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Meaning of the code behind the title: [Presentation Language (JP or EN) . Practice Report (P) or Research Publication (R)]
Click on the title of the presentation to jump to the abstract page.

(JST) | CEST 18 Aug (Fri)
(16:00- | 09:00- registration for on-site attendee
17:45) | 10:45
(16:00- | 09:00- .
16:15)| 09:15 Opening Ceremony
(16:15-| 09:15-
17:45)| 10:30
Parallel session 1
Room 23 Room 24 Room 25
Speech Speech Speech
Plurilingualism and Speaking and dialogue Cooperative activities
pluriculturalism
(18:00- | 11:00- | Intercultural understanding in Factors inhibiting spontaneous | The Development of Free
19:30) | 12:30 | Japanese classes —from speech among Spanish learners | Downloadable Learning
practical examples and of Japanese — Importance of Resources for Collaborative
guestionnaire survey— [JP.P.On- | interacting with Japanese Online International Learning
site] students for reducing 'shyness' | (COIL) [JP.P.Online]
[JP.R.Both]
Masako KUBO Akiko MURATA
Reiko SUHARA Kumiko NAKANISHI
Yasuko TAKEUCHI
Kyoko KHOSLA
Between the Awareness of Teaching Disfluency for French- | Japanese Language Education
Multicultural Coexistence Among | Speaking Learners of Japanese | Overcoming Differences in
Japanese Language Education |and Its Effects on Language, Culture, and
Students and the Education Communication: A Study Historical Perceptions: Through
Curriculum on the Relationship | Focused on Getting-stuck Collaborative Learning with
[JP.R.On-site] Utterances [JP.R.Both] Malaysia [JP.P.Both]
Yaren YAMAN Jun SUDO Noriko MATSUNAGA
Tolga OZSEN Mizuki FUNAHASHI
Takaaki SHOCHI
Toshiyuki SADANOBU
A Study on Reconstruction of Dialogue beyond ideology. A A community for teachers and
Japanese Literacy Survey as a | study on learners’ perception of |learners — Connecting people
Foundation for Symbiotic native speaking facilitators in a | through laughter — a Kobanashi
(Multicultural) Society [JP.R.On- | “level-free” Japanese language | comedy festival without borders
site] workshop [EN.R.On-site] [JP.P.Both]
Hiroshi NOYAMA Chiara ALESSANDRINI Nayuta BRAND
Aya KAMURA MIRTO
Michiko TAKAGI
Mari ENDO
(19:30-| 12:30-
21:00)| 14:00 Lunch
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Parallel Session 2

Room 23 Room 24 Room 25
Speech Speech Speech
IT tool Language policy Heritage language
(21:00- | 14:00- | A Use Case Scenario of Language Activities for the Our child's perspective on our
22:30) | 15:30 | Machine Translation for Realization of an Intercultural Family Language Policy — From
Language Instruction Society and its Language Policy |a comparison of parents and
[EN.P.Online] Theory — An Examination of child Trajectory Equifinality
Japanese Language Policy Modelling — [JP.R.On-site]
attempting to contextualize the
CEFR - [JP.R.On-site]
Seiji FUKUSHIMA Seiji WAKAI
Takako AIKAWA
Proposal for Service Learning to | What Japanese Language Factors Influencing Parents'
Make Japanese Website Education Can Do for Motivations for Inherited
Multilingual by Using Machine Citizenship Formation in an Language Education in
Translation [JP.P.On-site] Inclusive Society: The Eidetic Japanese-Dutch Families
Seeing Practice in European [JP.R.Both]
Fields [JP.R.On-site]
Naoko TAMURA-FOERSTER Midori INAGAKI Tomoko OGITA
Automated Scoring System Theoretical Considerations of
Evaluation and Its Impact on Paradigms in Language
Learner's Writing [JP.R.On-site] | Education Research [JP.R.Both]
Jaeho LEE Manami YAGI
Yumiko MURATA
Irena SRDANOVIC
(22:30- | 15:30-
23:00) 16:00 Coffee Break

14




Room 23

Speech
Teacher awareness

Parallel Session 3
Room 24

Speech
Contrasive linguistics

Room 25

Speech
Text

(23:00-
00:30)

16:00-
17:30

What Advisors Can Learn
Through Language Learning
Advising Practices — Revisiting
the Role of the Language
Teacher [JP.P.On-site]

Mioko YOSHINAGA

Typological contrasts between
Japanese and Spanish
psychological verbs and its
effects on Japanese language
learning and teaching
[EN.R.Online]

Ayumi SHIMOYOSHI

Rewriting Public Notification
Documents in Plain Japanese:
Collaboration between Japanese
Language Education and
Municipal Governments
[JP.P.Online]

Naomi YANAGIDA
Yukiko OKUNO
Yoko OTA

An Exploratory Group Testing in
a Beginning Level Japanese
Course: Aiming for Supporting
the Post-pandemic JFL Learners
[JP.P.On-site]

Kiyomi KAWAKAMI

Japanese language learners'
use of potential Expressions in
"request situations" — A study of
the speech data of native
speakers of Japanese, English,
Spanish, German, Hungarian
and French in the I-JAS corpus
[JP.R.Both]

Emi MURATA-MARGETIC

Opening and Closing Lines in
Japanese Language Learners'
Compositions [JP.R.Online]

Eri KATO

How University Japanese
Studies Graduates Become
Japanese Language Teachers:
Insights from Interviews with
New Japanese-Language
Teachers at a Hungarian
University [JP.R.Both]

Kaori SANO

End of Day 1
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19 Aug (Sat)

Parallel Session 4

(JST) | CEST Room 23 Room 24 Room 25
Speech
SDESE SDEEEN Research ethics and
Grammer 1 Learner o
conviviality
(16:00- | 09:00- | Reference grammar for Development of reading In search of a sustainable
17:30) |10:30 |Japanese learners [JP.P.On-site] | comprehension materials that approach to Japanese language
increase student satisfaction and culture education in a small,
[JP.R.On-site] geographically distant country:
the case of Ireland [JP.P.On-site]
Eleonora YOVKOVA SHiI Jiro TOMIOKA Nobuko IJICHI
Keiko HORI
Kazue INABA
Teaching Grammar Using Anime | Life Career Development and Country as an Ideal Community
in Japanese Language Local Communities of Foreign for Coexistence — the "ideal life"
Education [JP.P.On-site] Women Migrating to Rural Areas | for the university students as
of Japan [JP.R.On-site] observed from the corpus of
Japanese language learners'
essays on "A country easy to
live in" [JP.R.On-site]
Hiroko YAMAMOTO Nobuko YANEHASHI Divnha TRICKOVIC
Tae HOMMA
Yoshiko KAWAMURA
A Study on Time Order Beliefs and Metalinguistic A methodology proposal for
Expressions in Japanese Transfer in Japanese Language | detecting academic misconduct
Language of Uzbek Native Acquisition [JP.R.On-site] in Japanese language texts in
Speakers [JP.R.On-site] the digitalization era [JP.R.On-
site]
Olga Dmitrievna PAK Ryoko OHATA
Tolga OZSEN and TeSToP-
Japanese Project group on
plagiarism (irem SAKA, Ozgiir
CELIK, Salim RAZI, Senem
CENTE-AKKAN, Dita HENEK
DLABOLOVA, Gamze
DAGDELEN)
(17:30- | 10:30-
18:00) |11:00 Coffee Break
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Room 23

Speech
Role of teachers

Parallel Session 5
Room 24
Panel

Room 25

Speech
Culture and communication

(18:00- | 11:00- | Exploring the Technological Significance and Methods of Can Culture be Taught?: Issues
19:30) |12:30 | Pedagogical Content Knowledge | Creative Writing in Foreign and Initiatives in Teaching a
of Japanese Language Teachers | Language Education: Fostering | Course on Japanese Culture
[EN.R.Both] Creativity and Reflexive Thinking | [JP.P.On-site]
for Learners' Holistic
Development [JP. On-site]
Emine Bihter CAKIR DEMIR Sanae OHNO Mariya AIDA NIENDORF
Tolga OZSEN Marcella MARIOTTI
Gaia VARONE
Japanese language teachers’ Second-Year Practice of
perspectives of competence- Japanese Lessons through
based education in liberal adult Kobanashi: Online Experiential
education in Finland [EN.R.On- Learning at a University in
site] Belgium [JP.P.On-site]
Masayo HAYADE Rie OGUMA
The consciousness of Impoliteness Observed' — when
multicultural education attitudes learners interviewed Native-
of the overseas Japanese Speakers. Responding to the
language teachers [JP.R.On- Japanese 'laugh’ [JP.P.Both]
site]
Nozomi YAMAGUCHI
Felipe Naotto MUKAI Jonathan BUNT
(19:30- | 12:30-
21:00) |14:00 Lunch
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Poster Session

Room 23 Room 24 Room 25
(21:00- | 14:00- Poster Presentation Poster Presentation Poster Presentation
22:30) |15:30 (four groups) (four groups) (four groups)
(DWhat Influences a Learner's | (DA Survey of Participants' (DlIssues Concerning "Essential
Attention to Japanese Awareness in Japanese Educational Content" in the
Prosody? : A Preliminary Study | language activities for Training of Japanese Language
Comparing Italian, Russian, coexistence [JP.P.On-site] Teachers: Based on the Cases
Chinese, and Viethamese of Training Programs for
Learners of Japanese [JP.R.On- | Takashi YOKOTA Teachers of Their Own
site] Languages in the U.K. and
(@)Insights from the Introduction | France [JP.R.Online]
Shin ABE and Practice of Language
Kazuhiro ISOMURA Portraits in Japanese Language | Toshiko HOSAKA
Ryoko HAYASHI Education Minor Courses Yuko FUJIMITSU
[JP.P.On-site] Megumi SHIMADA
(2)Consideration of Re-inclusion Hiroko YABE
Oriented Stances by Japanese Sei MIWA Miho TOKIMOTO
Language Teacher —From Takami MOHRI
Narratives of "Acceptance” and (2)Development of an Online
"Resistance" by Teachers in (3)“Learning to voice your Platform for Creating Structured
Other Disciplines [JP.R.On-site] | opinion is valuable” —A Study of | Presentations [JP.P.Online]
Discussion Class for Japanese
Haruka MATSUMOTO Pre-Intermediate Learners Mieko SAKAI
[JP.R.On-site] Yoriko NISHIJIMA
(3)Teacher Training for
Employing Logical Thinking Fumi OSHIUMI (3)Storytelling and Gender:
Tools in Japanese Writing Speech Analysis of Native
Education [JP.P.On-site] (4)Risk communication for Japanese Speakers in [-JAS
support for foreign people: [JP.R.Online]
Riko WAKITA Toward multicultural society
[JP.R.On-site] Takae HAGIWARA
(#)The practice of Resident
Participatory Disaster Prevention | Atsuko TOKUI (4)Flow from Creating Ideas to
Tasks: A Proposal for Japanese Decision Making in Group
Language Education to Support Activities — The Role of Teachers
"Sumigokochi", "Sumigotae" and as Faciliators [JP.P.Online]
"Sumikonashi" of communities
[JP.P.On-site] Yuka KAWAKAMI
Yukiko KOGUCHI
(22:30- | 15:30-
23:00) |16:00 Coffee Break
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Room 23

Speech
Speaking

Parallel Session 6
Room 24
Speech

Bilingual education and
teaching method

Room 25

Speech
Grammar 2

(23:00- | 16:00- | How do Japanese learners who | Heritage Language Education - | Changes in the reading
00:30) |17:30 |come to Japan after online Practice report: Translanguaging | comprehension of noun
classes learn pronunciation? for multilingual children modifying clauses by a non-kanji
[JP.R.On-site] [JP.P.On-site] background intermediate
Japanese learners [JP.R.Both]
Yutaro ODO Sawako NEMOTO FONTAINE Yoko KUWABARA
Exploring speech of Japanese Japanese-English Bilingual A Proposal for the Proper Order
native speakers that learners Programs at Public Primary for the Introduction of the
find difficult to understand: Schools in Australia: An Concept of “Topic” and “Subject”
Based on a listening Interview Survey of Japanese for the Proper Understanding of
comprehension survey of Language Teachers [JP.R.On- the Distinction between “Wa”
learners of Japanese [JP.R.Both] | site] and “Ga” [JP.R.Both]
Hisashi NODA Isao IORI
Akiko NAKAJIMA Kaoru KADOWAKI
Sayaka KATO
Kaoru UMEZAWA
Italian learners of Japanese
language from a pragmatic
perspective: interactional
particles in spontaneous speech
[EN.R.On-site]
Giordano STOCCHI
00:30| 17:30 End of Day 2
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20 Aug (Sun)

Parallel Session 7

(JST) | CEST Room 23 Room 24 Room 25
Speech Speech Speech
Composition Teaching material Teachers and learners
(16:00- | 09:00- | Using K-code to Support Developing an intermediate The potential of Kobanashi to
17:30) |10:30 | Katakana and Kanji Learning: A | Japanese language textbook on | enhance the study process for
Practical Report [JP.P.On-site] SDGs - Increasing the number | learners and tutors [JP.P.Online]
of people who understand
Japanese language education —
[JP.P.On-site]
Kaori NAKAMURA Noriko KUROSAKI Makiko KAWASHIMA
EmiITO
A practical report on teaching Analysis of university students' Linguistic and cultural symbiosis
students how to write request career support needs for the through mediation post
emails in Japanese with a focus | development of online teaching | intercultural conflicts - Listening
on politeness strategies materials [JP.P.Both] to the 'voices' of teachers living
[JP.P.On-site] in Europe - [JP.R.Online]
Kazuki MORIMOTO Ruth VANBAELEN Yuko SUZUKI
Yuka OEDA Hideaki ITO Nozomi TAKAHASHI
Assessment of Narrative An Empirical Study on Teaching | Involving learners in syllabus
Writings Written by Japanese Materials for Japanese as a design: Negotiated Syllabus in a
Language Learners in Foreign Language in Secondary | pre-advanced course and the
Hungary : Comparing Upper Schools in Germany: Focusing | teacher’s role [EN.R.Both]
and Lower Levels [JP.R.On-site] | on Teachers Thoughts
[JP.R.Both]
Yoko KAGEYAMA Junko MAJIMA Akiko FURUKAWA
Yukari TSUBONE Monika UNKEL
Eri KAZUNO
Mieko THOMPSON
(17:30- | 10:30-
18:00) 11:00 Coffee Break
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Room 23 Room 24 Room 25
(18:00- | 11:00- | SIG: SIG: SIG:
19:00) |12:00 | The Network of Japanese as a Study group for Case based EiJaLE (European Institute for
heritage language in Europe approach to teaching Business | the Japanese Language
[JP.On-site] communication in Europe Education)-OJAE (Oral
[JP.Both] Japanese
Assessment Europe) [JP.Both]
Michiyo FUCHS-SHIMIZU Kyoko KHOSLA
Norika ITAKURA Yasuko TAKEUCHI Yoriko YAMADA-BOCHYNEK
Sawako NEMOTO Reika SUHARA Koji HAGIHARA
Sei MIWA Yumiko UMETSU
Seiji WAKAI Fumi OMURO
Yasuko SAKAI
Michiko TAKAGI
Aya MARIKO
(19:00) | 12:00 AJE section closing
(19:30- | 12:30-
21:00) |14:00 Lunch
(23:00- | 16:00- EAJS General meeting
00:30) [17:30
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Keynote Speech

18 August 2023 (Fri), 09:15-10:30 (JST 16:15-17:30) Room 23 (On-site)

Japanese Language Education Research

and People, Language and Society:
From the Perspective of Convivial Society
and Japanese Language Education Policy

Professor Uichi Kamiyoshi (Musashino University)

In Japanese language education, particularly within Japan, political policy initiatives are progressing
rapidly. As elements of political policy enter the sphere of Japanese language education, a field in
which research and practice have thus far been carried out freely in many regards, what kinds of
changes or impacts may come to pass?

In October 2021, the Japanese Language Subcommittee of the Council for Cultural Affairs
announced a 'Reference Framework for Japanese Language Education' based on the Common
European Framework of Reference for Languages (CEFR). Subsequently, the same group stated in
November 2022 in ‘The State of Japanese Language Education in Local Communities’ that Japanese
language education in such communities would aim for B1 level.

Among researchers of education in foreign languages such as English, there has been much
critical discussion surrounding the use and application of the CEFR within Japanese society. In the
case of Japanese language education, there is a danger that the CEFR level and ‘can-do’ statements
will stand unaided, with the fundamental concepts of the framework itself failing to be afforded ample
consideration. In this speech, we speak from the point of view of Japanese language education policy
in order to discuss what kind of perspective is required of Japanese language education research to
realise a convivial society.
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19 August 2023 (Sat), 11:00-12:30 Room 24 (On-site)
Presentation in Japanese

Panel Discussion

Significance and Methods of Creative Writing in

Foreign Language Education:
Fostering Creativity and Reflexive Thinking for
Learners' Holistic Development

Sanae OHNO (JIE K & K )
Marcella MARIOTTI (V' = &Y 4 7 « /1 7 # A 71V K¥)
Gaia VARONE (71 7 2 71 U K%)

As Miura (2014) suggested, creative writing, that is creating stories and poems with imagination, leads
to experiencing and realizing the joy of writing, and finding positive meaning in writing throughout life
(lifelong writing). To be imaginative and creative is also the basis for understanding science and making
a discovery, as described in the discussion of the “nature of science.” The Common European
Framework of Reference for Languages (CEFR) can-do list refers to writing imaginative texts (C1) and
imaginary biographies and poems (A2); thus, the ability to write creatively is an important skill to foster
in language education.

However, in the field of Japanese language education, creative writing has not been sufficiently
discussed (Komatsu, 2020), and teaching methods have not been established; there are only a few
scattered reports on their practice. Arai (2011, 2012) reported on the practice in which a teacher who is
both a literary researcher and poet teaches the creation of free verse, tanka, and haiku based on
interpretation and appreciation of modern and contemporary poetry. However, this requires specialized
knowledge in teaching poetry, and it is impractical to incorporate similar teaching methods into broader
Japanese language classrooms. Thompson (2016) reported on a lecture in which, over the course of 15
lessons, students began by writing a short catchphrase, and went through stages of thinking about
dialogue, viewing and analyzing a novel, thinking about a story structure, and finally, writing a short
novel. However, it seems often difficult for educational institutions such as universities to incorporate
novel-writing activities into their curricula over a period of around 15 lessons.

In this panel discussion, we will first propose a teaching method for story creation inspired by
Chinese language education. Next, we will report on the practice of using this instructional method and
verify its effectiveness. Finally, we will discuss the significance of creative writing from the perspective
of integrated activity-based Japanese language education.
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Teaching methods for writing stories incorporating
Chinese methods of language arts education

Sanae OHNO (JIE K & K 5F)

As mentioned in the panel introduction, there is insufficient research on creative writing methods in the
field of Japanese language education. However, creative story writing has long been practiced in
language arts education, and numerous studies on its teaching methods have been conducted in many
countries. In China, in particular, the curriculum standard for language arts in high school states that
students should appreciate literary works and cultivate their creative abilities based on this appreciation
(Ohno & Zhuang, 2018). Textbooks include a variety of step-by-step writing assignments, starting with
imitation of literary works and ending with writing original creative stories. Although the modern
Chinese composition education is criticized for its excessive respect for rhetoric or emphasis on
preparation for university entrance examinations, there is much to learn from this long tradition.

