions:!

What!an!European-wide!survey!can!tell!us 
 
As inclusive education spreads, the number of students with documented disabilities in language 
classrooms is increasing. Institutions and teachers are now required to make suitable arrangements so 
that students can succeed. In particular, teachers need to be highly aware of dyslexia, because this 
commonly diagnosed condition may have a major impact on learning a new language. Motivated by 
such a need, a KAKENHI aided project (2012/13-2014/15, Grant＃: 24652105, Representative: 
Nobuko Ikeda) was carried out to develop a teacher handbook to support learners with dyslexia. The 
findings of the project include that the assessment procedure and support system for dyslexic students 
varies by country within Europe, and special conditions are the major form of support at university 
level. An European-wide survey on teachers’ awareness and provision for students with dyslexia in 
Japanese language institutions, has then been designed based on the project findings. Our presentation 
will report on the survey results. Data from follow-up interviews with teachers and students will also 
be presented for analysis. The presentation will conclude with highlighting identified issues and future 
research directions. 
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Identifying Classroom Interactional Features of Japanese Social Studies Lessons 
- Cognitive Demand and Scaffolding - 

 
Yoshiko Usui (Dokkyo University) 

 
A good understanding of classroom interactional competence (CIC) will lead to learning-oriented 
interactions1. As a first step in understanding what should constitute CIC in a content-based language 
classroom, classroom interactions of a total of 13 Japanese lower secondary social studies classes were 
analyzed, operationalizing CIC as questioning as well as planned and contingent scaffolding. The 
paper analyzed teachers’ questioning practice with a focus on the extent to which these questions 
challenged learners cognitively and the way they provided learners scaffolding. While the results of 
the quantitative analyses showed that teachers asked predominantly display questions stimulating 
lower order thinking skills (e.g., recall of facts), the qualitative analyses showed that these questions 
were asked to help learners reach higher cognitive lesson goals. In other words, cognitively 
challenging tasks were framed in the lesson with planned and contingent scaffolding2, extending 
students’ ZPD and assuring students to complete them. Understanding of such interactional features of 
Japanese social studies lessons will not only help identify problems that JSL learners in regular 
Japanese classrooms face but also CIC features that help JSL teachers improve learners’ learning 
opportunities.  
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˓˶fζăνʧ̗fΡíхͩfͷɟ�˘{EdS}Ma`4˓˶ѵ�̱ѵaQcAǰЌЏF

ΠԇS}`@�BƥԕfͷǷfrc{T4˓˶ѵˁȫF˓˶ѵǰЌЏfǰЌ̤ă�ˬǖŨS

}ʻCac} CICfͷǷd]cF}`@�B5 
 
1Hammond, J. (Ed). (2001). Scaffolding. Sydney: PETA.  
2Walsh, S. (2011). Exploring Classroom Discourse: Language in Action. London: Routledge. 
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Can “Funny Talk” by Japanese Native Speakers be Translated? 
-!Through!the!analytic!results!of!a!questionnaire!survey!- 

 
How much do Japanese language learners understand the humor of stories told by Japanese native 
speakers when they are subtitled? A survey questionnaire conducted in a French University produced 
some interesting results. The folk art of storytelling, titled “My Funny Talk Tournament” has been 
organized on the internet since 2010 by the Research Center for Promoting Intercultural Studies of 
Kobe University in Japan. All the video and audio data are subtitled in Japanese, or multilingually, and 
are available for free on the internet. We chose 5 stories, which were highly ranked among a Japanese 
audience, then asked 140 French native speakers, who are Japanese learners to answer the 
questionnaire. We were able to observe some differences between the way Japanese native speakers 
and the learners rated the humor. For example, the funniest story among the Japanese audience, which 
was about a "bold" man, was not found funny by the learners. Their ratings correlated with their: (1) 
Japanese language proficiency, (2) Age, (3) Sex, (4) Use of the subtitles etc… We also found that the 
higher their proficiency level is, the higher their rating becomes, and the less likely they are to use 
subtitles for their comprehension. 
 
ŽЎ��²��¥  
ιʃǖǰǖǰӰƴӹˆŨǰίχνƴӹˆŨǰίχʬӁ�Ë�Ï99�YQf[y\aԇΘA

ѭ�Ë£�¥:Ϗ 5ƭĸɂ��¥:< http://www.speech-data.jp/chotto/>2015Ȳ 6˭ 22˓Ա 
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The Meaning of Using and Learning Japanese in Multilingual Environments:  
In Search of Identity  

 
For those who live in diverse linguistic environments, social backgrounds and linguistic biographies 
play a key role in influencing their attitudes, reasons for and ways of using/learning Japanese. This 
panel aims to capture the attitudes of people ‘on the move’, and their inner conflicts, towards the 
Japanese language. It explores the significance of children learning and maintaining the Japanese 
language, in terms of their own identity negotiation as well as their parents’.   
The 1st paper analyzes narratives of Japanese mothers in the UK. It maintains that the children’s use 
of Japanese serves to strengthen mother-child bonds as well as the mothers’ identity. It argues that the 
success/failure at maintaining Japanese involves complex factors and should not be treated as direct 
results of the parents’ effort or motivation. The 2nd paper focuses on the memories of university 
students and their parents who have lived in multilingual environments. It maintains that the students’ 
awareness of their own plurilingual competence and identity are formed through memories such as 
experiences of moving to different countries and language learning, as well as their relationships with 
meaningful others. The 3rd paper deals with students who encountered Japanese while living in 
multilingual environments in Europe and decided to study it at a UK university. It explores the 
significance of studying and teaching Japanese in Europe today, by analyzing the students’ first 
encounter with Japanese and examining their linguistic identity during their final year of study. 
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Conflict and Acceptance over Learning and Maintaining Japanese between Mothers 
and Children of International Marriage families 

 
This paper analyzes narratives of Japanese mothers, who are married to the UK citizens and settled in 
the UK, on their children’s learning and maintenance of Japanese. In particular, it explores the 
significance for the mothers of continuing to use Japanese and seeing their children learn and maintain 
Japanese in the UK.   
In the narratives, the mothers’ wish for their children to acquire Japanese appear to be motivated by 
primarily two desires: utilitarian and emotional. While many noted benefits of bilingualism such as 
increased employment opportunities, broadening horizons and the maintenance of ties with family in 
Japan, the most salient were emotional rationalizations such as  ‘Because they are half Japanese…’ 
and ‘I feel like losing a half of myself if my child cannot speak Japanese’.  ‘My attachment deepened 
when my child started speaking in my local dialect.’ is another example of how children’s use of 
Japanese serves to strengthen the mother-child bond. Moreover, the analysis reveals how bringing up 
their children bilingually forms an important part of the mothers’ identity construction.  
Finally, in the context of growing interest in heritage language maintenance, this paper seeks to 
demonstrate the complex processes and factors which influence children’s successful attainment of 
bilingualism, which go beyond parents’ efforts and motivation.  
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Memory as Children Crossing Borders:  
On Narratives of Children Growing Up in Plurilingual Settings and Their Parents 

 
Children Crossing Borders (CCB: Kawakami, 2006) is an analytical concept, which can be used to 
analyze and understand the life of children crossing spatial and linguistic borders in learning and using 
different languages. Memory is at the core of this concept, in particular, the memory of success or 
failure these children have had in communicating with others growing up in plurilingual settings. 
These experiences of success or failure are constructed as either fun or difficult memories. These 
memories are also influenced by socio-cultural factors and transform depending on daily negotiations 
with others in the social context. As a result, these memories and their recollection construct and 
reconstruct the diverse identities of such children over their life paths.    
This paper focuses on the memories of university students and their parents who have lived in two or 
more languages. Based on interviews with these students in Japan and their parents, this paper 
analyzes how the awareness on the students’ plurilingual competence and their identity are influenced 
or not by their family history, the various borders crossed, the languages learning settings, language 
activities and their relationships with meaningful others. 
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The Linguistic Identities of European Students Majoring in Japanese in England  
 
This study sheds light on the place of Japanese language and culture in the cultural and linguistic 
identities of four university students who have left their home countries to study Japanese as their 
major at a university in England. They came from the Netherlands, Spain, Poland, and France. They 
participated in interviews before and after they spent one academic year in Japan. After the year 
abroad, they also drew their own language portraits, by placing each of the languages they know on a 
drawing of the human body where they associated the language. They then explained their choice. The 
interviews revealed that they grew up with exposure to multiple languages and became interested in 
Japan and Japanese from a young age, being influenced by their family members, or by video games 
or animation. Their time in England and in Japan further deepened their interest. Their language 
portrait showed the students' passion and longing to be in Japan and use Japanese (placing Japanese on 
their hearts) and/or their engagement in the language (placing Japanese on their brain <to learn the 
language and to think hard in order to use it>, hands, ears and/or mouth <to write, listen, and/or to 
speak).   
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The Kanji Systematic Tree for 2800 characters  
 

The concept and signification of “The Kanji Systematic Tree” will be introduced. The table which 
shows the overall Kanji relationships among 2800 characters will also be presented.  
When we break singular Kanji into different parts, it can be recognised that each individual part has 
different meanings.For example, a branch of "˓"group "ж"series is categorized as shown below. 

˓ж˨ţǌɹ̟ȰР͢� !
By applying this concept to Kanji teaching method, learners can visualize how Kanji have been 
formed, and it can result in them being more curious.   
� Kanji has been formed based on its shape.It is well understood that Kanji "Mountain (Ș)" was 
formed by its appearance. 
- Then, how has the appearance of the "Car (Ң)" been formed into Kanji? 
- Why “Army (ң)" has "Car (Ң)" as a component? 
- What about the words such as "Strong (Ɉ)" that do not have any appearance? 
- "Bow (Ƀ)" is used to represent "Strong (Ɉ)" and "Weak (Ɇ)". Why? 
- Why "Insect (у)" is used to describe "Strong (Ɉ)"? 
 
ŽЎˆͻ  
ƧǟȅĘȳ (2010);ͣǭ�½Ï�¥ÈÏ¨Ë� 500<Ôɮζ 
ƧǟȅĘȳ2012Ա9ͣǭϞϰ̢aͣǭ�½Ï�¥ÈÏ¨Ë�:;JSͣǭǰЌίχăѱ<4 
ΘȟԄ (1996);ǭҼ<ȱłζ 
ΘȟԄ (2001);ΘȟԄкďӽ<ȱłζ�  
ΘȟԄ (2004);ˌѝǭϰ<ȱłζ�  
Ҁ̣ҭ̧ø (1982);ȶͣƞҮļ<ǖĝԝ˪Ⱥ 
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f͆ӗ�ùŚQY5qY4˓˶ѵfɴƛFÐ]`uѤѵFю˄dc}ǈƐduȆɥ`G}÷

Ϭr�˅CY5M~dz\_4ǵɿQYȆѤҮ˪�İd4ҺɄGҮ˪fďɿ�Ǿ˙dхBM
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ͷǷS}Ytdɢёac}͆ӗ40ҺɄGҮ˪ďɿ�ƉЛdS}ȆѤҮ˪fϼӽˍ̈́d]A

_ǇƙS}5˶ίχdz\_ǵɿQYҮ˪ϼӽ��£¼g Web Õ`ĸӨQ4ÚΎƏƴfҮ
˪ϼӽЏFФΊdŋΈ`G}Ɍ`ʰēS}5 
 
 

Building an Editing System for Editors of a Reverse Bilingual Dictionary 
 

For many learners of Japanese, there is a dearth of bilingual dictionaries using the learners’ native 
language with translations into Japanese. To rectify this situation, the present project has undertaken 
the development of a bilingual dictionary editing system to help create what we refer to as a “reverse 
bilingual dictionary”. The bilingual editing system contains a bilingual or interlinear dictionary that 
allows editors to first identify an appropriate translation by viewing either the Japanese or English 
equivalent. However, when the equivalent meanings in Japanese are numerous, the system displays an 
explanatory note giving the “core” meaning of the word. Based on this “core” an appropriate target 
language equivalent can be identified. Similarly, when the Japanese equivalent is a single word with 
numerous target language equivalents, the system aids in the selection process with annotations.  

The presentation will provide an explanation of the following: 1. problems inherent in writing a 
reverse bilingual dictionary; 2. the specific identifying semantic markers required for creating 
annotations; 3. an explanation of the overall development of the editing system used in creating a 
reverse bilingual dictionary (target language-Japanese dictionary). Upon completion of the system it 
will be made available on the Web. 
 
 
ŽЎ URL 
ѹњǰЌʻʳ��£¼9ÆÏ¤�Ë�Î Á�Ǘ:Ղhttp://language.tiu.ac.jp/ 
 Á�ǗfWebҮ˪Ղhttp://chuta.jp/ 
 
!
!
!
!
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χgбѵ̱ѵƞѭЏf˓˶ѵǰЌЏ 55òḑf 6Ϭf���§ѵaԆ���§ѵfđAŅ
Kfίχ�х\Y5M~{f 6Ϭ�њQwSAaé͚O~}ufԏdŅԘQ4˓˶ѵfÈ
µÇňϥEÕϥEԱF���§ѵfđΈdbfzBdɐԍQ_A}Ed]A_Ѽ̉�х\

YϮ̃4üÖfzBcMaF˘{Edc\Y5 
3��³)ՂњQwSA��³3  
� Ճ���§ѵaԆ���§ѵfʠδȆ҉FŊdc\_D|4���§ѵFˮ̞cuf 
� � �£�ÆÏԻ� Glove  �ÉÏ²aʈщ� �  
� � �£�ÆÏԼ� Potato  ¹£¥aЬ�  
3��³*ՂđAŅKfǂ͝F�E~hњQwSA��³3  
� � +"(�� ��%!#��
�������	���� 
� � � �£�ÆÏԹ� Bottle  ¸¥Ça΅�  
� � � �£�ÆÏԺ� Brush ²Å�aϑ 
3��³+ՂњQdIA��³3  
� � +�&�)�������	�	������$�'������� 
� � � �£�ÆÏԽ� Tea  £�ÏaDг� �  
� � � �£�ÆÏԾ� Ticket   �¡¥aŏ 
 
Usage and differentiation of katakana by Japanese native speakers and English 
speakers learning Japanese 
 
  Learners of Japanese as a second language find KATAKANA words difficult as it is hard to 
distinguish them from English words and there are also non-KATAKANA synonyms in Japanese. 
   This study investigates 55 English-speaking Japanese learners for their ability to distinguish 6 
KATAKANA /non-KATAKANA word pairs. The following results were obtained: with words 
classified into three types by ease of understanding. 
3  Type I: Easy to distinguish KATANAKA word from non-KATAKANA word as they have 
their own denotations respectively.  
  � �  Category 3 Glove  “GUROOBU” “TEBUKURO” � Category 4 Potato  “POTETO” “IMO” 
3  Type II: Need to realize standards of usage. Correct words must be chosen according to 
material, form or situation.  
   � � Category 1 Bottle   “BOTORU” “BIN”� � Category 2 Brush   “BURASHI” “FUDE” 
3Type III: Difficult to distinguish KATANAKA word from non-KATAKANA word as they 
indicate almost the same thing.  
   � � Category 5 Tea   “THI” “OCHA”� �  Category 6 Ticket   “THIKETTO” “KEN” 
 
ŽЎˆͻ  
ӱľ ̫˃(1993)9;OR<a;�³ÏË<:ǔ˾ѵŨaƝƓfx~:;ќѵˆŨѾχ<
4ƍ,47-54. æȠǖǰќѵˆŨӓ. 
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Ŧ�ďğǩSǢ˺ˈ˓̂ʪérŬŇʩʢʈʤɋ
 

̻Ήѿ� (Université de Paris-Est and  Lycée Jules Ferry) 
 

¾��ÇgøšѩaO~Ү˪ϒ`gÐЪḑfԼςfΈ̈́Fђ{~}5 
(1) ϬЄϒ�ď\_ІI5MfƥԕdǤƠă�¾���5 
(2) Ɂ͵ϒ�͝ĩQ_Ɂ_}5ˌQAǰ̌�¾���5 
(3) Ǭē�]I}5ǘafөdǨ�Ðò¾���5  
(4) Ӝӟ�ĦͬΙʈ̰`ɛ}5̍`DӜ�¾���5 

(1)a(2)fԘĈE{ȍcIau 3 ςfΈ̈́FЎC{~}F4MfšѩgƒԋɴЉѵcf`@
�BE5 
ѡҶ`g̤ЛàЉΙϋǈ�ƃ|4M~dz\_шԇÕfɴƛǑŨF 1 ]fʺďdӏİO~}5
MM`šѩ¾��ÇfʺďģfýǷ`ʰ̑O~}5ĲTàč(S)aȆ҉ (O)Fҝӿ�ʟ\_
ІE~}5Mfɷ`g S g O dõĵń˾cA5WM`Ýөč(M)F Sa Ofөdď{~}5
S-M-O ̜ҾdХ|4S g M �ǫčdөʫΙd O dõĵS}5MfΠʫɫ�ƕǷS}өʫɫ
Fǂ˶ΙёϦ`@}5üÕfƒÐʺďdˆНЂзǑŨ�ĵ~јȂO~YшԇÕfɴƛFѸ˘

O~}5ˬɗdŅ́Ϯ̃E{f˓˶ѵˁИmfȵ]EfɥΈƉЛɫd]A_uќžO~}5 
!
 

An analysis of the Japanese verb mookeru 
 
The most of dictionaries give the following four usages of the verb mookeru.  

(1) Setting up an organisation: kono mondai ni iinkai o MOOKETA. 
(2) Providing a building: atarashii gakkoo o MOOKERA. 
(3) Having child: otto to no aida ni musume o hitori MOOKETA.  
(4) Making money by chance: kabu de okane o MOOKETA. 

We note a similitude between (1) and (2), so it thus seems to us that there are three mookerus. Is this 
verb a homonym?   
In our description, we will accept the functional position which will enable us to unify various 
semantic values (meanings) in an operation. The verb mookeru will be the trace of the following 
operation: the subject (S) can’t have a direct relationship with the object (O) because of the distance 
between S and O. As a consequence, a intermediate (M) is created between S and O. In this structure 
S-M-O, S has an indirect access to O through M. By applying this invariable function to various 
contexts, we will describe the above-mentioned semantic values (meanings). In the last part of our 
communication, we will consider the possibility of introducing our description to the didactics of 
Japanese as a foreign language. 
 