ELINTS ==

In this panel, we will focus on the “YL5.,” “Hi5,” and “CX 5" methods for teaching writing

stories, which can be easily adopted in the Japanese language classroom. In these methods, students first
appreciate literary works, then imagine, and write what is not written or what follows, or rewrite stories
by changing the point of view, characters, development, etc. Thus, through these methods, students write
stories using the setting and plot of literary works as teaching materials. While teachers require adequate
knowledge and preparation to let students decide on the setting, plot, and development of stories, these
methods of using literary works greatly reduce their burden. The benefit for the student is that they can
easily write stories because the material provides them with ideas for their imagination and creativity,
rather than having to come up with a story from scratch. Depending on the selection of reading materials,
this method can be implemented in a few lessons and widely used in various classes.

Report on the practical application of the
Creative Writing Workshop for the creation of stories

Gaia VARONE (71 7 2 71 U K%)

From November to December 2022, a workshop focused on the creation of stories applying one or more
methods of expanded transcription, sequential transcription, and revision transcription was conducted at
a university in italy with five japanese language learners at an intermediate to advanced level in four
sessions of 90 minutes each. The text used as teaching material was “Shiroi inu” by Atouda Takashi
(approximately 2300 words long, low intermediate level).

The workshop was carried out as follows:

First session: Reading of “Shiroi inu” and assessment of reading comprehension using the
“Story structure review sheet”

Second session: planning out the story using one or more methods of expanded transcription,
sequential transcription, and revision transcription. The "Story structure creation sheet", similar in
format to the "Story structure review sheet" was used for planning the story

Third session: writing the story (min 500 words)

Fourth session: class review and comment of everyone’s stories
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To verify the effectiveness of the workshop and its methodology, we analyzed the stories written
by the learners, their comments on the stories of others, and the post-workshop questionnaire.

The five learners were not all interested in writing stories from the beginning, but they all

enjoyed writing them and were motivated to write more by the end of the workshop.
The contents of the stories varied from person to person, and everyone seemed to be able to freely
expand their imagination. In addition, the students challenged themselves to use new expressions by
utilizing dictionaries and other resources. It was also apparent that the workshop motivated them to read
novels and other works of fiction in the future.

In the workshop, we introduced the expanded transcription, the sequential transcription, and the
revised transcription together, and left it up to the participants to decide which one to use. In addition,
we did not correct grammatical errors as the creation of a story and enjoyment of others' stories were
prioritized. The extent to which grammatical accuracy is required for conveying stories is an issue for
the future.

The significance of integrating creative writing
-From the perspective of dialogue and social participation focused activities

Marcella MARIOTTI (V' = 4V 4 7 « 7 7 + A7 ) KF)

In Japanese language classrooms, activities may involve disclosing one's experiences and ideas to others,
sharing and deepening them through dialogue, and linking this to writing. For example, Kawaguchi's
(2011) 'personalised' composition is based on the idea that the essence of language learning is to share
what is true and important to oneself and to actively and voluntarily participate in interaction with others.
Hosokawa et al.'s integrated activity-based Japanese language classes are also activities aimed at
deepening one's own important 'theme' through dialogue, i.e. through mutual self-disclosure and self-
expression with dialogue partners, and finally, through preparing logic and writing reports, etc.,
becoming aware of one's own position and values within society.

There is no doubt that deepening mutual understanding through self-disclosure, deepening
discussion and thinking about how to be in society positively affects the acquisition of Japanese and
promotes growth as a language user. However, learners are not always able/willing to self-disclose. They
sometimes may also have a sense of self that they are unable/unwilling to disclose.

In the integrated activity-based Japanese class that the presenter practised in 2022, some students
concluded that "they were unable/unwilling to talk about their own themes". In such cases, there is a
possibility that they can express themselves by entrusting their thoughts to a story, i.e. by depicting a
world that might exist, a world they want to exist, or a world they do not want to exist. Whereas the
integrated activity-based Japanese classes deepen the themes within themselves with others and consider
their relationship to the real world, creative writing, where they create stories from their imagination,
can be regarded as the process of creating a world outside of themselves.

In this presentation, [ would like to argue that imagination and creativity are a necessary element
of human socialisation, an element that leads to agency in society (the ability to take responsible action
while setting goals and reflecting on them in order to bring about change), and that they are also
something required in foreign language education.
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Intercultural understanding in Japanese classes
—from practical examples and questionnaire survey—

Reiko SUHARA (&R — 7 L K%

Yasuko TAKEUCHI (Grenoble-Alpes University, France)
Kyoko KHOSLA

In the Case based approach classes, the participants work together on factual work-related conflicts,
come up with solutions by means of dialogue, and at the end of the class, they do their own reflection
on what they have discussed. In this activity, the reasons for the conflicts are often related to intercultural
issues. In the case of foreigner-Japanese conflict issues, the focus is also on the Japanese culture and the
way of thinking and foreigner's understanding of what the Japanese say and do.

Now, in these lessons, the teacher let the students to consider the feelings and emotions of the
characters and the causes of the conflict, and if the participants do not understand the situation well, the
teachers supplemented with information to make them aware of the Japanese perspective and way of
looking at things from different angles. As is often the case in Europe, if the teacher is the only person
for the information resource, his/her information effects a lot to the participants’ way of thinking. The
teacher, as a facilitator, tries to explain the different cultural issues from a neutral standpoint but not to
lead the participant to his or her own ideas. At the end, the teachers are acting as mediators, as stated in
the CEFR-CV, to help the participants understand what the conflict situation is about.

In this report, we will analyze the opinions and practices of teachers who have experienced Case
based approach classes through questionnaires and by gathering feedback from practitioners of the study
groups. We will focus on the concerns and doubts they felt when tackling intercultural issues in their
classes. We would like to share our findings and analysis on this regard and suggest the points that will
become the basis of the future Case based approach classes focusing on intercultural issues.

ERER - & (2010) [7 —AEHICEF 2L VDEER— VA X EDay 7Y 7 oHHM
I C—l, THARSFEXLIE %D % 6 %5

Council of Europe 2020. Common European Framework of Reference for Languages: Learning, teaching,
assessment: Companion volume,

available at https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-
teaching/16809¢a0d4

34
[Fuer 22 (—H) IZKD] [Back to Program (Day 1)]



OSSR 2023 4£ 8 A 18 H () 11:00-12:30  Room 23 (NI FEFK)
[WFFEFE3R] RS - AR

HAZEBFEHRED S LIAEER L
HEHY ¥ 25 L0BRICONT

YoV - X—L Vv (FrF v ALt XeFvi b K¥)
ARz FAH(FrFvhl - FveFX < b KEHRBHE R

b d, R CIIEECRE R E0 R 2 N A HESZHANICHBEL AL, BOE W,

SRR EBET S X5 A EiEEERLTW S, HAELRENIC L 2580 HAEEEED
[EfECEEA b RE 2] HAANL o5, HAEM, 23a=r—vavd Rl e 055
LR ENEFICHFERDOBIGICNTHAN DAL Y, XoTHAECORrE L
bILHb, 22T, ARMIHAELY THKLE T2 HAEFEEOREROBEGE TCOHANE D
RIDBICRER T 2 NEE A HEIC L. ZhoHABEAE Y ¥2 72 ofE#Ex 30 (|
A - L - HEB) OBLE» O T 2RO —EERY LT oTh D,

ARKCTIE, BIEHAGE Z THIK L 32 HAGEAEEOXRERBAN L OIS TORGRA A —
VEHAREEEN Y ¥ 2 7 0@ MICERE T 5, ARICHEHINSE T — X3 2022 4F 12 A
10 H2*5 2023 4 1 H 10 HIHC Skype IC CTHEI Nzl v 22 —ffFICL o THROLNAZH DT
HbH, MPENREHEF MLV - FrF v h LV REHRBABEFFRHERE O 3EEL 4FED 1540
BETH 2, 7— 20k LTRABEMTESAORTEY, O [ ETREFEL @ E-
gl @ IREEH], @ e AT © AN ERHORGR] v s oo EEZEL T
o OMG s T2 HAERREHARELEN Y ¥ 2 7 L0BEEIHRI SN TH L, ZD—
HoOFER L LTI,
® P RS ooMEo oI [EAT L A 1o L COREEZIEeTW 32, 20
HRICHEEEANY 27450 B UUHEBEHEO R L Y iE fivTwz, Of&Ee THAER
mala=r—vavied ), THAXL) THERMtS ) THAGELASERER ] o EOEED
GoMICIERFIOBIFRE R L LT 5,

) oo I ETEGR TERERE] TRMEEHR], [EA L E£HORMR] icowTik, H
REBEA) X2 T L ICEEREL T2, [HAE2 I 227 —va vigd ). THAULL.
[HARtEZ ], THAGESEREEES] OB 2 ZET 2FHEDARLRHE D R\ Lo 7z,

35
[Fuer 22 (—H) IZKD] [Back to Program (Day 1)]



18 August 2023 (Fri), 11:00-12:30 Room 23 (On-site)
[Research Publication] Presentation in Japanese

Presentation

Between the Awareness of Multicultural Coexistence Among
Japanese Language Education Students and the
Education Curriculum on the Relationship

Yaren YAMAN (Fx F v AL A Xt F X =)L+ KF)
Tolga OZSEN (F ¥ F v 1L « v F X - =+ KEFEHRBEBHE LR

Multicultural coexistence refers to a societal way of life where individuals with differing characteristics
such as nationality and ethnicity understand, recognize, and construct equal relationships through mutual
understanding and acceptance. In the context of Japanese language learning, interaction and
communication with Japanese people differs in terms of nationality, language and etc. also refers cross-
cultural interaction. This exchange often turns into coexistence with Japanese people in professional life
after graduation. To establish a solid ground for sustainable and effective communication and a
coexistence environment between Japanese users and Japanese people, understanding the barriers
Japanese language learners may experience in interacting with Japanese people in the workplace plays
an important role. In this sense, revisiting the relationship between the academic background (Japanese
language curriculum) of Japanese users' current communication-oriented difficulties in the workplace
and the Japanese users' experiences with native speakers let us identify the multicultural coexistence in
terms of the Japanese language.

The data used in this paper was obtained through an interview survey via Skype from December
10, 2022 to January 10, 2023. The interviewees were 15 junior and senior students enrolled in the
Japanese Language Teaching Undergraduate Department at Canakkale Onsekiz Mart University.
Content analysis was used as the data analysis method, examining the through five issues: (1)
hierarchical relations (2) decision making (3) time management (4) tatemae and honne (5) individual
and group relations.

Among the five issues mentioned above, students expressed particular concern about "Honne
and Tatemae", which was more related to cultural differences than to the Japanese language teaching
curriculum. Participants also report that they tend to ease in navigating hierarchical relationships,
decision-making, time management, tatemae and honne, individual and group relations with the strong
help of prior learning experiences (curriculum). Moreover, participants who studied in Japanology
courses such as "Japanese Communication Skills", "Japanese Society", and "Japanese Language Skills"
show less concern tendency about communicative difficulties in the workplace with Japanese people
rather than those who have not.
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A Study on Reconstruction of Japanese Literacy Survey as a
Foundation for Symbiotic (Multicultural) Society

Hiroshi NOYAMA (National Institute for Japanese Language and Linguistics)

Paper short abstract:

A pilot study was conducted in July 2022 at a voluntary evening middle school in City A using a revised
version of the 1948 literacy survey questions, based on the content of the 1948 survey questions. Here
we present an overview of the survey, the results of the analysis, and future prospects.

Paper long abstract:

1. Introduction - Summary of Pilot Survey

The presenter first prepared questions from 2019 to 2021, based on the content of the 1948 questions
(structure and content of the 90 questions), but with additions and corrections made to the wording for
modern use. Using the questions, a pilot survey was conducted in July 2022 with 43 people (28 students
and 15 staff) ranging from their teens to their 80s at a voluntary nighttime junior high school in City A.
In this presentation, we will provide an overview of the problem, a summary of the results of the analysis
of the pilot survey, and the challenges and prospects for the future development of the problem.

2. Summary of Questions, Scoring, and Results

2.1. Questions: The main questions were divided into questions 1-8, with a total of 90 questions. For the
"Listen and Write" questions, the CD created for the pilot survey was used, since these questions require
the participants to listen to the audio and write their answers.

2.2. Scoring: 1 point per question, 90 points maximum. Scoring was based on the correct answers and
scoring rubric for the 1948 questions, including the handwritten kana and kanji questions (questions 1,
2,and 5).

2.3. Overall results

Collaborators Number of Collaborators/ Mean/ Median/ Min/ Max/

Students 25/78.4 /83 /28 /89 /

Staff and others 18 /87.8 /88 /80/90/

3. Prospects for Developing Literacy Survey Questions to Support a Symbiotic Society

When reconstructing and implementing literacy surveys that have been conducted since the Literacy
Survey conducted in 1948, it is necessary to devise a method that meets the needs of the modern age.
Assuming that there will be Japanese language users from diverse backgrounds (mother tongue/first or
second language/inherited language/foreign language, etc.) among the survey participants, various
considerations will be essential. For example, it will be necessary to consider the creation of questions
at the A1 level, the lowest of the six levels of the CEFR, and at the lower, tentatively set A0 level, and
to devise a structure for the questions.
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Factors inhibiting spontaneous speech

among Spanish learners of Japanese
—Importance of interacting with Japanese students for reducing 'shyness'

Masako KUBO (¥ 7 = v /1 K%
Kumiko NAKANISHI CGR#ERMEGE R H ARGEFED

In Spain, there is a problem of insufficient conversational production activities, especially spontaneous
speech, due to curriculum constraints. Mayuko Doi (2012) investigated the relationship between oral
expression skills and emotional schemas such as 'l love Japan', but concluded that there wasn't any
correlation.

In this research, we clarify what factors inhibit spontaneous speech and show what is necessary
to increase spontaneous speech (Nobuhiko Kato, 2021) in a multicultural society. The evidence is based
on three oral tests and interviews with students (learners) of the integral Japanese subject at a Spanish
university, and interviews with Japanese TAs and teachers.

As a result of this research, the learners who improved the scores in the oral tests testified that

"I was able to have spontaneous conversations in contact situations with the TA in class", "I actively
engaged in spontaneous conversations outside class at social events with native speakers”, It was
important to have a TA who was not a teacher but someone I could talk to easily and I felt comfortable
with, in other words, someone like a friend”. Furthermore, a teacher who was in charge of the class
testified that "Learners were able to express their opinions more actively when a TA was present”.
As for factors hindering spontaneous speech, learners stated: "I couldn't speak because I didn't want to
disrupt the rhythm of the class", "I was too shy to speak", and "I had not used Japanese for a while".
Yukino Yamashita (2022) pointed out that reducing learners' anxiety, but shyness differs from anxiety.
Shyness makes learners hesitate to speak in front of others.

Co-learning in Japanese language learning allows learners to 'find commonalities rather than
differences' with others (Kazuko Suematsu, 2014), thus, we can expand human relationships that enable
empowerment without hesitation even in a multicultural society.

In this study, it was found that role-playing and shadowing set up by the teacher in class were
not sufficient to improve oral expression skills, and it was improved by increasing spontaneous speech
with TAs and others to reduce shyness.
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Lickley, Robin J. (2015) Fluency and disfluency. In Melissa A. Redford (ed.), The Handbook of Speech Production, pp. 445-
474. Malden, MA: Wiley-Blackwell.
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Teaching Disfluency for French-Speaking Learners of

Japanese and Its Effects on Communication:
A Study Focused on Getting-stuck Utterances

Jun SUDO ([FIFE#:KY)

Mizuki FUNAHASHI ( H A K %%)

Takaaki SHOCHI (R v F —F ¥ 7 — = 2 K¥)
Toshiyuki SADANOBU (F{#BK%F)

To establish intercultural cohesion in Japan, it is necessary to transform learners’ Japanese speaking
skills from being “understandable” to being “empathetic” to native speakers. We believe that teaching
that transforms learner disfluency to native-speaker levels (Lickley 2015) is an effective method.
Therefore, this presentation discussed teaching effects of disfluent utterances tsukkae (Sadanobu
2019)—that is, getting-stuck utterances—that are less commonly introduced to Japanese language
education compared to fillers. In the presentation, a set of self-learning slides was made that includes
two types of tsukkae as learning items— “break + continuation” and “prolongation + continuation”—
which are commonly found in native speakers’ speech and are likely to be difficult for learners to acquire.
It was designed for learners to provide an explanation of tsukkae forms with video examples by native
speakers, to practice the prolongation and the break in short sentences with sample audio from native
speakers and apply these skills in long sentences. This study included a total of six learners of Japanese
language at a university in France who learned these skills with the set of slides. Consequently, we
summarized the findings in the following two points: (1) the acquisition and application of tsukkae skills
were confirmed in the learners’ speech, but (2) the way in which they applied tsukkae skills varied, and
not all demonstrated a good balance of breaks and prolongations. The balance affects the levels of
interactivity and empathy. In incorporating disfluent tsukkae into Japanese language education, it is
suggested that it is necessary to explain the role and frequency of each tsukkae type.

Lickley, Robin J. (2015) Fluency and disfluency. In Melissa A. Redford (ed.), The Handbook of Speech
Production, pp. 445-474. Malden, MA: Wiley-Blackwell.

Sadanobu, Toshiyuki (2019) Bunsetsu-no Bumpo. Tokyo: Taishukan Shoten.
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Dialogue beyond ideology
A study on learners’ perception of native speaking
facilitators in a “level-free” Japanese language workshop

Chiara ALESSANDRINI (Ca' Foscari University of Venice)

This research investigates learners’ perception of native Japanese-speaking facilitators in a Japanese
language workshop aimed at high school students in Italy. Qualitative data are to be collected by
interviewing and administering a questionnaire to the participants in this workshop to ascertain whether
the decision to involve native-speaking facilitators has to be considered essential, structurally or
emotionally, to the learners’ needs and objectives for Japanese language education. The workshop was
designed for high school students to choose as part of their mandatory curriculum and promoted as an
opportunity for active language learning by participating in weekly meetings and an online forum to
create a place for dialogue (Hosokawa 2004, Mariotti 2020a), discussing their interests in Japanese with
university students and scholars as selected facilitators. Conceptualized as critical-transformative
language education beyond proficiency levels (Mariotti 2020b), no prior Japanese language proficiency
was required to participate. Considering such “level-free” context and the notion of its participants as
aware of their positioning as responsible social actors (Hosokawa, Mariotti & Ichishima 2022), in line
with the ideals of social cohesion and citizenship promoted by the Council of Europe (2020), this study
discusses the introduction of native Japanese-speaking facilitators to the workshop as well as the reasons
for their involvement as such, thus problematizing again the participants’ positioning in their “role” of
“native” and “non-native” speakers from a learner’s perspective. In accordance with the objectives of
the workshop approach, the results are expected to highlight the irrelevance of such “roles” in relation
to this context of Japanese language education, in favor of a place for dialogue in which Japanese is
spoken towards the reaching of a shared goal by all participants, for the building of equal relationships
and ideology deconstruction.
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The Development of Free Downloadable Learning Resources for
Collaborative Online International Learning (COIL)

Akiko MURATA (iEBUK )

Collaborative online international learning (COIL) gives students opportunities to improve their
language proficiency and offers a valuable forum for learning about each other’s countries and cultures
and for discussing global social issues, such as the United Nations sustainable development goals.
However, simply creating a setting for discussion tends to result in superficial exchanges (Helm 2013;
Kramsch 2014; O’Dowd 2019; Murata 2022). Thus, educational resources that provide multiple ways
to collaborate using language and technology and to deepen students’ discussions must be created as
well.