ŽЎˆͻ  
POTTIER, Bernard (2000) !Représentations,mentales,et,catégorisations,linguistiques,!Louvain,!
Peeters.!
SVEDELIUS, Carl (1897) L’analyse du langage appliqué à la langue française, Uppsala, 
Almqvist&Wiksell.!
!
!
!
!
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̈́:fʧ̗�х\_A}5˶ίχ`gɊʧ̗`ʊBԎΟfB[4ǰЌЏFͷdԀQAaѥC

}ɴђҶnfˆ˵шdͫͨ�@_4ʧ̗fYtfǂγΙίχaQ_4˓˶ѵ̱ѵѭЏfǰ

цѾˆdDK}đΈĬƔ�Ѽ̉S}5ɄΈšѩ�ΈAYɴђҶnˆ˵шdͫͨ�@_}f

g4̱ѵѭЏFɄΈšѩ�ΈAY9aɩ�~}/ЎC{~}/AC}:�đΈS}MaFǕA
fdȆQ4ǰЌЏg9aɩB:�Ѕ|ҴSϒ4WfđAŅKFԀQAMaFϊ�~}Yt`

@}5Ѽ̉Ȇ҉g;ǰăƓӤ<`òˆÎζăνǰϞd@L{~_A}ŅӚfB[4ΖшЏf

ʆṲ̑Ӫ`ǰlǰЌЏfǕIFÈ¹Ï¥�˪I5ŅӚ`41000ƓüÕfăƠ˄F@}ǰăѱ4
@}AgWfŅӚfȈӦˁƠF9ǷѨF@}:aQYǰцӾѱE{fѾˆ50˶`@}5ş̃
ΙcɴђҶng4Ф{fЎC�ѹrʈdϡɛOU}aABÈ¹Ï¥fΟΙdƐЦS}uf`

@}5˶ίχ`gM~{3]fшfđΈĬƔfӉA�Ņ́Q49aɩ�~}/aЎC{~}:
a9aAC}:g4ѹrʈ�ɧԒdDAYȆòΙ½�ѽѭÈµÇ`f̤ЛFΒc}Ma�Ҷ

n}5 
 
 

Teaching Grammar in Japanese Academic Writing to Intermediate and Advanced 
Learners"Focusing on the Expression with Quotation Verbs" 

 
This study focused on the expressions of opinion using quotation verbs and investigated how native 
Japanese speakers employed these verbs in their academic writings. Native Japanese speakers often 
use “to omowareru / to kangaerareru / to ieru” when they propose their opinions; alternatively, 
Japanese learners are likely to repeat the same expression, such as “to omou.” This indicates the 
challenge for learners regarding the appropriate usage of various expressions and in effectively 
expressing their opinions. We investigated humanities and social sciences papers in “Gakkaimeikan.” 
We selected 50 papers from five academic journals, whose societies have over 1000 members or those 
journals that have well-established reputations among their discipline’s researchers. One significant 
purpose of academic writing is to state an opinion so effectively that readers are convinced by the idea. 
Thus, we should consider the relationship between writers and readers, while attempting to write our 
papers in a rhetorically organized manner. This study proposes that from the perspective of 
interpersonal metadiscourse, “to omowareru / to kangaerareru” and “to ieru” are different. 
 
 
ŽЎˆͻ  
̕ȘŰӒ2000Ա99aќC}:�tJ\_Ե£��¥dDK}ǹјΙǡɊɫfʌ
ѲԵ:;ќѵίχ<118, 55-79.  
Ken Hyland 2005ԱMetadiscourse, Continuum. 
!
!
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FŬŅdĄ�{cIc\_AYaЎC{~}5 
̧d4ʫϴш���³ŊdńԓȻ�ƃ|4Śт(2003)dz}Ѽ̉¤Ï�a̳ҨQYa
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�~_AcAMaF�E\Y5˓˶ѵѭЏgMf�ÅϞ�ǕΈQ4� üǔdһÝ`uѭf

Μ|ÕLdu͊ΈS}5�ÅϞdéɳǔcëɷfӌӄÎΖђ�ȋIΈ̈́F@}Ma�ǰlM

a`4ǈԇfȕӨaΜ|ÕF|�ш`G4čԤѽfԇΘOgȵŅʼƧO~}MaFéɳO

~}5 
 

Conjunctive Expressions in JFL Learners’ narrative speech: 
Tips to make a speech a bit funnier 

 
This study aims to suggest JFL learners to speak more effective narratives by comparing 
characteristics of narratives in their first language (English and French) and in JFL. 
Research was conducted in this way:  6 JFL learners in UK and France made a narrative as the same 
story both in their first language and Japanese, then narratives were recorded and analyzed in the 
expression level. As a result, varieties of conjunctive expressions or discourse markers are poorer in 
JFL than in their first language.  Managing skills of narratives in JFL seemed to be poor and funniness 
of narrative might not be so effective. 
Then conjunctive expressions were classified and counted by the form and compared with the data 
collected by Kato (2003) from Japanese TV shows. The result was that JFL learners used much less 
soshitara and V-tara form than V-te, sorede, de, V-kedo, V-kara, V-node.  Japanese native speakers 
use these tara forms in high frequency to ginger up the story not only at the punchline.  The 
knowledge that tara forms have usage to emphasize unexpectedness of the case the speaker had 
encountered will enable JFL learners to express the story line more effectively and their narrative will 
sound more funnier. 
 
ŽЎˆͻ  
ŚтӳǬ (2003)9˓˶ѵ̱ѵѭЏfčԤѽfѵ|d]A_ Եѽѭd~}ëǸΙc #�Å$
#���Å$f̤ЛađΈš̤Ե:;ÚΎf˓˶ѵˁИ<13, pp.57-74. 
̛źЭЇ (2010)9͵ѵfǣq|aϫ�|ԵώAf³ÉgӆżfϭԤ�bBѵ}fEԵ: ;Ӫ
ѐǔƴѵǖǰΏǰΆŊν ˓˶ѵˁИѾӽ< 20, pp.119-132.!
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Influence of Japanese language learning in multilingual and multi-cultural 
identification process: Japanese language learners of French university 

 
This study focuses on French students’ motivation and process to learn Japanese. Since Norton’s 
(2000) research and the introduction of the CEFR in Europe (2001), research into the problem of 
language learning and identity has been conducted. It is believed that identity is built into discourse 
practice in society due to the impact of social constructivism. Thus, it can also be said that identity is 
formed through “dialogue” in communication. Therefore, learning Japanese is also considered to be 
deeply connected with the identity that learners continue to build through contact with society (Miyo 
2011). In light of this, I conducted life story interviews with French students, and researched their 
motivation to learn Japanese language, their learning methods, their trajectory of learning in each 
environment and experience, and the Japanese discourse practice that affects identity building. I 
demonstrated that participants learned Japanese through discourse in their surrounding society, the 
home, the workplace, and the classroom, and that Japanese learning is affected by identity negotiation 
through interaction, or gives effect to identity construction. Finally, consideration and analysis were 
conducted based on the problems raised by motivation research into SLA, to consider educational 
practices. 
 
ŽЎˆͻ  
Conseil de l’Europe. (2001). Cadre européen commun de référence pour les langues. Paris: 

Didier.  
Norton, B. (2000). Identity and Language Learning: Gender, Ethnicity and Educational 

Change. Harlow, England: Longman. 
Ôûϣȱ. (2011). 9ќѵˁИa��¤Ë£�£�fƥԕ�ЎC}Ytd:. ϩȟбӻϼԱ

;ќѵˁИa��¤Ë£�£�: MahfˁИǸҟaWfƉЛɫ<˜ԙζ, 245-259. 
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The Career Learning Environment in Social Media: Learner insights based on the experience 

of a Vietnamese student enrolled in a social learning programme 
 

This study describes the experience of a SOCLA student. SOCLA is a career learning programme that 
uses Facebook as a social learning platform. The participants are high school students who learn about 
the meaning of work or study by engaging in dialogue with their peers, university students, and 
working adults who act as supporters. This presentation focuses on an interview with a Vietnamese 
student who was the sole non-native Japanese participant. He is now a university student. The 
influence of his participation in SOCLA on his self-formation is examined. Although many of the 
SOCLA participants remained connected through social media after the programme, he could not join 
the community and felt that he had been rejected. Reflecting on the matter, he described that he was 
‘wearing a mask’. This was what prevented him from joining the community, and he realised that he 
should throw off the mask to communicate with others. Mizokami (2008) describes adolescent self-
formation using the metaphor ‘Running through the forest of others and becoming a self’. It was 
observed that SOCLA provided an opportunity for this student’s self-formation in a pluricultural 
environment. 
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˶Ζш`gԴ˓˶fǔƴòӽċƺǀ AdȒċS}˓Ϟ²Å�ÇòΆədȆQ_Դ2007Ռ

2012Ȳq`х\_GY˓˶ѵăѭaќѵΆ͊dӪS}ϿˋѼ̉aԴ˂ƹƺǀ BdȒċS}
���ËńҡfΆədȆQ_Դ2013Ռ2015Ȳq`х\_GYƒ̝fϿˋѼ̉Ϯ̃E{ϊ
C}Ȇѭaϳʌѵfәёɫd]A_ǇƙS}5OPI (Oral Proficiency Interview)fϮ̃wԴќ
ѵΆ͊dӪS}Ѽ̉Ϯ̃�ҠqC}aԴ˓˶ѵăѭŘFˬϫΙdćjYΆədDA_ԴüÖ

f 1ԱՌ5ԱfĺҼͨFϊCY51)˾˓ɗ˄ȲөԴҼȮǰϥZK`cIƃ|ńQf˓˶ѵˁ
ǺdҼ\_AY52ԱÝ 3ՌԦ 1fˡ˲dԴ˓ЛѪf 2ϥN2ԱE 1ϥN1ԱdƐ̏QY5
3ԱÝ 3ՌԦ̌fˡdԴ˓˶ѵˁǺfʻʳЏTAԱaQ_ŽŚQYϭԤF@}54Ա16Ռ18
̮fȲd OPIf͚ǷdŽŚQ_Դɿòa˓˶ѵ`ȆѭS}̤ă�ɛY55ԱǽȾľќѵgź
ŒaQ_ϳʌѵ�đΈQ_AY5MBQYǸɷgԴю˄ќѵ΄ǋÖ`ϳʌѵwϏìќѵ�ϵ

ʟQćhSdgԴќѵđΈfɢͬɫF@}ȆѭǈԇfʰēFЕё`@}Ma�δƢQ_A}5

Ζш`gԴǈԇʰēw©¡¥ÊÏ�fʜıd̦EUcA ethnolinguistic!vitalityfαѲdЃF
}ǸҟwȢǘfƹ|ˍdӪQ_ЎȂQ]]ԴĻčΙcëĒ�ń˾}ӯ|ǇƙQYA5 
!