Along those lines, the author’s research group has been developing a downloadable textbook for
Japanese and international students to use to interact with each other outside the classroom “International
Exchange in Basic Languages: Activities for Exchange Partners” https://doi.org/10.50921/j1p.3.0 1). In
this presentation, I report on the background and purpose of the textbook and explain revisions made to
it based on an analysis of students’ exchanges. I also introduce various ways to use the textbook in face-
to-face and virtual situations.

[ Textbook]

Murata, A., Hasegawa, Y., Kawachi, A., Prefume, Y., & N. Takeyama (2023). “International Exchange in
Basic Languages: Activities for Exchange Partners.” Multicultural Societies and Language Education,
Vol.3, Special Issue: Textbook for International Exchange and Collaborative Learning, 1-81.
https://doi.org/10.50921/j1p.3.0 1
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Presentation

Japanese Language Education Overcoming Differences in

Language, Culture, and Historical Perceptions:
Through Collaborative Learning with Malaysia

Noriko MATSUNAGA (JLM KZ)

For Japanese language education aiming at peaceful coexistence, how to overcome memories of war
and promote mutual cultural understanding is a major issue. In Europe and the United States, efforts are
being made to Content and Language Integrated Learning, but in Japan, the "content" of learning for
peace tends to lean toward themes such as the history of damage caused by war, human rights, and
poverty. For this reason, Japanese language education aimed at peaceful coexistence lacks a means of
resolving the discrepancies in historical perceptions that hinder mutual cultural understanding and the
perspective of cross-cultural understanding. In addition, since the history of international collaborative
learning is short in Japan, there is a need to accumulate analyzes of collaborative processes among
students. In this research, we will use Malaysia as a case study of history, where conflicts remain over
memories of the occupation by Japan during World War II. Through international collaborative learning
with Malaysian students, we will examine what kind of conflicts and dilemmas Japanese students have
in the differences in language, culture, and historical awareness. And how Japanese students try to deal
with them will be clarified by recording and reviewing collaborative learning among students. As a result
of the analysis, the Malaysian and Japanese students brought together their knowledge of both Japanese
and English, and by making efforts to eliminate the barriers between the two by using written materials
and SNS, collaboration and mutual understanding progressed. However, in the integration of history and
Japanese language studies, which are fraught with conflicts and dilemmas, further issues remain
regarding the extent to which it is necessary to delve into history studies and how to integrate them.
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Presentation

A community for teachers and learners
—Connecting people through laughter—
a Kobanashi comedy festival without borders

Nayuta BRAND (I F v /1, XA X)

Aya KAMURA MIRTO (50 ¥ £ 5 (313)

Michiko TAKAGI (77 v & v HA N B8 BEER7)
Mari ENDO (#Xv kLT 4 i)

We will report on the development of Japanese language teachers through kobanashi - short jokes
performed in the traditional rakugo style.

Kobanashi has become increasingly popular in Japanese language education in the last few years.
Without any special equipment, it allows anyone to experience the Japanese language and culture
creatively.

The collaborations started in October 2020, when approximately 20 Japanese language teachers
from all over Europe met through the online 'Kobanashi workshop for Educators'. Most of the
participants had never met before, but after the workshop, they not only practised kobanashi in their
own educational settings, but also kept in touch, visited each other's classes and provided exchange
opportunities for learners. Moreover, they jointly set up an international online kobanashi presentation
festival for their learners.

In the first year, they collected videos of kobanashi performed by Japanese language learners
and screened them in an online festival on Zoom. Family and friends of the performers were also invited
as audience. The goal was to create a space where learners of various backgrounds and proficiency levels
could participate on an equal basis and enjoy each other’s performance without competition. In 2022,
they set up a monthly joint rehearsal space open to anyone and encouraged teachers to participate
actively. Indeed, both teachers and learners participated at the second festival as performers.

The whole activity is becoming more fun.

Kobanashi contains elements common to all humans, such as laughter and non-verbal
expression, which is why it can be enjoyed by everyone, regardless of the proficiency level, mother
tongue or age.

Through the collaborative process, the teachers broadened their horizons and became aware of
the variety of educational settings and approaches for learning or teaching Japanese. It allowed them to
see themselves as partners in the process of learning Japanese and awakened the desire to continue
creating collaborative learning environments for themselves and their learners.
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Lee, Sangmin-Michelle. “The impact of using machine translation on EFL students’ writing.” Computer Assisted Language
Learning 33 (2020): 157 - 175.
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Presentation

A Use Case Scenario of Machine Translation
for Language Instruction

Takako AIKAWA (Massachusetts Institute of Technology)

This paper advocates the use of web-based machine translation (MT), such as DeepL or Google
Translate, for language instruction and presents a use case scenario of MT in a classroom setting. MT
has made tremendous strides in quality over the last several years and has a great potential to be an
effective tool for language learners. Yet, many language teachers do not know how to apply MT to their
classes. The paper provides further insight into actual applications of MT by presenting a use case
scenario from my third-year Japanese language class.

Section 1 examines the translation quality of DeepL by using the outputs that I have collected
from DeepL for the language pair of Japanese and English. DeepL’s outputs show that its qual-ity is as
good as that of human translation and therefore is suited for language instruction. Sec-tion 2 dives into
my use case scenario of DeepL for my Japanese class, which involves the method called “backward
translation” (S.M. Lee, 2020). I asked students to first translate their Japanese sentences into English
using DeepL, and then back-translate DeepL’s English outputs into Japanese. After this process, students
were instructed to compare their own writings with DeepL’s Japanese outputs and analyze the
difference(s) between the two. Section 3 discusses students’ reflections on the use of DeepL. Their
reflections suggest that the use of DeepL, to-gether with the method of backward translation, not only
assists their examination of grammati-cal errors but also enables their learning of new expressions while
enhancing the meta-cognitive use of the Japanese language. Section 4 presents my concluding remarks.
I argue that the ad-vancement of Al technologies is exponential and rapid and will profoundly transform
the way we teach foreign languages. 1 urge teachers to get ready for tsunami of Al technologies and
start exploring how Al and pedagogy can be complementary.

Lee, Sangmin-Michelle. “The impact of using machine translation on EFL students’ writing.” Computer
Assisted Language Learning 33 (2020): 157 - 175.
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Proposal for Service Learning to Make
Japanese Website Multilingual
by Using Machine Translation

Naoko TAMURA-FOERSTER (K v K7 ¥ 7Rt HA - sEE 725 I)

Machine translation has advanced dramatically with deep learning. This machine translation has already
been put to practical use in situations where immediacy is required, such as municipal announcement
during the Corona pandemic. On the other hand, it has been reported (Yamada 2021) that less than 1%
of the content requiring translation worldwide has been translated. In order to coexist in a multilingual
society, it is desirable to establish a "sustainable translation" method that enables rapid information
transfer by using machine translation for content that cannot be handled by human translation. However,
machine translation based on deep learning still causes "translation omissions," where part of the content
of the source text is not reflected in the translated text, and mistranslations due to a lack of understanding
of the context. Therefore, post-editing by human translators is considered indispensable.

On the other hand, there are many educational institutions in Europe that offer translation studies
and Japanese language education classes in which students learn to translate Japanese into the local
language. A learning approach, in which students participate in a community service project and enhance
their academic learning, is called service learning (Kurokawa 2012). Incorporating service-learning into
the classroom would allow for timely multilingualization for communities in need of translation, and
for Japanese language learners to contribute to society by making use of their Japanese language skills.

Therefore, using the Japanese-English translation of the AJE newsletter as an example, this
presentation will analyze what problems exist in the post-editing process of machine translation and
what skills are needed to solve them, explore the conditions and work processes that should be
considered if it were to be done in a classroom setting, and propose the establishment of an AJE
newsletter translation project.

Kurokawa, M. (2012) ‘Service Learning in an Advanced Japanese Language Course ’ in Journal of Japanese
language education153: 96-110, Association for Japanese Language Education.

Yamada, M.(2021) ‘Post-editing and a Sustainable Future for Translators’ in Journal of foreign language
studies 24: 83-105, Kansai University.
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Automated Scoring System Evaluation and Its Impact on Learners' Writing

Jaeho LEE (5 i HH K%)
Yumiko MURATA (X = Y~V RFHAKR L v % —)
Irena SRDNADOVIC (Pula University, Croatia)

Our research group is developing a web system called "jWriter" (https://jreadability.net/jwriter/). This
system is capable of automatically scoring learners' proficiency in writing and providing feedback com-
ments to help them improve their writing. In order to clarify the validity of this system, we report the
results of automatically scoring the data of 26 Japanese language learners at Pula University in Croatia.
The two specific research questions are as follows. To what extent does the system "jWriter" capture the
learners' operational proficiency? To what extent do the feedback comments of the "jWriter" system af-
fect the learners' writing? To answer these questions, we conducted three surveys of 26 Japanese-
language learners at Y University.

Survey 1: The students were asked to take the "SPOT" objective test to measure their Japanese
language proficiency.

Survey 2: We asked them to write an opinion essay titled "{F % 2 3"\ [E D 54 & B (Conditions

and reasons for a country to be a good place to live).
Survey 3: The opinion essays written in "Survey 2" were input into the "jWriter" automatic scoring sys-
tem, and automatically scored. The students were then asked to rewrite their essays after receiving feed-
back comments from "jWriter.

As a result of analysis, the correlation coefficient between the scoring scores of Survey 1 and
Survey 2 was 1=.518, and the correlation coefficient between the scoring scores of Survey 1 and Survey
3 was r=.653. There was a strong correlation between the automatically scoring scores and the objective
test scores both before and after the rewriting of the opinion essays. Next a Wilcoxon signed rank test
was conducted on the data from Survey 2 and Survey 3, and a significant difference was found (V=72.0,
p=0.015). For further analysis, we checked the data at the beginner, intermediate, and advanced levels
and found significant changes, especially in the beginner data, and can therefore conclude that the auto-
matic scoring system is particularly effective at the beginner level.
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Presentation

Language Activities for the Realization of an

Intercultural Society and its Language Policy Theory
—An Examination of Japanese Language Policy
attempting to contextualize the CEFR—

Seiji FUKUSHIMA (£ FH K %)

In response to the increase in the number of foreign residents in Japan, the Japanese government
compiled the "Comprehensive Measures for Acceptance and Coexistence of Foreign Nationals" in 2018
and the "Roadmap for the Realization of a Society of Harmonious Coexistence with Foreign Nationals"
in 2021, outlining mid- to long-term measures through FY2026. The roadmap outlines three visions of
a symbiotic society: "Safe and Comfortable Society," "Diverse and Vibrant Society," and " Society that
Respects Individual Dignity and Human Rights," as well as four priority issues, with Japanese language
education explicitly identified as " Initiatives such as Japanese language education for smooth
communication and participation in society".

In the above trend, "Reference Framework for Japanese Language Education" (2021) referring
to CEFR was compiled in Japan, and the "Reference Framework for Japanese Language Education,
Companion Volume" referring to CEFR-CV (2020) is now under discussion. The "mediation" and
"plurilingual and pluricultural competence" added and reinforced in the CEFR-CV indicate language
activities and competencies essential for achieving visions of a coexisting society, and we believe that
they will function effectively in realizing these visions. For example, " mediating concepts" describes
linguistic activities for collaborative work and collaborative meaning construction, and in "mediating
communication," one can find linguistic activities for mediating and managing the discord and conflict
that are likely to arise in a multilingual and multicultural environment. These language activities go
beyond language education that merely increases "what one can do," and provide guidelines for language
education that contributes to the realization of a symbiotic society.

On the other hand, the Council of Europe's tool, which is based on the principles of democracy,
human rights, etc., presumes these core values and does not indicate how to agree with those who do
not share these values. To provide a more solid foundation for a convivial society, we believe it is
necessary to complement the "principle of dialogue" , which allows those with different values to
achieve a common ground for a common goal.
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What Japanese Language Education Can Do for

Citizenship Formation in an Inclusive Society:
The Eidetic Seeing Practice in European Fields

Midori INAGAKI (ILZL2EBE A %)

The purpose of this presentation is to examine the question, "What is the goal of Japanese language
education in a inclusive society? The presenter, together with two researchers in the fields of philosophy
and philosophy of education, is currently working on a Grant-in-Aid for Scientific Research
(KAKENHI) research project on what Japanese language education can do for the formation of
citizenship in a inclusive society, through practical activities of phenomenological dialogue. What kind
of Japanese language education practices are necessary to realize a "inclusive society" in which people
with different linguistic and cultural backgrounds and different values can live together? The presenter
posits the principles of phenomenology as the foundation for a symbiotic society, and explores this
question from both theoretical and practical perspectives. As part of this research, the presenter has been
holding workshops on the phenomenological method of philosophical dialogue called "Eidetic seeing"
(a method of gaining insight into the central meaning of concepts and things) for learners with different
cultural backgrounds and teachers involved in Japanese language education and language teaching
practices in Japan and abroad. In the workshop, a single vocabulary word, a concept of common interest
to the participants (e.g., freedom, justice, etc.), is chosen as the topic of the dialogue, the question "What
is xx?" is asked, and the participants mobilize all their experience and knowledge to come up with a
definition of the word that is acceptable to everyone. In the process, they become aware of each other's
differences in values and try to build consensus toward a common understanding. Through such
participatory dialogue workshops, we present not only abstract theory building, but also concrete and
practical methods of dialogue.

In this presentation, I will introduce a case study of the dialogue practice of "Eidetic seeing" in
Japanese language education and inherited language education in a certain European country as a part
of this Grant-in-Aid for Scientific Research project. What kind of philosophical dialogue practices are
possible in the context of the bilinguistic and biculturalism of Japanese language education in Europe?
This presentation will be based on concrete examples. The aim of this presentation is to present the
philosophy and practice of "Eidetic seeing" as a practical example of "Japanese language education for
a symbiotic society" to Japanese language teachers living in Europe, with easy-to-understand concrete
examples.

60
[Fuer 22 (—H) IZKD] [Back to Program (Day 1)]



OsEsex  |20234F 8/ 18 A (&) 14:00-15:30 mmmuﬁﬁwg?4y%%)
[(WF7EFE K] L SiE - HARGE

EEHBEMRICBITANRTF AL LAOHBHELE
JKRBELZRE (BB 5 K5

21 AL O HFIZ B AL 2 X T 005 ) ECHIHZEZ - A4 0B#E)i T CIcHE QR L 7

S T3, L ld, SEBHESLTE, UL HEL VOIS Z DL DERWE L., #Hiiz i bl
ML AR EZIRZ 2 HFITHELNT WS, TD X5 a2, EFE, RO FEm»EH
RV, Ay Faeyarz—yv] LN C\Ww5 (Phakiti et al. 2018) , AV Fu ¥ —
(Methodology) (X, A Y v F (Method) & %274 Y, ZOWNEOEFHAE., bW 237 X4 L4
Db DT, N7 X4 aid TEEH BT 2 EAE 2y & (Guba, 1990) | TH Y, Bf
REPHH DA T XA LEBRRNICHETCLICEoT, COSTNARERZ 2H /24T 7 —
FEBBRTEZ2DTERVLLEEZ D,

AABLETRICE VTR, AV y FO@fidHd 525, A Y Fov—o@fidiEkicibhtns
LIREVEG, 22T, ARRTIER, L B2 — %@ U CHERICE T 5057 XA LOBGRINE
179, FEFIZ, HARFEHBEUICICED 2 TARFRFEICEB I N T3 532 KOG DHFFERICE
TEMERITo 72, HBEHHDO—2 L LT, MIRTED T XA L~DFE DD % DT 51220 T
L7, MRE LT, BE532 KD 5B 24K () 4.5%) DFXIC~T XA LT 25l H - 7,
MR LTix [SGEEER] & [HaMBETER] cobrhl, AEKRTE, 202 00[FFZHLIC,
(D) Wi BT 257 X4 LOfLEMN T, (2) SEHEEAEMEL 7 X4 &L OBfRIcoOwT, HER-R
e HICHERINE R 21T ),

Guba. E. (1990). The Paradigm dialog: Newbury Park, Calif. Sage Publications.

Phakiti, A., DeCosta, P., Plonsky, L., & Starfield, S. (Eds.) (2018) . The Palgrave handbook of applied linguistics research
methodology. London: Palgrave Macmillan.
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Presentation

Theoretical Considerations of Paradigms in
Language Education Research

Manami YAGI (B&ir] & K52)

The world of the 21st century is undergoing rapid transformation, and people are becoming increasingly
mobile. It is vital to question the ideas of language teaching and learning, culture, and coexistence and
perceive a complex world from a new perspective. Hence, the "methodological turn" has gained
significant attention in recent years due to the study methodology (Phakiti et al. 2018). The methodology
is not the only approach but also includes the philosophical worldview of the study, namely paradigm.
According to Guba (1990), a paradigm is " a basic set of beliefs that guides action”, and we think that
by reflecting on paradigms, researchers might explore novel ways to understand this complicated world.
In the field of Japanese language education, there are some discussions of methods, but they are not
active discussions of methodologies. Hence, through a survey of the literature, 1 will provide a
theoretical explanation of paradigms in technique in this session. | performed a survey of 532 articles
published in major academic journals associated with Japanese language education regarding research
methods. One of the questions about was the paradigm of research methods. As a consequence, paradigm
descriptions were found in 24 out of a total of 532 articles (or around 4.5%). The terms were divided
into "positivism" and "social constructionism. Based on the survey results, theoretical arguments will
be made in this presentation about (1) the role of paradigms in research and (2) the connection between
paradigms and language education research.

Guba. E. (1990). The Paradigm dialog: Newbury Park, Calif. Sage Publications.
Phakiti, A., DeCosta, P., Plonsky, L., & Starfield, S. (Eds.) (2018) . The Palgrave handbook of applied
linguistics research methodology. London: Palgrave Macmillan.
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Our child's perspective on our Family Language Policy
-From a comparison of parents and child Trajectory
Equifinality Modelling-

SGI_]]WAKAI(j]*‘ET YU e — a,— )L - jJ/VEV?f[/Ej(#)

Only a few studies have examined how parents deal with their child's long-term Japanese language use
from a parenting perspective. Wakai (2022) and Wakai (2023) tried to investigate this using Trajectory
Equifinality Modelling (TEM). In Wakai (2022), W, a Japanese father living abroad, used auto-
ethnographic TEM to study his decision-making process about his child's use of the Japanese language.
On the other hand, Wakai (2023) analyzed how W's foreign wife, who uses Japanese daily, made
decisions regarding their child's use of Japanese with TEM and compared them to W's decisions to
clarify the W family's language policy. The findings of the study were as follows. First, in the W family,
the couple decided on a family language policy and maintained this policy until their child reached
adulthood. They felt that their child had become an autonomous user of Japanese at about the same time.
Secondly, each made minor changes to their home language policy, but these small changes were not
always consciously shared. However, just like parents are independent, children also have their ways of
growing up. Their progress in using Japanese might not always be the same as the parent's expectations.
Therefore, in this presentation, we will again place "(my child) has grown up to be an autonomous user
of Japanese" as the Equifinality Point and use TEM to examine how the child in family W reached this
point. Then, by comparing the child's TEM with that of the parents, I would like to clarify (even a little)
the relationship between the family language policy and my child's development.
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Factors Influencing Parents' Motivations for Inherited Language
Education in Japanese-Dutch Families

Tomoko OGITA (BHVE Pt K 7¥)

This research aims to identify the factors that influence the motivation of Japanese-Dutch parents to pass
on their language and culture to their children, when they are minorities in their respective societies.
Previous studies have focused on investigating the methods and motivations for children's language
learning. However, inherited language is a language that parents want their children to learn, and it is
recognized that this language learning is imposed on children. Japanese-Dutch is a minority language,
and the inherited language is undervalued both at home and in society, as most parents can speak the
local language to some extent. Therefore, many parents feel limited in motivating their children at home.
The presenter is a parent of three children raised in a Japanese-Dutch household in Japan. On the other
hand, Japanese parents living abroad have reported launching Japanese language classes with local
Japanese parents. Although the purpose of the Japanese language class may be to increase children's
motivation to learn the inherited language, it may be to support the motivation of parents who want their
children to acquire the inherited language. Thus, it is assumed that supporting parents' motivation may
influence children's acquisition of inherited language. In this study, semi-structured interviews were
conducted with nine Japanese-Dutch parents, and using the SCAT analysis proposed by Otani T. (2019),
the factors that affect motivation were discussed based on theoretical descriptions. As a result, it was
revealed that parents are motivated by discovering their children's spontaneous actions and the
consolidation of past learning, but motivation decreases when faced with the discrepancy between effort
and results or differences in concepts. It was also evident that teaching the inherited language in the
home became more difficult as the children grew older, and that they repeatedly revised their own
educational views along with their disappointment. On the other hand, it was implied that parents'
involvement with social settings may support their beliefs and lead their children to become autonomous
learners of their inherited language.

Otani T. (2019): Paradigm and Design of Qualitative Study: From Research Methodology to SCAT.
Nagoya: The University of Nagoya Press; (in Japanese).
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What Advisors Can Learn Through

Language Learning Advising Practices
—Revisiting the Role of the Language Teacher

Mioko YOSHINAGA (KPR A2%)

In recent years, attention has focused on learner autonomy and the ability to decide how to learn (Aoki
& Nakata, 2011). In language learning based on learner autonomy, learners need to take initiative in
various settings, including learning outside the classroom. Nevertheless, not all learners can learn
autonomously from the beginning (Kato and Mynard, 2016/Japanese translation 2022). In 2018, the
Agency for Cultural Affairs (Bunka-cho) published a report on the state of development and training of
Japanese language education personnel, which stated that the report called for the development of
Japanese language teaching personnel with the competence to promote and support self-directed
learning.

Given this situation, the presenter has been conducting a class called 'Introduction to Language
Learning Advising' for graduate students interested in language learning support since 2020. In this class,
following a lecture on the theoretical background of language learning advising, students were paired
with Japanese language learners to practice advising. In this presentation, the presenter will examine
what the students (participants acting as advisors in an advising training session) have learned through
this class, using reflection sheets written by the students as data. Specifically, it will be shown that the
awareness and attitudes of the students changed in terms of 'paying attention to the learning process,’
‘paying attention to the learner's life background, life trajectory, and emotions,” and ‘reviewing their
own learning experiences and beliefs about language learning.” As a helpful report on a teacher training
program focused on supporting autonomous learning, this presentation provides academic and practical
implications for the role of language teachers and the enhancement of their qualifications and
competencies.

Aoki, N. and Y. Nakata. (2011). Gakushuusha-ootonomii: Nihongo-kyooiku to gaikokugo-kyooiku no mirai
no tameni. Tokyo: Hituzi Shoboo.
Kato, S. and J. Mynard. (2016). Reflective Dialogue: Advising in Language Learning. NY: Routledge.
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An Exploratory Group Testing in a

Beginning Level Japanese Course:
Aiming for Supporting the Post-pandemic JFL Learners

Kiyomi KAWAKAMI (2 7 T F KFR L X —F)

This research is an investigation on exploratory group testing based on observation in a beginning level
Japanese course at a university in the U.S.. Group testing is a method to evaluate students’ learning in
which students work collaboratively on the same set of test questions (Chen, 2018). Across disciplines,
testing can be an effective learning process (Efu, 2019). Group testing can progress students’ learning
regardless academic strength (Chen, 2018). Some students in a beginning Japanese course find Japanese
is much more difficult than they expected. Post-pandemic students need even more academic and
emotional support in establishing their study methods and habits. In this exploratory group testing,
students are given tasks appropriate for group work in a beginning level, such as filling blanks and
making short sentences using grammar items. The students work in group for the entire unit one test and
for half of the unit two test. The students are given three questionnaires: Two pre-test questionnaires and
one post-test questionnaire.

The findings from this investigation suggest that group testing has positive effects on the
students’ learning and achievement, attitude toward tests, and classroom environments. Moreover, group
testing encourages active interaction among the students, building learners’ community at the initial
phase of the semester.

The instructor/investigator observed the students actively discussing on the test questions in
group and investigated how the group testing affected the students’ performance. All students obtained
higher test scores compared to previous years, and in the questionnaires, students mentioned reduced
test anxiety and increased enjoyment of taking the tests in group.

The difficulties in learning Japanese may vary between individuals, but instructors can help
post-pandemic beginning level students by incorporating group testing in the course. The group testing
can be a more accommodating evaluation method for post-pandemic students due to its ability to
facilitate peer learning during tests and to promote classroom inclusivity.
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How University Japanese Studies Graduates

Become Japanese Language Teachers:
Insights from Interviews with New Japanese-Language Teachers
at a Hungarian University

Kaori SANO (I [E B R

Japanese studies have been flourishing in Eastern Europe. Based on the literature, Japanese language
education aims to study and research Japanese studies. However, there has been no faculty development
to enable Japanese language education to reach this academic goal (Bev, 2003). In recent years, Japanese
language learners have developed diverse interests, such as anime, games, and idols. However, young
Japanese language educators from Japanese studies departments, who will be responsible for the next
generation of Japanese language learners, are frequently unaware of educational methods other than
those they experienced as students. Ushikubo (2021) explored what qualifies a new teacher to be a
Japanese language teacher, viewing the "deviant subjectivity”" of Japanese language teachers as a
problem created due to a structure that only utilizes Japanese language teaching skills that can meet the
"needs" of diverse learners, without considering individual educational perspectives.

Based on the issues above, this study explored how students who are alumni of Japanese studies
departments of universities in Eastern Europe and have recently started a career in Japanese language
education become "Japanese language teachers," based on a personal interview survey.

As part of a case study in Eastern Europe, unstructured interviews were conducted with three
graduates of the Japanese Studies Department of a Hungarian university currently involved in Japanese
language education. The interview data collected were coded using the thematic analysis method (Braun
& Clarke, 2006). The written data was then coded, and these sentences were compared and organized
into specific categories.

The following related themes emerged as a result of the data analysis: "following the Japanese
language education I have received,"; "Japanese studies scholars and teachers as role models,";
"Exploratory education conducted individually,"; and "desire for a different teaching community from
NIHONIJIN teachers." Based on these results, we highlight the need for a discussion regarding
developing Japanese language educators in Eastern Europe.
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TEEHPE 1990 [ 2~ 4 v3E L HAGE MEPERRONE ] FEEOARE L HAFEHE SEYEH (7)) HiaHE
BE. 197-218.

MEzEZ 1981 T3 2] & 73] OFFEE] KERHE.

B 1997 [HAGE E 2R~ A VEEOFRA R ] [HARGEL 2=4 Vv3E2 ] EZEZENIEH. 83-113.

Talmy, L. 1985. Lexicalization patterns: Semantic structure in lexical forms. In Language typology and syntactic description
III: Grammatical categories and the lexicon. Cambridge University Press. 57-149.
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Presentation

Typological contrasts between Japanese and Spanish
psychological verbs and its effects
on Japanese language learning and teaching

Ayumi SHIMOYOSHI (Universitat Autonoma de Barcelona)

There is a typological contrast between psych(ological) verbs of Japanese and Spanish. In Japanese,
they appear in the Experiencer-Subject construction (e.g. Maki-ga kaminari-ni odoroita ‘Maki got
surprised at the thunder’) and many can undergo causativization (e.g. Kaminari-ga Maki-o odorok-ase-
ta ‘The thunder surprised Maki). In Spanish, on the other hand, there are reflexive psychological verbs
(e.g. Maria se asusto por el trueno ‘Maria got frightened at the thunder’) that are considered results of
anticausativization on causative psych verbs (e.g. El trueno asusté a Maria ‘The thunder frightened
Maria’). Psych verbs in these languages are derived with procedures that reversely mirror each other.

For Spanish speaking learners, Japanese psych verbs are difficult to learn. The reason stems
from that a psychological state is expressed in the Experiencer-Object construction in Spanish, whereas
it is lexicalized in the Experiencer-Subject construction in Japanese (cf. Talmy 1985). What happens for
them, then, when it is natural to say Watashi-wa odorita ‘I got surprised’, they would say Watashi-o
odorok-ase-ta, as a literally translation from (Eso) me sorprendi6 ‘It surprised me’ in Spanish. This also
relates to Ikegami’s (1981) distinction between “do” languages and “become” languages (Deguchi 1982
and Fukushima 1990). Nevertheless, as Noda (1997) pointed out, this is not that all verbs in a language
are lexicalized in a single pattern. The question is whether the corresponding expressions between
languages are semantically equal. In this talk, I highlight the semantic differences between those psych
verbs in question and I demonstrate how this typological contrast affects Japanese learning and teaching
in Spanish speaking environment.

Deguchi, A. 1982. Supeingo: saiki keishiki o megutte. In Kouza nihongo 10: Gaikokugo to no taishou I.
Meiji-Shoin. 305-318.

Fukushima, N. 1990. Supeingo to nihongo: Kansetsu-eikyou-hyougen no taisyou. In Kouza nihongo to
nihongo kyouiku. Meiji-Shoin. 197-218.

Ikegami, Y. 1981. Suru to Naru no gengogaku. Taishukan.

Noda, H. 1997. Nihongo to supeingo no boisu. In Niohongo to supeingo, 2. National Institute for Japanese
Language and Linguistics. 83-113.

Talmy, L. 1985. Lexicalization patterns: Semantic structure in lexical forms. In Language typology and
syntactic description III: Grammatical categories and the lexicon. Cambridge University Press. 57-149.
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EAEC (1998) THRISEEICE ) 2 AIRERI M| THOK HAGEMSE) 10, pp.67-81

ATHET (2021) [HGERA L SGREZERAOAEE PO FEBa I a =7 —> 2 VIF%E] 18, pp.52767.
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Presentation

Japanese language learners' use of

potential Expressions in "request situations"
—A study of the speech data of native speakers of Japanese, English,
Spanish, German, Hungarian and French in the I-JAS corpus

Emi MURATA-MARGETIC (¥ 'L 7 K%)

This presentation reports the results of an investigation into the differences in the use of Potential
expressions in request situations between native speakers of Japanese and learners of Japanese.

There are two types of possible expressions in Japanese: competence Potential expressions,
which express ability, as in 'he can speak Japanese', and expressions that imply that the situation is
possible, as in 'l can speak a lot of Japanese at this language salon'. Previous studies have also pointed
out that expressions meaning evaluation (Ono 1993), modesty (Kato 2015) and request (Maeda 2021)
are also possible. For learners of Japanese, it is not easy to make requests to others in a language other
than their mother tongue. This is because requests are often not formed by the expression 'please' alone.

Therefore, from the I-JAS corpus, focusing on expressions in request situations by native
speakers of Japanese and learners of Japanese, the analysis was based on the method of Shibuya (1998).

The results of the analysis showed that, whereas native Japanese speakers tend to use
'teitadakemasuka' and 'dekireba' as preamble in request situations, European learners of Japanese tend
to use 'dekiru’ more often, and this tendency varies according to the level of acquisition. Furthermore, it
was also observed that vocabulary not found in Japanese is produced regardless of the learner's first
language. This presentation will explain the points that teachers might take note when teaching request
situations.

Ono, M. (1993) 'Nihongo Kanou hyougen ni kansuru ichikousatsu' Journal of Japanese Language Teaching
conference 6, pp.82-83.

Kato, S. (2015) ' A pragmatic analysis of constructional implicatures in Japanese', Bulletin of the Graduate
School of Letters, Hokkaido University, pp. 259-293.

Shibuya, K. (1998) ' Variation in Interlanguage -the Case of Japanese Potential Expressions', Handai nihongo
kenkyu 10, Osaka University, pp. 67-81.

Maeda, Naoko (2021) 'Honorific Expressions and Grammar with Special Reference to the Usage of Giving
and Receiving Verbs', Taiguu Communication Gakkai 18, pp.52-67.
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Presentation

Rewriting Public Notification Documents in Plain Japanese:
Collaboration between Japanese Language Education
and Municipal Governments

Naomi YANAGIDA (i K %%)
Yukiko OKUNO (B AR K5)
Yoko OTA (—H&K%%)

In recent years, Local governments are promoting efforts to provide information in "Plain Japanese" in
Japan. In this presentation, the presenters, who are involved in Japanese-language education, analyzed
public notices used by Minato Ward, Tokyo, from the viewpoint of "Plain Japanese". The main content
of the document is to encourage late-stage elderly people who are financially affected by the covid-19
to apply for a reduction or exemption of medical insurance premiums if certain conditions are met. The
results of the analysis revealed that although many efforts were made to make important parts of the
notification document stand out by using colors and explaining specific examples, it was difficult to
understand who the eligible persons were and in what cases they would receive the reduction or
exemption from the content of the description. It became clear that there was a possibility that some
people would be disadvantaged by not receiving the information. In addition, there was too much
information, and some of the descriptions seemed unnecessary at the stage of picking up this notice. In
this presentation, we argue that such an official notice document should first clearly indicate who the
target audience is, so that those who need it can read the minimum necessary information without
difficulty. The presentation then visualizes and presents the analyzed notice document, rewritten from
the perspective of "Plain Japanese". It should be noted that this practice was commissioned by those in
charge of Japanese language education in response to the needs of residents who actually want to make
official documents easier to understand. This is a report of an on-time practice, which is about to change
into a society that is easy to live in for all people, as the practice of Japanese language education is
recognized in society, albeit gradually. Through this presentation, we would like to consider what we
can do from the standpoint of Japanese language education to help everyone live together in a diverse
society, and what this means in Europe.
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[Research Publication] Presentation in Japanese

Presentation

Opening and Closing Lines in
Japanese Language Learners' Compositions

Eri KATO (ZHEE KF)

In this study, I use the "Written Language" section of the Livable Countries Corpus 1.0
(https://sumiyasui.jpn.org/), which contains essays on "Conditions and Reasons for Livable Countries,"
as research material to analyze how 100 German-, Serbian-, and Croatian-speaking learners of Japanese
(from beginner to advanced levels) compose the opening and closing sentences of their essays. I will
also analyze the differences between their compositions and those of 20 native Japanese-speaking
university students who wrote on the same topic. I find that most of the essays written by beginner
students begin with a question, while most of the essays written by intermediate students describe their
thoughts. In contrast, most of the compositions written by advanced learners begin their sentences by
quoting the theme of the composition. This final characteristic is also found in the compositions of native
Japanese-speaking university students. Regardless of their Japanese level, many students describe their
thoughts, feelings, and impressions in their concluding sentences. If I focus on the links between the
opening and closing lines, I find that most of the compositions written by beginner-level learners show
no connection, while the compositions by intermediate-level learners do. Not only is there a connection
between the opening and closing lines in the essays by advanced learners, but many of them also
summarize their arguments. These characteristics are also found in the compositions of native Japanese-
speaking university students. Based on the results of our analysis, I argue that it is necessary to teach
composition from the elementary level in such a way that the intention of the text can be inferred by
reading the opening and closing lines.
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XALJT https://www.bunka.go.jp/seisaku/kokugo nihongo/kyoiku/index.html
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[Practice Report] Presentation in Japanese

Presentation

Reference grammar for Japanese learners

Eleonora YOVKOVA SHII (& [LIK%%)
Keiko HORI (K « FLEKY)
Kazue INABA (55K %)

In order to respond to the increase and diversification of the Japanese learners and learning methods,
there is a need to enhance the educational content and improve the teaching methods of Japanese
(Bunkacho). It has been pointed out that grammar education is particularly necessary to be enriched
(Shirakawa 2018).

There are a wide range of issues surrounding grammar education, but here we would like to
focus on the following two points:

(1) There are teaching materials for learners that do not have grammar explanation notes.

(2) The grammar handbooks and manuals do not necessarily provide the information that
learners need.

In relation to the above mentioned problems, especially on the premise of (2), we are developing a
grammar handbook ("reference grammar") for Japanese beginners that can be used online. It has the
following features.

1. Since it is available online, and thus is not bound by time and place, any learner can easily
access and use it.

2. The target are the learners who have completed the beginner level, but beginner learners also
can use it for autonomous learning. It could also be helpful for Japanese language teachers to organize
their educational content of grammar.

3. The most prominent feature is the way the grammar is structured. We describe the
grammatical items in the reference grammar according to their functions and in relation to the
sematic/functional synonym(s) of every form.

Taking "Vteiru" as an example, each function (continuation of action, repetition of action/result,
continuation of result, experience) of this form is described in relation to its synonymous forms (Vru,
Vtearu, Vta), and the semantic/functional differences are clearly indicated.

The grammar aims to provide description from the learner's point of view, and to make it easy
for anyone to obtain the information that meets the learners’ needs. All the content of the reference
grammar can be translated online to more than 130 languages.

Shirakawa Hiroyuki (2018) [ HAGEWZE 2 & HAGEAE M IE~D#sE | THAGEDOWMIE] 5 14 % 2
. pp. 68-83.
Bunkacho https://www.bunka.go.jp/seisaku/kokugo nihongo/kyoiku/index.html
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Presentation

Teaching Grammar Using Anime in Japanese
Language Education

Hiroko YAMAMOTO (AR )
Tae HOMMA (Z2HIIBER )
Yoshiko KAWAMURA (F 27 K70 =27 )

In recent years, Japanese anime has greatly influenced Japanese language learning, and thus attempts to
incorporate anime into Japanese language education have increased (Kumano et al. 2011). However,
most of them focus on role language, which is characteristic of anime, and there are few attempts to
utilize them for teaching grammatical items (Kamigaso et al. 2017).

Many of the grammar items that are difficult for learners to learn are those whose
appropriateness is determined at the discourse level rather than at the word/sentence level, such as the
passive and transitive/ intransitive verbs and verb tense. We attempted to teach these language items by
using anime, which is relatively simple and easy to understand because of its visual images and simple
storylines. The following is an overview of this attempt.

1. Grammar items covered: transitive and intransitive verbs and the passive voice (advanced level), verb
tenses (intermediate level)

2. Anime used: "Detective Conan," a complete episode with few grammatical deviations.

3. Class procedures: The following is an example from an advanced-level class.

1) Homework: vocabulary preparation for transitive and intransitive verbs.

2) 1st class session: Test 1 (to check to understand grammar items), Activity 1 (a task to improve
understanding of grammar items while watching an animation).

3) Homework: summarize a story using target grammar items

4) Second class session: Activity 2 (tasks to deepen understanding, such as role-playing based on
homework), Test 2, followed by a reflection on the class.

In the test at the beginning of the class, there were some errors, and many students were not
confident even when answering correctly, but several positive statements such as, "Thanks to Conan, I
could clearly understand the difference between transitive and intransitive verbs" were found in the
participant reflections, confirming the effectiveness of the classes.

There are many unfamiliar vocabulary items in anime, which can cause difficulty in using anime
depending on the learner's level. This attempt showed that anime can be used to teach grammar items at
a variety of levels. This presentation will introduce specific methods for using anime, from selecting the
anime to conducting the class.
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[Research Publication] Presentation in Japanese

A Study on Time Order Expressions in
Japanese Language of Uzbek Native Speakers

Olga Dmitrievna PAK (FL{ K )

In this study, we suggest that the use of time order expressions is one of the problems of linguistic
performance in Japanese. We define time order expressions as expressions of the temporal correlation
between two situations. Though there are plenty of types of time order expressions, we argue that the
question of why a particular expression was used and what was intended to be conveyed by using that
expression is relevant to the issue of proficiency in Japanese. Therefore, this study aims to clarify the
correlation between the choice of expressions and communicative intention by learners of Japanese.