Importance of Providing an Opportunity of Dialogue and of Heritage Language 
Maintenance : From a Finding in the Result of the Longitudinal (Long-Term) 
Research that We Carried Out for Culturally and Linguistically Diverse Children in 
Japan. 

!
!

This is a report on the importance  of  providing an opportunity of dialogue and of  heritage 
language maintenance : from a finding in the result of the longitudinal (long-tem) research A and B 
that we carried out for CLD(Culturally and Linguistically Diverse) Children in Japan. This long-term  
research  relates to a change of the Japanese speaking proficiency and a language life. Former research 
A was carried out for the Japanese-Brazilian student who lived in the A prefecture C town (the area 
where a lot of foreigners live in) from 2007 through 2012. On the other hand, research B was carried 
out for a student from Pakistan which lived in the B prefecture D city (the area with a little population 
of the foreigner) from 2013 through 2015. 

         In! the! student! that! particularly! Japanese! speaking! proficiency! finally! ! improved! ,! the!
following!common!points!(1)-5))!were!indicated!from!the!result!of!research!A!and!B.!!

1)Students usually went to not only the class but also the JSL class after a visit to Japan during 
several years. 2) Students passed the second grade (N2) or the first grade (N1) of the JLPT when!they!
were!a!ninth!grader!student!or!a!!high!school!student.. 3) Students!have!the!experience!that!they!
participated!in!as!a!Teaching!Assistant!(TA)!of!the!Japanese!classroom!when!they!were!a!ninth!
grader!student!or!a!!high!school!student.!4) Students participated in an interview of OPI to 16-18-
year-old age and obtained an opportunity to talk with a Japanese adult in Japanese. 5ԱStudents used a 
heritage language as a general rule among the families. 

What the author understood from these findings suggests the following things. » In everyday 
life, it is vital to provide the dialogues scene where it is necessary to use target language  as much as 
possible to improve the proficiency of heritage language (or SL) of students living under plural 
language environment. » 
!
!
!
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A Study on an Introduction of “masho” in Japanese TextbooksՂ 
From the Viewpoint of the Actual Status of the Usage 

 
 
Masho has three meanings:  invitation, volition, and conjecture depending on who is the agent. 
Invitational masho appears in the beginning part of the textbooks, for example, at the lesson 
six in “Minna no Nihongo”.  However, volitional and conjectural masho don’t appear in most 
basic-level Japanese textbooks. Although usage of invitation is limited in use, it is introduced 
without any settings.  Moreover, It isn’t appropriate for the introduction that masho appears as 
a reply to masenka. By using data in conversational parts of corpus, this paper demonstrates 
that though these three usages are linked, invitational and conjectural masho are used much 
less than volitional masho in everyday conversation.  In addition, the data presents the usage 
of masho has a tendency of its use depending on the corpus and the speaker. This paper 
examines the classifications and conditions of the usage of masho and analyzes most Japanese 
textbooks.  Based on the above results, this study proposes a plan and order for the 
introduction of masho reflecting actual usage. 
 
 
 
ŽЎˆͻ  
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On!Grammar!Learning!and!the!Use!of!Textbook!Dialogues 
Hanako Fujino (Oxford Brookes University) 

 
Japanese language textbooks include a variety of model conversations, which are designed to show 
examples of how the new grammar presented in the lesson is used, and are aimed at enabling learners 
to apply it in real life. However, when we look at conversation exercises from the point of view of 
grammar learning, we see that there are problems in our current ways of teaching. For example, 
pattern practice following the audio-lingual approach has not been shown to be effective in helping 
learners apply the new grammar to new situations. In a more communicative or task-based approach, 
the main focus becomes the content of the conversation or task completion and grammatical accuracy 
is secondary. That is, in contrast to written exercises such as drills, where the objective is clearly set to 
the learning of new grammar, conversation exercises are not directly aimed at it. 
In this study, I will present the results of a questionnaire on Japanese grammar administered to 
approximately 100 Japanese language learners from beginner to intermediate levels in 5 universities in 
the UK and show that learners relate speaking activities to grammar learning much more than teachers 
think. Through a discussion on how we could change our teaching methods to accommodate learners’ 
expectations more, I claim that corrective feedback by the teacher plays a key role. 
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Development and Public Release of the Japanese Grammatical Items Example 
Sentences Database and Searching System “HAGOROMO” 

 
While grammar teaching aiming at communication is reexamined, new grammar syllabi have been 
sought instead of the old JLPT criteria.  If teachers can consult abundant authentic example sentences 
while creating teaching materials or tests, information about the situation in which the grammatical 
item is used, co-occurring words, and frequency in spoken and written language will be helpful.  
Therefore, intending to support especially oversea non-native Japanese language teachers and learners 
at an intermediate and advanced level, we developed the web Japanese grammatical items example 
sentences database and searching system “HAGOROMO”, which is based on grammatical items in 6 
levels of difficulty, whose example sentences are extracted from spoken and written corpora. 
The 1,848 grammatical items were determined by reference to the five sources in the literature 
including the old JLPT, and Group Jammassy(1998).  We used four spoken and four written language 
corpora including the Meidai Dialogue Corpus and CASTEL/J.  Levels of difficulty were determined 
by subjective judgement based on average of five among seven participating teachers. 
A sample of grammatical items with a typical example is available to downloaded from the end of 
march in 2015, and the searching system will be made public at the end of this year.  
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Reconsidering “Cross-Cultural Understanding” in Video Conferencing 
―Based on Arguments of “Other” ― 

 
A video conference discussion of cross-cultural understanding education and language education 

has been carried out by Kanazawa University (Japan) and Canakkale Onsekiz Mart University 
(Turkey) since 2011. This is a learning activity that has much to teach both Japanese learners and 
native Japanese speakers. It has produced methodological results for research, but it is difficult to say 
that this project has carefully considered the idea of “cross-cultural understanding”; therefore, it is 
necessary to consider this term fundamentally. In this presentation, we discuss the “cross-cultural 
understanding” in the video conferencing by focusing on discussion partners, that is to say, “other”, 
based on social thought and philosophical arguments. “Cross-cultural understanding” raises the 
difficult question of how to “understand” “otherness”. First, we consider the philosophical argument 
concerning “otherness” and confirm the limits of that aim in achieving a comprehensive 
“understanding” of “other”. Then, we point out the need to rethink the very idea of “understanding”, 
rather than prematurely assuming a complete “understanding.” We then propose to re-establish a 
conference system that can confirm the difficulties of “understanding” and open a discussion with 
other members. Finally, we confirm various problems with this system and provide methods of video 
conferencing. 
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What is the intercultural experience in the class room of Japanese? 
 
 Generally, one of the purposes of foreign language education is “intercultural understanding”. And 
the culture learners of Japanese language outside Japan must understand is “Japanese culture”, which 
is outside of the classroom. But in this presentation, the presenter will insist that the intercultural 
experience which learners of Japanese will have in the class room at first is the contact with other 
learners who have a different point of view to “Japan”.  
 The presenter had done an educational practice in a class of Japanese of a university in France. In the 
class, each students explained their own images of  “Japan”. At that time, one of the students criticized 
other students for having stereotype of Japan through Manga or Anime, and it made a conflict in the 
class. 
 In this presentation, the process of “intercultural” conflict and mutual understanding of students in the 
class of Japanese will be shown based on the dialog of students. The presenter would like to discuss 
about the mean of this process in the field of language education. 
 
ŽЎˆͻ  
ϩȟбӻ2003Ա9;ĠfˆŨ<ŀѾ:˓˶ѵˁИdDK}ќѵˆŨˁИfɴƛaѻ
ԕ:; ˓˶ѵˁИE{ˆŨÆ£Å�Ïm ԺԹÚϟf˓˶ëɱ<Ϗ 5ƍ4I�QDń
ͳ. 
. 
!
 



� � � � � � � � � � � � � � � � � � � � � � � � � ϏԹՁƭÄÏÉ¡˓˶ѵˁИ�Ë¹��¼!!
!

! 98!

ăǈԻՂΖшԻ 
 

ǑǛǩ̈ǑĈTƴʩ�ʣʐ®ǥʩŜŚ˃ÕʤʞďğǩąƼ˃Ʒʊʿɋ

ɾľŶ˗ˢˆ˚̆˗ˠ˱ąƼʦĈTȤąƼʪǘŚʌʽɾɋ
!

ÔҬБ«Ë²Ç�ǖǰԱ4ӚƘԟûǬµÇÆËФΊǖǰԱ!
!

˓˶ѵˁИgĎ�ΟʠUhAAfZ�BE5˶Ζш`g4̨ȠѨ҅ăfʮL}ќѵˁИʾϕ

fɧd͆ΟQ4WfɧE{9ќѵˁИ:�àčΙdζăŽŚ`G}̵àΙ�£��Ë�

¡³wΒˆŨөð͋dŽŚ`G}ЛŘfИɿdҒS}ufaʥCΠQ4�ÉÎ±È�Èf

9Ȇѭ:�әєQYʧ̗Ǹҟ�ʰ̑S}5 
9̵àΙ�£��Ë�¡³ˁИ:aº��ÇÎ¬�Å¼f9ˆŨөˁИ:�̚јQ4W~{

fǂΞac\_A}ȧ̵ˁИaQ_f9ʾ̀ˁИ:9ʋŉΙˆŨ����©�:4WQ_W

fƷƊac}9Ȇѭ:fәёɫ�àɇS}5WQ_4ΒˆŨʫћdDA_ƥԕFΆRYӹg4

9Ȇѭ:�ҼQ_ю˄fˆŨwĕĢ�ΡȆΙdŅ́Q4ˬϫΙdФ{fΫ҄wĕĢј�Ѽ˅

Q]]њ̽dƔE\_ð͖Q4ФҡFʟ]@{x}ʍц�ԢđQ_ǸӹdхšdҗMU}z

BcŘ�Иɿ`G}zBcǸҟagĎE�ЎC}5ͷd�ÉÎ±È�Èf9Ȇѭ:dΦΟ

Q4ȆѭFu]̵àɫ4ʾ̀ɫ�˘{EdQYÕ`4ˁǺdDK}ˁȫE{fƥAEKE{

bBǑ�\_AIfEaABĥԇdͫͨ�Ɋ_4ĻčΙcǸҟ̑�ʰ̑QYA5 
 
 

Reconsidering Japanese Language Education Focusing on "Dialogues," 
According to Plurilingualism and -culturalism: From the Standpoint of Education 

for Democratic Citizenship and Intercultural Education 
 

What kind of goal should Japanese Language Education pursue? In this presentation, we will focus on 
the ideal of language education policy which is promoted by the Council of Europe. Based on this 
ideal, we reinstate the idea of “language education” as such, in order to contribute to nourishing 
democratic citizenship, which in turn enables active participation in society and the ability to engage 
in intercultural communication. In addition, we propose lesson practices, which place the emphasis on 
“dialogue” of Paulo Freire. 
At first, we give a broad overview of "education for democratic citizenship" and Michael Byram's 
"intercultural education," and we then advocate the importance of “political education" and “critical 
cultural awareness” These forms of "education" hinge on the necessity for dialogue. Finally, we 
examine the practices in order to foster the ability to a) analyze multiple cultures and values relatively 
through dialogues when problems arise, and b) finally to negotiate to solve the problems, while 
adjusting one’s own knowledge and values, and to take concrete action using every possible technique 
and strategy. We will propose concrete ideas for lessons focusing on the aspect of how the questions 
of teachers could change, in taking particular note of the concept of “dialogue” of Paulo Freire and 
clarifying the democratic and political nature contained in dialogue itself. 
 
 
!
!
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Orienting students towards thesis writing during the Japanese language classes: With 

the aim of promoting academic dialogue 
 

In the Japanese Department, where the author is working, there are two rules for thesis writing: 1. 
Japanese literature has to be used as well, not only those written in Hungarian or English. 2. An 
abstract, written in Japanese, has to be attached to the thesis. The Japanese language lessons, however, 
haven’t been concerned with these rules. Hence, in this year, I tried to modify my classes and focus on 
thesis writing. 
During the 2-nd year students’ lessons, they read a guidebook of essay writing and essays in Japanese, 
according to Jigsaw method. In the end of the semester, every student made a presentation about 
his/her topic of thesis. In each of the lessons for 3-rd year students, one person made a presentation 
about his/her thesis, while playing the role of the teacher as well. 
Results show that students started to think about their research topic earliar, compared to previous 
years. Additionally, academic conversations and information exchange has increased among students. 
Thesis writing is a common aim for university students, and their various interests can appear in that 
task. By concentrating on thesis writing in language classes, lessons can become content-based and 
academic dialogue between students can be promoted. 
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Reflections on reading competency and its development through self-talk by learners 

 - analysis of the thinking aloud protocol - 
 

   The objective of the course in reading comprehension in the second year at KU Leuven is to obtain 
an efficient use of Japanese syntactical knowledge as a strategy for reading. In order to assess the 
effectiveness of this strategy towards the students’ reading abilities, I analyzed the ‘thinking aloud’ 
protocol by applying the reading model by van!Dijk!and!Kintsch!(1983).!The!result!indicated!that!
this!strategy!provided!a!positive!effect!on!the!first!phase!of!the!reading!process,!and!suggested!
the!requirement!for!further!research!on!these!reading!strategies!for!the!other!phases.!
!!!During! this! presentation,! at! first! I! will! present! the! students'! self-talk! during! their! reading!
activities! and! secondly! ! we! will! confirm! which! strategies! the! students! employed! and! the!
effectiveness!of!their!application.!Finally,!I!want!to!show!the!possibilities!for!the!further!research.!
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The Possibility of Cooperation between Intermediate and Advanced Japanese 
Language Education and Japanese Studies: 

From Reading Classical Literature to Developing Critical Thinking 
 
� This presentation outlines the practice of literary reading tutorials for advanced level students who 
aspire to be Japanese researchers through the case study of a doctoral student from a North American 
graduate program. The objective of this practice was to see how such learners deepen their critical 
thinking through literary readings, and we observed that by using the thinking aloud method, the 
thinking process could be made clearer through verbalization while reading and comprehending 
written literary language. Through visualization and qualitative analysis of the suppositions made 
during these cognitive tasks, we aimed to bring out the critical thinking skills of the learners during the 
reading and comprehension process. 
� In this study we analyzed the thinking process during such reading comprehension, and verbalized 
data from post tutorial interactions with teachers. The result showed that the readers of text in a second 
language, who had research themes in more specific subject areas, were approaching information other 
than the text itself in a proactive manner. In such cases, not only did the learner form connections 
between pre-existing knowledge and the text, but while exercising high meta-cognition through 
questions and answers based on critical thinking, but also attained a deeper understanding of the text.  
!
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̆˞̋ʪĈTʦļʱʽˀʿʼʉʩʗʞʁ�ʧʸʞʠʩǾȄʨĈƿʪ
ʥʀďğǩ˃�ʯʓʦʓʜʍȚǓʟʦ

ʈʉƷʊʌʽʥʇʿʁʓʪąƋėʩʼʡʤʀ�ʧʸʞʠǀǾʍʀÛʽʪǛǩ+Ŭʹʓʦʬʪ�ʮʩ.6˃

ǔʈʟʛʿʼʉʩʨʡʤʲʗʈʦȿʡʤʈʿʁɋ

!
!
Making!a!Textbook!for!Children!Leaning!Japanese!as!their!Heritage!Language!

!
!!This!presentation!is!a!preliminary!report!on!a!project!for!making!Japanese!language!textbooks!for!
children!abroad!learning!Japanese!as!their!“mother!tongue/heritage!language”.!For!this,!we!receive!
subsidy!from!the!Japan!Foundation!in!2015!(Project!“ohisama”!textbook!for!Terakoya!Amsterdam).!
!!The!textbooks!are!made!on!the!idea!of!plurilingualism.!At!present!---!June!2015!---!the!trial!version!
has!been!completed!and!tested!at!language!schools!in!the!Netherlands.!Our!key!idea!is!not!trying!to!
force! children! to! study! Japanese!because! “they! are! Japanese”,! ! but! enriching! children's! experience!
and! knowledge! about! languages,! and! enable! deeper! self-expressions! as! well! as! better! mutual!
understanding.!To!achieve! this! goal,!we!emphasize! stimulating! the!desire! to! communicate! and! the!
enjoyment!of! language! learning.!From! the! linguistic!perspective,!we!highlight!vocabulary,!particles!
and!honorifics!which!are!important!aspects!of!the!Japanese!language!that!are!difficult!to!acquire!for!
the!children!living!outside!Japan.!From!the!cultural!perspective,!we!do!not!only!introduce!Japanese!
culture!in!writing,!but!also!propose!activities!to!experience!the!culture!first-hand!and!ask!children!to!
compare!the!cultures!of!Japan!and!their!country!of!residence!(the!Netherlands!in!the!trial!version).!
We!hope!our!plurilingual!approach!will!make!children!more!aware!of!their!own!language!usage!and!
potential,!thereby!raising!their!valuation!of!language!learning.!!
!
!
!
!
!
!
!
!
!
!
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Teaching Japanese as a Heritage Language and Establishing a European Network 

 
One talks about “Japanese Teaching as a Heritage Language”, but it’s neither formally defined nor 
recognized. However, the number of children who learn Japanese as a heritage language keeps on 
increasing each year. 
The first institution to teach Japanese as a heritage language was established by the parents 30 years 
ago in Switzerland. Today there are 8 such schools. These non-profit-schools of Japanese as a heritage 
language started to hold meetings 3 years ago, where they exchange the information concerning 
management, teaching methods and materials. They are now planning also to hold seminars 
specifically for the teachers in this field. 
Observing the movements of Japanese teaching as a heritage language in Europe, we believe that it’s 
high time we also established an Europe-wide network. We would like to present our current situation 
of Japanese teaching as a heritage language in Switzerland with a focus on establishing a network, 
hoping it will contribute in starting up SIG, Japanese Teaching as a Heritage Language AJE. At the 
presentation we expect active exchanges of ideas form those interested. 
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Discoveries by Practitioners Teaching Japanese Language in Pronunciation Class 
―Through Dialogues with Japanese Language Learners― 

 
The purpose of this study is to discuss the significance of teaching pronunciation in teachers’ 

education. The fieldwork was conducted in the 2012 school year at a graduate school specialized in 
Japanese education in Tokyo. I conducted participant observation at a pronunciation class and 
interviewed the practitioners instructing pronunciation courses. In this study, I analyzed the 
discoveries that these practitioners obtained through their dialogues with learners while teaching 
pronunciation. 