This study examines the word order of sentences containing time order expressions in the
utterances of native Uzbek learners of Japanese. To achieve this objective, the following survey was
conducted. The subjects of this study were 10 native Uzbek speakers majoring in Japanese at the
Tashkent State University of Oriental Studies in Uzbekistan. The learners had N2 and N3 of the Japanese
Language Proficiency Test (JLPT). The object of analysis in this study is the speech data of Japanese
learners. To analyze the data, we first used the I-JAS corpus (International corpus of Japanese as a second
language) illustration (Sakoda et al., 2020), asked the learners to complete a storytelling task, and
recorded a total of 40 data samples. Next, we transcribed the speech data and compared the prominences
(emphasized words) of the learners' native language expressions with the corresponding Japanese time
order expressions to examine how the time order expressions were interpreted.
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Presentation

Development of reading comprehension materials
that increase student satisfaction

Jiro TOMIOKA (7 — 7 ZA K%)

Finding an appropriate reading comprehension textbook as the course material is rather difficult because
the students’ learning objectives, motivation, interests, and even personalities always change.
Theoretically, grammar points, sentence structures, vocabulary, kanji, as well as cultural aspects should
ideally be integrated into the texts of each chapter along with comprehension questions. Practically,
however, how to stimulate and arouse students’ interests and motivation should also be considered. The
new reading material consists of the following: An ordinary text (unlearned kanji with reading on top),
a text with only learned kanji, comprehension questions focusing on learned sentence structure and
grammar as well as cultural aspects, and English translation. What is unique to the new reading material
is that 1) seasonal and cultural topics are introduced in the story so that the students can find it interesting,
2) the new kanji to be learned in the following kanji class are used in the story so that the students
recognize them later (metacognitive method), and last but not least, 3) each one of the students' names
is used as the main character of each story so that they can engage themselves subjectively in the story.
These are based on the ARCS (Attention, Relevance, Confidence, and Satisfaction) theory of motivation

by John M. Keller (Keller, 1983, 1984, 1987, Keller &Kopp, 1987, Keller & Suzuki, 1988). In the

presentation, a few chapters of actual reading material and an evaluation by the students will be
introduced. Due to the fact that the main character in the story changes every year, it seems almost
impossible to publish this reading material as a paper textbook. An alternative way of publishing such
as on-demand printing has been under consideration.
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[Research Publication] Presentation in Japanese

Presentation

Life Career Development and Local Communities of
Foreign Women Migrating to Rural Areas of Japan

Nobuko YANEHASHI (B i K 2%)

This presentation discusses the results of an interview study on the life career development of foreign
women who have migrated to depopulated areas in Japan and the impact of the local community on it.
In Japan, legal reforms have made it easier for foreigners to work and stay in Japan with their families
for longer periods of time than in the past, and the number of foreign immigrants is increasing in rural
areas. This study focuses on the life career development of migrant foreign women living in depopulated
areas, where there are few previous research studies. The local community, which is the place where
they live their daily lives, is considered to have a significant influence on the formation of their life
careers. The aim of this study is to examine what role the local community has and is expected to play
in supporting these women in the development of their life careers.

For this purpose, semi-structured interviews were conducted with six migrant foreign women
living in depopulated areas. The interview data was analysed using the M-GTA method.

As a result, it was confirmed that, with regard to [feelings towards the local community] ([ ] is
a category obtained in the analysis), the sense of rejection was strong at the beginning of residence, but
over time, factors such as [change in social position/role], [contact with local residents], [meeting
important people] and [learning Japanese] interacted to make the feeling towards the local community
a positive one. In addition, it was confirmed that these factors lead to [positive attitude towards life
career development], and that they become able to have a [vision for the future]. At the same time, the
study showed that there were an [absence of the concept of 'local community'] in the consciousness of
migrant foreign women living in depopulated areas and the difficulty of [having a sense of belonging].

Social participation is essential for life career development. As language teachers, we need to
encourage them to recognise their 'local community' and to participate in it.
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Presentation

Beliefs and Metalinguistic Transfer in Japanese Language Acquisition

Ryoko OHATA (University of Tsukuba)

Language learning beliefs have been extensively discussed in different terms. Among them are ‘folk
linguistic theories of learning’ (Miller & Ginsberg, 1995), ‘learners’ philosophy of language learning’
(Abraham & Vann, 1987), and 'a component of metacognitive knowledge' (Wenden, 2001). Though
variously defined, most researchers seem to contend that beliefs are shaped by students’ (and teachers’)
cultural backgrounds and social contexts (Kalaja & Barcelos, 2006).

Metalinguistic knowledge is not simply a trending word in linguistics. It is succinctly defined
as ‘the knowledge about linguistic form and structure which learners reach when they reflect on and
analyze the target language’ (Richards et al. 2013). In plurilingualism and multilingualism, which is
more common in European countries, language learning and teaching could be more complex than SLA
not only because more than two languages are involved but because learners’ beliefs may represent even
more intertwined patterns of the metalinguistic knowledge they possess behind (metalinguistic transfer).

This is a longitudinal study that investigates multilingual/plurilingual Japanese-language
learners’ beliefs and metalinguistic transfer both quantitatively and qualitatively. Naito’s (2002) PAC
(Personal Attitude Construct) analysis is a well-known mixed method in psychology and will be utilized
to analyze the unconscious/subconscious structure of learners™ beliefs. In addition, learners’ speeches
will be transcribed word by word to understand each learner’s speech characteristics (narrative/discourse
analysis).

11 foreign university students with 7 different mother-language backgrounds joined online
interview sessions for one semester (some for a year) with their instructor. Because there are regularly
more Korean and Chinese speakers in Japanese language classrooms, more Korean and Chinese
informants were interviewed to study the differences within the same mother-language backgrounds.
Through the analysis of the unconscious/subconscious structure of learners’ beliefs involved in
L1/L2/L3 (even L4) acquisition, with Japanese being one of them, the current study also attempts to test
the validity of Jim Cummins’s (1980) Cognitive Academic Language Proficiency and Common
Underlying Proficiency in the field of plurilingualism/multilingualism. Specifically, the typological
relationship between learners’ mother tongue and metalinguistic transfer will be focused on. The study
also tries to contribute to developing new perspectives and strategies for the forthcoming Japanese-
language teaching and learning in the world.
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[Practice Report] Presentation in Japanese

Presentation

In search of a sustainable approach to Japanese language and

culture education in a small, geographically distant country
the case of Ireland

Nobuko IJICHI (UCD Centre for Japanese Studies, University College Dublin)

In 2000, the Irish Department of Education and Science (now the Department of Education) selected
Japanese as a foreign language to enhance secondary education and designated it an official subject for
the Leaving Certificate. Since then, while diversity in society has increased along with rapid economic
growth and the 2017 government language policy (Languages Connect), interest in Japanese culture and
language in the country remains very high. The number of Japanese learners as a percentage of the
population is the highest in Europe, according to a 2021 Japan Foundation survey.

However, contrary to what the data show, the supply of front-line (Gemba) Japanese language
specialists and teachers (especially among younger generations) is not necessarily adequate, and a
serious question remains as to whether the Gemba staff are supported by the appropriate system and
resources.

Previous studies emphasised the importance of local actors and their role in decision-making
about language teaching (Liddicoat & Baldauf, 2008; Johnson & Johnson, 2015; Stewart & Miyahara,
2016). This presentation examines the historical evolution and current state of Japanese language
education in Ireland, using the concept of a Networked Learning Community (Stewart & Miyahara,
2016), to which relatively small Japanese community groups contribute.

Based on the results of a survey conducted among teachers and stakeholders, this Practice
Report will present the needs of Japanese language education specialists (voices from 'Gemba') and the
current state of collaboration in Networked Learning Communities. It will also explore the possibility
of creating a sustainable ecosystem for Japanese language education, embedded in an increasingly
diverse society, and a small island nation like Ireland.
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Presentation

Country as an Ideal Community for Coexistence
—the "ideal life'" for the university students as observed from the corpus of
Japanese language learners' essays on '"A country easy to live in"

Divna TRICKOVIC (R F# 27° 7 — F KRS58 - SCEEE)

According to the Kojien dictionary, 1/ is defined as “living together in the same place”. A “country”

is the material manifestation of this concept. In 2020, we asked university students from Serbia (33),
Germany (35), and Japan (20) to write essays on the topic “A country easy to live in”. In this research,
we used those essays as a learners' corpus to extract sentences that use words belonging to the "live/life"

category such as "E % % - A7E T 5 - L - B H". We then ethnolinguistically examined how

students describe the ideal country and life for human coexistence.

The ethnolinguistic approach is used in the Slavic-speaking world in particular to explain the
world picture formed by the characteristics of the "nation", as seen through underlying linguistic and
social concepts, etc.

For example, the statement “I would be happy if people with a lot of money and people who
don't have a lot of money could live in the same way. I think that the world would be full of good things
and everyone's life would be easier”, gives us an understanding of the way students view “the ideal life”.
Although there are various studies on the concept of “living” in ethnolinguistics (Lazi¢ Konjik 2015),
there are not many studies that focus on what is a lifestyle highly valued by youth nowadays. The results
of our research provide us with an illustration.

Lazi¢ Konjik Ivana (2015) ,,Koncept Zivota u srpskom jeziku i kulturi®, O BpemHOCTHMA Yy CPIICKOM jE3UKY —
300pHUK ETHONMHIBUCTHYKUX panoBa (ed. Ajoaunh [lejan), Anma, 125-140.

Keywords: concept, culture, ethnolinguistics, Japanese language education, learners’ essays, qualitative
analysis
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Foltynek, T., Dlabolova, D., Anohina-Naumeca, A., Razi, S., Kravjar, J., Kamzola, L., Guerrero-Dib, J., Celik, O., & Weber-
Waulft, D. (2020). Testing of support tools for plagiarism detection. International Journal of Educational Technology in Higher
Education, 17(1), 1-31.
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A methodology proposal for detecting academic misconduct in
Japanese language texts in the digitalization era

Tolga OZSEN and TeSToP-Japanese Project group on plagiarism
Tolga OZSEN (F+F v AL + ¥ F X - = b K¥EHARBAE R
Irem SAKA(F ¥ F v hL - A vEF X - <) b KF)

Ozgur CELIK
Salim RAZI (Center for Academic Integrity, Canakkale Onsekiz Mart University)

Senem CENTE AKKAN (F ¥ F v A L A v+t F X< b K¥ - HRZEHEZFD
Dita HENEK DLABOLOVA (European Network for Academic Integrity)
Gamze DAGDELEN (F ¥ F v AL « v & F X + =L b KF)

The internalization of academic integrity is essential for the adoption of ethical principles that strengthen
community involvement and understanding of coexistence. Digitalization of learning environments in
(Japanese) language teaching has been making online and digital materials preferable educational resources
for both students and teachers, which contributes to Japanese language teaching (JLT), however, it also
increases the possibility of academic misconduct, particularly plagiarism.

Taking measures (detective, reactive, proactive) to mitigate academic misconduct, the text-matching
(a.k.a. plagiarism detection) tools are one of the important elements. However, while discussions about
plagiarism in language teaching have gone beyond the lingua franca, studies on Japanese language and
Japanese language learners (JLLs) are still scarce and besides, no study addressed the performance of such
tools in Japanese. Considering the worldwide numbers of JLLs and the digitalization in JLT, it is essential,
like all languages, to develop a solid methodology with a pedagogical approach for detecting and preventing
academic misconduct in JLT.

Accordingly, this paper proposes to explore to what extent text-matching tools catch similarities in
Japanese texts and respond to the needs of JLLs and educators, besides, providing solid academic misconduct
detecting methodology with a pedagogical approach. Analyzing the tools' performance, intentionally-
plagiarized Japanese-written documents were compiled from four different online and non-online sources
(e.g., Wikipedia). The original text from each source was reconstructed according to the 5 most common
plagiarism techniques (e.g., copy&paste;, paraphrasing) that students possibly use in assignments. In total,
20 intentionally-plagiarized Japanese texts were tested in 10 widely-known text-matching tools.

Results show us that tools were found to be relatively inadequate in detecting plagiarism in texts due
to the characteristics of the Japanese. Besides, concrete evidence was provided on potential plagiarism
techniques that come directly from the structure of the Japanese language. Based on the data 1) a multi-term
and multi-layered roadmap for JLT stakeholders to establish a solid foundation for detecting and preventing
academic misconduct, 2) a concrete and ongoing pedagogical model for Japanese language teacher training
institutions to build up equipped Japanese language teachers on academic misconduct issues were provided.
The research team believes that the findings presented in this study will be a milestone in proposing a
discussion framework on academic misconduct not only in the Japanese language but also in all ideographic
languages.

Keywords: academic honesty, ethics, Japanese language, plagiarism, text-matching tools
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Exploring the Technological Pedagogical Content Knowledge of
Japanese Language Teachers

Emine Bihter CAKIR DEMIR (Canakkale Onsekiz Mart University Japanese Language
Education Department)

Tolga OZSEN (Canakkale Onsekiz Mart University Japanese Language Education
Department)

Technology-integrated courses that also improve the ability of individuals to produce knowledge in
contemporary society have been becoming indispensable nowadays. In order to succeed an effective
technology-integrated courses, not only technological equipment but also qualitatively equipped
teachers are essentially required.

Japanese language teaching has also been transforming in terms of educational materials,
teaching methodologies, evaluation processes, and content. Teachers are expected to be equipped with
the necessary knowledge and skills to catch up with changes and train students to keep up with the
contemporary world. Hence, Technological Pedagogical Content Knowledge (TPACK) model
developed by Koehler and Mishra (2005) was set out to assess whether teachers have the content,
pedagogy, and technology knowledge to teach the content using appropriate pedagogical methods and
technologies (Schmidt et al., 2009).

The aim of this paper is simply to answer two research questions:

RQ1: To what extent do Japanese language teachers in Turkiye have adequate technological and
pedagogical knowledge to develop a Japanese language course?

RQ2: Are teachers are capable of determining and using proper technology-integrated teaching
materials?

A qualitative research (interview) model with a stratified sampling method was adopted and
implicated to provide detailed responses to those research questions. Eight Japanese language teachers
working at private and public educational institutions from five different cities were interviewed online
between the November 8-27, 2022. The interviews were recorded and transcript afterward for content
analysis.

The results indicate that, teachers' TPACK tended to have deficiencies in general. Additionally,
experience and institutional capacity regarding technological infrastructure were important factors in
determining and using proper technology-integrated teaching materials. Contrary to general assumption,
experienced (relatively older) teachers had higher levels of technological and pedagogical knowledge
than less experienced (relatively younger) teachers.

This study provides insights into Japanese language teachers' TPACK and their ability to use
appropriate technology-integrated teaching materials. The findings let us consider the way to establish
development programs specific to Japanese language teaching that should be implemented to enhance
teachers' technological and pedagogical knowledge to ensure the effectiveness of technology-integrated
courses.
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Japanese language teachers” perspectives of
competence-based education in liberal adult education in Finland

Masayo HAYADE (University of Helsinki / Institute of Adult Education in Helsinki)

The education policy of liberal adult education changes in Finland. The Ministry of Education and
Culture has set the goal of recognizing studies acquired in liberal adult education as a part of the Finnish
education system. Liberal adult education is a non-formal educational institute and previously provided
neither qualifications nor study credits. However, the new education policy recognizes the competence
acquired in liberal adult education as study credits, and its data are saved in the national data repository
that contains study credits, degrees and qualifications. The current status and curriculum of liberal adult
education changes, and the new education policy creates a more supportive environment for learning
advancement. Recognizing language skills as national credits increases opportunities in educational
participation and social inclusion. The new education policy requires teachers to focus on competence-
based education: to measure courses as credits and assess students’ learning in a way that are transferable
to degrees. In light of this policy, the assessment has become an important aspect of identification and
recognition of the acquired skills.

In this presentation, the author describes language teachers” perspectives of implementing
competence-based education in liberal adult education: how Japanese language teachers implemented
competence-based teaching in classrooms. The presentation demonstrates challenges surrounding the
competence-based approach and assessment in liberal adult education. The study employs explanatory
sequential mixed methods, which analyze the quantitative data of the questionnaires and the follow-up
qualitative semi-structured interviews.

Keywords: liberal adult education, competence-based education, language teachers” perspectives

Creswell, John W., Creswell J. David (2018). Research Design: Qualitative, Quantitative, and Mixed
Methods Approaches. London: Sage.

OKM (2020). Tunnista ja tunnusta-opas vapaan sivistystyon osaamisperusteisen koulutuksen kuvaukseen.
Helsinki: Opetus- ja kulttuuriministerion julkaisuja 7/2020. | Identify and Recognize: Guide to the description
of competence-based education and training in liberal education. Helsinki: Publication of the Ministry of
Education and Culture 7/2020.

OKM (2021). Liberal adult education. Purpose and objective. The Ministry of Education and Culture in
Finland. Cited Mar.18, 2023; available from: https://okm.fi/en/koski-service-in-liberal-adult-education.
Vitello, S., Greatorex, J., & Shaw, S. (2021). What is competence? A shared interpretation of competence to
support teaching, learning and assessment. Cambridge University Press & Assessment.
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The consciousness of multicultural education attitudes of the
overseas Japanese language teachers

Felipe Naotto MUKAI (3 K %)

Japanese language education for Japanese children began along with Japanese immigration to Brazil in
the early 1900s. At first, Japanese language education was offered under the assumption that the children
would return to Japan, however as the second and third generations of Japanese immigrants were born
in Brazil, the awareness of permanent residence gradually grew among the Japanese immigrants. With
this change, language education for Japanese individuals in Brazil changed from training Japanese to
Japanese as a foreign language.

Therefore, this study reports the transformation of five Brazilian Japanese language teachers'
attitudes toward Japanese language education. This study was conducted through an interview survey
via a web conferencing system to approach and clarify the methods and attitudes of the Japanese
language teachers. SCAT was used as a qualitative analysis method and KH Coder as a quantitative text
analysis. The results of both analyses were integrated and discussed. The subjects of the survey were a
non-native mid-career Japanese language teachers who have been teaching in Brazil for more than 5
years and who work for Japanese organizations or language schools.

With the marked increase in opportunities for contact with foreign languages and cultures, the
need to establish one's own identity in the international community, and the spread of Japanese culture
and Japanese pop culture, Brazilian Japanese language teachers should not focus on the practice of
Japanese language accuracy or the cultivation of the Japanese spirit, but rather on the transmission of
Japanese culture and cross-cultural understanding. It was suggested that the education of the Brazilian
people should be based on the awareness of the inheritance of Japanese culture and cross-cultural
understanding. This is especially true in Brazilian society, where opportunities for the inheritance of
Japanese language and culture are diminishing in Nikkei families, and Japanese culture is being
reevaluated in Brazilian society. Additionally, Japanese language education is not limited to the
education of young children or learners of Japanese descent, but is being practiced by all Brazilian
learners, and transcends language barriers.
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Can Culture be Taught?:

Issues and Initiatives in Teaching a Course on Japanese Culture
Mariya AIDA NIENDORF (X — 7 7 K%%)

While many universities offer Japanese Culture courses as part of their language programs, some of the
materials and contents may promote stereotypes and essentialism. Although the definition of “culture”
varies depending on field and context, students and teachers in foreign language classrooms commonly
perceive culture unconsciously as national culture. Moreover, emphasizing cultural differences, a
common practice in such courses, can also result in the formation of stereotypes.

Many students taking courses on Japanese culture are initially fascinated by the surface culture
and especially pop culture, including anime, manga, video games, and music as well as food, literature,
and language. It is not uncommon for such students to have already formed specific stereotypes or
images of Japan from the media they consume.

This presentation will first introduce various ways of understanding culture. Using the course
related to Japanese culture I teach at a European university as an example, various challenges and
initiatives involved in discussing Japanese culture with students will be shared. Based on previous
studies of teaching culture as part of foreign language instruction, my own practice as well as course
evaluations by students, I will propose an optimal design for a culture course that does not promote
essentialism from the following perspectives: (1) selection of teaching materials presenting various
perspectives and encouraging critical thinking; (2) appropriate ordering of topics from deep- to surface-
level culture; and (3) learners’ identities. Instead of defining what culture is, teachers can provide
opportunities for questioning and discussing how culture is used and what people do with it while
deepening students’ understanding not only of Japanese culture but also of the diverse culture that
surrounds each student's daily life.
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Second-Year Practice of Japanese Lessons through Kobanashi:
Online Experiential Learning at a University in Belgium

Rie OGUMA (7" v F K% - BAR DKL T KRY)

In 2021, Kobanashi, a traditional Japanese performing art, was introduced to a Japanese course at a
university, as the study in Japan program had been cancelled due to the COVID pandemic. The lessons
which were devised in order to let the students experience Japanese culture even in the online setting,
were highly evaluated and thus repeated in the next year with a number of improvements. In this report,
the second-year practice of Kobanashi lessons are examined based on an interview to the guest lecturer
and a reflection questionnaire by the students.

According to the questionnaire, the Kobanashi lessons were again highly evaluated. While some
students stated that it would be better to learn acting in the classroom, others commented that online
learning was good because acting in front of other people could cause embarrassment. In addition,
Kobanashi lessons as an online experiential learning is discussed in the report by comparing the practice
of the first year and the second year, as well as the learning effects analyzed along with the improved
lesson contents.

The major changes from the first year to the second year are the following five points.
First-year lessons:

- Students read 10 Kobanashis before the lessons.

- Plenty of background knowledge such as its history was introduced.

- The guest lecturer gave oral feedback to the students while watching the videos of students’ Kobanashi
performances.

- Students recorded a video of their Kobanashi performance once.

- Participation in Kobanashi lessons was not counted for the course grade.
Second-year lessons:

- Students watched a video of a Kobanashi performance and explanation by the guest lecturer before
the lessons, read 10 Kobanashis and chose their favorite one.

- Less background knowledge was introduced, focusing the lessons more on the acting and telling of
Kobanashi.

- Students’ Kobanashi performance videos were viewed in class after the guest lecturer had given
written feedback to the students.

- Students recorded their performance of Kobanashi for the second time after receiving feedback.

- Participation in Kobanashi lessons was counted for the course grade.
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Brown, P and Levinson, S (1987) Politeness : Some universals in language usage. Cambridge: Cambridge University Press.
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[Practice Report] Presentation in Japanese

Presentation

'Impoliteness Observed'
—when learners interviewed Native-Speakers.
Responding to the Japanese 'laugh'’

Nozomi YAMAGUCHI (¥ ¥ 5 = A % —K%)
Jonathan BUNT (= v F = A X — K%¥)

In this practical report, we will examine the issue of impoliteness that was observed in the online
interview conducted by fourth-year students at the University of Manchester who were taking the
Business Japanese Course. Specifically, we will focus on the use of laugh by Japanese interviewees and
how it was perceived by the learners.

Impoliteness in this context refers to situations in which the learners’ words, responses, or
reactions were unintentionally or unknowingly perceived as impolite by the Japanese interviewees. As
part of the assignment, students were instructed to conduct an online interview with Japanese
professionals working in Japan. They were also expected to use appropriate honorifics and demonstrate
politeness throughout the interview.

To evaluate the impoliteness of the learners, we examined the use of laugh by the Japanese
interviewees. Drawing on Sasakawa’s (2020) classification of laugh as an utterance-mediated act, we
identified two distinct scenes. In the first scene, Japanese interviewees laughed in response to the
learners’ inappropriate aizuchi or verbal responses. In the second scene, we will observe the learners’
response to the Japanese interviewees’ insertion of ‘laugh’ in a manner of ‘humbleness’.

In addition to analysing the students’ interpretations of laugh and their responses in these situations, we

will explore ways to help students understand and appreciate the role of laugh in Japanese
communication. We will also compare the use of laugh in Japanese with its use in English
communication.

Brown, P and Levinson, S (1987) Politeness : Some universals in language usage. Cambridge: Cambridge
University Press.

T 2020) [BLeRDBRTA P AR SFEOFR OGS - G - v - 227 7 —],
HEAL
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[Research Publication] Presentation in Japanese

Presentation

How do Japanese learners who come to Japan after
online classes learn pronunciation?

Yutaro ODO (B¢ R/ 5 AR R R e H AGEAE WLl

This study elucidates the Japanese pronunciation-learning methods and provides suggestions for
Japanese pronunciation education overseas with respect to learners who came to Japan. Japanese
pronunciation education, which focuses on pronunciation instruction as the basis of oral communication,
is not implemented well overseas. Furthermore, although there is a discourse that learners’ pronunciation
naturally improves when they study abroad, some learners still have pronunciation problems even after
studying abroad. Moreover, learners’ pronunciation acquisition process remains to be investigated.

The study participants were four learners who attended a Japanese university and came to Japan
after receiving elementary Japanese pronunciation education online in their home country. The learners
were interviewed (1) in December 2021, immediately after completing the online class, and (2) in
August 2022, after they arrived in Japan. Data were then analyzed qualitatively in terms of
pronunciation-learning, and categories were generated using 352 codes. This presentation focuses on
learners’ pronunciation-learning methods and experiences.

Consistent with (1) and (2), the interviews showed that learners received feedback on their
pronunciation in class, imitated others, and practiced pronunciation using online resources. However,
while the interview in (1) revealed that learners had limited opportunities to use the Japanese language
outside of class, the interview in (2) revealed that learners had more opportunities to use the Japanese
language in real life and experienced difficulty communicating with others. Furthermore, their
pronunciation practice models were not only native Japanese speakers but also classmates who were
fluent in the Japanese language. Then, they gained insights into the characteristics of Japanese
pronunciation, such as the rthythm and accent, and gained a deeper understanding of what they had
learned in pronunciation education by listening to others’ pronunciation.

As suggestions for Japanese pronunciation education overseas, teachers should provide
pronunciation feedback to learners so that learners can gain insights and strengthen their understanding
of Japanese pronunciation by consciously listening to Japanese pronunciation of others in online
resources.
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[Research Publication] Presentation in Japanese

Presentation

Exploring speech of Japanese native speakers

that learners find difficult to understand:
Based on a listening comprehension survey of learners of Japanese

Hisashi NODA ( H A K%)

Akiko NAKAJIMA (»XV - ¥ 7 K%
Sayaka KATO (% 7 = ¥ 51 K%¥)
Kaoru UMEZAWA (£ 7 2K CFLS)

In order for native speakers of Japanese to live together (symbiotically) with non-native speakers of
Japanese using Japanese, native speakers need to speak in Japanese that is easy for non-native speakers
to understand. In order for native speakers to speak in a way that is easy to understand, they must become
conscious of what kind of speech is difficult to understand.

The purpose of this presentation is to identify what type of speech used by native speakers is
difficult for non-native speakers to understand, based on a listening comprehension survey of non-native
speakers. This was conducted with 50 non-native speakers studying Japanese in England, Germany,
France, and Spain as collaborators. The survey method consisted in having the collaborators engage in
a conversation with a native speaker, then watch a video recording of the dialogue, and subsequently
speak in their own native language about what they understood the native speaker had said.

The result of the survey analysis shows that what can be difficult for many non-native speakers
to understand can be summarized according to the following four perspectives: pronunciation,
vocabulary, grammar, and discourse.

Pronunciation: Not letting the pitch at the end of a question sentence rise very much, lowering
the volume of the voice at the end of the sentence, etc.

Vocabulary: Use of less common Sino-Japanese words such as "sindoo" (vibration), homonym
pairs such as "igai" (unexpected/except), etc.

Grammar: Use of the contracted form such as “sinakutya” (I’ve got to do), using a noun
modifying clause such as “watasi ga koko de haitteru ookesutora no hitotati” (the people in the orchestra
I am in here), etc.

Discourse: Referring to something that came up much earlier in the utterance with an indicative
such as "sonna"(such), changing the subject in the middle of an utterance, etc.
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[Research Publication] Presentation in English

Presentation

Italian learners of Japanese language from a
pragmatic perspective:
Interactional particles in spontaneous speech

Giordano Stocchi (University of Naples L’Orientale)

The Japanese language presents some features that are deeply rooted in the society in which it originated.
A non-native speaker (NNS) could find it difficult to acquire some specific linguistic structures that are
inborn with being native, such as the sentence-final particles ne, yo and yone.

Redefined as interactional particles in Maynard (1993) and later in Morita (2005), these are
prominent elements in Japanese everyday communication. Ne, yo and yone are acquired early by
Japanese children: a two-year old child can already use them efficiently in their different functions.
However, for JFL learners their acquisition is often problematic. The usage of the particles ne, yo and
yone in NNSs of Japanese, will be the focus of the talk. More precisely, the study involves five Italian
learners of Japanese owning an intermediate to advanced proficiency level, who have been recorded
while talking to their Japanese native speaker (NS) friends. The extracts of speech, in which the
interactional particles appeared, are analyzed while observing the information involved in the utterance
and their position between the interactants.

The functions found differ in every conversation as not every learner used identical ones. Ne is
the most used among the three particles considered. Yo, and yone appear to be used less: only two
learners out of five use them, limitedly in functions and number of times. Nevertheless, it can be outlined
a general tendency to use the particle ne in showing agreement to others more than other roles. In
addition, ne is often found linked to fixed sentences, like sone, sodane and sodesune. One of the five
Italians used ne also when the conditions to use yone were fulfilled, and one of the NNSs had the
tendency to use ne in excess.

Based on the results, it can be hypothesized that the responsibility of an effective acquisition of
the interactional particles lies in the learners' personal characteristics. However, little has been
investigated on how instructions in class can influence JFL learners' acquisition of ne, yo and yone.
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[Practice Report] Presentation in Japanese

Presentation

Heritage Language Education Practice report:
Translanguaging for multilingual children

Sawako NEMOTO FONTAINE (- V) Fg H AZEHE %)

The author reports on the practice and validity of introducing the teaching method of translingaging
(TL) to heritage Japanese learners in a heritage Japanese school.

With regard to TL, Kano (2016) stated that multilingual children are limited in what they can
understand in the target language alone and cannot make full use of their existing knowledge, and that
allowing children to use all language resources and ensuring deep understanding while adjusting
cognitive load will improve the quality of target language output and lead to advanced cognitive activity.

The author introduced the theory of active learning acquisition proposed by Watanabe (2020)
into the overall planning of learning. His educational theory describes an image of autonomous citizens
who support democracy, citizens with open ideas and critical reason, who can question social rules and
frameworks themselves through democratic debate. He presents a learning model with research work at
its core and four categories: presentation, discussion/debate and drama work.

The target group for this practical learning was 12-14 year old children living in Europe and in
the classroom the TL teaching method was introduced in a series of activities from research to
presentation and discussion of Watabe's learning model. The expressive activities were carried out in a
learning plan that followed a planned learning process with controlled use of several languages. The
sequence of activities consisted of (1) research (in multiple languages), (2) research writing (in Japanese),
(3) presentation (in Japanese), (4) discussion (in multiple languages), (5) reading other children's writing
(in multiple languages), and (6) feedback and writing elaboration (in Japanese). In this report, we would
like to compare TL learning in two different classes and suggest the validity and future challenges of the
TL teaching method for heritage Japanese learners.
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[Research Publication] Presentation in Japanese

Presentation

Japanese-English Bilingual Programs at

Public Primary Schools in Australia:
An Interview Survey of Japanese Language Teachers

Kaoru KADOWAKI ({8 7 K2%)

In Australia, a multilingual, multicultural society, the teaching of Japanese as a foreign language has
been actively implemented from the primary school (Japan Foundation 2022). Some public elementary
schools in Australia provide bilingual education in English and Japanese ('Japanese-English bilingual
schools"). In these schools, Japanese language teachers teach some parts of subjects in Japanese.
However, effective teaching methods in bilingual education has not yet been established in the area of
Japanese language teaching in Australia at the current point of time. In addition, there are very limited
practical reports or studies on Japanese language teaching in Japanese-English bilingual programmes
outside Japan.

This study aims to clarify the actual situation of Japanese-English bilingual programmes by
interviewing Japanese language teachers individually in bilingual schools in Australia. The semi-
structured interviews in Japanese for approximately 40-50 minutes per person were conducted online
with a total of 19 Japanese language teachers from two bilingual schools, and the content was audio-
recorded. The transcribed data of interviews were categorized and be analyzed by the qualitative analysis.
The results showed us that the characteristics of the Japanese-English bilingual program at each school,
the concrete examples of bilingual teaching, what are the issues to be addressed and what kind of support
is needed.

Japanese is taught as “Japanese as a Foreign Language (JFL)” in Australian primary schools,
but Japanese-English bilingual education at primary schools in Australia has a common feature with
“Japanese as a Second Language (JSL)” for culturally and linguistically diverse students in Japan in
terms of subjects being taught in Japanese. The future research on English-Japanese bilingual education
at primary schools can make use of the findings of prior JSL research conducted in Japan, and it is
needed to support the schools. Although this research is targeted at the field of Australia, it could
contribute to research on Japanese language education in primary and secondary education outside Japan,
including in Europe.

Japan Foundation (2022): Survey of Japanese-Language Education Abroad 2021:Summary of Results.
( https://www.jpf.go.jp/j/about/press/2022/d1/2022-023-02_1228.pdf)
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[Research Publication] Presentation in Japanese

Presentation

Changes in the reading comprehension of noun modifying clauses
by a non-kanji background intermediate Japanese learners

Yoko KUWABARA ({8 K%)

The author has conducted a six-month observational study on a Japanese language learner at an
intermediate level with a non-kanji background in terms of the process of reading Japanese text. This
study focused on clarifying the manner of and changes in the learner's reading of noun modifying clauses.
A long-term observation allows us to understand what types of reading errors learners make and what
they notice and become able to read correctly.

The participant was a graduate school student, R, who studied education in Japan. His native
tongue was English, and his ability to read Japanese text was at the early intermediate level The reading
materials were documents regarding school education. R used the necessary equipment freely to read
the materials as usual and organized their English translation text. The observation period was from June
to December 2021, 19 times in total.

The data analyzed in this study included 137 sentences with noun modifying clauses, the English
translations of these sentences, and notes and comments by R. All relevant data were video-recorded to
document the translation process. The reading errors recorded in the data were compared for the first
ten sessions and the second nine sessions. The results indicated that;

(1) the total number of errors was reduced from 22 to 11.

(2) the reading errors associated with specifying the scope of the modifying clause, especially errors due
to the influence of commas in the modifying clause, were often observed in the first half sessions.

(3) R tended to translate without paying attention to the whole sentence structure. In the first half
sessions, especially in the first few, he only understood the meaning by connecting the sentence
fragments. The tendency was reduced in the second half sessions, and he began to grasp the sentence
structure visually using particles as a clue. This was observed not only in terms of noun modifying
clauses but also in R's reading practice in general.

These changes were derived from R's awareness of effective reading. Based on these, what is
necessary for the support of reading practice for intermediate learners is discussed in this article.
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19 August 2023 (Sat), 16:00-17:30 Room 25 (On-site/Online)
[Research Publication] Presentation in Japanese

Presentation

A Proposal for the Proper Order for the Introduction of the
Concept of “Topic” and “Subject” for the Proper Understanding
of the Distinction between “Wa” and “Ga”

Isao IORI (—H&K¥)

The distinction between "wa" and "ga" is seen as difficult by both teachers and learners of Japanese, but I
argued that it is not difficult regardless of native language differences if it is introduced step by step using
appropriate grammatical terminology (Iori 2020).
"Wa" is "topic" and "subject" at the same time when whose case is nominative (marked with “ga”) but it is
"topic" but not "subject" when whose case is accusative (marked with “0””) (Mikami 1960).
(1) Taro wa sono hon o kai-ta. (Taro wrote that book.) (Topic & subject)
TOP that book ACC write-PST
(2) Sono hon wa Taro ga kai-ta. ((Lit.) The book, Taro wrote it.) (Topic but not subject)
NOM
(3) Hanako ni wa Taro ga sono ken o renraku-si-ta. (Topic, co-occurring with "ni")
to case contact-do-PST

((Lit.) To Hanako, Taro contacted about it.)

In Japanese, it is natural that “topic” rather than “subject” continues from sentence to sentence in a text,
which is different from languages such as English, where it is natural that "subject", which is typically an
agent, continues (note that Taro in the second sentence of (4) and (5) is the "theme" and not the "agent").

(4) Taroi wa ii otoko da. {??Minna ga (¢i 0) aisi-tei-ru./o(pi wa)Minna ni aisa-re-tei-ru.}

nice guy be everyone love-DUR-PRS by love-PASS

(Taro is a nice guy.) { Everyone loves him. / He is loved by everyone}.

(5) Taro is a nice guy. {oEveryone loves him. / ??He is loved by everyone.}

From the above, it can be said that it is the use of "wa" that is more difficult than the distinction between
"wa" and "ga". In this presentation, I will consider the appropriate timing of introducing the terms and
concepts of "topic" and "subject" in order to distinguish the use of "wa" and "ga" and to make a proper
description that leads to the appropriate use of "wa" based on the result of a corpus research and of my
practice in teaching Japanese.

The originality of this presentation is that it theoretically and empirically discusses the appropriate
introduction method for grammatical items related to "wa".

Abbreviations:
ACC: accusative, DUR: durative, NOM: nominative, PASS: passive, PRS: present, PST: past, TOP: topic

Iori, Isao. (2020). Wa to ga no tukaiwake o gakusyuusya ni tutaeru kokoromi: “Syugo” ni motozuku apurooti,”(“An
essay to convey to Japanese language learners the essential parts of the distinction between wa and ga in Japanese :
An approach based on the notion “subject””), Gengo Bunka. 57, 25-41, Hitotsubashi University.

Mikami, Akira. (1960). Zou wa han ga nagai. (Elephants have long noses.) Kurosio Publishers.
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20 August 2023 (Sun), 09:00-10:30 Room 23 (On-site)
[Practice Report] Presentation in Japanese

Presentation

Using K-code to Support Katakana and Kanji Learning:
A Practical Report

Kaori NAKAMURA ($h5iE K94 EFE )
Emi ITO (FILFFEAY GEEERER) )

Character instruction for non-Kanji learners of Japanese is mainly based on the same characters and
radicals as in education for native Japanese students, which is not optimal for learners of Japanese.
Sinousy E. M. Taha developed the K-code and published the revised version in 2022, which typifies the
smallest morphological units of Kanji as a learning tool for non-Kanji learners unfamiliar with Kanji.
The smallest units of the K-code are six basic lines, with each line shape corresponding to them,
including the alphabet (—=H, |=1L,N=\_, Z=/ v =V, Vv =V, L = L), with an underline for

[FEm ]

continuous writing, “w” to indicate a spring, and the length of the line in uppercase and lowercase letters.
These can convey the “form, position, and direction of the starting point and shape of the end point” of
a line. The K-code allows us to break down the lines into smaller lines than radicals and explain all the
lines of a Kanji character in code. Consequently, it allows us to recognize a character as a collection of
basic lines and to write well-formed characters.