The following results are obtained from this study: (1)Practitioners came to understand that the 
improvement of pronunciation occurs gradually, that learning pronunciation is continued even if there 
is no observable change in learners’ pronunciation. (2)Through investigating dialogues with learners, 
practitioners’ tolerance for the diversity of pronunciation increased, and their burden as being a model 
of pronunciation was reduced. (3)Instead of giving specific feedback to learners, practitioners came to 
recognize the necessity of encouraging learners’ self-monitoring. 

The results of this study provide a new approach that is necessary for teaching pronunciation. This 
study suggests the importance of paying attention to not only learners’ acquisition of Japanese 
pronunciation but also to a learning process shown through dialogues between practitioners and 
learners. 
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ŭú̸2013Ա9˓˶ѵˁИǸЌΆda\_f;���Ë¥αѲ<fɴƛ:;2013 CAJLE 

Annual Conference Proceedings<pp.30-36, http://www.jp.cajle.info/wp-content/uploads/2013/1
0/Chun_CAJLE2013Proceedings.pdfˬϫӫі˓Ղ2015Ȳ 6˭ 16˓Ա. 
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Phonetic Notation of Japanese Speaking Materials for Italian Speakers  
 
This study focuses on developing a phonetic notation of Japanese-language conversation materials for 
Italian speakers. This notation has three characteristics: (1) consideration of learners’ first language, 
(2) no strict orthography, (3) no reliance on the International Phonetic Alphabet (IPA). It is critical 
that a speaker’s utterance is understood by the addressee when it comes to teaching “speaking,” but 
while it is possible to prepare materials or classroom activities that focus solely on pronunciation, it is 
not realistic to teach adults in this manner, given the limitations of memory. That said, it is not 
necessary to use the Japanese orthography. The authors examined learners, asking them to listen to 
certain sentences and then to spell out the utterances as they heard them in their own language, 
without adhering to Japanese orthography. The results show that, although there are individual 
differences in transliteration, there are certain tendencies depending on the learner’s first language and 
using these for phonetic notation of speaking materials is effective in enabling learners to reproduce 
sentences (Kobayashi, Fujii, & Yanagida, 2014). In this presentation we will provide an overview of 
our study, the process of developing a phonetic notation, and its results. 
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How to teach grammar? 
 
In foreign language and second language education, the role of L1 has been discussed as a decisive 
element for choosing a teaching approach. However, whatever the approach, it is not easy to escape 
the influence of L1, especially at the metalinguistic level (CASTELLOTTI 2001). We should thus 
take advantage of what we already know for the acquisition of a new language. That is why we 
propose that teachers rethink their practice in the class and discuss how grammar should be taught, 
considering the learner’s metalanguage. For the discussion, we would like to examine the grammar 
explanations and terms used in textbooks and classes, which are chosen on the basis of learners’ 
speech in class, teachers’ introspection about their own practices, and remarks and comments made by 
native and non native Japanese speakers while our creating teaching materials for French-speaking 
learners. We hope this presentation will be the first step in describing the classroom as a stage for 
dialogue between metalanguages of different origins, with the aim of teaching grammar more 
effectively.  
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Development of Teaching Materials for Listener-Involved Listening Activities 
 

Conventional listening comprehension materials are mostly designed in such a way that the 
listeners are not directly involved in the given conversation, but rather as a third party they are to hear 
a conversation between native speakers and ‘overhear’ its content. Contrary to this kind of “bystander 
listening,” this study attempts to explore the methods of “listener-involved listening practice,” in 
which listeners hold active roles in the given conversation. Careful observation of real and authentic 
conversations, in which the listeners are directly involved, has made it clear that these listeners use 
“confirmation strategies” to address problems of listening comprehension such as difficulty 
recognizing sounds and understanding meanings of vocabulary and utterances due to the lack of 
contextual knowledge.  It was also found that they employ useful strategies of responses---giving 
reactions, requesting clarification about the circumstances, giving feedback about the proposed 
opinions and requests, and showing empathy to the speaker.  This leads to the conclusion that listener-
involved listening practice should be accompanied with statements showing the circumstances of the 
given situations, the listeners’ roles, emotion and intentions, and the social relations of the 
conversation participants.  Our study proposes new listening materials integrating these ideas. 
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Encouraging the Expression of Ideas through Implementation of Word Mapping 
 
The intention behind this curriculum (word mapping) is one that allows students to express themselves 
in an enjoyable manner. Not only isolated words, but phrases and particles are also included in these 
word maps. Because of this, students can develop conversational skills quickly and easily.  These 
teaching materials are divided into chapters which introduce practical situations they might face on a 
daily basis. Structurally, each chapter consists of an illustration, 2 word maps (Japanese and tri-lingual 
translation), grammatical explanation, dialogue example, and supplementary questions.   
How to use these materials: First, students look at the illustrations and try to form an image of what 
they want to say. Next, while looking at the word maps students try to express what they want to say 
in Japanese (using the transliterations to confirm with their own language).  If not included in the map, 
students make a note of what they wish to say in their own words. They may also use these phrases to 
compose essays.  Students are able to select words and kanji for practical use based on their interests, 
and can evaluate themselves accordingly.   
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Reconsidering the Ability to Build a Relationship with a Foreign Client 
in Communication regarding Support:  

Based on Interviews with Plurilingual Supporters 
 

In this study, an analysis of the discourse of plurilingual supporters (PSs) was conducted 
from the perspective of relationality. By analyzing the discourse of 45 PSs, the following 
discourses regarding the relationality between the PS and the foreign client were found: 

1) Importance of the PS’s building a relationship with the foreign client; 
2) Importance of maintaining a certain sense of distance between the PS and the foreign 

client; 
3) Importance of the PS’s not intruding too far into the foreign client’s privacy; 
4) Importance of the PS’s building a relationship of mutual independence with the 

foreign client; 
5) Importance of relativizing the relationship between the PS and the foreign client; 
6) Importance of knowing the limits of the relationality between the PS and the foreign 

client; 
7) Importance of changing the relationality between the PS and the foreign client over 

time; and 
8) Importance of changing the relationality depending on the situation and the foreign 

client. 
� The results of the analysis performed in this study is suggesting that there are limits to the 
ability to build a relationship. !
!
!
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“Language" in the dialogue as the support of graduate school students’ agenda- 
setting: the blogging activities in the graduate school of Japanology 

 
In this study, we draw on the graduate school students’ dialogue in their academic interest-based blog. We 
explore how "kotoba" and concepts impact on the agenda-setting of the graduate school students’ blogging 
activities. We indicate that there are "self-disclosure", "individuality", and "expertise" concepts in their cases.  
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Mezirow, J. (1991) Transformative dimensions of Adult Learning. San Francisco, Jossey-Bass. 
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Conversational narratives of Japanese language learners 
- Focusing on collaborative utterances - 

 
This research focuses on conversational narratives. A narrative entails reporting something which 
happened in the past, and is also known as story-telling. The skills involved in introducing a narrative 
at the appropriate time in a conversation, and continuing to keep the hearer convinced of the necessity 
of telling the story in the “here and now”, are difficult even for native speakers of a language. The 
present research investigated the features of conversational narratives of learners of Japanese as a 
second language. Conversations between Japanese native speakers and Japanese learners were 
qualitatively analyzed in terms of the participation of the narrator and hearer. Previous research has 
suggested that narratives are collaboratively constructed by the participants in a conversation. The 
present data show that the Japanese learners, especially the advanced level learners, made use of 
various devices to construct narratives in collaboration with native speakers. The present findings 
reveal the importance of involving the hearer in the construction of a narrative, as the support of both 
participants is indispensable in holding the floor to relate a conversational narrative. 
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From Japanese learner to Japanese user - From a narrative of a certain immigrant 
 
In the globalization of today’s world, accepting immigrants is a global issue. According to OECD 
(2007), some countries are inclined to integrate them, and others are inclined to be multi-cultural 
nations, but in Japan’s case, we have 2,120,000 alien registration without much discussion done, and 
their settlements as a reality is in progress. As those immigrants are not guaranteed for the 
opportunities of the public educations, some go to the Japanese language classroom of their 
communities. However, as it has been pointed out, it is thought that ‘textbook style Japanese rules (...) 
is being taught’ (Segawa, 2011), and they are given the roles of ‘learners’ in the context of classrooms. 
Thus, in this study, I interviewed 10 immigrants. In this report, I cite A’s case. A’s case revealed that 
she was not always a ‘learner’, and she played various roles in different contexts such as Japan, her 
home country, her family and the society, or resisting. From the result of this study, I would like to 
propose a shift of the immigrants’ placement from the ‘learners’ to the ‘users of Japanese language’ by 
grasping them more dynamically.  
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Continuity!of!interaction!Tasks!in!the!teaching!of!Japanese!
!for!Academic!Purposes!