We have been practicing katakana/Kanji instruction using K-code for seven years, mainly with
introductory Kanji learners in Asia. This study aimed to implement K-code instruction with ten
European and American students who had already learned Kanji. At the end of the semester, we
conducted a voluntary questionnaire survey and received six responses. Five students positively
evaluated K-code as “simplifying characters” and useful for “recognizing differences in characters.” The
participants previously used their katakana knowledge to identify parts of Kanji characters. The
teacher’s evaluation demonstrated that the learners could write well, indicating the K-code’s usefulness
for line identification. As learners gain confidence, the K-code is expected to lower their resistance to
learning Kanji characters and contribute to improving their satisfaction with learning.
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Brown, P., & Levinson, S. C. (1987). Politeness: Some universals in language usage. Cambridge, UK: Cambridge University
Press.
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20 August 2023 (Sun), 09:00-10:30 Room 23 (On-site)
[Practice Report] Presentation in Japanese

Presentation

A practical report on teaching students how to write request emails in
Japanese with a focus on politeness strategies

Kazuki MORIMOTO (VY — X K2)
Yuka OEDA (V — X K%)

The purpose of this paper is to report on the teaching of writing request emails in Japanese to a senior
or a person of higher social status. A series of lessons was designed to improve students' writing skills
in an intermediate Japanese language course at the university where the authors work in the autumn
semester of 2022/23.

Previously, the language curriculum at the authors' university had focused primarily on the
correct use of keigo, or honorifics, and had not provided enough opportunities for students to notice and
understand for themselves the appropriate politeness for request emails depending on the purpose and
relationship with the person they were writing to.

Based on Brown and Levinson's (1987) Politeness Strategies (PS), a series of lessons were
provided to enable students to reflect on how to write effective request emails, both individually and
with peers in small groups. First, after a brief explanation of the concept of PS by one of the authors,
students discussed the positive and negative points of a sample email written by a former student and
posted it on Padlet to share with other groups. Students then corrected the sample email individually and
added comments in English to explain the aspects they focused on for their correction. Finally, they
wrote a request email for a similar task in class to consolidate their email writing skills. Immediately
after the final task, an anonymous online survey was conducted to collect students' feedback.

The group discussions showed how the students critically examined the sample request email
from various aspects such as organisation, content and conventions, and the emails they revised from
the sample email showed their awareness and consideration of the use of negative politeness strategies.
Furthermore, the results of the online survey revealed the students' positive responses to the new
curriculum and their sense of improved understanding of Japanese politeness.

Brown, P., & Levinson, S. C. (1987). Politeness: Some universals in language usage. Cambridge, UK:
Cambridge University Press.
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20 August 2023 (Sun), 09:00-10:30 Room 23 (On-site)
[Research Publication] Presentation in Japanese

Presentation

Assessment of Narrative Writings Written by
Japanese Language Learners in Hungary :

Comparing Upper and Lower Levels

Yoko KAGEYAMA (LI Ak %)
Yukari TSUBONE (KBR#EI K )
Eri KAZUNO (3. ZUK2F)

Mieko THOMPSON (BE HUK %)

Research that examines how Japanese language proficiency affects assessment of Japanese writing has
not been targeted at European learners, although there is some research regarding Asian learners such
as Tsubone and Kageyama (2020). This research examined the effect on assessment by analyzing
narrative writings written by university students in Hungary (finished beginner level or higher).

The research procedure is as follows. First, we asked 95 university students in Hungary to write
an essay (600-800 words) on the topic of "Unforgettable Experiences" and chose the top fifteen and
bottom fifteen essays based on the scores of the Simple Performance-Oriented Test (hereafter, SPOT).
Three researchers then evaluated these essays using flowcharts for narrative writing assessment
consisting of three traits: content, organization, and Japanese language. Next, we calculated the median
scores and conducted t-tests on the SPOT scores of the top and bottom groups and the mean scores of
each trait to examine how Japanese language proficiency affects essay assessment. As a result, although
a significant difference was found in the SPOT scores, no significant difference was found in the essay
assessments for the three traits.

Based on speculation that there could be essays with low scores in the top group and essays with
high scores in the bottom group, we selected an essay with a low score (Essay A) from the top five and
an essay with a high score (Essay B) from the bottom five and analyzed their features in detail. We found
that Essay A had problems in the introduction and conclusion, and that the main point was unclear. On
the other hand, Essay B had careful descriptions to help the readers’ understanding, even though it was
written in simple Japanese and had some errors.

These features suggest that even learners with low Japanese proficiency may get their writing
evaluated highly when they are aware of what they should be careful about for each trait.

Tsubone, Y., & Kageyama, Y. (2020). Exploratory Study on the Evaluation of Narrative Writing: Focusing
on Thai Learners of Japanese. Journal of Research Papers : Network for Thai-Japan Studies in Thailand
Vol.1, 46-55.
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20 August 2023 (Sun), 09:00-10:30 Room 24 (On-site)
[Practice Report] Presentation in Japanese

Presentation

Developing an intermediate Japanese language textbook on SDGs
-Increasing the number of people who understand
Japanese language education-

Noriko KUROSAKI (HHi& K2)

There is much to be done to increase the number of people who understand Japanese language learners
and Japanese language education. In particular, it must be desirable for young people to become familiar
with Japanese language education. We report on a project to develop a Japanese language textbook on
the theme of the sustainable development goals (SDGs) written by university students who are not
majors in Japanese language education. The level of the textbook is intermediate, and the main activity
is oral communication. The SDGs goals, themes, and activities of each section in each lesson are as
follows.

Lesson 1, Goal 11: “Make Cities Safe, Resilient and Sustainable” - Speech

Lesson 2, Goal 1: “End Hunger” - Interviews

Lesson 3 Goal 6, 12, 14: “Ensure sustainable consumption and production patterns;

in particular, sustainable management of water and sanitation” -Discussion

In the project, we collaborated with other seminars that actually study the SDGs, leading to
accurate descriptions, and we enhanced their understanding of Japanese language education through the
discussions on how to describe Japanese for learners.

To the best of our knowledge, there are no other examples of such an activity to improve
understanding of Japanese language education while creating Japanese language learning materials. We
believe that this project is very significant in this respect.

Furthermore, we will adopt qualitative analysis via semi-structured interviews to determine how
the students’ understanding of Japanese language education changed through analysing their beliefs of
Japanese language variations. From this, we hope to clarify the positive changes in the attitudes towards
Japanese language learners and language education, and to consider the possibility of creating a place
for coexistence between learners and native speakers.
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20 August 2023 (Sun), 09:30-10:00 Room 24 (On-site/Online)
[Practice Report] Presentation in Japanese

Presentation

Analysis of university students' career support needs for the
development of online teaching materials

Ruth VANBAELEN (F1i K%%)
Hideaki ITO (3L K2F)

This presentation aims to report the results of the "Survey of Japanese Language Education Needs for
Job Hunting in Japan" based on semi-structured group interviews with university students including
international students and conducted at a Japanese higher education institution. As part of the MEXT's
efforts to support the creation of super global universities, the presenters’ institution, the University of
Tsukuba, is currently leading the construction of Japan's first online international education platform,
the Japan Virtual Campus (hereafter "JV-Campus"). Within the JV-Campus project, the Japanese
Language Education Division at the University of Tsukuba is developing online teaching materials. The
current presentation will report on one element of these materials, namely “Career Support Japanese.”

“Career Support Japanese” does not focus on language skills within the company after
employment. We plan to provide content that will enable students to develop the skills necessary to find
a job, such as 1) developing Japanese language skills, 2) gathering information on companies, and 3)
understanding the differences between Japan and overseas regarding finding employment. In preparing
learning materials, it is important to clarify the needs of Japanese language learners and their experiences
going through the job-hunting process, as well as the difficulties faced by native speakers of Japanese.
Therefore, in this study, we will interview Japanese language learners and native speakers of Japanese
who have experienced job-hunting activities about their perceptions and reflections on what they need
to do when job hunting, and clarify the similarities and differences in their needs for a more successful
job search.

Based on the results of the interviews, we will compare our predictions and the actual interview
data regarding (1) Japanese language proficiency for job hunting, (2) difficulties experienced in selecting
job types and the handling of unclear sources of information, and (3) discrepancies between the schedule
of job-hunting activities in Japan and abroad, and the lack of information on tests other than Japanese
language tests. We will report on what kind of career support contents Japanese language learners require
and how these needs can be reflected in online learning contents.
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20 August 2023 (Sun), 09:00-10:30 Room 24 (On-site/Online)
[Research Publication] Presentation in Japanese

Presentation

An Empirical Study on Teaching Materials for Japanese as a

Foreign Language in Secondary Schools in Germany:
Focusing on Teachers Thoughts

Junko MAJIMA (KBRS KA Be A ST 5 R
Monika UNKEL (%7 /L v K%7)

Research on Japanese language teaching in European secondary schools has been mostly on the subject
of literature surveys and practice reports (e.g., Galan 2017, Knapp-Hartmann 2017, Matsuo 2018,
Matsuo & Dudzus 2017, Ruddock 2018, Saito-Theuerzeit 2013, Trumpa et al. 2017, Trumpa & Unkel
2019, Unkel 2015), and it is safe to say that there is little multifaceted empirical research on teaching
materials in German secondary schools. At the moment Japanese language teaching at German
secondary schools is limited to one special type of school (i.e., the Gymnasium).

The aim of the research is to contribute to the development of the subject of 'Japanese as a
foreign language' in secondary education and to gain a multi-perspective view and understanding of
what kind of teaching materials are used and on what background, how the consistency with the state
core curriculum is assessed, and what kind of teaching materials are desired.

The following three methods were used in this study: (1) interviews with the teachers (a
qualitative content analysis based on Mayring (2021) was used to analyze the transcriptions of the
interviews with 13 Japanese language teachers), (2) a questionnaire survey of the students (paper and
online, with over 350 valid responses and a 70% response rate), and (3) non-participatory observation
of the Japanese language classes.

In this presentation, we will first explain the background conditions of JLT at German secondary
schools (core curriculum, etc.), then focus on the results of the individual teacher interview data, and
finally discuss the findings as well as the problems and issues that have emerged.
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20 August 2023 (Sun), 09:00-10:30 Room 25 (Online)
[Practice Report] Presentation in Japanese

Presentation

The potential of Kobanashi to enhance the study process for
learners and tutors

Makiko KAWASHIMA (77 L v K244 24558)

This presentation reflects on the practical implementation of using Kobanashi in Japanese language
education, from autumn 2020 to the present day in 2023. Kobanashi is a short joke at the beginning or
in the middle of a Rakugo (traditional Japanese comic storytelling) performance, where the performer
sits on a cushion, using only a fan and a handtowel. It is a cultural experience that also promotes the
improvement of Japanese language skills and learning motivation through laughter (Hatasa & Kubota,
2009; Sakai & Yamada, 2016; Mori, 2017).

Although Kobanashi activities tend to be temporary, the presenter's activities have continued for
more than three years. In 2021, the presenter established an online "Kobanashi Club" as an
extracurricular activity at the university, utilizing the advantages of online communication to interact
with diverse learners and teachers abroad. In 2022, the presenter designed a 12-week elective course
called "Japanese Storytelling and Humor", covering Kobanashi in the first half and manzai (another
traditional Japanese comedy style) in the latter half. The evaluation was based on creative works and
presentations outside of the classroom, rather than tests.

In both 2021 and 2022, the activities lasted for about three months, and the same Kobanashi
became different works through practice. In post-activity interviews, participants reported not only
practical practice of familiar expressions and learning new expressions, but also discovering the fun of
observing human behavior and improving their confidence. This presentation emphasizes the
importance of paying attention to such non-language improvement aspects.

Kobanashi provides a space for learning, and if participants feel comfortable, they can return to
the basic principles of learning. If Kobanashi is said to be "universal" and "inclusive", teachers should
participate in it and learn with their students, enjoying the process of learning. As a result, not only can
barriers between teachers and students be overcome, but also barriers that arise between people with
different learning or teaching backgrounds can be crossed. By participating in Kobanashi, teachers can
return to the basics without even realizing it. The notable point of Kobanashi is that both learners and
teachers can share experiences on an equal footing.
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Pym, A. (2014) Exploring Translation Theories. 2nd Edition: Routledge.
Ting-Toomey, S., & Oetzel, J. (2001). Managing intercultural conflict effectively, Thousand Oaks, CA: Sage.
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20 August 2023 (Sun), 9:00-10:30 Room 25 (Online)
[Research Publication] Presentation in Japanese

Presentation

Linguistic and cultural symbiosis

through mediation post intercultural conflicts
-Listening to the 'voices' of teachers living in Europe-

Yuko SUZUKI (= F VU v }F « a2 v 7L T v e K¥)
Nozomi TAKAHASHI (& b 7 2 7' — L K4)

For two years, the authors have been conducting a qualitative fact-finding survey on Japanese language
teachers living in Europe with multi-language and multi-cultural backgrounds and their teaching
practices, while listening to their voices through life-story interviews. The survey conducted in 2021
yielded information about the lives of teachers who act as bridges and social agents in their mediation
activities. It was found that these teachers had been building a "cognitive mediation" structure for
learning (scaffolding) and "relational mediation" to create learning spaces that encourage dialogue and
awareness (affordance). In 2022, the research focused on the relationship between these mediation
activities and each of the teachers' own multilingual and multicultural environment where the 'mediation’
and 'translation without translation' concepts in the broad sense proposed by Pym (2014) were practiced
and which had a significant impact on the 'mediation activities' of language teaching practice.

Most of the collaborating teachers have lived in Europe for a long time and many of their
statements demonstrate that they have transcended cultural issues to accept every challenge. However,
it is important to remember that some of the teachers have only lived in Europe for a short time and
whose teaching experience is yet to develop and may therefore be struggling with problems and conflicts.
Ting-Tomey (2001) states that intercultural conflicts are, on the substantive issues, those between several
parties from different cultural backgrounds, where the values, the expectations, processes and outcomes,
are defined as incompatibility in perception or in practice. It also identifies self-cultural centrism
(ethnocentrism), stereotypes and misunderstandings in communication as triggers of conflicts. In
Japanese language education, previous studies include analyses based on Thomas and Kilmann's (1976)
coping strategies from cross-cultural conflicts among international students.

The aim of this current study is to listen to the voices of such teachers and focus on what
difficulties they have encountered and how they have overcome them to coexist as 'people living
mediation'. This paper will also attempt to analyse how 'mediation' and 'translation without translation'
are involved in resolving cross-cultural conflicts.

Pym, A. (2014) Exploring Translation Theories. 2nd Edition: Routledge.
Ting-Toomey, S., & Oetzel, J. (2001). Managing intercultural conflict effectively,Thousand Oaks, CA:
Sage.
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Breen, M. P. (1987). Contemporary Paradigms in Syllabus Design, Part I. Language Teaching, 20(2). 81-92.
Breen, M. P. & Littlejohn, A. (Eds.) (2000). Classroom decision making: Negotiation and process syllabuses in practice.
Cambridge: CUP.
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20 August 2023 (Sun), 9:00-10:30 Room 25 (On-site/Online)
[Research Publication] Presentation in English

Presentation

Involving learners in syllabus design:
Negotiated Syllabus in a pre-advanced course
and the teacher’s role

Akiko FURUKAWA (SOAS University of London)

This paper investigates the possible benefits of a negotiated/process syllabus (Breen 1987) in a pre-
advanced Japanese course at a UK university as a pilot study. With a focus on the teacher’s role, it
qualitatively analyses a record and notes kept by the teacher of her attempts to implement the syllabus
and compares it to the syllabus that would have been designed solely by the teacher. As the course
unfolded joint decisions were made through negotiations by the learners and the teacher about the
contents, structure, and delivery of the classes in response to the needs of the participants. More
specifically the learners and the teacher negotiated and agreed on the topics/issues to be covered,
materials to be used to investigate the issues, methods of presenting the outcomes of the investigations
and so on in response to the jointly identified needs to achieve the objectives and the intended learning
outcomes of the course. These objectives and the intended learning outcomes were revisited a few times
during the course so that further joint decisions could be made to achieve them, based on what had
worked well so far and what needed to be done and how. As the course proceeded the teacher’s role as
a facilitator and a mediator became evident whilst the learners identified their own strengths and
weaknesses, set manageable sub-goals, and increasingly became independent, empowered, and
responsible for their own learning (Breen & Littlejohn 2000). It is argued that through negotiation and
joint decision-making, opportunities to learn to appreciate different perspectives can be created, which
is an important transferrable skill needed for participation in the target language community. It is hoped
that this study will trigger further research in and practice of active involvement of learners in syllabus
design.

Breen, M. P. (1987). Contemporary Paradigms in Syllabus Design, Part I. Language Teaching, 20(2). 81-92.
Breen, M. P. & Littlejohn, A. (Eds.) (2000). Classroom decision making: Negotiation and process syllabuses
in practice. Cambridge: CUP.
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19 August 2023 (Sat), 14:00-15:30 Room 23 (On-site)
[Research Publication] Presentation in Japanese

Poster Presentation

What Influences a Learner's Attention to Japanese Prosody?:
A Preliminary Study Comparing Italian, Russian, Chinese,
and Vietnamese Learners of Japanese

Shin ABE (R LA ERE K )
Kazuhiro ISOMURA ([E P2 i3 4)
Ryoko HAYASHI (/7 K7F)

Japanese is said to be pitch-accented, and the sense of pitch is important in the realization of speech.
Although training methods and their effectiveness are being verified, there are individual differences in
the sense of pitch, as well as individual differences in attention to Japanese prosody. Differences in the
prosodic system of the learner's native language and the learning environment of Japanese speech are
possible causes, but it is also possible that the learner's experience with musical instruction for musical
instruments and vocal music (hereafter, "musical experience") may also have an influence. Therefore,
we conduct a preliminary study to determine the extent to which European (Italian, Russian) learners of
Japanese whose mother tongue’s accent system is stress accent, and Asian (Chinese, Vietnamese)
learners of Japanese whose mother tongues are tone languages pay attention to Japanese prosody when
speaking Japanese, while also considering the relationship with their musical experience.

The questionnaires were conducted at universities in the above four countries between 2017 and
2019, and the analysis of data of 102 respondents (16 from Italy, 12 from Russia, 61 from China, and
13 from Vietnam) showed that the largest number of students in Italy and Russia (85.7%) paid attention
to pitch accent when listening to Japanese spoken by native Japanese speakers, while the largest number
of students in China and Vietnam (76.0%) learned the accent when learning new words. On the other
hand, 85.7% of the Italian and Russian respondents had musical experience with an average duration of
5.2 years, while only 29.3% of the Chinese and Vietnamese had musical experience with an average
duration of 1.2 years. Examining the relationship between duration of musical experience and attention
to prosody, those who paid "no attention" to prosody had a shorter duration of musical experience than
those who paid attention, both in Europe and Asia. Those who looked up word accents in dictionaries
tended to have a longer average duration than the average for all participants. To some extent, this
suggests a relationship between musical experience and attention to prosody.
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19 August 2023 (Sat), 14:00-15:30 Room 23 (On-site)
[Research Publication] Presentation in Japanese

Poster Presentation

Consideration of Re-inclusion Oriented
Stances by Japanese Language Teacher

— From Narratives of ""Acceptance' and

"Resistance' by Teachers in Other Disciplines
Haruka MATSUMOTO (B3R 5% 37 IERZ 1K 2%)

In recent years, there have been several essays that problematizes expecting only non-native speakers
of Japanese to learn by including them in a Japanese community, at the same time, advocates expecting
native speakers to re-learn and executing teaching them Japanese. In this study, we use the concept of
re-inclusion in the sense that we expect native speakers to change their consciousness and include them
in a convivial society living with non-native speakers. The re-inclusion is a situation in which triggered
by contact with the minority, international students who are included in a Japanese college community,
a change in consciousness occurs in the majority, teachers in other disciplines than Japanese language
education. The purpose of this presentation is, through interviews with the teachers in other disciplines,
to clarify the stance of the interviewer, the Japanese language teacher, who encourages re-inclusion in
the hope that they will understand cultural diversity within the community, and to clarify the aspect of
their reaction to the re-inclusion encouragement. We intend to capture how Japanese language education,
which aims to realize a convivial society, can be made meaningful in a social context through such
interactions between Japanese language education specialists and non-specialists. Therefore, we
analyzed the interactions between the Japanese language teacher and the teachers in other disciplines
from the standpoint of dialogue constructivism. As a result of the analysis, we confirmed narratives of
"acceptance" that the teachers in other disciplines recognize the new insights and changes in awareness
from contact with international students and expect the relationship between the international and the
Japanese students to lead to new learning of the Japanese students. On the other hand, we also confirm
narratives of "resistant” to the re-inclusion-oriented stance shown by the Japanese language teacher that
they themselves had not changed even after interacting with the international students, and that the
Japanese students would not be aware of cross-cultural diversity. Based on these reactions of the teachers
in other disciplines and the social background surrounding Japanese language education, we will present
the challenges for Japanese language teachers in their re-inclusion-oriented stance.
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Teacher Training for Employing Logical Thinking Tools in
Japanese Writing Education

Riko WAKITA (FIEH KRS Za—~ - a3 a=7 —3 g V)

Research on Japanese writing education has hitherto primarily focused on providing educational support
to learners although the need for support for teachers has also been indicated. Kamada et al. (2022)
identified ‘logical thinking’ as a facet that teachers find challenging when teaching writing. As few
teachers have experience using logical thinking tools, educational support employing such tools is
warranted.

To support teachers in providing writing education, this presentation focuses on logical thinking
and proposes a method for introducing thinking tools in teacher training. The presentation, which is an
extension of the thinking tools used in academic writing education (Wakita, 2017), focuses on triangular
logic and the interactive argumentation model, which are closely related to logical structures. Triangular
logic visualises the structure of an argument by arranging the argument’s main elements, i.e. (1) the data,
(2) warrants and (3) claims, into the corners of a triangle. The interactive argumentation model visualises
the framework of an opinion statement by arranging the main elements of such a statement, i.e. (1) the
question, (2) argument and (3) conclusion, vertically and is used in this presentation in a partially revised
form.

The training will provide teachers an overview of logical thinking tools, familiarise them with
the use of the tools and enable them to apply triangular logic and the interactive argumentation model
by solving basic exercises. In the classroom, teachers will simulate how to formulate a theme for writing
exercises, collect materials related to the theme and introduce thinking tools to learners and discuss their
application.

Kamada, Michiko et al. (2022), “Japanese Language Teachers’ Perceptions of the Difficulties in Teaching
Writing,” Journal of Technical Japanese Education 24, 75-82.
Wakita, Riko. (2017), “Japanese Writing Using Thinking Tools,” Osaka University Press.
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The practice of Resident Participatory Disaster Prevention Tasks:
A Proposal for Japanese Language Education to Support ""Sumigokochi'",
"Sumigotae' and '""Sumikonashi' of communities

Yukiko KOGUCHI (J& B K%)

Kamiyoshi (2021) argues that Japanese language education to realize a symbiotic society requires
practices to create both a place for learning Japanese and a place for building relationships through social
participation and dialogue. This presentation reports on a disaster prevention learning practice conducted
by a practitioner who is a teacher involved in Japanese language education, aiming to create a place for
relationship building through social participation and dialogue.

There have been few reports on disaster prevention learning practices in Japanese language
education targeting both Japanese and non-Japanese residents. In particular, there have been few studies
or reports of practices related to community development. Takada (2017), in his attempt to conduct
practical research on housing and community development, discusses the concepts of "Sumigokochi"
and "Sumigotae" and "Sumikonashi" in order to evaluate the multifaceted value of housing.

(1) "Sumigokochi": the environment and systems provided by the town to its residents, (2)
"Sumigotae": the sense of satisfaction gained by residents' social participation and involvement in the
town, and (3) "Sumikonashi": the mutual and continuous enhancement of livability and livability.

To realize a symbiotic society, it is essential to make efforts to improve "Sumigokochi," for
example, by providing information in easy Japanese. In addition, as a goal of future Japanese language
education, it may be necessary to propose and promote the realization of "Sumigotae" and
"Sumikonashi”, in other words, resident-centered practices in the community. Based on the above, as a
result of the practice of disaster education, this presentation argues that the following three things are
necessary: (1) Improvement of "mutual-help ability" to make connections with neighbors, (2) Learning
that is not expert-led, but that participants can see as "their own business," and (3) Promotion of self-
expression that is not limited to Japanese language, and equal and open relationships. These arguments
are not limited to Japan, but can be applied when considering the realization of a symbiotic society in
the European region.
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A Survey of Participants' Awareness in Japanese
Language Activities for Coexistence

Takashi YOKOTA (At [k %%)

In Japan, the term “multicultural symbiosis” has become widely known. Japan is already a multicultural
society. In addition, Japan is aiming for multicultural coexistence. However, it is still not yet reality
(Yamada, 2018). One of the reasons for this is the fact that only foreigners are required to make efforts
to live together. If we aim for symbiosis, we need to think about how to create a society in which
everyone who lives in the same society can live together (Kadokura et al. 2010).

Japanese language education has the potential to contribute to the development of the "power to
coexist," as its educational practice to date has been a practice of learning to "live together" (Kimura &
Miyazaki, 2010). In recent years, there has been an increase in reports of practical activities using
Japanese in connection with society in Japanese language education. Through these activities, it is
understood that learners can connect with society and various learning opportunities arise through these
interactions. On the other hand, people other than learners are also involved in such classroom activities.
It is expected that there are various changes occurring in the participants involved in the activity through
this participation with learners. However, there are few surveys on the consciousness or changes of
people who participated in classroom activities, and it is not clear how participants are involved in the
classroom activities or what impact these activities have on society.

Therefore, in this study, I focused on participants outside the classroom who were involved in
Japanese language classes for international students at a university in Japan and clarified their
consciousness and awareness. I interviewed a group of people involved in this activity to find out what
they realized. From the results of the analysis of the interview survey, it was found that those who were
involved in the activity gained new realizations that they would not normally be aware of. It suggested
that such activities are useful for the participants and have an impact on the realization of a symbiotic
society.
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Insights from the Introduction and Practice of Language Portraits
in Japanese Language Education Minor Courses

Sei MIWA (7 = — £ v 7 ¥ K%)
Takami MOHRI ([if] 111K %)

Plurilingualism and Pluriculturalism in Europe aims to create a society without conflict by fostering the
ability and attitude to live together with people with diverse languages and values through language
education. In contemporary Japan, as the number of culturally and linguistically diverse people increases
with the upsurge of immigrants, it has become an urgent issue that each and every one of us should
consider how we can live together.

It is also a challenge for teachers who are involved in the training of Japanese language
instructors to introduce the philosophy and values of European Plurilingualism and Pluriculturalism into
Japanese educational settings where a single language acts as the official language, and to create learning
opportunities that will raise the awareness and values of the students.

The authors conducted classes on the theme of Plurilingualism and Pluriculturalism in the
Japanese language education minor course at Okayama University in Japan in 2021 and 2022. First, a
lecturer introduced basic knowledge about Plurilingualism, Heritage language education, and CEFR on
the first day, and then invited a university lecturer from Germany to practice "language portraits" online
on the second day. The class review confirmed that in the process of drawing the language portraits, the
participants became aware of their own Plurilingual selves, including dialects, and gained self-
affirmation of themselves as valuable beings. The participants also confirmed their future language
acquisition goals and experienced conflict and acceptance as they recalled episodes in their past.
Furthermore, through the practice of the "language portraits", it was evident that there was a change in
the students' perception of the idea of Plurilingualism from "something far away in Europe" to
"something that is personal".

As aresult of this study, we believe that the "language portrait" enriched sensitivity to linguistic
diversity and to form open and tolerant approaches, attitudes, and values. These are accomplished
through awareness of the diverse languages that form one's "self" and their experiences that support
them, as well as through interacting with others in the classroom and learning about diverse ideas. We
believe that the "language portrait" could be an effective tool on this topic.
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“Learning to voice your opinion is valuable”
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“Learning to voice your opinion is valuable”
—A Study of Discussion Class for Japanese Pre-Intermediate Learners

Fumi OSHIUMI (Zuyd University of Applied Sciences )

Discussion can play an important role for a society where people live in harmony with each other, as it
provides an opportunity to embrace diverse ways of thinking and promote mutual understanding and
respect. However, there are a certain number of people who feel that they are not good at discussion and
it is a natural phenomenon that they can be passive particularly when a discussion is held in a language
other than their first language.

The exploratory survey for the pre-intermediate Japanese discussion class at our institution
indicated that half of the learners, 8 out of 16, had a passive view on discussion in Japanese as a class
activity. On the other hand, most of them answered, via the survey after 7 Japanese discussion lessons,
that discussion was beneficial and should be incorporated even for pre-intermediate class. This poster
presentation aims to contribute to discussion as a class activity for pre-intermediate learners, by sharing
the points that were positively evaluated by the learners who took the pre-intermediate Japanese
discussion class in the academic year of 2022/2023 and the characteristics of discussion development
observed among the Japanese pre-intermediate learners.

The questionnaire survey at the end of the course showed that 1) the use of a preparation sheet
and a reflection sheet, 2) the practical and collaborative activity form, 3) the atmosphere that respected
subjectivity and diversity, and 4) the visualization of the content discussed were positively evaluated.
Presumably, these had a positive effect on the changes in the learners’ awareness of discussion in
Japanese. In addition, the discussion data recorded at the end of the course was analysed using Patterns
of Discussion Unfolding (Maruno, Ikuta & Hori, 2001). As a result, 4 patterns were observed: Redundant
Pattern and Stand-still Pattern that discussion lacks depth, Zigzag Pattern that discussion sometimes
deepens but gets back to the point before or jumps to another, and Diverging Pattern that each point of
view deepens but cannot be converged. Informing learners about these tendencies and causes will be
meaningful to improve their discussion skills in Japanese and discussion class for pre-intermediate
learners.
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Risk communication for support for foreign people:
Toward multicultural society

Atsuko TOKUI ({Z 1K)

A variety of calamities are occurring across the world today, including the COVID-19 pandemic, natural
disasters, and wars. In such times of risk, foreign residents tend to be information-poor and become
isolated from wider society. Despite the potential to contribute to the realization of multicultural society,
very little research has been undertaken thus far to clarify what is needed in risk communication for the
support of foreign residents.

Drawing on interview data, this presentation aims to shed light on the requirements for foreign
resident support communication in times of risk. Analysis of semi-structured interviews with staff at
foreign resident advisory services and foreign resident support groups within Japan reveals the following
risk communication requirements for foreign resident support. These encompass communication not
only at the interpersonal level but also at the levels of organization and policy.

Firstly, the following findings were made with regard to communication of policy decisions
prior to disasters:

1. At the stage of disaster-related policymaking, there is a need to produce policy recommendations that
create a new category of “foreign resident support” in addition to the existing support designed for the
general public.

2. Making new proposals in policymaking requires persuasive communication skills.

3. A capacity to communicate explanations in comprehensible terms is needed in order to implement the
policies adopted.

A second group of findings relates to communication in the context of foreign resident support during
disasters:

4. There is a need for collaboration across multiple organizations. Such collaboration enables the
provision of support that would be impossible for any single organization to provide.

5. The presence of mediators is essential in order to accommodate and resolve gaps in collaboration
resulting from knowledge and information deficits among the collaborators.

6. A flexible approach is needed to create new roles adapted to the circumstances (such as mediatory
roles). There is also a need in times of disaster to adjust the roles themselves flexibly, rather than
adhering to them rigidly.

7. There is a need for routine collaboration among multiple organizations, and continuity in their
collaboration.

These requirements are thought to be applicable across all countries.
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Issues Concerning "Essential Educational Content" in

Japanese Language Teachers’ Training:
Based on Cases of Training Programs for Teachers of Their Own
Languages in the UK and France

Toshiko HOSAKA (H AR KZBiie Gtk 2 G seEh
Yuko FUIIMITSU (EER e~ =7 HAX L& v % —)
Megumi SHIMADA ( H 4K %)

Hiroko YABE (B ¥ ZEKF)

Miho TOKIMOTO (¥ ¥’ vV 7 + 1 —< K%

Currently, Japan is in the process of establishing a national qualification for Japanese language teachers.
Under this system, the conditions for obtaining the qualification will include attending training courses
and passing examinations that include the 'essential educational content (50 items)' during the training
as indicated by the Agency for Cultural Affairs’ (2019) 'On the state of development and training of
Japanese language teaching personnel (report) revised version'. Therefore, universities and other
Japanese language teacher training institutions are now required to cover the 'essential educational
content'. The development of new standardised educational content for becoming a Japanese language
teacher is of great significance for ensuring the quality of teachers and educational institutions. However,
from the perspective of training teachers in their own language, how can the 'essential educational
content' in Japan be positioned? In this study, cases of teacher training programmes in their own
language at universities in the UK and France were investigated, the educational content was
comparatively analysed, and issues in the 'essential educational content' were explored.

First, interviews were conducted at University A in the UK (one course) and at Graduate School
B in France (two courses) to clarify the characteristics and educational content of each course. Next, the
educational content of the three programmes was analysed in comparison with the 'essential educational
content', and issues surrounding the 'essential educational content' were examined.

All three programmes were organised with a separate specific purpose, such as "TESOL and
Japanese', 'Educational Technology', and 'Education in English-speaking countries'. Only four items
were included in all three programmes from the 'essential educational content'. In contrast, 7-13 items
were excluded from the 50 items, indicating the uniqueness of each programme. Considering these three
courses, 'essential educational content' is broader in scope; thus, it is difficult for each institution to show
its uniqueness. Although the 'essential educational content' is highly necessary for the training of
Japanese language teachers in Japan, it would be undeniably difficult for individual institutions to
demonstrate their originality if covering this content becomes a requirement.
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Development of an Online Platform for
Creating Structured Presentations

Mieko SAKAI (K43 K2%)
Yoriko NISHIJIMA (K% K 2F)

Presentations and speeches that encourage autonomous learning among students are commonly
addressed in class, but providing individual guidance during class can be difficult. Therefore,
presentations are a challenging task for many students. With proper guidance and support, learners can
develop their presentation skills and gain confidence in expressing their ideas. The website the authors
developed aims to provide such guidance and support to intermediate and advanced Japanese language
learners.

Our research involved a corpus analysis of approximately 50 presentations delivered by both
Japanese learners and native speakers. We identified typical sentence patterns in the introduction and
conclusion sections, as well as typical structures in the main body for each topic. The website presents
this information and enables learners to first construct a framework for their presentation, and then add
specific content, thereby enabling them to produce a well-structured presentation draft independently.

Topics on the website include such as introducing a region, how to cook a dish, favorite books,
and social issues. For example, the suggested structure for "social issues" topic includes an introduction
section comprising "greetings, introduction of the topic, addressing the audience, giving reasons, and
explaining the flow of the presentation," a main body consisting of "transition of topics, background of
the problem, presentation, explanation and comparison of data, reasons and opinions," and a concluding
section consisting of "summary, appeal to the audience, and greetings." The website also provides typical
sentence patterns for each structure. For instance, expressions such as "Have you ever heard of/about
<topic>?" or "Have you ever thought about <topic>?" are presented for addressing the audience, and
learners can use these patterns and insert their own content in the brackets to create their manuscript.

Furthermore, the website also includes a feature that converts written Sino-Japanese words into
spoken language, providing learners with appropriate expressions for their presentations.

In conclusion, the website we developed provides valuable guidance and support for
intermediate and advanced Japanese learners seeking to improve their presentation skills. By adhering
to the suggested structures and sentence patterns, learners can create well-organized and coherent
presentations that effectively convey their ideas to their audience.
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Storytelling and Gender:
Speech Analysis of Native Japanese Speakers in I-JAS

Takae HAGIWARA (1115437 K %)

This study explores whether there are gender differences in storytelling among native Japanese speakers
from a sociolinguistic perspective. According to Tannen (1992), men tend to speak more frequently and
for longer periods of time than women who are generally perceived as more talkative. Men and women
also seem to have different speaking styles, which Tannen (1990) has referred to as “report talk” versus
“rapport talk”; men are more likely to engage in information-oriented “report talk”, while women, who
value more emotional connections, tend to engage in “rapport talk”. In fact, as Makino (1996) has
demonstrated, such gender differences appear not only in the spoken language but also in the written
language. In his “Cinderella experiment”, Makino (1996) gave participants an example of a Cinderella
story written by a man. Participants were then asked to judge whether the writer was a man or a woman.
As a result, 80% of the participants correctly answered "man". This correct answer rate was not by
chance. As Makino (1996: 127) has concluded, "they guessed the writer's gender based on some clue".
The question then arises as to whether gender differences can also be found in storytelling. This research
uses data on 50 native speakers of Japanese from the National Institute for Japanese Language and
Linguistics' “International Corpus of Japanese as a Second Languages: I-JAS". The result shows that 1)
there was no gender difference in the length of narratives, 2) more than 70% of the fillers that appeared
in the narratives were "eh," which was especially common among men, 3) a prologue at the beginning
of narratives and a listener-oriented tendency in speech were only observed in women, and 4) men
mostly talked about what they could actually see, whereas women were more likely talk about
sympathetic content.

Makino, S. (1996) Uchi to soto no gengobunkagaku. Tokyo: Alc.
Tannen, D. (1990) You just don’t understand. New York: William Morrow & Co.
Tannen, D. (1992) Wakariaenai wake. Tokyo: Kodansha.
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Flow from Creating Ideas to Decision Making in Group Activities
—The Role of Teachers as Facilitators

Yuka KAWAKAMI (ZHIK%)

This presentation is a practical report of a student-participation and student-centered classes in which 6
Japanese students and 3 undergraduate international students decided on themes and contents in a total
of 15 sessions in 2022, conducted research activities, and then created and transmitted the mediums.
The purpose of the classes is to deepen the understanding of cross-cultural communication through the
planning and management of activities aimed at multicultural coexistence within and outside the school,
to acquire the skills necessary to transmit the attractiveness of the community, to respect others, and to
realize and develop others' and one's own abilities while fulfilling their roles.

In this presentation, I take up the scene of the planning meeting and describe the content of what
was said by whom, as well as what I observed from the descriptions of exchanges in the process from
the creation of multiple ideas to the decision of the specific content. I also consider the role of teachers
as facilitators in decision making.

The data consisted of recordings (about 60 minutes) of the discussions held by the 3 groups at
the time of the decision of the plan content and verbatim transcripts of the recordings, which described
the flow of speech, and were observed and analyzed. In the course of discussions, it was observed that
the teacher's statements and intentions influenced their decision making. This may be because the
teacher is trying to fulfill the role of facilitator, which is “to facilitate people's activities and steer them
to get things done.” In terms of decision making within each group, although they did not decide in
advance, it was observed that the students with leadership roles collected and organized their opinions.

Facilitation requires four skills: situation design, interpersonal relations, structuring, and
consensus building. However, through observation of the data and this practice, in addition to the above
four skills, I believe that it is necessary to cultivate an attitude to keep a distance enough to keep the
soup warm, and an attitude of not giving up and not being afraid of failure, both with respect to students
and teachers.
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