!
The!term!“Academic!Japanese!Proficiency”!refers!to!proficiency!combining!the!Japanese!

language! knowledge! and! skills! necessary! for! engaging! in! University-level! studies! with! the!
academic!proficiency!of!problem-solving!and!analysis.! !We!have!been!developing!a!“ZENGAKU-
NIHONGO!‘Can-Do’!list”!which!details!standards!for!proficiency!achievement!since!2011;!at!the!
same!time,!referencing!the!2014!edition!of!said!“Can-Do!list,”!we!have!been!engaged!in!verifying!
the! appropriateness! of! the! Can-Do! statements.! ! This! list! is! divided! into! eight! levels,! from!
Beginner!to!Upper!-Advanced,!and!four!skills!(listening!comprehension,!reading!comprehension,!
writing! expressions,! and! oral! expressions).! ! Additionally,! the! goals! proscribed! by! the! Can-Do!
statements!are!enumerated.!!!
! The! oral! expressions! list! is! divided! into! two! items:! academic! presentation! and!
academic! interaction.! !Reviewing!the! list! in! terms!of!degree!of!acquisition!and!specific!
skills,! and! comparing! the! academic! goal! details,! we! found! that! the! elements! of,!
“sequencing! /!dialogue! structure,”! “cohesion,”! “strategy,”! socio-linguistic! competence,”!
and!“pronunciation,”!were!common!to!all! levels! from!Beginner!to!Upper-Advanced.! ! In!
this!presentation,!we!will!examine!continuity!and! its!salient!aspects! in!regards!to!how!
these!elements!are!reflected!in!the!textbook!materials!through!a!focus!on!the!interaction!
tasks!currently!being!developed!for!beginner!and!intermediate!levels.!
!
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BJ-CAT Business Japanese Test 
- Problem Solving Question Items - 

 
BJ-CAT Business Japanese Computerized Adaptive Test has been developed. The test measures a 
communication for business scenes. It has four sections; Listening, Listening and Reading, Grammar 
and Vocabulary, and Reading. The BJ-CAT project team tried to make new types of the question 
items for solving problems and pursuing tasks, rather than just asking for understanding the contents 
of the documents, grammar and vocabulary. For example, one of the reading questions asks for a task 
to decide an appropriate title for the document which will be sent to another company. These question 
items are being pre-tested now. The data from the answers of these question items will be collected 
and analyzed according to the Item Response Theory. With the results of the analysis, more 
appropriate question items will be used for BJ-CAT, and therefore we assume that a more reliable test 
will be made. The BJ-CAT pre-test is now available on the internet, so those who have not 
experienced the Business Japanese Test can try this test as a monitor test. 

 
!

!
!
!
!
!



! ! � !
� � � � � � � � � � � � � � � � � � � � � � � � � ϏԹՁƭÄÏÉ¡˓˶ѵˁИ�Ë¹��¼!

! 117!

! !
ΖшԹԼ!
!

ďğǩąƼǩÖǎʦįƣ˗˙ˢ˸ɋ
!

˹ƹӣϓͅǖǰԱ!
ήȟˮӘǬİϓͅǖǰԱ!

ӥ҇ӓӳÐӒƒɣζǖǰԱ!
!
 
˶Ζш`gԴ9˓˶ѵˁ� Иѵɋш:DzjWf̖Ϩ��£¼�ϪõS}59˓˶ѵˁИ

ѵɋш:g˓˶ѵˁИdDK}Ү˪ӨΖ�ʻʳS}ΟΙ`ӨΖO~Y5ӨΖfǂ˶ˍӝģ
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!

The!Japanese!Vocabulary!List!for!JSL/JFL!Learners:!Its!design!and!Implementation!
!

!
The purpose of the compilation of the Japanese Vocabulary List for JSL/JFL Learners 

is to help editors who edit Japanese learners’!dictionaries.  Our basic plans are: (1) to compile 
a vocabulary list for JSL/JFL learners with the information which supports authenticity of the 
language use, (2) to label various indexes to each item of the vocabulary in order to be used 
for dictionary editing and also for Japanese teaching, and (3) to compile a vocabulary list 
which can be accessed by any users via internet.!

At present (in 2015), we have compiled a list of 17,920 vocabulary items and released 
the data in the following two ways:  (1) an Excel file of the vocabulary list to be downloaded 
by users, (2) a database system which is utilized for searching example sentences, meanings, 
collocations, information about Japanese cultures, etc. (1) is designed for Japanese teachers 
who use the data for their research or for developing content for teaching materials. (2) is 
designed not only for Japanese teachers, but also for intermediate and advanced Japanese 
learners, and so that they can access  the data anywhere and anytime via internet. 
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“Influence of Interviewers on JOPT Conversation Test Data" 
!
This! is! a! report! on! the! speaking! test! "JOPT! (Japanese!Oral! Proficiency! Test),"! currently! being!
developed!under!a!Kaken!research!project.!!JOPT!is!an!oral!examination!conducted!via!interview!
to!evaluate!conversational!proficiency!in!Japanese.!
!!!!
After! analyzing! the!oral! data! from! the! test,!we!will! present! on! the! effects! of! the! tester! on! the!
length!and!quantity!of! the! test! takers'!answers.!This!project! is! intended! for!use! in!Europe!and!
around!the!world!and!has! taken!the!evaluation!standards!of!other! tests!such!as!OPI!and!CEFR!
into! consideration.! JOPT! can! train! testers! in! a! shorter! time! than! other! tests! and! can! be!
administered!in!a!shorter!time.!!
!!
Being!interview!style,!the!questions!and!responses!must!be!made!artificially.!As!such,!in!order!to!
attain! higher! reliability! for! the! test,! it! is! necessary! to! reduce! the! influence! of! the! individual!
interviewer.!
!!!!
We! examined! how! the! oral! answers! brought! on! by! similar! questions! which! were! given! by!
different! interviewers!varied!according! to! interviewer.! !We!analyzed! the!number!of!mora,! the!
answer!time!and!the!answer!content!according!to!interviewer,!along!with!how!the!results!varied!
on!the!first!and!second!attempts!by!the!same!test!taker.!
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Politeness as a Part of Intercultural Competence 
 
Teaching communicative competence is extremely important in language instruction. While 
politeness discourse varies in complexity according to social distance, relative power between 
the speakers, and situations, Swedish learners of Japanese often do not see the necessity of 
learning the polite/honorific discourse and often view these negatively as Swedish society is 
one of the most egalitarian in the world. However, it is important to point out to foreign 
language learners that cultural/social norms are not modifiable based on one’s opinion and 
that one must adapt to the language one is using and the culture one is in. The current study 
investigates the differences in politeness strategies between Swedish and Japanese discourse. 
Student surveys and analysis of students’ errors have revealed clear differences in the use of 
politeness strategies. While politeness, respect, and formality are closely intertwined in 
Japanese; the Swedes perceive respect and politeness as separate matters. It is also found that 
while the Japanese are inclined to use verbal politeness strategies, the Swedes express their 
respect more through non-verbal actions/behaviors. Various Japanese and Swedish utterances 
have also been examined to determine the DP default (Usami 2006) in order to systematize 
the politeness strategies in ways similar to grammatical rules.  
 
ŽЎˆͻ  
Usami, Mayumi (2006). “Discourse Politeness Theory and Cross-cultural pragmatics”. In 
Yositomi,     
       A., Umino, T., & Negishi, M. (Eds.), Usage-based Linguistic Informatics 4: Readings in 
Second    
       Language Pedagogy and Second Language Acquisition in Japanese Context, 19-41. 
Amsterdam:  
       Philadelphia John Benjamins Publishing Company.   
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Japanese L1 Speakers’ Consideration towards L2 Speakers:  
Analysis of L1 Speakers’ Monitoring in Role Play Activities 

 
The aim of this paper is to explore what kinds of considerations Japanese L1 speakers have towards 
their interlocutor’s language ability when talking with L2 speakers. For this purpose, we conducted a 
role play of asking favors between Japanese university students and L2 speakers, and obtained 
monitoring data. Monitoring is defined as evaluations and judgements that participants (speakers and 
listeners) report about themselves and their partners’ language during conversation. We found that 
Japanese L1 speakers have various considerations toward L2 speakers. Considerations are analysed as 
1) considerations towards L2 speakers’ Japanese language ability, such as adding explanatory words 
after colloquial expressions, 2) considerations towards smooth unfolding of discourse, such as 
accepting L2 speakers’ utterances even when they are difficult to understand, and 3) considerations 
towards L2 speakers’ emotions, such as attempting to avoid hurting the L2 speakers’ feelings when 
refusing their requests. We consider the necessary skills of L2 speakers for asking favors based on the 
Japanese L1 speakers’ considerations. 
 
!
!
!
!
!
!
!
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An Example of a Classroom Reading Activity that Engages Learners  
Using Let’s Read Japanese 

 
While we read for information and pleasure in L1, we read for comprehension and sentence structure 
practice, etc. in L2. Therefore, reading materials in L2 are often not interesting and do not enhance 
learners’ motivation. 
In 2010 Oxford University and Oxford Brookes University (OBU) held two extensive reading 
workshops. The learners enjoyed reading, experienced feelings of achievement and motivation, and 
felt their comprehension improved. Thus extensive reading proved to have significant effects on 
learning Japanese. 
With this in mind, in 2013 OBU published the Let’s Read Japanese (LRJ) series, graded reading 
materials for pleasure. We deploy LRJ in class at OBU. Students engage with class activities such as 
reading for pleasure, writing Point of Purchase and holding recitals. 
In this poster session an activity to write scenarios will be introduced. In classes of learners with two 
to four years of Japanese study in the UK a story from LRJ was read which was followed by writing 
scenarios. This session will explain students’ activities and responses, the lesson sequence, the 
facilitator role, etc. In light of research on reading acquisition in L2 the questionnaires are analysed to 
demonstrate the effects such activities that engage learners have on their attitude towards reading. 
 
ŽЎˆͻ  
Csikszentmihalyi, M. (2002). Flow: The Classic Work on How to Achieve Happiness. 
London: Ryder. 
Day, R. and Bamford, J. (2002). Top Ten Principles for Teaching Extensive Reading. 
Reading in a Foreign Language 14 (2), 142-145. 
Grabe, W. (2010). Reading in a Second Language. New York: Cambridge University Press. 
!
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Reading Comprehension Problems in Intermediate Learners of Japanese 
 
The aim of this study is to investigate the problems of reading comprehension in intermediate learners 
of Japanese. The participants of this study are five intermediate learners of Japanese from Hungary, 
Spain/France, Mexico, Vietnam, and Taiwan.!Ten expository texts which levels are between N2 and 
N3 of JLPT were used as reading materials. The participants were assigned individually (1) to read 
each text without time restriction, (2) to find the problems or difficulties in each text, (3) to reproduce 
the content of the text orally in Japanese as fully as possible after reading each text, (4) to answer the 
comprehension questions about each text and (5) to answer questions about the reading. The results 
indicate that there were many kinds of problems which include word meaning, grammar, expressions, 
demonstratives, text structure, and so on. It was also difficult to form the coherent representation of 
the text. Especially, non-Kanji background participants spent much time on lower-level linguistic 
processing. However one participant focused on recognizing the text structure, identified main ideas 
and reproduced the coherent representations effectively even though she had many difficulties. This 
implies that recognizing the text structure and identifying main ideas enhances and support learner’s 
reading comprehension.  
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A suggestion for the writing instruction to the non-native students  
based on the survey of discussion pattern in writing  

: through a comparision of the papers of Japanese students and reseachers 
 
We feel a kind of awkwardness to the reports of non-native students, especially on its discourse of 
narrative and discussion, even if there is no problem formally. I have illustrated the flows of sentences 
of 30 year-end reports of non-native, using the “discussion” verbs of Hanibe1990. And I found the 
difference in the pattern of discussion discourse of the reports of non-native students, through the 
comparison with the flows of sentences of each 30 reports of Japanese students and researchers. Also I 
have compared with the textual cohesion index, like the indexical expressions or the connection words 
(Murata2007). It was seen many features of the spoken language unlike the sentences of native. This 
means that there are insufficient points in the instruction of the text writing on an extension of the 
conversation practice. This time, I just list the problems that were found in the discourse of non-native 
students in this survey. Although it's necessary to further basic research in order to clarify the 
difference of the interaction of conversation and the discussion in the sentences, I expect that this 
small listing becomes an opportunity to think about the differences between the discussion of 
conversation and sentences in the practices.  
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Non-Kanji background learners how make articles by PC 
 
The opportunities of handwriting has been reducing since the spread of PC. There is an increase in the 
opportunity of writing by PC. Especially for learners who live a place that is far from Japan, 
interaction through text using a PC, such as the SNS has become one of the effective means of 
Japanese learning. Recently, it would be SNS are used as a training for Japanese lessons. Japan 
depends on foreign trade. On the other hand, give a thing into the hands of learners how to use the PC. 
The strategies of making articles should be different from handwriting and using a PC. That will 
probably need more research to know learners struggling with what. 
Therefore, the author researched the following. The author recorded a scene what learners making 
articles for SNS on video deta. After that, interviewed to the learner. In previous surveys(Aikawa 
2013) for the learners from  Kanji Backgrounds, the author found they depend on Kanji. In this study, 
there is different from Kanji backgrounds and non-Kanji backgrounds to input Japanese. And 
sometimes non-Kanji backgrounds also depend on Kanji.  
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Narrative of writing Japanese as a second language through e-portfolio : attributions 
to failure in reflective learning and issues of ICT use. 

                            
 

This study investigated and analyzed students’ assessment of reflection and error correction 
activities performed by them during writing instruction with e-portfolio systems that enable learning  
through information and communications technology (ICT). 

At private university in Kansai, Japan, writing instruction using e-portfolios has been taking place 
in Japanese language program preparatory courses for international students since 2013.  This study 
involved a survey regarding writing instruction using e-portfolios, which was completed by 72 
overseas students during the period between January 2014 and March 2015. Interviews were 
conducted with 42 of these students, each of whom were randomly selected; the interviews were 
filmed and audio recorded. The result of transcribing and analyzing the data revealed that the students 
who did not establish activities to autonomously reflect errors in written texts reported the ‘influence 
of teaching methods from one’s home country’ and ‘low assessments for meta-recognition activities’. 
In particular, after analyzing the interactions/dialogues between teachers and students in connection 
with reflection activities, an assessment and reflection on writing (using ICT) was conducted in the 
context of the students’ learning experiences.  
By means of student narrative inquiries, this study reports on the backgrounds of students who did not 
establish reflection activities in e-portfolios and ICT education issues. 
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The significance of the free school in the social integration process of a immigrant 
second generation 

 
In Japanese society today, there are many arguments about accepting immigrants.Generally young 
people with roots in foreign countries have different language and culture from Japanese ones. So they 
are difficult to access educational systems that are normal for Japanese people, and some of them are 
excluded from the chance that they select courses normally.     
The purpose of this presentation focuses on a young people with roots in a foreign country and is to 
explore the significance of the free school.He was able to get over the wall in the growth process, and 
he now works at a company in Japan. This presentation discusses two problems. First, the problem is 
how he decides courses and careers from the experience of his school life. Second, the problem is how 
volunteers support him at his making these decisions. His experience obtained from interviews in three 
times. In his growth process, he talked about his family, schools, friends and some regional free 
schools with many supporters. We used an analysis method “trajectory equifinality model (TEM)”. By 
the method, we illustrate how he adapted to schools and Japanese society, how a free school plays 
important roles to his adaptation in society. 
 
ŽЎˆͻ  
дȟ̭ÎǴΉьǬÎ�¥��¢À2012Ա;TEM `�E}òΆfϭҞ-ҕΙίχfˌȕӨ-<
ѶĜ˪ʅ 
Ԯтi�r2009Ա9ǬbuY[fÅ�±�Ï�aǰЌʻʳ―àčΙcǰj�ɌɿS}Yt
d:;ˆŨөοš�S}ǬbuY[fǰjˁИ�»Á¨£�fŖҾdƔK_<i]R˪ʅ!
ǻȜƪ2002Ա99ˌQAȧ̵̠:aƺǀȧ̵̠-±ÅË�fο̵ˌÚûfƴ̵Ũaȧ̵Ũ-:
;ɥΈζăǰίχ<No,44 
!
!
!



! ! � !
� � � � � � � � � � � � � � � � � � � � � � � � � ϏԹՁƭÄÏÉ¡˓˶ѵˁИ�Ë¹��¼!

! 127!

! ΖшԺԼ!
!

IơąƋėʪ®ǥʩ�ʷȃʴˀʞƆ!Ǖƚɋ

ɾƆ!ĈTǌSʩŉŷʗʤɾɋ
!

ĂтѳǬǃ;ǖǰԱ!
ěƻʿǬ˓˶ǖǰԱ!

!
˓˶ѵˁν˪dͪɴ҄dƾtҰq~_A}ˆŨΙ½¡�Ï��ʥC4W~�ΆESMagΒ

ˆŨөњf˓˶ѵˁИd]cF}aЎC}5˶Ζш`g4ňϥˁν˪dʰδO~_A}Ȇ

ѭfЙˤd@}9ζăѓϘ:dͫͨ�Ɋ_4WfĬƔ�δQ4ˁν˪Nadͷɟ�ńQ4W

fʊAˍd]A_ЎȂS}5Ņ́Ȇ҉g4;`G}˓˶ѵ<a;q}NaE]bBԱ<`

@}5ȘΉ2001Աf9хš̝ɂ:9ĕĢј:9ζă̜Ҿ:9ζăѓϘ:fˆŨfčϞ�
̅Ϭrd4ȆѭE{ʗńQYζăˆŨΙcхš̝ɂF4bfzBcÐЪΙd̹t{~}9ζ

ăѓϘ:�̎ȹdQ_A}fE�ѹrƃ|4ˁν˪NafĬƔ�ђY5WfϮ̃4;`G}

˓˶ѵ<fȆѭfЙˤdg4àdǰΆΏǰΆԱFӌӄS}`@�Bζăǈԇ`�¼Ï�d

w|a|`G}Ytdɢёcǂ˶ΙcќšwЌɺFζăѓϘaQ_ђńUY5;q}Na<

g4Ǖ̝cˆŨЙˤ�ʟ]ò6fȆѭǈԇd4˓˶ζă`̹t{~}`@�BѓϘΙcхš

̝ɂwѭQˍa˓˶ˆŨfɱǇFʰδO~_A}MaFѹrƃ~Y5MfϮ̃gˁν˪fʟ

]ˆŨΙĥԇfͷɫaʥC{~4z|ıǸQYʧ̗ɌɷfЎ̑mfǂγίχac}aЎC}5!
 
 

Social Norms Embedded in the Dialogue of Text Books for Beginners 
-Focusing on Social and Cultural Behavior 

 
Perceiving the cultural message understood in Japanese language textbooks leads us to the Japanese 
language education for intercultural understanding.In this paper, I reveal characteristics of each 
textbook and examine how we should deal with the each book, focusing on “the social norm” behind 
dialogues described in textbooks for beginners. I analyzed the textbooks “Dekiru Nihongo” and 
“Marugoto- coursebook for communicative language activities”.Using the cultural system of 
“behavioral patterns”, “the sense of values”, “the social structure” and “the social norms” 
conceptualized by YAMADA as the framework for analysis, we extracted “common social norms” 
from dialogues and clarified the feature of contents and descriptions in each textbook.  In the result, 
“the social norm” described in the dialogues of the textbook “Dekiru Nihongo” is characterized by 
basic language and behavior as well as customs that are necessary for international students to 
communicate smoothly in social situations where they encounter living in Japan. For “Marugoto”, the 
social norm is described in dialogues among people with various cultural backgrounds and 
characterized by normative behavioral and speech patterns and information on Japanese culture 
necessary for living in Japanese society. This study is expected to be the foundation for designing 
well-developed methods for coursework. 
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